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I. UIIIYU JACTYP
Kupum

“Tna KOMIETEHUMSJIADUMHN 0axoJialll MeXaHU3MJIapu” MOIYJId THUJl
OwMI JapakacHHU 0axoJjall TaMOWMLIapu, 0axosamnn ME30HJIApUHH SPaTHIl Ba
ylapJaH camapanu ¢oianaHui, 6axoaml Ba MaTepuan TYIiall, KOMMYHUKATUB
Ba Basudara acoclaHraH TWJI YypraTuliga Oaxonam ME30HJapUHHA KYyJUTAIl,
anbTepHATUB Oaxonami, CUHGHU TaIKUK Kuiauil, ¢uadek Oepuil, Y3 Y3UHU
OaxoJaiil, TecTyiap SpaTHUIll yCYJUIApW, TECT MNPUHLHUIUIAPH, ayJUO MATHIIApHU
TaHJIAIll Ba MaTH XapUTACUHU SIPATHIIL, TUHTJIA0 TYIIYHUIL, YKHIIL, €3yB, TarIaIIHIII
KYHUKMAacH Oyiinya TecTiap TaxJWJI KWIHII Ba SPATUIl KYHUKMAcCUHU
IAKJJTAHTUPHUII MacajlaJapuHu Kampaiiau.

Moay/JJHUHT MaKcaau Ba Bazudaiapu

“Tua KoOMIETEHUHUAJAPUHU 0axoJiall MeXaHH3MJIApu”’ MOIYJIUHUHT
MaKcaau TWI KOMIIETEHIUsJIApUHU Oaxojall METOoJJapyu Ba MeXaHU3MIIapu
MOAYJIM Oyinua onuil TabiIUM Myaccacaiapu Mnpodeccop-YKUTYBUMUTIApHUIa
aMaIuil XOPWKUI THJI KOMIIETEHIMSJIApUHU Oaxosam MEeXaHU3MJIApUHU XO3UPTH
KYH TaJlabjlapy acoCu/ia TAIIKUI ATUII METOJUKACUHU Y3JIAIITUPHUII Ba aMaIueTaa
KYJUTail OJIMII KYHUKMAJIAPUHU PUBOXKIIAHTUPUIIIAH HOOpATIUD.

“Tu KOMIETCHUUSIJIAPUHU 0axoJialll MeXaHU3MJIApU”’ MOXYJIHMHHUHT
Bazudajapu 4eT TWIM TablUMUJa OWiInM, KYHUKMa, MajlakajiapHd OaxoJiall,
JIMHTBUCTUK Ba MAJIaHUATIIApApPO KOMIETEHIMSTIApHU Oaxoall Ouian Oupra HyTK
KOMMYHUKAIUSICH DJIEMEHTJIApU, COLMOJUHITBUCTUK DJIEMEHTJIAp, MparMaThK
JIEMEHTNIap, OaxXOJalllHUHT AacOCUW TypJIapuHU V3JalTHpuil OuigaH Oupra
MaB3yra OHJ OJIUMJIAp TOMOHMJAH OWIIUpWITaH (QUKpIApHU TaxIMI KUJIWII
KYHUKMaJIapUHUA XaM MycTaxkamuiavan. Moy T Ouiuin apakacuHu 0axoJialil
TaMOWWIUIapu, ©Oaxoyamr ME30HJApUHU  SpaTUIl Ba ylapiaH camapalu
doiinananuim, Oaxoyiall Ba Marepuan TyIUlall, KOMMYHUKATHB Ba Basudara
acocllaHTaH TWJI Yypratuiiga Oaxosam ME30HJIApUHU KYJUlall, ajdbTepPHATHB
Oaxonami CHH(QHM TauKUK Kuiauml, ¢uudoexk Oepum, ¥3 Y3uHM Oaxosarl

NPUHLIUIUIApY OUJIaH XaM TaHUIITHpaau. Moyn TecTiap sipaTUlll yCyJlapH, TeCT
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MMPpUHOUIUIApU, ayAUO MATHIIAPHU TaHJIAIl Ba MATH XaPUTACHHU APATHIIL, THHTJ1a0

TYIIYHHMII, YKUII, €3yB, TaljIaliui KYHUKMacH Oyinda TecTiap TaxJIMI KAJIUII Ba

ApaTril KS"HI/IKMaCI/IHI/I IMaKJUIAHTHPHUIOT MCXAHU3MHWHHU MYCTAKWJI XOJIJlda TallKHJI

OTHUIIIHHA 5’73 n4ura ojJaamu.

Moay.a 0yin4a THHIJIOBYMJIAPHUHT OMJIMMH, KYHUKMACH, MAJIAKACH Ba
KOMIIeTeHIUSIJIAPUra Ky HWjIaaurad tajgadsaap

“Tua KOMIETEHHUSIAPUMHHN 0axoJalml MeXaHUu3MJIApH” MOJYJINHU

SJI3J'IaHITI/IpI/II]1 mapaéHHz[a aMaji'a OlupWIaguIraH Macajlajlap aoupacuaa

TUHTJIOBUYMIIAP:

® TUJ OWJIMIN JlapakaCcuHU 0axoJall TaMONUIIapy;

0axoJall ME30HJIApUHU SPATULI Ba yIapAaH caMapaiu (oiiaiaHui;
VKYB jkapa¢HUHU OaxoJiall MEe30HJIapH;
TUJI YpraHuil kapa€Hiiapy Ba 6axoaml ycyjuiapyu Oyilnya Omiimmra ra

OyJIMIIIH Kepak.

KOMMYHHUKaTHB Ba3udara acocjaaHraH TUJI ypraTuiiaa oaxonaii
ME30HJIAaPUHU KYJUJIAIII,

TUJ YPTaHYBUMHUHT DX TUEKITAPUHU, OMIIUM JTapakacCHU TYFpu Oaxomai
OJIAIII Ba YKUTUIIHUHT 3HT caMapaliv yCYJUIAPUHU KYJUIal OJIUII;

Tajnadaiap y3MalITUPUIIMHYA TaXJIWJI KWINIL, OaxXoiaml Ba TypJiIu aMaiuid
TOIUUPHUKJIAPHU ApaTa OJIMILI,

TUHIJIA0 TYIIYHUII, YKUII, €3yB, rarjaluil KYHHKMacu OYyiuda Tectiap

TaxXJIWUJI KWIWII Ba ApaTHIl KyHI/IKMaJIapI/IHI/I rajuialmm J03uM.

YeT TUJIU TabJIUMUIA OMINM, KYHUKMA, MajlakaJlapHH 0axoJiall,
JMHTBUCTHUK Ba MaJaHUATIIapapo KOMIETEHIMsUTapHU 0axoali;,
HYTK KOMMYHUKAITUSICH DJIEMEHTJIApU, COIMOJIUMHTBUCTUK AJIEMEHTIIAp

MparMaTyK JIEMEHTIIAp, 0aXOJATHUHT ACOCUN TypJIapUHH Y3IIaIITHPHIIL,
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® MaB3yra Oua OJUMJIap TOMOHHIAH 6I/IJI,Z[I/IpI/IJIFaH (bI/IKpJIapHI/I TaxJINJI

KWINII MaJlaKaJIapura ra oyaaam.

e Monyn 6yiinya noprdonuo Ty3ui, CEFR tusumu Oyitnua Oaxosami;
TECTJIAPHU UIIUIA0 YUKUIL IPUHLMIIIAPY OUJIaH XaM TaHUILTUPHUIL;

e VKyB amabuétnapra Oynaran sXTUEKHH YpraHUIIL

e VKyB Makcajulap Ba KyTWIa€TraH HaTWKaIapHU TYFpU OCNTHIail OJHIIL;

e Oaxonam, (uUKp-MyJoxazara acocjaHraH 0Oaxosam MeXaHU3MHUHU
MYCTaKWJI XOJIJa TallKWI JTHUII KOMIIETEHUHUSJApUra 3ra OyJauim

TAJIa0 dYTUJIAIN.

MoayJHHMHT YKYB peajaru 001mKa MoayJ/iap Ou/jiaH OOFJIMKJINIH Ba
Y3BHIJIUTH
Tun xomneTeHUMsIIapUHUA OaxoJall MEXaHU3MIIapU MOAYJIH Ma3MyHHU YKYB
pexamarm “Tmi Ba Tabaumra wuHTerpatuB €Expamys: [locr-meTon maBpu”,
“TexHonoruAra acocjaHraH TWJI VYKUTHII® YKYB MOJAyJUIapu OWIaH y3BUU
OOFJIaHTaH XOJI1a UHIJIU3 TUIU YKUTYBUMIIAPUHHU XOPWKHUM TUIUTApHU YKUTHULIIATH
3aMOHaBMIl E€HAallyBiap, MEJAOTOTMK TEXHOJOTHsIap Ba HMHTEPAKTHUB yciIyOiap

OWIIaH TAaHUIIITHUPAJIH.

Moay/IHMHI 0JIMHA TABJIUMIATH YPHU
Maskyp MOIyJ OJIMM TabIUM TU3UMHUIA WHIJIN3 TUIW YKUTYBUWUJIAPUHU DHT
CYHITH 3aMOHAaBHW EHJAINIYBIAP Ba WIFOp aMaluid YyCyJulapAaH YHYMIIHU

doinananran xoiaa cudarivu TabIuM OepulUIapuia MyXUM XUcca KYIIaau.
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Monya 0yiin4ya coatjiap TAKCMMOTH .

THHIJIOBYMHHMHI YKYB

ORKJIaMacu, coart

AyauTopusi YKYyB
HKJIaMacu
Ne Monaya maB3yjaapu § Kymraan
>
C% ; bl = S
< = = = 3
3 3 | 3k
£ |25
< =
1. | Introduction to the course 2 2 - 2
What is assessment? Types of
2. 2 2 2 -
assessment
Assessment. Alternative Ways of
3. 2 2 - 2
Assessment
4. | Assessing language skills using CEFR. 2 2 2 -
Assessing communicative language
5. _ 2 2 - 2
teaching
6. | Giving feedback. Feedback styles. 2 2 - 2
7. | Correcting mistakes in oral work. 2 2 - 2
8. | Written feedback 2 2 - 2
0 Basics of Testing. Testing Receptive , , )
| skills (Listening & Reading)
Assessing productive skills. (Speaking &
10. N P _ 5p . 2 2 - 2
writing). Error correction
Kamu: 20 20 4 16

Session Ne 1. What is assessment? Types of assessment

HA3APUN MAIIFYJOTJAP MABMYHHA

To raise participants’ awareness of the importance of assessment and types of
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assessment

Session Ne 2. Assessment. Alternative Ways of Assessment

to raise participants’ awareness of the importance of alternative ways of
assessment;

to enable participants to identify the difference between curriculum and syllabus;
Activity 1. Defining a alternative ways of assessment

Activity 2. What is alternative ways of assessment?

Activity 3. Importance of the alternative ways of assessment in teaching

Activity 4. Linking Effective Teaching to the Course Outline

AMAJIMA MAIIFYJIOTJIAP MASMYHH
Session Ne 1: Introduction to the course
to give participants an opportunity to get know each other better and establish a
positive atmosphere in the group;
to familiarize participants with the course content and its objectives;
to enable participants to identify their initial learning needs;
Lead-in ‘Chain game’
Activity 1 Is that true about you?
Activity 2 Getting to know each other
Activity 3 What makes a good teacher?
Session Ne 2: Assessing language skills using CEFR.
to raise participants’ awareness of the CEFR and its descriptors;
Session Ne 3: Assessing communicative language teaching
to raise participants’ awareness of communicative teaching and ways assessing it
Session Ne 4: Giving feedback. Feedback styles.
to provide an opportunity to participants to explore different types of feedback;
to enable participants to identify the advantages and disadvantages of each type of
feedback;
Activity 1. Types of feedback
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Activity 2. Match different types

Activity 3. Exploring deeper

Activity 4. Pros and cons

Session Ne 5: Correcting mistakes in oral work.

to raise participants’ awareness of the basic issues related to error correction;

to provide a practical guidance to participants to correct errors;

Activity 1. How to start?

Activity 2. How to correct errors?

Activity 3. Course content and sequencing
Session Ne 6: Written feedback

What is a lesson feedback?

to explore the characteristics of effective written feedback;

to give participants an opportunity to experience giving constructive written
feedback;

Session Ne 7: Basics of Testing. Testing Receptive Skills (Listening & Reading)

to review current practices of testing and assessment;

to raise awareness about different purposes of testing;

to explore the advantages and disadvantages of multiple choice items;

to explore some principles of testing ;

Session Ne 8: Assessing productive skills. (Speaking & writing). Error

correction

Topics for discussion:

to
to
to

to

raise awareness of the importance of assessment and assessment criteria;
discuss  current  practices of  assessing  students’  writing;
give feedback on samples of students’ writing;

explore the nature of errors/ mistakes and ways of dealing with them;
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I1. MOIYJIHUA YKAUTHIIIA ®OMIAJIAHWIAIATAH WTHTEP®AOJI

TABJINM METOJJIAPA
ASSESSMENT
The measurement of the ability of a person, the quality or success of a teaching
course. Assessment may be by test, interview, questionnaire, observation and so
on.
BAXOJIAII meToau
[[TaxcHUHT KOOWMIMATHHU, VKUTHIN KypCUHUHT cudatu €ku myBadPakusaTHHU
Vnuam Ba Oaxosam gemakaup. LllyHunraek, Oaxonamn Tect, cyxOar YTkas3uil,
CaBOJI }KaB06, KY3aTHII Ba XO0Ka30Jap OpKaJIu aMaJjira OIIupUuII MyMKHH.
AUTHENTIC TASK
An authentic task is a task that native speakers of a language would do in everyday
life. When learners do an authentic task they are doing something that puts real
communicative demands on them. A task which replicates or resembles a real-life
task, e.g. scanning an article for particular information; this may be contrasted with
a task which is specifically designed for, and only relevant in, the classroom.
AYTEHTHUK BABUDA
Maxannuii Tunjga cy3iallyBud KUIIA KyHIAIUK Xaétuaa OakapaauraH JOMMUN
Ba3u(amap OYnuO, TUI YpraHyBUM aHa IIyHJAW BasusSTIApJaH XaKUKUN
cysnamyBaa doigananca, camapanupok Oymaau. Jlapc xapa€Huma TUITHU
Vpraaumga pean xa€Ttga ydpadauraH BoKea-xoaucanap udoja  ATHITaH
MaTHJIapHU Kyiutaml — goiganuaup. AYTEHTHK MaTepuaiap JAapclukiapia
OepuIIMaiIn.
BRAINSTORMING
(in language teaching) a group activity in which learners have a free and relatively
unstructured discussion on an assigned topic as a way of generating ideas.
Brainstorming often serves as preparation for another activity.
AKJIMA XYXKYM ycay6u
beBocura xamoa Oynu6 “duxprap xyxymu’ HH onub Oopumn aemakaup. by

yciny0JaH Makcajl, MYyMKHH Kajaap KaTTa MUKIOpAAard FOsUIapHU WUFUINI,
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TajabagapHu aHW Oup XWi (QUKpIaNIgaH XOJIM KWIHII, WXOAWM BazudanapHH
SUMII JkapaéHuIa AacTiiad naiao 6ynran puKkpIapHUA SHTUIIND.

CASE STUDY

It is about a person, group, or situation that has been studied over time. The case
study method often involves simply observing what happens to, or reconstructing
‘the case history’ of a single participant or group of individuals (such as a school
class or a specific social group).

“KEMC-CTAJIN ycayou

by ycny0 aHuMK BasumsT, XojauMcara acocjaHTraH VKUTHII YCIyOu XucoOJaHaJu.
[llynuHraex, Ba3usT OWJiaH TAaHUIIHUII, aXOOPOTIApHU YMYMJIAIITUPUII, aXOOpoT
TaxJIWiIM Ba Xap Oup euyuMHHUHT ad3an Ba 3aud KUXATIAPUHU OeNruiall
JIEMaKIup.

CLUSTER

Is the task of grouping a set of objects in such a way that objects in the same
group (called a cluster) are more similar (in some sense or another) to each other
than to those in other groups (clusters).

TAPMOKJIAP ycayon

@OUKpIApHUHT TapMOKJIAHUILIK-TIEJATOTUK cTpaTerus Oynaud, y TanabanapHUHT
OMpOH-OMp MaB3yHM UyKyp Ypranummra épaaMm 0epu0, yJapHU MaB3yra TaalyKJiu
TylyH4Ya €KM aHUK (PUKPJIApHU SPKUH Ba OYMK Y3BHI OOFjaraH KeTMa-KeTJIMKa
TapMOKJIAIIHK ypraTaiu.

DISCUSSION METHOD

It demands that students come to class well prepared. Compelling them to think out
their arguments in advance and to answer their peers’ questions and counter
arguments, it sharpens their powers of reason, analysis and articulation. It thus
provides them with fundamental skills necessary for success in any discipline or

profession.

BAXC-MYHO3APA

VYeynuna rypyx ab3ojapu OMpOp MyaMMOHHM €UMIN Makcaauaa Y3 FOsUIapuHU
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oF3aKku Takiaud 3Tanunap. YcynaaH camapaiu (GoNgaNaHuIl yYyH UIITHPOKYHIAD
MyXOKama MpeaMeTura Oujl eTapiii OWIMM Ba TakpuOara sra OVIMIIIapy JIO3UM.
By ycyn kaTTanap tTabiuMuaa KYmpok camapa oepau.

ICE-BREAKER

An activity to make learners feel less nervous or inhibited when they first meet.
“MY3EPAP”MeTo1n

Kuzaupysun, aonusitra xand KuiayBuMd Mamik. TamabalapHUHT Y3apo TaHUIIMIINA
BAa MIINYM MYXHUT ApATHII MaKCaaWaa KyJUIaHWIaad. by MeToaxoHajmaru pyxuu
TapaHTJIMKHU €HTUII, TYPYXHUHT IMAKJUIAaHUII KapaéHUHU Te3JaTHIll, MYJIOKOT Ba
ax0opoT alMallMHYBUHHU Myra KyWHIl, IIYHUHTAEK, CAMUMUNMIIUK Ba XaMKOPJIHMK
MYXUTHHHU sipaTuiira Epaam oepaiu.

INFORMATION GAP ACTIVITY

an activity in which a pair or two groups of students hold different information, or
where one partner knows something that the other doesn’t. This gives a real
purpose to a communication activity. An information gap activity is an activity
where learners are missing the information they need to complete a task and need
to talk to each other to find it.

AXBOPOT AJIMAIIUILI METOIHA

by ycny0 mynpaiiku, TamaGamap XKyPT €KUM HUKKA Typyx OYnau® Typiud Xui
axOoporra sra Oynumanu, €xyn Oupu Owiran axOOpPOTHM HWKKWHYM Tasiada
ownmMaiinu. by sca cyxOaTnammm ydyH XakMKUM Makcaj naijgo kuinaau. by yciy6
acocaH 4eT TWIWJA TalupHll, MYJOKOTra KUpHUII Yy4dyH €&paam Oepaju.
[yHuHrAek, pacMiaapaad xaM (oigaraHuil MyMKHH.

INTERACTION PATTERN

Mode of work (individual work, pair work, group work) used in learning or

teaching.

UHTEP®AOJIJIUK
V3apo xapakaT KMIMOK MabHOCHHH Oepamy. Y3apo XapakaT TypiuapH. YKUTYBUH-

tanaba; Tamaba-tamaba, YKUTyBUM-Tajabayap, Tananap-tajadamap; Tanabanmap-
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VKUTYBYM.

JIG-SAW ACTIVITY

A type of co-operative activity in which each member of a group has a piece of
information needed to complete a group task. Often used in reading work when
each learner or group of learners reads and understands a part of a text, then takes
part in pooling information to establish the meaning or message of the whole text.
“APPA” METO/HA

by ycynna acocan rypyx 0ynm0 unutanamud. Xap Oup TypyX ab30CHHHHT KYJIHTa
MaTHHUHT Oup OViaru Oepuiiaau, CYHrpa Ma3MyHUHHU YKUO OMIIMO ONraHaH CYHT,
Oapua KaTHaIIYMiIap TOMOHUAAH OyTyH MaTH Ty3wiaau. byHnail MeTo] YKUTHUIIHU
Yprasuiiaa KyJulaHuIaau.

MULTIPLE-CHOICE

In testing or teaching: a device in which the learner is presented with a question
along with four or five possible answers from which one must be selected. Usually
the first part of a multiple-choice item will be a question or incomplete sentence.
This is known as the stem. The different possible answers are known as
alternatives. The alternatives typically include one correct answer and several
wrong answers or distracters.

K¥YII TAPMOKJIA TAHJIOB TECTJIAPA

by wMeroxm acocaH, TecTna KyJUIAaHWIAOW. S)’praHquH YU4yH Ty3WJIaJurad
TecTiaapaaru capojija 4 éku 5 ta xkaBoOnap Oepuiaau. burra 6epuiiran caBoiiaru
4 €xkm 5 Ta >KaBOOMHUHT OWTTAcHM TYFpW OYyiamu, KOJTaHJIApU dca YXIIaIl
»KaBoOJap Tapukacuaa Oepuiaiau.

PRESENTATION

The way which something is offered, shown or explained others. A formal
monologue presents ideas, opinions or a business proposal.

TAKANMOT

Ax060poT, Hazapusa KM TaMOMMIIJIApHU Tajadaapra €TKa3uill MaKcaauaa dSKCIepT
TOMOHUJIaH YTKa3Wiaauran taaoup. Y typau (Mabpysa, caBoJl Oepuill, MyHO3apa

IOPUTHIN) TIAKUIapAa YTKA3WIMIIA MYMKWH. TakKAMMOTHUHT Ma3MyHH YCIyO
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cudartuga YKUTyBUUTa KYTIPOK OOFIIMK OVaau.

WARM-UP ACTIVITY

An activity used to orient learners to a new topic or area of focus in a lesson.
“UUT'MJIHU E3ULT”

Jlapcra OepwiraH sSHTH MaB3yHH €PHUTHIN Ba TajadaJlapHU MaB3yra ka0 KUJIUII
Makcaauaa KyJulaHaaural yciryonapiad Oupuup.

TRUE-FALSE ACTIVITY

It is a strategy of teaching students, where a teacher allows students to compare
two different historical perspectives to the same question. It allows students to see
differing opinions to the same problem and go about doing history. It is designed
to add inquiry into the teaching of history.

“TYFPU-HOTYFPU”

Tanabanapau YKUTHIIAA KYJIJTAHWUIAQIUTaH IIyHail EHIAIyBKH, YHIA y Tanabara
6€pI/IJIFaH OWTTa CaBOJHU HUKKHATA TypJIn XHJI TOMOHHMHH TaKKOCJIallhuTa HMMKOH
apataau. llynunraek, Oy meTton Tanabanmapra OUp XWJl MyamMMora Typid XUl
GepriraH (UKpIApHA KYpHO YMKUII Ba TAHJIAINra XyKyK Oepaju. YKUTHII
YCYJIMHU SIHa TAKOMUJUTAIIITUPHUII Ba MaB3yHU EpuTHITa Epaam Oepasu.

GAP FILL ACTIVITY

A gap-fill is a practice exercise in which learners have to replace words missing
from a text. These words are chosen and removed in order to practise a specific
language point. Gap-fill exercises contrast with cloze texts, where words are
removed at regular intervals, e.g. every five words.

HYKTAJIAP YPHUT' A KYHUIII

By ycyn acocan, TtanmabanapHu MaTH OWJiaH MIUIAII >KapaéHUJa Trarjapiaa
Oepwiiran HyKTajap YpHHUra Kepakiv cy3JapHHU KYHUII yuyyH unuiaTwiaga. by sca
TUJI YpraHyBUd Y4yH TYHMIHPUO KOJAUPUIITAH CY3JIapHU MyKamMmall YpraHuiiapu

yayH ¢doigamu. bynnait manikiap kynuHYa EMUK MaTHIApAa Oepuiaiu.
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I11. HABAPU MATEPHUAJLJIAP

Lecture. What is assessment? Types of assessment
Plan:
1. What is assessment?

2. Types of assessment

Key words and expressions to lecture 1

Assessment - is the systematic basis for making inferences about the learning and
development of students;
Evaluation - is the systematic assessment of the design, implementation or results
of an initiative for the purposes of learning or decision-making;
Formative Assessment - is an essential part of teaching and learning;
Summative Assessment - shows the amount of learners’ success in meeting the
assessment;
Work Integrated Assessment - is where the tasks and situations are closely
associated with what you experience;
Diagnostic Assessment - intended to improve learner’s knowledge.
Self-assessment helps students to develop independence and ownership of their
learning, which builds confidence and a sense of their strengths and areas for
growth.
What is Assessment?
Assessment is a process which follows a set of four components. These four stages
or components are Plan, Do, Check and Act. It is a process to evaluate the
student’s performance. Besides, it is an orderly process. This uses a test to check
the student’s performance. It divides into many types.

The assessment cycle first plans and formulate a plan to teach students.
Secondly, use the plan to effectively do the task of teaching. Thirdly, check
whether outcomes the work is according to the plan and outcomes met or not?

Lastly, teaches a way to use the learned knowledge.
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The assessment cycle

Plan - What do | want students to learn? This stage includes the first
fundamental component of assessment. Formulating statements of intended
learning outcomes

Do - How do | teach effectively? This stage includes the second and third
fundamental components: Developing or selecting assessment measures & creating
experiences leading to outcomes.

Check - Are my outcomes being met? This stage involves evaluation of
assessment data (part of the fourth component).

Act - How do | use what I've learned? This stage involves reinforcing
successful practices and making revisions to enhance student learning (part of the
fourth component).

Definitions of assessment

Various definitions of assessment and the role it plays in teaching and learning:

1. Assessment involves the use of empirical data on student learning to refine
programs and improve student learning. (Assessing Academic Programs in Higher
Education by Allen 2004)

2. Assessment is the process of gathering and discussing information from
multiple and diverse sources in order to develop a deep understanding of what
students know, understand, and can do with their knowledge as a result of their
educational experiences; the process culminates when assessment results are used
to improve subsequent learning. (Learner-Centered Assessment on College
Campuses: shifting the focus from teaching to learning by Huba and Freed 2000)

3. Assessment is the systematic basis for making inferences about the learning
and development of students. It is the process of defining, selecting, designing,
collecting, analyzing, interpreting, and using information to increase students'
learning and development. (Assessing Student Learning and Development: A
Guide to the Principles, Goals, and Methods of Determining College Outcomes by
Erwin 1991)



18 Tun komnemenyusiapuru 6Ax01aU MEXAHUIMAAPU

4.  Assessment is the systematic collection, review, and use of information about
educational programs undertaken for the purpose of improving student learning
and development. (Assessment Essentials: planning, implementing, and improving
assessment in higher education by Palomba and Banta 1999)

Types of Assessment

There is a wealth of different formats and types of assessment you could use.
To decide what type of assessment to implement, you first need to make sure that
the assessment is valid and relevant.

Valid - does the assessment method allow the assessor to measure the
learning outcome it is designed to assess?
Your curriculum should be ‘constructively aligned’ (Biggs and Tang 2011). In
constructive alignment, we start with the outcomes we intend students to learn, and
design teaching and assessment that enables those outcomes to be developed,
achieved and measured.
It is important to choose an appropriate method for measuring that learning

outcome.

To summarise research to date in the Literature review.
field of parent-teacher-pupil learning

contracts.

Design and run an experiment to Lab report.
characterise the yeast profile of a given

sample.

To communicate a recent scientific Video, newspaper article, podcast etc.

research topic to a lay-audience.

To evaluate historical sources and Essay


https://digitalmedia.sheffield.ac.uk/media/EDU6147+3a.+What+is+Constructive+AlignmentF/1_v5oqkczj
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present a justified and coherent

argument for a given position.

Relevant - is the assessment method authentic and relevant to the student
journey?
Assessment can be a useful way of enabling students to develop a wide range of

capabilities beyond academic skills, including the wider Sheffield Graduate

Attributes. Assessment methods that relate to their future likely careers will also be
more relevant.
Formative Assessment

It is an essential part of teaching and learning. It does not add to the final
marks given for the unit; instead, it put into learning through given advice. Also, it
points out what is good about the work and what is not? Similarly, it also affects
what the students and teacher will plan in the future for learning.
Formative assessment can be informal, done within class, and with no associated
module marks or weighting. You can also include formative assessment more
formally in a module. This could either be as a pass/fail element which does not
impact on the final grade , or an assessment that carries module marks. The most
essential element of formative assessment is quality feedback.
Formative assessment can be a ‘practice’ for a summative assessment. This will
familiarise students with the assessment type and also provide formative feedback
that students can use for their final assessment. Formative assessment can also be
used as part of the process of supporting students to reflect on their own learning.
This is an inclusive approach to assessment, especially when the method of
assessment is new and unfamiliar. It may help to lessen students’ anxieties, and
develop their assessment literacy.

Examples of formative assessment:

« In-class or online quizzes


https://www.sheffield.ac.uk/sheffieldgraduate
https://www.sheffield.ac.uk/sheffieldgraduate
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o ‘Homework’ tasks discussed in seminars

 Peer feedback activities

. Submitting a blog post for feedback in advance of a longer piece of
summative reflective writing

« Problem-solving classes

« Practice exams

Summative Assessment

It shows the amount of learners’ success in meeting the assessment. Also, it
contributes to the final marks given for the unit. These are conducted at the end of
units. In addition, it provides data for selection for the next level.

The logic and dependability of summative assessment are of great
importance. It can also provide information that has formative value.

Summative assessment is a way to measure whether, and to what extent,
students have met the learning outcomes for a unit of study. Summative
assessment usually happens at the end of a learning unit.

Examples of assessments that could be used summatively:

- Written unseen exams

- Multiple choice question (MCQ) exams
- Open book exams

- Seen exams

- Essay submissions

- Dissertations

- Digital assets (video, audio, website)
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FORMATIVE SUMMATIVE
ASSESSMENT: ASSESSMENT:
For Staff For Staff
e To monitor student e To measure whether a
learning. BOTH: student has met learning
e To ascertain progress. outcomes, and to what
e To check e Arewaysto extent at the end of a unit
understanding. assess student of study.
e To teach responsively. learning. e To make further
e Are » improvements in future
For Students opportunities to iterations.
e To evaluate their own give and receive
learning. feedback. For Students
e To build knowledge. * Areways to e To understand their overall
e To identify strengths evaluate the performance in a unit of
and weaknesses. effectiveness of study.
e To continually improve teaching. e To understand whether
learning. they have met the learning
e To target learning. outcomes, and to what

extent, at the end of
a unit of study.

Work Integrated Assessment

This type of assessment is where the tasks and situations are closely associated
with what you experience. It helps to develop student’s skills and capabilities
along with educational development.

Also, this helps and support educational staff to design genuine assessments. It
designs according to the need of the teacher.

Diagnostic Assessment

Just like formative assessment, diagnostic assessments intended to improve
learner’s knowledge. Besides, it looks backward rather than looking forward. It
reviews what the learner knows and difficulty that they are facing in learning.

Not diagnosing these difficulties could limit their participation in learning. Often
used when a problem arises or before it.

Dynamic Assessment

It measures what students can achieve when teaches about unfamiliar topic or field.
An example can be teaching students Spanish for a short while. It helps to see how

students who do not have any prior knowledge adopt it.
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It can be helpful to review the potential for students who have a mainly
underprivileged backdrop. Frequently it is used in advance of the main body of
teaching.

Synoptic Assessment

It gives confidence students to unite elements of their learning from different parts
of a plan and to show their build up knowledge and thoughtful of a topic or subject
area.

It basically enables students to show their talents and skills. And it shows how in-
depth knowledge they have about the subject. Basically, it helps in measuring the
capacity to apply knowledge to understand the subject.

Criterion-referenced Assessment

The performance of every student is judged by a specific principle. It should be
strictly seen that other student’s performance should not be taken into account.

In addition, the teacher should avoid normative thinking because it can affect
judgment. Apart from that, the teacher should assure reliability and validity.
Ipsative C

It measures the performance of the student in comparison to his previous
performance. Also, it helps in keeping in check how well they are undertaking their
tasks. Ipsative connect with efforts to enhance motivation to learn.

Student self-assessment activities

Self-assessment helps students to develop independence and ownership of
their learning, which builds confidence and a sense of their strengths and
areas for growth. That self-awareness is even more important in a hybrid
model, where students don’t have as many opportunities to informally
check in with their teacher and get quick feedback.

Students complete one or more activities about a specific concept to assess

their own learning. Here are some of the prompts | use:

Explain the concept to someone else.
Make a list of the most important aspects of

Explain how connects to


https://www.edutopia.org/article/self-assessment-middle-school
https://www.edutopia.org/article/self-assessment-middle-school

Tun komnemenyusnapunU 6AX0NAUL MEXAHUSMAADU 23

Draw a picture/map/graph/diagram that explains

Explain information to yourself in the mirror.
Self-assessment questions:

. What is assessment?

. What types of assessment do you know?

. What is formative assessment?

. What is summative assessment?

aa B~ W N -

. What is the difference between formative and summative assessment?

Lecture. Assessing language skills using CEFR
Plan:
1. CEFR: assessing foreign language proficiency
2. What are the 6 CEFR language levels?

3. CEFR : three tables used to introduce the Common Reference Levels

Key words and expressions to lecture 2
CEFR - Common European Framework of Reference for Languages
The basic user is a beginner.
The independent user can manage in most day-to-day situations.
A proficient user has almost reached fluency.
Global scale - It is desirable that the common reference points are presented in
different ways for different purposes. For some purposes it will however be
appropriate to summarise the set of proposed Common Reference Levels in a
holistic summarized table. Such a simple ‘global’ representation will make it easier
to communicate the system to non-specialist users and will provide teachers and
curriculum planners with orientation points.
Self-assessment grid - intended to help learners to profile their main language
skills, and decide at which level they might look at a checklist of more detailed

descriptors in order to self-assess their level of proficiency.
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Quialitative aspects of spoken language use - focuses on different qualitative
aspects of language use.

1. When you take an English test, you get a score. Often, you'll also get
some indication of what that score means, expressed as an English level or label,
for example "beginner" or "advanced". There are many different English leveling
systems in use around the world, and an even wider variety of English tests, which
have implicit or explicit leveling systems built into their scoring. Some English
levelling schemes are built into a particular English test, while others are
theoretical frameworks without any associated test.

The "Common European Framework  of  Reference  for
Languages" (CEFR) is a reference established by the Council of Europe. It has
been accepted as the European standard for grading the different language levels.

The Common European Framework of Reference: Learning, Teaching and
Assessments (CEFR) were accepted by the Council of Europe in 2001.

The result of over 20 years of research, the Common European Framework
of Reference for Languages (CEFR) is a common standard created by the Council
of Europe to describe language proficiency in a harmonized, standardized way for
assessment and learning. This was a real challenge in Europe, with its 24 official
languages and nearly 200 unofficial ones.

In 1991, the implementation of this framework was raised during an
intergovernmental symposium in Switzerland with 3 objectives: establish a system
of language levels to clearly and objectively describe proficiency, define a
common framework and be able to apply it to any language. The guide, CEFR:

Learning, Teaching, Assessment, published in 2001, lays out the fundamental

principles and gives practical advice for applying the CEFR.

One of the major areas impacted by the CEFR is assessment. What
developed historically before the creation of the European framework was a
patchwork system of different scores and levels from one testing organization and
training institute to another. The 1980s saw the proliferation of tests like the
TOEIC, TOEFL and IELTS, each with their own scoring system. This made it hard


https://rm.coe.int/1680459f97
https://rm.coe.int/1680459f97
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to compare scores from one test to another and one candidate to another. The
advantage of a framework like the CEFR is not only its ability to standardize
language proficiency but also its objectivity and independence — it takes into
consideration the theoretical concepts behind language learning and skill, including
the 4 main competency areas: speak, listen, write and read. This means assessing
speaking, listening, writing and reading skills.

While the CEFR is a European scale and specifically designed to apply to
any European language, it is now becoming a worldwide standard framework for
language abilities, especially European languages, including English. The CEFR is
not tied to any specific language test - and most standardized language tests now
provide CEFR level equivalents.

Put together by the member states of the Council of Europe, the CEFR is
available in 38 languages. The purpose of the framework is to “achieve greater
unity among its members”, mainly through plurilingualism and intercultural
knowledge. The CECR’s ambition is to provide ‘“transparent, coherent and
comprehensive” European guidelines for learning and teaching languages as well
as assessing foreign language proficiency.

Why is the CEFR useful?

As the CEFR may be used to interpret and compare people’s language skills
across countries, tests and languages, it promotes international mobility, either for
work or study. In Europe, university teachers, employers and governmental
institutions use the CEFR for decision making. Having achieved CEFR B2 level
usually is requested for higher education enrollment. Do you wish to get a student
visa for the UK? Before you take out insurance for students abroad and pack your
suitcase, you will need to prove you have a B1 or B2 English proficiency level.
Are you hoping to spend a year abroad as a language assistant? Here again, a
having B1 level is mandatory.

A full CEFR exam typically measures skills in listening, reading abilities,

speaking, writing, translating and interpreting. That's why some learners segment


https://uk.april-international.com/global/crystal-studies-insurance
https://uk.april-international.com/global/advice-information/becoming-a-foreign-language-assistant-in-france
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their abilities, for example stating that their listening in alanguage isat a
B2 level but their speaking is only at a B1 level.

Now we pay special attention to quality assurance exploiting “can do”
statements of Common European Framework of Reference.

The objective of using “I can do” statement in teaching foreign languages
connected with development of students’ confidence in their ability to achieve the
communicative competence. It is well-known that development of learners’
confidence should be a priority for trainers of schools, lyceum and colleges as well
as for teachers. Why CEFR suggests “I can do” statements?

According to F.Mac Duff and others this statement serve to motivate the students
in:

(@) providing students with an opportunity to recognize their

own accomplishments;

(b) encouraging students to take initiative in their learning, particularly
when they are able to formulate their own “I can do” statements;

(c) providing students with a visual means of proudly sharing their
progress with others;

(d) being applicable for students of all ages and all levels of language
proficiency from primary through college;

(e) being possible as a systematic means of rallying one’s own progress;
(c) can be a means by which students gauge their own perceived level of
language proficiency.

A graduate student in Uzbekistan must be competent in:

a) using grammar and vocabulary;

b) knowing rules of speaking, i.e. how to begin and end conversations, what
topics may be talked about in different types of speech events, which address
forms should be used with different persons one speaks to and in different
situations;

C) knowing how to use and respond to different types of speech acts, such

as requests, apologies, thanks, and invitations.
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This means that there’s still necessity to reconsider our curriculum and
syllabuses taking into account everything mentioned though some changes have
already been done.

2. What are the 6 CEFR language levels?
This tool allows you to assess your skills on a scale according to the 6 following

levels:

Basic User Independent User Proficient User

A (basic user)

Al (beginner)

Al levels can:

- understand and use very basic phrases aimed at the satisfaction of needs of a
concrete type,

- introduce themselves and others and can ask and answer questions about personal
details such as where they live, people they know and things they have,

- interact in a simple way if the other person talks slowly and clearly and is
prepared to help.

A2 (elementary)

A2 levels can :

- understand sentences and frequently used expressions related to areas of most
immediate relevance (e.g. very basic personal and family information, shopping,
local geography, employment),

- communicate in simple and routine tasks requiring a simple and direct exchange
of information on familiar and routine matters,

- describe in simple terms aspects of their background, immediate environment and
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matters in areas of immediate need.
B (independent user)
B1 (intermediate)
B1 levels can:
- understand the main points of clear standard input on familiar matters regularly
encountered in work, school, leisure, etc,
- deal with most situations while travelling in an area where the language is
spoken,
- produce simple connected text on topics that are familiar or of personal interest,
- describe experiences and events, dreams, hopes and ambitions and briefly give
reasons and explanations for opinions and plans.
B2 (upper intermediate)
B2 levels can:
- understand the main ideas of complex text on both concrete and abstract topics,
including technical discussions in their field of specialization,
- interact with a degree of fluency and spontaneity that makes regular interaction
with native speakers quite possible without strain for either party,
- produce clear, detailed text on a wide range of subjects and explain a viewpoint
on a topical issue giving the advantages and disadvantages of various options.
C (proficient user)
C1 (effective operational proficiency or advanced)
C1 levels can:
- understand a wide range of demanding, longer clauses, and recognize implicit
meaning,
- express ideas fluently and spontaneously without much obvious searching for
expressions,
- use language flexibly and effectively for social, academic and professional
purposes,
- produce clear, well-structured, detailed text on complex subjects, showing

controlled use of organizational patterns, connectors and cohesive devices.
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C2 (mastery or proficiency)
C2 levels can:
-understand with ease virtually everything heard or read,
- summarize information from different spoken and written sources,
reconstructing arguments and accounts in a coherent presentation,
- express themselves spontaneously, very fluently and precisely, differentiating
finer shades of meaning even in the most complex situations.
Six levels of proficiency
The Common European Framework of Reference for languages breaks down
foreign language proficiency into six different levels and three broad levels. Each
level is described through a series of “Can do” statements associated to each
communicative activity: listening, reading, spoken interaction, spoken
production, writing.
Basic user
The basic level may be divided into two separate levels of foreign language

proficiency:

Al, breakthrough level;
A2, waystage level.
The basic user is a beginner. For example, he is able to write a short post card or
understand frequently used vocabulary or sentences.
Independent user
A user is independent if he has achieved one of the following levels:
B1, threshold level,

B2, vantage level.

The independent user can manage in most day-to-day situations. For instance, he
can take part in a conversation on topics that are familiar or read an article about a

contemporary problem.
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Proficient user

A proficient user has almost reached fluency. To be identified as proficient, he

needs to achieve one of the following levels:

C1, effective operational proficiency level,

C2, mastery level,

Proficient users may, for example, write clear and well-structured texts or

effortlessly take part in any conversation.

A common framework in 6 levels

The CEFR consists of three broad divisions that can be divided into 6 levels:

Basu User Independent User Proﬁaent User
(Breakthrough) {Waystage) m:reshold) (Vantage) (E_{fecﬁve (Mastefy)
Operational
Proficiency)

CEFR : three tables used to introduce the Common Reference Levels

The following three tables, which are used to introduce the Common Reference
Levels, are summarised from the original bank of “illustrative descriptors”
developed and validated for the CEFR in the Swiss National Research project
described in Appendix B of the volume. These formulations have been
mathematically scaled to these levels by analysing the way in which they have

been interpreted in the assessment of large numbers of learners.

Table 1 (CEFR _3.3): Common Reference levels: Global scale
It is desirable that the common reference points are presented in different ways for

different purposes. For some purposes it will however be appropriate to summarise
the set of proposed Common Reference Levels in a holistic summarized table.

Such a simple ‘global’ representation will make it easier to communicate the


https://www.coe.int/web/common-european-framework-reference-languages/table-1-cefr-3.3-common-reference-levels-global-scale
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system to non-specialist users and will provide teachers and curriculum planners

with orientation points.

Global scale - Table 1 (CEFR 3.3): Common Reference levels

It is desirable that the common reference points are presented in different ways for

different purposes. For some purposes it will however be appropriate to summarise

the set of proposed Common Reference Levels in a holistic summarized table.

Such a simple ‘global’ representation will make it easier to communicate the

system to non-specialist users and will provide teachers and curriculum planners

with orientation points.

Can understand with ease virtually everything heard
or read. Can summarise information from different
spoken and written sources, reconstructing arguments
and accounts in a coherent presentation. Can express
him/herself  spontaneously, very fluently and
precisely, differentiating finer shades of meaning even

in more complex situations.

Can understand a wide range of demanding, longer
texts, and recognise implicit meaning. Can express
him/herself fluently and spontaneously without much
obvious searching for expressions. Can use language
flexibly and effectively for social, academic and
professional purposes. Can produce clear, well-
structured, detailed text on complex subjects, showing
controlled use of organisational patterns, connectors

and cohesive devices.

C2
PROFICIENT
USER

Cl
INDEPENDENT

B2
USER

Can understand the main ideas of complex text on

both concrete and abstract topics, including technical
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discussions in his/her field of specialisation. Can
interact with a degree of fluency and spontaneity that
makes regular interaction with native speakers quite
possible without strain for either party. Can produce
clear, detailed text on a wide range of subjects and
explain a viewpoint on a topical issue giving the

advantages and disadvantages of various options.

Bl

Can understand the main points of clear standard input
on familiar matters regularly encountered in work,
school, leisure, etc. Can deal with most situations
likely to arise whilst travelling in an area where the
language is spoken. Can produce simple connected
text on topics which are familiar or of personal
interest. Can describe experiences and events, dreams,
hopes & ambitions and briefly give reasons and

explanations for opinions and plans.

BASIC
USER

A2

Can understand sentences and frequently used
expressions related to areas of most immediate
relevance (e.g. very basic personal and family
information, shopping, local geography, employment).
Can communicate in simple and routine tasks
requiring a simple and direct exchange of information
on familiar and routine matters. Can describe in
simple terms aspects of his/her background,
Immediate environment and matters in areas of

immediate need.
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Al

Can understand and use familiar everyday expressions

and very basic phrases aimed at the satisfaction of

needs of a concrete type. Can introduce him/herself

and others and can ask and answer questions about

personal details such as where he/she lives, people

he/she knows and things he/she has. Can interact in a

simple way provided the other person talks slowly and

clearly and is prepared to help.

Table 2 (CEFR 3.3):

Common Reference levels - Self-assessment grid

In order to orient learners, teachers and other users within the educational

system for some practical purpose, a more detailed overview is necessary. Table 2

Is a draft for a self-assessment orientation tool intended to help learners to profile

their main language skills, and decide at which level they might look at a checklist

of more detailed descriptors in order to self-assess their level of proficiency.

. The self-assessment grid illustrates the levels of proficiency described in the

Common European Framework of Reference for Languages (CEFR). It

presents 34 scales of listening, reading, spoken interaction, spoken

production and writing activities. The following official translations should

be used, and the copyright reference be quoted.

Table 3 (CEFR 3.3): Common Reference levels - Qualitative aspects of

spoken language use The chart in this table was designed to assess spoken

performances. It focuses on different qualitative aspects of language use.

« Qualitative aspects of spoken language use - Table 3 (CEFR 3.3): Common

Reference levels

« The chart in this table was designed to assess spoken performances. It

focuses on different qualitative aspects of language use.

RANGE

ACCURACY

FLUENCY

INTERACTION

COHERENCE



https://www.coe.int/web/common-european-framework-reference-languages/table-2-cefr-3.3-common-reference-levels-self-assessment-grid
https://www.coe.int/web/common-european-framework-reference-languages/table-3-cefr-3.3-common-reference-levels-qualitative-aspects-of-spoken-language-use
https://www.coe.int/web/common-european-framework-reference-languages/table-3-cefr-3.3-common-reference-levels-qualitative-aspects-of-spoken-language-use
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C2

Shows
great
flexibility
reformula
ting ideas
in
differing
linguistic
forms to
convey
finer
shades of
meaning
precisely,
to give
emphasis,
to
differenti
ate and to
eliminate
ambiguity
. Also has
a good
command
of
idiomatic
expressio
ns and

colloquial

Maintains
consistent
grammatica
| control of
complex
language,
even while
attention is
otherwise
engaged
(e.0. in
forward
planning, in
monitoring
others'

reactions).

Can  express
him/herself
spontaneously
at length with
a natural
colloquial
flow, avoiding
or
backtracking
around  any
difficulty so
smoothly that
the
interlocutor is
hardly aware

of it.

Can interact
with ease and
skill,

up and using

picking

non-verbal
and
intonational
cues
apparently
effortlessly.
Can
interweave
his/her
contribution
into the joint
discourse with
fully natural
turntaking,
referencing,
allusion

making etc.

Can create
coherent
and
cohesive
discourse
making full
and
appropriate
use of a
variety  of
organisatio
nal patterns
and a wide
range  of
connectors
and  other
cohesive

devices.
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iIsms

Cl | Has a | Consistentl | Can express | Can select a | Can
good y maintains | him/herself suitable produce
command | a high | fluently and | phrase from a | clear,
of abroad | degree of | spontaneously | readily smoothly-
range of | grammatica | , almost | available flowing,
language | | accuracy; | effortlessly. range of | well-
allowing | errors are | Only a | discourse structured
him/her rare, conceptually functions to | speech,
to select a | difficult to | difficult preface  his | showing
formulati | spot  and | subject can | remarks in | controlled
on to | generally hinder a | order to get or | use of
express corrected natural, to keep the | organisatio
him/ when they | smooth flow | floor and to | nal
herself do occur. of language. relate his/her | patterns,
clearly in own connectors
an contributions | and
appropria skilfully ~ to | cohesive
te style those of other | devices.
on a wide speakers.
range of
general,
academic,
professio
nal or
leisure
topics

without
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having to
restrict
what
he/she
wants to
say.

B2 | Has a | Shows a | Can produce | Can initiate | Can use a
sufficient | relatively stretches  of | discourse, limited
range of | high degree | language with | take  his/her | number of
language | of a fairly even | turn when | cohesive
to be able | grammatica | tempo; appropriate devices to
to give [ |  control. | although and end | link his/her
clear Does not | he/she can be | conversation utterances
descriptio | make errors | hesitant as he | when he / she | into clear,
ns, which or she | needs to, | coherent
express cause searches for | though he /she | discourse,
viewpoint | misundersta | patterns and | may not | though
s on most | nding, and | expressions, always do this | there may
general can correct | there are few | elegantly. be some
topics, most of | noticeably Can help the | "jumpiness"
without his/her long pauses. discussion in a long
much mistakes. along on | con-
con- familiar tribution.
spicuous ground
searching confirming
for comprehen-
words, sion, inviting

using

others in, etc.
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some
complex
sentence
forms to
do so.

B1 | Has Uses Can keep | Can initiate, | Can link a
enough reasonably | going maintain and | series  of
language | accurately a | comprehensib | close simple | shorter,
to get by, | repertoire ly, even | face-to-face discrete
with of though conversation simple
sufficient | frequently pausing  for | on topics that | elements
vocabular | used grammatical are familiar or | into a
y to | "routines” and lexical | of  personal | connected,
express and patterns | planning and | interest. Can | linear
him/herse | associated repair is very | repeat  back | sequence of
If  with | with more | evident, part of what | points.
some predictable | especially in | someone has
hesitation | situations. longer said to
and stretches  of | confirm
circum- free mutual
locutions production. understanding
on topics
such  as
family,
hobbies
and
interests,

work,
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travel,
and
current
events.

A2 | Uses Uses some | Can make | Can answer | Can  link
basic simple him/herself questions and | groups of
sentence | structures understood in | respond to | words with
patterns correctly, very short | simple simple
with but still | utterances, statements. connectors
memorise | systematica | even though | Can indicate | like "and,
d phrases, | lly makes | pauses, false | when he/sheis | "but" and
groups of | basic starts and | following but | "because".
a few | mistakes. reformulation | is rarely able
words are very | to understand
and evident. enough to
formulae keep
in order conversation
to going of
commu- his/lher  own
nicate accord.
limited
informati
on in
simple
everyday
situations
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Al | Has a

very
basic
repertoire
of words
and
simple
phrases
related to
personal
details
and
particular
concrete

situations

Shows only
limited
control of a
few simple
grammatica
| structures
and
sentence
patterns in
a
memorised

repertoire.

Can manage

very  short,
isolated,
mainly  pre-
packaged
utterances,
with much
pausing to
search for
expressions,
to articulate
less  familiar
words, and to
repair
communicatio

n.

Can ask and
answer
questions

about personal

details. Can
interact in a
simple  way
but

communicatio
n is totally
dependent on
repetition,
rephrasing

and repair.

link

words or

Can

groups of
words with
very basic
linear

connectors
like "and"

or "then".

1. What is CEFR? What does it stand for?
2. Which main competency areas are included into CEFR?
3. What are the 6 levels of CEFR?

4. What is the main word which is used in CEFR descriptors?

Self-control questions:

5. Which level is required to reach by the graduates of foreign languages

specializations in Uzbekistan?
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IV. AMAJIMA MAIITYJOTJAPUHUHT MA3SMYHHA

What is assessment, testing and evaluation?
1. Warm-up (5 m.):
Eliciting:
1. What is assessment?
2. Why do we need assessment?
3. Is it teaching or grading?
4. Can you share your best or worst experience connected with assessment when
you were a student?
2. Defining terms - small group work (10 m.)
T. divides the learners into 3 small groups and gives a word to each group to
define:
- testing
- evaluating
- measurement
3. The T. gives definitions of each term to the groups to look through and asks
to exchange with the other groups (10 m.).
How Are Measurement, Assessment and Evaluation Different?
During the process of gathering information for effective planning and instruction,
the words measurement, assessment and evaluation are often used interchangeably.
These words, however, have significantly different meanings.
Measurement
The word measurement, as it applies to education, is not substantially different
from when it is used in any other field. It simply means determining the attributes
or dimensions of an object, skill or knowledge. We use common objects in the
physical world to measure, such as tape measures, scales and meters. These
measurement tools are held to standards and can be used to obtain reliable results.
When used properly, they accurately gather data for educators and administrators.

Some standard measurements in education are raw scores, percentile ranks and
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standard scores.

Assessment

Assessment is an ongoing process that encompasses a much wider domain.
Whenever a student responds to a question, offers a comment, or tries out a new
word or structure, the teacher subconsciously makes an assessment of the student’s
performance. Teachers gather information by giving tests, conducting interviews
and monitoring behavior. The assessment should be carefully prepared and
administered to ensure its reliability and validity. In other words, an assessment
must provide consistent results and it must measure what it claims to measure.
Evaluation

Creating valid and reliable assessments is critical to accurately measuring
educational data. Evaluating the information gathered, however, is equally
important to the effective wuse of the information for instruction.
In education, evaluation is the process of using the measurements gathered in the
assessments. Teachers use this information to judge the relationship between what
was intended by the instruction and what was learned. They evaluate the
information gathered to determine what students know and understand, how far
they have progressed and how fast, and how their scores and progress compare to
those of other students.

Test

A test is a method of measuring a person’s ability or knowledge in a given domain,
with an emphasis on the concepts of method and measuring. Tests are instruments
that are (usually) carefully designed and that have identifiable scoring rubrics.
Tests are prepared administrative procedures that occupy identifiable time periods
in a curriculum when learners master all their faculties to offer peak performance,
knowing that their responses are being measured and evaluated.

4. Matching test categorizations-small group activity (15 m.).

The T. asks the learners to match the titles of test categories with their definitions

in their small groups.
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Placement tests provide information that is useful for determining Ss’ appropriate
levels of instruction within a program or institution;

Diagnostic tests are used to assess Ss’ strengths and weaknesses, providing
teachers and students with information that can guide decisions about appropriate
instruction to meet Ss’ needs;

Proficiency tests are intended to assess Ss’ ability in a language independent of a
curriculum or specific course content;

Achievement tests measure whether a student is reaching instructional objectives.
A good deal of the assessment taking place in the classroom is via achievement
test.

Aptitude tests are designed to measure a person’s capacity or general ability to
learn a foreign language and to be successful in that undertaking. This type of tests
are considered to be independent of a particular language.

5. Group presentations (30 m.)

The T. asks each group to prepare a 5-7 minute presentation on one of the test
categories:

placement, diagnostic, achievement, aptitude and proficiency.

Handout 1. Activity 4.

Placement tests

provide information that is useful for determining Ss’ appropriate levels of
instruction within a program or institution;

Diagnostic tests

are used to assess Ss’ strengths and weaknesses, providing teachers and students
with information that can guide decisions about appropriate instruction to meet Ss’
needs;

Proficiency tests

are intended to assess Ss’ ability in a language independent of a curriculum or
specific course content;

Achievement tests

measure whether a student is reaching instructional objectives. A good deal of the
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assessment taking place in the classroom is via achievement test.

Aptitude tests

are designed to measure a person’s capacity or general ability to learn a foreign
language and to be successful in that undertaking. This type of tests are considered

to be independent of a particular language.

ALTERNATIVE WAYS OF ASSESSMENT
Objective:
to raise participants’ awareness of other ways of assessing their students’
performance;
to enable participants to explore transferable skills that can be developed
through alternative ways of assessment;
to emphasise the importance of varying types of assessment to combine

different skills and motivate students;

Activity 1. Project work as one of the vehicles for assessing students’

performance

Objective: to give participants an opportunity to analyse a piece of project work
done by students

Time: 15 min

Materials: 4 booklets, 4 posters, board, markers, flipchart paper

Preparation: write the questions from the first bullet point on the

board » Procedure:

©OO(5-7 min) Put participants in 4 groups. Explain that students of one
university were given an assessed task to produce booklets and posters.
Distribute one booklet and one poster to each group. Ask groups to look
through the materials and answer the following questions (written on the
board):

What do you think the task of the project was?

How many students do you think worked on the task?
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What do you think the steps in students’ work were?

How much time do you think the project took?

®© (7-8 min) Invite groups to share the results of their discussion.
Summarise the activity by saying that project work can be quite an effective

way of learning, teaching and assessment and in answering the questions above
participants have thought about certain things that should be taken into
consideration when setting such tasks.

Activity 2 Skills that can be developed through alternative ways of assessment

Objective: to introduce the concept of transferable skills and criteria to assess them
Time: 30 min

Materials: board, markers, flipchart paper

» Procedure:

®© (5 min) Ask participants the following questions::

What skills (including language skills) do you think students
developed while working on the projects from activity 1?

Make a list of skills on the board/flipchart.

Why do you think it is important for students to develop these
skills?

How can teachers encourage and motivate their students to
develop these skills?
4 skills — speaking, writing, listening, reading;
decision making, leadership skills, team work, time
management, negotiation, problem solving, research

skills, IT skills, people skills

It is important for students to develop these skills to
increase their readiness for future employment in

local or foreign companies, small businesses, etc
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Teachers can suggest the tasks which will involve
these skills, but what is more important they have to
somehow acknowledge students’ effort to develop
these skills by giving a certain percentage of the

mark.
©O©O(5-7 min) Say that now you want participants to think how the project

work can be assessed. In groups of 4-5, tell them to chose 1 booklet /poster and
discuss which mark on the scale from 0 to 10 the group would give to the

project work they analysed and why.
®© (210 min) Invite groups to share the marks they have agreed on and ask each

group representative to comment on how they came up to the decision.
NB Be sure to lead the group to the concept of assessment criteria through this
discussion.
While group representatives are presenting their ideas, listen in and make a list
(on the board) of assessment criteria mentioned by them. When all the
representatives have spoken, draw the whole group’s attention to the list of
criteria they were using to decide on a mark and ask if anything should be
added. (Make sure participants understand what assessment criteria are, refer to
the session on Giving Feedback on Writing in module 1) Make the point that if
a task aims at developing the ability to work in groups, or decision-making
skills, these skills also have to be recognized and credited in the assessment
process.

Suggested criteria:

Language accuracy

Information (content)

Design (creativity)

Structure of information

Evidence of research
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Evidence of group work (contribution of each group member)
®©© (5-6 min) Say that now you want participants to practise. Distribute

handout 1 to each participant. Allow participants to discuss the project task in
pairs. They will need to think of criteria against which the task can be assessed
and distribute 10 marks between these criteria. Tell participants to follow the
questions on the handout.
Work with the whole group and take participants’ ideas. Summarise them on
the board.
Suggested criteria (you can accept any well-argued variations)
Language accuracy- 2 points
Information (content)- 2 points
Structure of information -1 point
Evidence of research -2 points
Visual aids - 1 point
Evidence of group work (contribution of each group member) -2
points
(2 min) Summarise the activity by saying that it is important to offer students
different types of assessment to integrate and develop different skills. It is also
very important to give students credit for any evidence that they have developed
these skills (see the example above). Students should be familiarized with the
assessment criteria before they start working on a task. If students see that
teachers give similar attention to group work, research skills, language skills,
and other criteria they will have enough incentives to do the job properly.
Activity 3. More ideas
Objective: to introduce more ideas for non-traditional ways of assessment
Time: 35 min
Materials: handout 2

» Procedure:
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®©(2 min) Distribute handout 2 to each participant and ask teachers to tick the

types of assessment they are not familiar with. Encourage participants to work
in pairs or small groups.
©©(8 min) Invite participants to share. Make a list of the least familiar types of
assessment on the board.

Possible answers:

Seen examination

Open book examination

Observations

Posters

Projects

Portfolio
(10 min) Say that all of them can have quite a different purpose and focus, and
teachers have to take this into consideration. Ask the whole group the following
questions:

When would you use each type of assessment from the list on the

board? Why?

What types of assessment can offer students some feedback?
What types of assessment can be considered as a final check?

Suggested answers:

Answer 1

Seen examination mid semester, end semester
Open book examination mid semester, end semester

Students’ observations start semester, mid semester

Posters mid semester, end semester
Projects start semester, mid semester
Portfolio over semester

Answer 2 and 3

It will depend on the subject and teacher’s view on the tasks. Posters,
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projects and portfolios look more process -oriented and developmental than
exams which are usually used as final types of assessment. Students are
usually given detailed feedback on interim tasks.
Refer to the difference between progress and achievement types of
assessment and make the point that usually progress—oriented types of
assessment give students an opportunity to improve their performance on
the basis of the feedback they receive. Such types of assessment are called
formative assessment. Students are given feedback and they can monitor
their progress. Formative types of assessment are stepping stones in
learning. Summative assessment types summarise students’ skills and
knowledge gained during a certain period of study. Often, students are only
given a grade. It is usually a matter for the teacher to decide whether or not
to give feedback on an exam.
It should be mentioned that it is up to the teacher to decide which type of
assessment will best serve which particular purpose.

©O©O(10 min) Ask participants to work in 4 groups. Assign one type of
assessment to each group. Tell groups to imagine that they will have to use one of
the assessment types in their teaching. Ask them to think how they can
incorporate this type of assessment into their system of assessment (they do not
need to think of a task instruction in great details, only a brief idea). Ask groups
to fill in the following proforma in handout 3:

Type of assessment

Progress or achievement

What skills it will test
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The percentage weighting (from theoverall 100 percent for the semester)
Task description (very briefly, just an idea would be fine here)
Time allocated for students
Individual or group
Assessment criteria
® (5 min) Invite groups to exchange their proformas. (Alternatively, proformas

can be displayed on the board or a wall for a mingling activity.)

Summary

There are many different assessment methods and types. However, it does not
mean that teachers can use them all without thorough consideration. Types of
assessment should have a certain purpose, should test certain skills, and should
have certain assessment criteria. It is also important to think what percentage
within the overall structure of assessment each type of assessment will have to
maintain the balance between the types and to consider students’ and teachers’

workload.

ALTERNATIVE WAYS OF ASSESSMENT

Activity 2, Handout 1.

With your partner, analyse the task below and think how you
would mark it (scale 0 -10). Consider the following questions:

What will the marking criteria be?

Are all the criteria equally important?

How it is possible to show that one criterion is more important than another

(for example, content and layout)?

Task for students

You are required to work in small groups of no more than 4 people. The task

for you is to write a newspaper article about a local zoo. You will have to:
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think about the specific things in the zoo you would like to concentrate on;
visit the zoo and collect all the necessary information;

analyse the information you have collected and think how you can use it to
write an article;

think about the article structure;

write the article.

You are also required to write a brief personal reflection (150 words maximum)

about how you worked together and your individual contribution to the project.

Submit both papers (an article and a report) in 4 weeks time.

Assessing communicative language teaching
Objectives: - to give participants an opportunity to explore the ways and
approaches to assess communicative language teaching
Learning outcomes:
By the end of the lesson the Participants will have:
« an understanding of ways of assessing communicative language teaching
and be able to design tasks;
« a knowledge about ways of using authentic tasks for assessing
communicative language teaching

Detailed Procedure of the Lesson (Texnologiya xaritasi)

1. Mind-map (5-7 min).

Introduction | T. begins the lesson by asking the | Ss in brainstorm their
(10 minutes) | following questions: ideas on the question
-What is Communicative language | and share them.

teaching (CLT)?
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- How do you usually assess CLT?
- What kind of tasks do you use for CLT?

2. Main part
(60

minutes)

Activity 1. Group work on choosing a
material to teach culture (5-7 min.).
The T. divides the Ss into two small
groups, tells them to brainstorm some
ideas about CLT and activities to use.
Then the T. gives each group a piece of
information (Handout 1) and asks them to
read, discuss in their small groups and
then share with the whole group.

Group 1: CLT

Group 2: Classroom activities in CLT

(20 min.)
Activity 2. Assessing  traditional
language teaching (TLT) VS assessing
CLT (20 min)

The T. gives a set of strips with written
features of TLT and CLT (Handout 2) and
asks the participants to categorize them
into two groups and asks to give on
example/activity for each paradigm:

- Old paradigm
- New paradigm

The T. organizes a whole group
discussion, the groups share their
findings.

Activity 3. Presenting the activities (20

Ss work in their
groups and share their
ideas about CLT and

activities to use..

Groups read, discuss

and prepare to share

the information
they’ve got..
Groups come back

with their categorized

words/features.

The groups participate

in a group discussion.

The groups prepare
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min). and present their task.
The T. asks the groups to prepare and
present one task for accessing CLT
(alternative forms of assessment). The participants take
Activity 4. Advantages and | part in the discussion.
disadvantages of assessing CLT (20
min).

The T. asks the groups to make a list of
advantages and  disadvantages  of
assessing CLT. The T. holds a whole

group discussion.

e Closure |T. asks Ss to give a summary of today’s | Ss work individually
(5 minutes) | lesson. T. asks each Ss for the summary | and give a summary

of today’s lesson. of today’s lesson.

Activity 1. Handout 1. Group 1. Communicative language teaching (CLT)

Communicative language teaching (CLT), or the communicative approach, is
an approach to language teaching that emphasizes interaction as both the means
and the ultimate goal of study. Language learners in environments utilizing CLT
techniques, learn and practice the target language through the interaction with one
another and the instructor, the study of "authentic texts" (those written in the target
language for purposes other than language learning), and through the use of the

language both in class and outside of class.

Learners converse about personal experiences with partners, and instructors teach
topics outside of the realm of traditional grammar, in order to promote language
skills in all types of situations. This method also claims to encourage learners to
incorporate their personal experiences into their language learning environment,
and to focus on the learning experience in addition to the learning of the target

language.


https://en.wikipedia.org/wiki/Language-teaching_approach
https://en.wikipedia.org/wiki/Language_teaching
https://en.wikipedia.org/wiki/Interaction
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According to CLT, the goal of language education is the ability to
communicate in the target language. This is in contrast to previous views in
which grammatical competence was commonly given top priority. CLT also
focuses on the teacher being a facilitator, rather than an instructor. Furthermore,
the approach is a non-methodical system that does not use a textbook series to
teach the target language, but rather works on developing sound oral/verbal skills

prior to reading and writing.

Activity 1. Handout 1. Group 2. Classroom activities
Classroom activities

« CLT teachers choose classroom activities based on what they believe is
going to be most effective for students developing communicative abilities in the
target language (TL). Oral activities are popular among CLT teachers, as opposed
to grammar drills or reading and writing activities, because they include active
conversation and creative, unpredicted responses from students. Activities vary
based on the level of language class they are being used in. They promote
collaboration, fluency, and comfort in the TL. The six activities listed and
explained below are commonly used in CLT classrooms.
= Role-play is an oral activity usually done in pairs, whose main goal is to develop

students' communicative abilities in a certain setting.

Example:

1.  The instructor sets the scene: where is the conversation taking place? (E.g., in
a café, in a park, etc.)

2.  The instructor defines the goal of the students' conversation. (E.g., the speaker
is asking for directions, the speaker is ordering coffee, the speaker is talking
about a movie they recently saw, etc.)

3. The students converse in pairs for a designated amount of time.

This activity gives students the chance to improve their communication skills in
the TL in a low-pressure situation. Most students are more comfortable speaking in

pairs rather than in front of the entire class.


https://en.wikipedia.org/wiki/Grammar%E2%80%93translation_method
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Instructors need to be aware of the differences between a conversation and an
utterance. Students may use the same utterances repeatedly when doing this
activity and not actually have a creative conversation. If instructors do not regulate
what kinds of conversations students are having, then the students might not be

truly improving their communication skills.
Interviews

An interview is an oral activity done in pairs, whose main goal is to develop

students' interpersonal skills in the TL.[21

Example:
1. The instructor gives each student the same set of questions to ask a partner.

2. Students take turns asking and answering the questions in pairs.

This activity, since it is highly structured, allows for the instructor to more closely
monitor students' responses. It can zone in on one specific aspect of grammar or
vocabulary, while still being a primarily communicative activity and giving the

students communicative benefits.[11

This is an activity that should be used primarily in the lower levels of language
classes, because it will be most beneficial to lower-level speakers. Higher-level
speakers should be having unpredictable conversations in the TL, where neither the
questions nor the answers are scripted or expected. If this activity were used with

higher-level speakers it wouldn't have many benefits.
Group work

Group work is a collaborative activity whose purpose is to foster communication in

the TL, in a larger group setting.

Example:
1. Students are assigned a group of no more than six people.

2. Students are assigned a specific role within the group. (E.g., member A,

member B, etc.)


https://en.wikipedia.org/wiki/Communicative_language_teaching#cite_note-:05-11
https://en.wikipedia.org/wiki/Communicative_language_teaching#cite_note-:05-11
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3. The instructor gives each group the same task to complete.

4. Each member of the group takes a designated amount of time to work on the
part of the task to which they are assigned.

5. The members of the group discuss the information they have found, with each

other and put it all together to complete the task.

Students can feel overwhelmed in language classes, but this activity can take away
from that feeling. Students are asked to focus on one piece of information only,
which increases their comprehension of that information. Better comprehension
leads to better communication with the rest of the group, which improves students'

communicative abilities in the TL.LU

Instructors should be sure to monitor that each student is contributing equally to
the group effort. It takes a good instructor to design the activity well, so that

students will contribute equally, and benefit equally from the activity.
Information gap

Information gap is a collaborative activity, whose purpose is for students to

effectively obtain information that was previously unknown to them, in the TL.

Example:

1. The class is paired up. One partner in each pair is Partner A, and the other is
Partner B.

2. All the students that are Partner A are given a sheet of paper with a time-table
on it. The time-table is filled in half-way, but some of the boxes are empty.

3. All the students that are Partner B are given a sheet of paper with a time-table
on it. The boxes that are empty on Partner A's time-table are filled in on
Partner B's. There are also empty boxes on Partner B's time-table, but they are
filled in on Partner A's.

4. The partners must work together to ask about and supply each other with the

information they are both missing, to complete each other's time-tables.


https://en.wikipedia.org/wiki/Communicative_language_teaching#cite_note-:05-11
https://en.wikipedia.org/wiki/Information_gap_activity
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Completing information gap activities improves students' abilities to communicate
about unknown information in the TL. These abilities are directly applicable to
many real-world conversations, where the goal is to find out some new piece of

information, or simply to exchange information.

Instructors should not overlook the fact that their students need to be prepared to
communicate effectively for this activity. They need to know certain vocabulary
words, certain structures of grammar, etc. If the students have not been well

prepared for the task at hand, then they will not communicate effectively.
Opinion sharing

Opinion sharing is a content-based activity, whose purpose is to engage students'

conversational skills, while talking about something they care about.

Example:

1. The instructor introduces a topic and asks students to contemplate their opinions
about it. (E.g., dating, school dress codes, global warming)

2. The students talk in pairs or small groups, debating their opinions on the topic.

Opinion sharing is a great way to get more introverted students to open up and
share their opinions. If a student has a strong opinion about a certain topic, then

they will speak up and share.

Respect is key with this activity. If a student does not feel like their opinion is
respected by the instructor or their peers, then they will not feel comfortable

sharing, and they will not receive the communicative benefits of this activity.
Scavenger hunt

A scavenger hunt is a mingling activity that promotes open interaction between

students.

Example:
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1. The instructor gives students a sheet with instructions on it. (e.g. Find
someone who has a birthday in the same month as yours.)

2. Students go around the classroom asking and answering questions about each
other.

3. The students wish to find all of the answers they need to complete the

scavenger hunt.

In doing this activity, students have the opportunity to speak with a number of
classmates, while still being in a low-pressure situation, and talking to only one
person at a time. After learning more about each other, and getting to share about
themselves, students will feel more comfortable talking and sharing during other

communicative activities.

Since this activity is not as structured as some of the others, it is important for
instructors to add structure. If certain vocabulary should be used in students'
conversations, or a certain grammar is necessary to complete the activity, then

instructors should incorporate that into the scavenger hunt.

Activity 2. Handout 2. Categorize the given features of language assessment
into TLT and CLT: Old paradigm and New paradigm
Old paradigm:

- focus on language

- teacher — centered

- isolated skills

- emphasis on product

- 0ne answer, one-way correctness

- tests that test

New paradigm:
- focus on communication
- learner — centered

- integrated skills
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- emphasis on process
- open-ended, multiple solutions
- test that also teach.

Additional materials

What is Communicative Assessment?

Communicative assessment is a method of determining your students’ overall
proficiencies in English. This type of assessment is sometimes considered more
beneficial to the student because it gives them practical feedback about real
language use in real life situations. Traditional testing methods like cloze
tests, multiple choice exams, and fill in the blanks, though they may give you a
reliable measure of whether your student has learned a specific language
principle, do not measure real language use in realistic settings. If the true
purpose of language studies is to acquire a second (or third) language, shouldn’t
assessments focus on measuring that proficiency? Thus, some educators prefer to
use more communicative assessments to measure the abilities of their students in
real language situations.

How to Design a Communicative Assessment
Ideally, communicative assessments would measure the overall success your
students have achieved in English as a second language, but measuring the
entirety of skills and abilities of a person’s language use is not practical nor is it
feasible. Therefore, when you are designing a communicative assessment, you
must determine the specific language skill you want to measure. Do you want to
measure how well your students might do at a job interview? Do you want to
determine if they would be able to take a college course in English? Do you want
to know if your students are able to order lunch at a sit down restaurant? First
decide what language skill you want your students to be able to perform, and
then design your assessment around that skill.

Once you have decided on the specific language task you want to measure
in your students, think about the language tasks that are necessary to be

successful in that situation. For example, if you want your students to be able to
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fill out a job application form, they will need to be able to read and understand
the vocabulary on the form and write the information to fill out the paperwork. If
you want your students to be able to take a college level course, it will require
skills in several areas. They will need to be able to listen to and comprehend the
lecture. They will also have to take appropriate notes. They will need to read and
understand the assigned texts. They may need to participate in study group
discussions. They will need to read exam questions and respond appropriately.
They will also need to write the required papers and complete the
required homework assignments. Once you start to break a situational language
goal into its component parts, you may be surprised at how many skills your
students will need, but once you have that list you will know the skills that you
should measure in your communicative assessment.
Recreate the Context

Now that you know the skills you need to assess, it is time to recreate the
context for your assessment. How you do this will vary greatly depending on the
situation for which you are testing. Perhaps you will give them a job application
form as their test. Maybe you will play a recorded lecture and ask your students
to take notes, then collect those notes and evaluate them. Whatever you do to
recreate the situation for your students, you should pay particular attention to the
materials you use to recreate that situation. Be sure that you are using authentic
materials, not materials designed for ESL students. For example, you giving a
lecture and expecting your students to take notes on the material, even if the
material is in a subject area completely separate from English, will not be an
effective way to create a communicative assessment. This is because as an ESL
teacher, your pronunciation, vocabulary choice, speaking rate and many other
factors are different from someone who does not teach English as a second
language. Therefore, the ideal in this case would be to invite a guest lecturer into
your classroom or have your students sit in on someone else’s lecture and be

tested on that material. This way, the speaking is more reflective of what your
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students would be exposed to in a typical college course. One other factor to
keep in mind for designing the context in which the assessment is given is
to include the unexpected. In real life situations, you can always expect the
unexpected. Including an unexpected element in your assessment makes the

situation more realistic and requires your students to think on their feet.

The Question of Scoring

Now that you decided on an area to test your students in and you have laid
out how you will create that context, it is time to think about how to score your
students’ performances. Communicative testing has suffered much criticism
because often the evaluation is subjective. It is up to the person administering the
assessment to determine if a student’s performance exceeded expectations, was
adequate or was insufficient to warrant a passing grade, and those results are not
ones that will please the statistic seekers. Ideally, the second language student
would perform on the task as a native speaker would, but even the best teachers
would be subjective in that measurement. An excellent tool for taking what could
be subjective assessment and making it more objective is a scoring rubric. (If you
are unfamiliar with this assessment tool, you can read more about it in How to
Evaluate Speaking.) By using this tool, you define levels of performance prior to
the assessment itself and then determine which level each student performs at

during the assessment.

By walking through each of these steps for creating communicative assessment for

your ESL students both you and your students will benefit.

The realistic measure of real language efficacy rather than the ability to perform
well at test specific tasks will give both of you a better understanding of what areas
you need to focus your efforts on for future language learning. Not only that, with
objective scoring methods you can also please those looking for numbers and

grades. In this way, you get the best of both worlds for you and your students!
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Giving feedback. Feedback styles.

Objectives: - to give participants an opportunity to explore the ways of giving

feedback Learning outcomes:

By the end of the lesson the Participants will have:

. an understanding of ways of giving feedback;

. a knowledge about ways of giving feedback

Detailed Procedure of the Lesson (Texnologiya xaritasi)

1.
Introduction

(10 minutes)

Warm-up (10 min).

T. begins the lesson by asking the
following questions:

- How often do you give positive
praise or other feedback to your
team? Probably every day, even if
you don’t realize it.

- How often do you get feedback
(positive/negative) from someone?
How do you feel about it?

- How should teachers praise their
learners during the lesson?

- Name types of feedbacks. (oral and
written)

Ps brainstorm ideas
on the questions and

share them.

2. Main part
(60

minutes)

Activity 1 Reading and
analyzing the text “Feedback to
Students” by Teaching and
Learning Tips Journal — 20

min.

Ss work in their
groups and share their
ideas about CLT and

activities to use..
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- Divide the group into 4,

distribute the Handout 1, and ask
the participants read the information
(5 min.)

- Give a paper to each group

ask them to note the significant

key points (10 min.)

- Ask one participant to share

the main idea of the reading among
groups (5 min).

Activity 2. Differentiating written
and verbal feedback forms — 15 min.
e Divide the group into two Written
and Feedback groups and tell them to
think of the differences and similarities
of these two types of feedback.

e Choose one person from each group
as a secretary who takes notes during
the discussion. Give them flipchart so
that they write all the differences
mentioned by the group.

e Assoon as they finish let the
secretary come to the blackboard with

the poster for short report.

Activity 3. Characteristics of effective
feedback — 15 min.
The T. gives to the groups a set of strips

(Handout 2) where some characteristic

Groups read, discuss
and prepare to share
the information

they’ve got.

Groups come back
with their flipcharts

and present them.

The groups match the
headlines, discuss and
participate in a group

discussion.

The groups prepare
and present their task.

The groups prepare

their menu and share
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features of giving effective feedback are | it.
given, asks them to match the features
with their definitions and discuss them in
the groups.

Activity 4. Tecniques for feedback on
Spoken and Written language (10 min).
The T. gives the groups a list of mixed
techniques for feedback on Spoken and
Written language and asks to group them.
Activity 5. A menu of suggestions (5
min.)

The T. asks the groups to prepare a menu
of  suggestions for teachers to

experiment/use in their classes.

« Closure |T. asks Ss to give a summary of today’s | Ss work individually

(5 minutes) | lesson. T. asks each Ss for the summary of | and give a summary

today’s lesson. of today’s lesson.

Handout 1. Group 1. Read the information below and underline the main idea
of the text.
What is “feedback”?

The concept of “feedback™ is commonly used in communication theory and
physiology. It informs the sender if the sent message is well received. It also
provides the necessary information for refinement and revision, both during and
after the process. When applied in teaching, it is always used to denote the teacher-
to-student or student-to-teacher communication.

Without feedback, growth — both personally and professionally — would
be difficult. Colleagues wouldn’t know how to better contribute to the team.
Salespeople wouldn’t hone their selling skills and increase their close rates.

Managers wouldn’t improve their leadership skills. People need feedback to
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know how their actions and behaviors impact those around them, but delivering

constructive feedback is a bit of art and science.

Handout 1. Group 2. Read the information below and underline the main idea of
the text.
Effective Feedback
Effective feedback, in either form:
- explains clearly and precisely the principal strengths and weaknesses of a
student’s performance;

- provides helpful guidance on how to improve;

- reinforces effective learning;

- motivates students to learn;

- ispositive in tone;

- isprompt;
Conditions for Giving Feedback
Boyle and Lo identified nine conditions for giving feedback in college teaching:
1. All feedback, particularly scores and grades should be accurate, consistent
and fair. That is, they should have high validity and reliability.
2. Feedback should be prompt and helpful. It should be critical but only in a
constructive sense. Personal attack, including the use of sarcasm should be
avoided.
3. Behaviors or qualities that can be observed or reliably judged, rather than
inferences about possible causes should form the basis of the feedback.
4. Focus should be on things that individual can change and that are relevant to
desirable learning or performance.
5. Comments should be specific, rather than vague and general.
6. Wherever possible, emphasis should be placed on strengths.
7. Care should be taken to ensure that the receiver will understand the feedback

so that he or she knows what to do to change.
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8. If appropriate and possible, the feedback should identify further learning
opportunities and assessment activities, such as tutorials, revision assignments or
second-chance tests.

9. Summary assessment reports may be useful to communicate to students the
strengths and weakness of the work done by their class or cohort as a whole and

how future work could be improved.

Handout 1. Group 3. Read the information below and underline the main idea of
the text.

Helpful hints for giving constructive feedback to students
Suggestions from Race and Brown:

(1 Plan and organize your feedback. Try to start and finish with something
positive.

[ Put students at ease. Help them to receive the feedback in a calm, objective
way.

[1 A grade or score can always dominate students’ reactions. Students who are
“grade conscious” tend to ignore the feedback if the grade is as good or better
than they expected; if the grade is lower than the student expected, feedback
tends to be regarded merely as a justification of the grade—and not as a
learning tool. Decide whether the score is important or whether it would be
better to give feedback without a score. Another possibility would be to
separate the feedback for improvement from the grade and give them out at
different times. For example, one might distribute answer keys immediately
after a test.

Handout 1. Group 4. Read the information below and underline the main idea of

the text.

Corrective feedback

The most common form of feedback in language classes is probably error

correction (corrective feedback), where the objective is usually to facilitate
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improvements in a learner’s accuracy. The most common type of feedback given
by most teachers in most classrooms is corrective feedback, which focuses on
learners’ errors (Hattie & Timperley, 2007, p. 91). It has been argued, most notably
by Krashen (1982, 1985) and Truscott (1996, 1999), that corrective feedback can
be harmful to language acquisition, that it leads to no demonstrable gains in
grammatical accuracy and that it can impact negatively on learners’ feelings.
Teachers, it has been suggested, should consider dropping such feedback
altogether. However, a considerable body of research (at least eighteen meta-
analyses to date) now indicates that corrective feedback on both speaking and
writing can indeed promote language learning, but will not necessarily do so. This
finding, in itself, is not terribly helpful. What is needed is clearer guidance about
which kinds of errors should be focused on, which feedback techniques are most

effective, when the feedback should be given and who should give it.

Handout 2. Match the names of features with their descriptions.
1. Effective feedback is about learning tasks.

Hattie and Timperley (2007, p. 90-91) distinguish feedback about the
individual learner, feedback about the learner’s performance on a particular task
and feedback about the way that a learner has approached a task. Of these, the first
is least likely to contribute to the realization of the goals of feedback. Conversely,
the third, if it suggests ways that a similar task can be more successfully tackled on
a subsequent occasion, offers the greatest potential. In classrooms, teachers often
combine these three kinds of feedback, but this runs the risk of diluting the power
of feedback on task and approaches to task (Hattie & Timperley, 2007, p. 91).

2. Effective feedback is specific and related to learning goals.

Successful learning is most likely to take place when learners have clear and
specific learning goals. Feedback which provides information about how to
achieve these goals (for example, for a particular task) is more effective than
general feedback.

3. Effective feedback is appropriately challenging.
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Effective feedback targets areas where improvement is possible. This is most
likely to be the case when a learner has partial understanding or control of an
aspect of their learning, rather than a complete lack of understanding or control. As
a result, effective feedback typically focuses on things that the learner has studied
recently or has previously received feedback on. It is more concerned with what a
learner might be able to do better than it is with what a learner needs to get right.

4. Effective feedback entails the active involvement of the learner. One key role
of effective feedback is to nudge learners towards greater autonomy. Feedback
from a teacher is not the last event in this process (Hyland, 1990, p. 285): to be
effective, it needs to prompt a learner to modify their knowledge, language
production or learning strategies. Active involvement on the part of the learner is
therefore necessary and this is likely, over time, to entail a change in the teacher’s
role, as they become less ‘centre-stage’.

5. Effective feedback is a combination of the positive and the negative.

Although feedback is often seen first and foremost as the drawing of
attention to errors, it has been found in general educational contexts that feedback
on correct responses is more effective than feedback on incorrect responses
(Hattie, 2009, p. 175). It is all too easy in the course of a lesson to focus on errors
and miss positive contributions (Dornyei, 2001, p. 124), but learners need to know
when they are doing something well. What is more, when feedback is public (for
example, during or after a speaking activity), confirming that a student has
produced accurate and appropriate language in a particular instance (such as their
having avoided a very common mistake) is likely to benefit both the individual
student and others in the class, who will have their attention drawn to the language
item in question (Ur, 2012, p. 91). More generally, it can be said that feedback is
most effective when it is given in the context of a supportive, non-threatening
learning environment. Teachers have to balance different linguistic and
interpersonal objectives when deciding what kind of feedback to give, how to give
it and who to give it to (Hyland & Hyland, 2019a, p. 5), so they invariably adopt
some sort of stance towards their students. The giving of feedback can be a
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sensitive moment. Knowing that students will respond to it in different ways (and
some will feel threatened), many teachers seek to soften feedback by focusing, in
part, on the positive (Rinvolucri, 1994, p. 288). It is all too easy in the course of a
lesson to focus on errors and miss positive contributions, but learners need to know
when they are doing something well. Praise is one way in which teachers attempt
to build a supportive learning environment and to mitigate he dangers of critical
comments, but it needs to be approached with caution. Most, but certainly not all,
learners like to be praised, publicly or privately (Hattie & Timperley, 2007, p. 97),
but praise may be discounted as ‘mere dressing’ (Hyland & Hyland, 2019b, p.
181). General praise (such as ‘Good work!’) may lead to short-term bursts of
motivation, but is more effective in the long-term when it focuses on the process of
a learner’s work (for example, their use of strategies or improvement in a specific
area) rather than on the end product (Mercer & Ryan, 2013, p. 30).

Handout 3. Tecniques for feedback on Spoken and Written language. Group
them into two types.

TECHNIQUES FOR FEEDBACK ON SPOKEN LANGUAGE

* The teacher says that they do not understand the learner’s utterance.

» The teacher uses rising intonation to repeat the phrase and stresses the error it
contains.

» The teacher repeats the beginning of the phrase which contained the error, but
stops before the error in order to elicit the correction.

* The teacher gives a short clue to the way an error needs to be corrected (e.g. ‘Past
tense?’ or ‘Article?’)

* The teacher provides the corrected form and stresses the correction.

 The teacher gives a short explanation of why an error needs to be corrected and
provides the correct form.

TECHNIQUES FOR FEEDBACK ON WRITTEN LANGUAGE

* A mark in the margin indicates that there is an error in a particular line of text.

* An error is underlined, but no further information is given.

» A mark in the margin, accompanied by an error code (such as ‘Sp’ for spelling, or
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‘WO’ for word order), indicates that there is an error of a particular kind in a
particular line of text.

* An error is underlined, accompanied by an error code.

* An error 1s underlined, accompanied by a brief explanation of why a correction is
needed.

* A correction is provided.

* A correction is provided, accompanied by a brief explanation of why the

correction is needed.

Handout 4. The menu of suggestions for teachers to use while giving feedback.
Quantity and kind of feedback

* Correct fewer errors and reduce your workload.

* Be more selective in giving feedback.

* Give more positive, and less corrective, feedback.

* Vary the focus of your feedback.

» Announce, in advance, what the focus of feedback will be.

» Experiment with different balances of direct and indirect, delayed and immediate

feedback.

» Make feedback specific to different learning tasks (i.e. not always with a focus on

grammatical accuracy).

* Take individual learner differences into account and personalize feedback.

» Encourage self-evaluation.

* Encourage peer feedback.

* Include more opportunities for spoken task repetition and redrafting of written

work.

Correcting mistakes in oral work
Objectives: - to give participants an opportunity to explore the ways of correcting
mistakes and errors

Learning outcomes:
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By the end of the lesson the Participants will have:

 an understanding of ways of correcting mistakes and errors;

« aknowledge about ways of correcting mistakes in oral work
Materials used:
1. Rosie Tanner and Catherine Green. Tasks for teacher education. — Longman,
1998. — 123 p.

Detailed Procedure of the Lesson (Texnologiya xaritasi)

1. Warm-up (10 min).

Introduction | T. asks the trainees to complete the following | Ps complete the
(10 minutes) | sentences about themselves learning a sentences, discuss
foreign language, to discuss them with their | and share.

partners and share among the other
participants:

1. When my classmates made mistakes when
they spoke, I felt ...

2. When my classmates corrected my
mistakes, I felt ...

3. When the teacher corrected my spoken
language, I felt ...

4. The way | like a teacher to correct me is

for herto ...

2. Main part |Activity 1 Reading and analyzing
(60 a passage “Learning steps”— 10
minutes) min.

- The T. asks the trainees to read

the passage (Handout 1) which deals Ps read and discuss
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with the importance of errors in
language teaching and then decide how
far they agree with the point of view of
the writer.
Activity 2. Differentiating mistakes and
errors — 20 min.
The T. divides the group into two: Errors
and Mistakes groups and tells them to think
of the differences of these two terms.
The T. asks the groups:
- to read definition of their term: error and
mistake;
- to write down some mistakes/errors that
their Ss make when they speak;
- to think about the reasons that caused them;

-to discuss the answers as a whole class.

Activity 3. What | would do — 20 min.

The T. gives to the groups (Handout 2)
where ten situations are given, asks them to
answer the following questions in the groups:
1. Would you correct the error or mistake?

2. How exactly would you correct it?

3. When exactly would you correct it? Why?

Activity 4. Techniques for error/mistake
correction on Spoken language (15 min).
The T. asks the groups to complete the

following sentences/techniques (Handout 3)

the passage.

Groups read,
discuss and do the

task.

Groups come back
with their results

and share them.

The groups read,
discuss, answer the
questions and
participate in a

group discussion.

The groups
complete the
sentences and

share them.
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being as practical and specific as they can be.

e Closure

(5 minutes)

T. asks Ss to give a summary of today’s
lesson. T. asks each Ss for the summary of

today’s lesson.

Ss work
individually  and
give a summary of

today’s lesson.

Materials used:
1. British Counc
Objectives:

[1 to explore the

Written feedback

il. TTT. Training Toolkit. - Tashkent, 2009.

characteristics of effective written feedback

[ to give participants an opportunity to experience giving constructive written

feedback
Lead-in

Time: 5m
Materials: non
» Procedure:

1 ®© Ask the fo

in

e

Ilowing questions one by one:

Have you ever received written feedback? How useful did you

find it? Gi

Ve reasons.

Have you ever given written feedback to anyone? If you have, give examples.

Did you find
What are the

giving written feedback easy or difficult?

advantages of written feedback?

(Possible answers: always available, structured, helps to improve the quality

of work in the future)

Summarise the lead-in by saying that in this session you will discuss what to

write in feedback and how to write it; then participants will practise writing it.

Activity 1 Structure and content of written feedback




Tun komnemenyusanapunu OAx0NAU MEXAHUSMAAPU

to help participants analyze the structure and content of good
Objective: written

feedback
Time: 20 min

handout 1 (per participant), four copies of a sample portfolio with
Materials: entries per

group

» Procedure:

1 ©®©®© Tell participants that you are going to give them trainer’s feedback on
Portfolio entries given to one of the DUET participants. Distribute handout
10Jand a copy of the sample portfolio per group. Ask them to read the feedback
(looking at the portfolio) and then, in groups of four, to discuss the points in
handout 1.

[1 © Invite groups to share their answers.

Possible answers:

The feedback is structured very clearly (opening, overall comment, comment
on each entry, general concluding remarks, signature, and date )

Answers may vary.

Participants will probably add the following:

Entry 1 to formulate the questions (Task 1) in a proper way in the post-

activity and, actually, this task may be in the while-reading part

while-reading part instructions must be put in the right place. (
Entry 2 Ie.

Task 1 must come after the 1st part of the text)

the numbering is wrong (there is no Task 2 but there is Task 3).

Task 1 in the post- activity must come in the while-reading part
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Entry 3 to write the objectives of the lesson

to write the time limit

to pre-teach some vocabulary ( there are some difficult words
for

pre-intermediate level students)

Entry 4 to state the research question explicitly

some vocabulary items are not for the intermediate level,
Entry 5 perhaps

they are for the upper-intermediate level

instructions in Tasks land 2 (Pre-Stage) are confusing

answer keys must come at the end of the lesson

Overall to use the same (single/double) space for all entries

presentatio

n to give references to the sources used in the portfolio tasks

Summarise the activity by saying that good feedback should
be well structured
start with positive points
show the areas for improvement
be motivating

encourage participants to develop.

Basics of Testing. Testing Receptive Skills (Listening & Reading)
BASICS OF TESTING
Objectives:
to review current practices of testing and assessment

to raise awareness about different purposes of testing
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to explore the advantages and disadvantages of multiple choice items

to explore some principles of testing

Activity 1. Different types of tests

Objective: To discuss current practices of testing, different types and their

purposes

Time: 20 min.

Materials: flipchart, markers

» Procedure:
®© (5 min) Ask participants the following questions. Take answers to
each question one at a time and comment and expand as necessary:
Do you test your students’ knowledge? If you do, how do you do it?
Why do you have tests with your students?
Are there any obligatory tests at your universities? If yes, what kinds
of test are these?

®© (10 min) Ask participants when each of the tests is given and
why. Draw a timeline to illustrate when different tests are given
taking into account different purposes of the tests. Use the following

questions:

When are the tests conducted?
What is the purpose of each of the tests?

Possible answers:
What is the difference between a progress test and an achievement test?
Answers may vary. Note that some teachers prefer to use other means of
assessment rather than testing. Some teachers may tell you that they
assess their students on a regular basis without conducting any tests,

others may say that they have tests. Note that a test is usually an event

75



76

Tun KomnemeHyuAalapuru 661);0]1611/11 mexanusmuiapu

when students have to complete some tasks under timed conditions in

order to be assessed.

To check where the students are in their learning; tests can help a
teacher understand needs of their learners and decide on his/her teaching

plan; tests give students a feeling of accomplishment; tests can help
students understand their strengths and weaknesses.

Participants may not know the exact terminology and the trainer will need to
elicit ideas from participants and supply the correct terminology. Teachers
may tell you about the existing system of assessment in their universities i.e.
joriy nazorat (it is usually some kind of assessment of students’ progress or a
progress test 1), oralik nazorat (progress test 2) and yakuniy nazorat (final
test). A progress test serves to assess the progress of students in the course; an
achievement test is similar to a progress test and is used to assess the overall
progress of students at the end of the course; it aims to define whether students
have acquired the knowledge and skills required by the course objectives and
learning outcomes; a proficiency test doesn’t take into account the syllabus but
checks the overall language abilities of students (IELTS, TOEFL) against
external standards; a placement test helps to group students according to their
level so that there are students of the same language level in a group.

A placement test is done before the beginning of the course; a progress test
can be done at any time during a course; an achievement test is usually done at
the end of the course; a proficiency test is usually external i.e. it is usually
conducted outside the school or university and students have to register for it.
It is done irrespective of the course because it is not based on the course
materials.

© (5 min) Establish that we often test our students’ knowledge to assess their
language skills. Say that there are different purposes of testing and therefore
there are different types of tests. Some of these can define the students’ level

of English as in a proficiency test, others help teachers find out how much
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their students have acquired in the course as in an achievement test and
progress test.
Food for Mood

What you eat can affect how you feel, think and act. Let's look first at bad mood
food.
Keep caffeine down to one or two cups of coffee a day. More could make you
anxious and depressed.
A sugary snack will raise levels of brain serotonin almost instantly. This can give
a short-term high, but beware of let down. An hour or so after eating sugary foods,
some people feel tired, unable to concentrate, even depressed.
Alcohol might make you feel good in the short-term but long-term is likely to lead
to irritability, lethargy and depression. Damage to brain tissue may bring on
forgetfulness, bad moods, confusion, inability to concentrate and sleep
disturbance.
So what foods are feel- good enemies? Well, obviously, junk food, alcohol,
caffeine, sugary cereals, snacks, sweets and drinks, and highly processed foods.
OK, so now let's take look at good mood food.
Fruit and vegetables studies show people who eat more of these tend to be happier.
Green leafy vegetables like asparagus, endive and spinach contain an amino acid,

which can help improve intelligence, ease mental tiredness and fight depression.

Assessing productive skills. (Speaking & writing). Error correction
Materials used: Professional Development for Uzbekistan English Teachers.
Training Toolkit. Module 2. — Tashkent, 2009

Objectives:
to raise participants’ awareness about the Common European Framework of
Reference (CEFR)
to discuss assessment criteria for speaking

Lead-in

© (5 min) Ask participants the following questions:
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Do your ever assess students’ speaking skills?

What can be difficult about assessing speaking?

Possible answers:
Answers may vary.
Speaking doesn’t have a written record, it requires a teacher’s full attention on
one or two learners at a time etc.

Activity 1 Assessing speaking

Objective: to let participants discuss speaking scales and criteria for assessing
speaking

Time: 30 min

Materials: recording of a student’s spoken answer

» Procedure:
©(10 min) Ask participants the following question:

Do you have any level descriptors for speaking at your department? If
yes, what are they?

Possible answers:
Advanced
Upper intermediate
Intermediate
Pre-intermediate
Elementary
Beginner / Starter
Put the scale on the board. The titles in the scale may be different but the main

thing is that they correspond to different levels of spoken proficiency.
©O® (5 min) Put participants in groups. Tell them that they are going to listen

to a sample of students’ speech. Ask participants to assess the student’s answer

according to the scale on the board. Play the tape.
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©O® (10 min) Ask participants to discuss their results in groups. Tell them to
think what aspects of the spoken language they took into account and ask them
to come up with the criteria for assessing spoken language. Ask the following
question:

What aspects of spoken language did you take into account when you

assessed the student’s answer?

Possible answer:

fluency, accuracy, range of vocabulary,

interaction, cohesion/coherence

®© (5 min) Collect the ideas from participants on the board.

Activity 2 Rating scales for assessing speaking

Objectives:
to raise awareness of the CEFR for assessing speaking;
to explore different types of activities to assess students’ spoken language
Time: 20 min
Materials: handout 1 (scrambled band descriptors i.e. group 1 receives scrambled
Range descriptors, group 2- Accuracy, etc)
» Procedure:
®© (5 min) Tell participants that there are different rating scales developed by
differenteducationalists for different purposes. Tell them that you are going to
give them the Common European Framework of Reference that was developed
to assess overall oral production. Tell participants that there are 6 levels in the
scales that correspond to 6 levels of proficiency.
Al corresponds to a beginner level (basic user);
A2 — elementary;
B1 — pre-intermediate;

B2 — intermediate;
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C1 — upper intermediate (independent user);

C2 — advanced level (proficient user).
Write the corresponding letters against the levels on the board if appropriate.
Tell participants that in the speaking scales there are 5 criteria in the CEFR i.e.
Range, Accuracy, Fluency, Interaction and Coherence.
©O©O(5 min) Put participants in 5 groups and tell them that each group will
receive a scrambled description of one of the criteria. Tell them that they will
need to put the descriptors according to the levels of proficiency from Al
(beginner) to C2 (advanced) paying attention to the key words that help define
the level of proficiency.
Give out the handout 1 to participants.
®© (10 min) Ask groups to report on their work. Tell them to speak particularly
about the language in the chart that helped them define the levels.
Summarise the activity by saying that we mainly discussed the overall oral

production and different speaking assessment criteria.

Activity 3 Assessing a sample answer with the CEFR in mind

Objective: to re-assess the students’ spoken answer using the
CEFR
Time: 10 min
Materials: recording of a student’s spoken answer from activity 1, handout 1
» Procedure:
© (5 min) Tell participants that they will hear the same student but this time
they will need to re-assess her answer keeping in mind the CEFR.
Give out handout 1. Play the recording.
©O©O(5 min) Ask participants to compare their assessment in groups.

Activity 4 Various activities for assessing speaking

Obijective: to discuss different types of activities that can be used to assess

students’ spoken language
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Time: 15 min
Materials: none
» Procedure:
®© (5 min) Tell participants that very often formal assessment of students’
language skills is done at the end of the term or academic year. Ask participants
the following questions:
Do you ever assess your students’ speaking skills in a less formal setting?
When can you assess your students’ speaking during the course?
What speaking activities do you use to assess your students’ spoken language?
Summary
Summarise the session and establish the following:
In order to carry out an objective assessment of students’ oral production it is
necessary to have assessment criteria.
The weighting of assessment criteria may vary depending on the type of
activity and the purpose of assessment.
We can either develop our own assessment criteria or use already

developed ones (CEFR) adapting them when necessary.
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V.TJIOCCAPUM

V30ek Tnianaaru

Tepmun HNHrau3 Tuiamaard mapxu
Hapxu
Assessment o'quvchilarning  ta’lim | is the systematic basis for
jarayonida o'rganishi va | making inferences about the
rivojlanishi hagida | learning and development of
xulosalar chigarishning | students;
tizimli asosi;
Evaluation - bu o'rganish yoki garor | - is the systematic

gabul qilish magsadida
tashabbusni loyihalash,
amalga oshirish  yoki

assessment of the design,
implementation or results of
an initiative for the purposes

natijalarini tizimli | of learning or decision-
baholashdir; making;
Formative Assessment | ta’lim jarayonining | iS an essential part of

muhim qismi  bo’lib,
yakuniy baholash emas,
balki ta’lim jarayonida
maslahatlar berish orgali
qo’llaniladi.

teaching and learning; It
does not add to the final
marks given for the unit;
instead, it put into learning
through given advice.

Summative Assessment

Biror fan yoki dastur
oxirida qo’llanadi,
yakuniy baholar sifatida
ishlatiladi.

shows the amount of
learners’ success in meeting
the assessment; Also, it
contributes to the final
marks given for the unit.

Work Integrated
Assessment

vazifalar va vaziyatlar
kechinmalar bilan
chambarchas bog'lig
bo’ladi;

is where the tasks and
situations are closely
associated with what you
experience;

Diagnostic Assessment

o'quvchining bilimlarini
yaxshilashga garatilgan
bo'lib, o'quvchi bilim
olishda duch keladigan
giyinchiliklarni bartaraf
etishga  yo’naltirilgan
bo’ladi.

intended to improve
learner’s knowledge and
reviews what the learner
knows and difficulty that
they are facing in learning.

Self-assessment

o'quvchilarga  mustaqil
bilim olish va o'zlarining
bilimlariga mas’uliyatni
rivojlantirishga yordam

beradi, ishonchni
kuchaytiradi va ularning
kuchli tomonlarini

rivojlantiradi.

helps students to develop
independence and
ownership of their learning,
which builds confidence and
a sense of their strengths
and areas for growth.
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Valid baholash  usuli  baho | does the assessment method
beruvchiga baholash | allow the assessor to
uchun mo'ljallangan | measure the learning
o'quv natijalarini | outcome it is designed to
baholashga Imkon | assess
beradi.

Relevant talabalar uchun haqiqgiy | is the assessment method

va mos bo'lgan baholash
usuli hisoblanadi

authentic and relevant to the
student

Criterion-referenced Har  bir  talabaning | The performance of every

Assessment faoliyati  ma'lum  bir | student is judged by a
printsip/mezon  asosida | specific principle. It should
baholanadi. Boshqga | be strictly seen that other
talabalarning student’s performance
ko'rsatkichlari inobatga | should not be taken into
olinmasligi kerak. account.

Ipsative C talabaning oldingi | It measures the performance
ko'rsatkichlariga of the student in comparison
nishatan hozirgi | to his previous performance.
ko'rsatkichlarini
giyoslab o'lchaydi.

CEFR Umumiy Yevropa Til | Common European
Ko’nikmasi Qolipi Framework of Reference for

Languages

The basic user boshlovchi til | is a beginner.
o’rganuvchi

The independent user | aksariyat kundalik | can manage in most day-to-

vaziyatlarda tildan | day situations.
foydalana oladi.

A proficient user deyarli ravonlikka | has almost reached fluency.
erishgan til
o’rganuvchisi

Global scale Umumiy It is desirable that the
ma'lumotlarning turli | common reference points

magsadlar uchun turli xil

are presented in different

yo'llar ~ bilan  tagdim | ways for different purposes.
etilishi magsadga
muvofiqdir.

Self-assessment grid o'quvchilarga intended to help learners to
o'zlarining asosiy til | profile their main language
ko'nikmalarini aniglash | skills, and decide at which

va ularning darajalarini
0'z-0'zini baholash

level they might look at a
checklist of more detailed




Tun KomnemeHyusaiapuru 5a)§0ﬂam mexanusmuiapu

uchun batafsil | descriptors in order to self-
tavsiflovchilarning assess  their level of
tekshiruv ro'yxatini | proficiency.
gaysi darajada ko'rib
chigishga garor
gilishlariga yordam
berish uchun
mo'ljallangan.
Qualitative aspects of | tildan  foydalanishning | focuses on different
spoken language use turli xil sifat jihatlariga | qualitative  aspects  of

e'tibor beradi.

language use.

Al levels can: - ma’lum  turdagi | - understand and use very
ehtiyojlarni gondirishga | basic phrases aimed at the
garatilgan juda oddiy | satisfaction of needs of a
iboralarni tushunadi va | concrete type,
ulardan foydalanadi; | - introduce themselves and
gaerda yashashi, | others and can ask and
kimlarni  bilishi  kabi | answer  questions about
shaxsiy ma'lumotlar | personal details such as
hagida savollar | where they live, people they
berishlari va ularga | know and things they have
javob berishlari
mumkin.

A2 levels can: - eng dolzarb | - understand sentences and
ahamiyatga ega bo'lgan | frequently used expressions
sohalar bilan bog'liqg | related to areas of most
jumlalarni  va tez-tez | immediate relevance (e.g.
ishlatib turiladigan | very basic personal and
iboralarni (masalan, juda | family information,
shaxsiy va  oilaviy | shopping, local geography,
ma'lumotlar,  xaridlar, | employment),
mahalliy geografiya, | - communicate in simple
bandlik) qo’llay oladi; and routine tasks requiring a
- tanish va odatiy | simple and direct exchange
masalalar bo'yicha oddiy | of information on familiar
va to'g'ridan-to'g'ri | and routine matters,
ma'lumot  almashishni
talab giladigan oddiy va
odatdagi vazifalarda
mulogot gila oladi;

B1 levels can: - ishda, maktabda, bo'sh | - understand the main points

vagtlarda va hokazolarda
muntazam ravishda
uchraydigan tanish

of clear standard input on
familiar matters regularly
encountered in  work,
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bo'lgan masalalar
bo'yicha aniq
ma'lumotlarning asosiy
gismlarini tushunadi;

- tilda o’rganilayotgan

mamlakatga sayohat
gilishda turli
vaziyatlarda tildan

foydalana oladi,
- tanish yoki shaxsiy
giziqish mavzularida
oddiy bog'langan matnni
tayyorlay oladi;

school, leisure, etc,
- deal with most situations
while travelling in an area
where the language is
spoken,

- produce simple connected
text on topics that are
familiar or of personal
interest,

B2 levels can:

- anig va mavhum
mavzular bo'yicha
murakkab matnning
asosly g'oyalarini, shu
jumladan o'zlarining
ixtisoslashuv sohasidagi
texnik  munozaralarini
tushunadi;

- ravonlik bilan o'zaro
alogaga chiga oladi, chet
ellik so'zlashuvchilar
bilan  hech  ganday
giyinchiliksiz muntazam
ravishda o'zaro alogada
bo'lishni ta'minlaydi;

- understand the main ideas
of complex text on both
concrete and abstract topics,
including technical
discussions in their field of
specialization,

- interact with a degree of
fluency and spontaneity that
makes regular interaction
with native speakers quite
possible without strain for
either party

C1 levels can:

murakkab tarkibli
gaplarni  tushunadi va
yashirin ma'noni
anglaydi;

- g'oyalarni
giyinchiliksiz ravshan va
aniq ifodalay oladi;

- ijtimoiy, ilmiy va
kasbiy maqsadlarda
tildan moslashuvchan va
samarali foydalanadi;

- understand a wide range of
demanding, longer clauses,
and  recognize  implicit
meaning,

- express ideas fluently and
spontaneously without much
obvious  searching  for
expressions,

- use language flexibly and
effectively for social,
academic and professional
purposes,

C2 levels can:

- eshitilgan yoki o'gilgan
deyarli hamma
ma’lumotni  osonlikcha
tushunib oladi,

-understand  with  ease
virtually everything heard
or read,

- summarize information




Tun KomnemeHyuAalapuru 661);0]1611/11 mexanusmuiapu

- turli xil og'zaki va
yozma manbalardan
olingan  ma'lumotlarni
umumlashtiradi, izchil
tagdimotda argumentlar
va hisobotlarni gayta
tiklay oladi,

- 0'z fikrini juda ravon
va aniq ifoda eta oladi,
eng murakkab
vaziyatlarda ham nozik

from different spoken and
written sources,
reconstructing  arguments
and accounts in a coherent
presentation,

-express themselves
spontaneously, very
fluently and precisely,

differentiating finer shades
of meaning even in the
most complex situations.

ma'no ottenkalarini
farglaydi.
Four language skills gapirish, yozish, | speaking, writing, listening,

tinglash, o'gish

reading

Leadership skills

Bu jarayonlarni nazorat
gilish, tashabbuslarni
boshqgarish va 0'z
xodimlarini magsadlarga
erishish yo'lida
boshgarishda ~ yordam
beradigan kuchli
tomonlar va gobiliyatdir.

are the strengths and
abilities individuals
demonstrate that help the
oversee processes, guide
initiatives and steer their
employees  toward the
achievement of goals.

Teamwork

umumiy magsadga
erishish yoki vazifani
samarali bajarish uchun
guruhning birgalikdagi
harakatidir

Is the collaborative effort of

a group to achieve a
common goal or to complete
a task in the most effective
and efficient way

Time management

bu anig faoliyatga,
aynigsa samaradorlik va
samaradorlikni
oshirishga sarflanadigan
vaqtni rejalashtirish va
ongli ravishda
boshqarish jarayonidir.

IS the
of planning and
exercising conscious control
of time spent on specific
activities, especially to
increase

effectiveness, efficiency,
and productivity.

process

Problem solving

bu muammoni aniglash,
uning sababini
o’rganish; yechim uchun
alternative yo’llarni
izlash, birinchi o'ringa
go'yish va tanlash; va
yechimni amalga
oshirish.

Is the act of defining a
problem; determining the
cause of the problem;
identifying, prioritizing, and
selecting alternatives for a
solution; and implementing
a solution.



https://en.wikipedia.org/wiki/Planning
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https://en.wikipedia.org/wiki/Efficiency
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Research skills

savolga javob topish
yoki muammoning
yechimini topish
gobiliyatidir.  Tadgigot
ko'nikmalariga mavzuga
oid ma'lumotlarni
to'plash, ushbu
ma'lumotlarni ko'rib
chiqish va yechimga olib
keladigan tarzda tahlil
gilish  va  sharhlash
gobiliyati kiradi.

are our ability to find an
answer to a question or a
solution to a problem.
Research skills include the
ability to gather information
about your topic, review that
information and analyze and
interpret the information in a
manner that brings us to a
solution.

People skills

xulg-atvor va  uning
0'zaro ta'sir
namunalaridir. Odamlar
orasida bu uchta tegishli
gobiliyatlar doirasidagi
ko'nikmalar uchun
soyabon atama bo’lib
xizmat qiladi: shaxsiy
samaradorlik, 0'zaro
ta'sir gilish gobiliyati va

are patterns of behavior and
behavioral interactions.
Among people, it is an
umbrella term for skills
under three related set of

abilities: personal
effectiveness, interaction
skills, and intercession
skills.

shafoat qilish
gobiliyatlari.
Language accuracy o'quvchilarning til | refers to how learners’ use

tizimidan, shu jumladan
grammatika, talaffuz va

of the language system is,
including their use of

leksikadan foydalanish | grammar, pronunciation and
darajasi. vocabulary.
Language fluency o'quvchining refers to how well a learner

grammatikada,
talaffuzda va  so'z

boyligida gancha
xatolarga yo'l
go'yganidan ko'ra,
ma'noni ganchalik
yaxshi  yetkaza olib,

gaplashishini anglatadi.

communicates
rather than how many
mistakes they make in
grammar, pronunciation and
vocabulary.

meaning

A classroom
observation

dars jarayonini rasmiy
yoki norasmiy
kuzatishdir. Odatda,
hamkasblar,  rahbarlar

yoki o'qgitish  bao'yicha

is a formal or informal
observation of teaching
while it is taking place in a
classroom or other learning
environment. Typically



https://www.edglossary.org/learning-environment/
https://www.edglossary.org/learning-environment/
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mutaxassislar tomonidan
olib  boriladigan sinf
kuzatuvlari ko'pincha
o'qituvchilarga sinflarni
boshgarish va o'qgitish
uslublarini
takomillashtirishga

conducted by fellow
teachers, administrators, or
instructional specialists,
classroom observations are
often used to provide
teachers with constructive
critical feedback aimed at

garatilgan  konstruktiv | improving  their classroom
mulohazalar bilan | management and
ta'minlash uchun | instructional techniques.
ishlatiladi.

Language Portfolio faylga yoki maxsus | is a collection of individual
jildga birlashtirilgan | students’ work put together

talabalarning alohida
ishlari to'plamidir. Ular
o'quvchiga tegishli
bo'lib, tilni  o'rganish
davom etar ekan, ba’zi
gismlarni qo'shish yoki
olib  tashlash  orqali
yangilanishi mumkin.

in a file or ring binder. They
belong to the student and
can be updated as language
learning  continues by
adding to and taking away
pieces of work.

Communicative
language
teaching (CLT)

bu til o'gitish
yondashuvlaridan bo'lib,
u o'zaro alogani:

- ham o'rganish vositasi,
-ham yakuniy magsad
sifatida ta'kidlaydi.

Is an approach to language
teaching that ~ emphasizes
interactionas  both  the
means and the ultimate goal
of study.

Role-play bu og'zaki faoliyat | is an oral activity usually
bo’lib, odatda juftlikda | done in pairs, whose main
amalga oshiriladi, uning | goal is to develop students'
asosily magsadi ma'lum | communicative abilities in a
sharoitda talabalarning | certain setting.
kommunikativ
gobiliyatlarini
rivojlantirishdir.

Interview bu juftliklarda | is an oral activity done in

bajariladigan 0g'zaki
mashg'ulot bo'lib, uning
asosiy maqsadi
o'quvchilarning
o’rganilayotgan chet
tilida shaxslararo
ko'nikmalarini
rivojlantirishdir

pairs, whose main goal is to
develop students'
interpersonal skills in the
TL.



https://www.edglossary.org/classroom-management/
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Group work

bu o’rganilayotgan chet
tilida mulogotni katta
guruhda rivojlantirishga

Is a collaborative activity
whose purpose is to foster
communication in the TL, in

garatilgan a larger group setting.
hamkorlikdagi faoliyat.

Information gap talat_>alar hamkorligidai | ic o collaborative activity,
faoliyat ~ bo’lib,  ular| \hoee  purpose is  for
uchun Hgari ”‘?ma'“”'! students to  effectively
bo'lgan — ma'lumotni | 5piain information that was
samaral1 rav1shda’ so.ra‘t? previously  unknown  to
ohsh” va  bo’shligni them. in the TL.
to’ldirish

Standard examinations

Odatda ochigq savollar,
to’g’ri javobni tanlash,
bo'shligni to’ldirish
topshirig’i

Usually open ended
questions, multiple choice
questions, fill in the gap
guestions

Seen examination Ochiq savollar. Ba'zida | Open ended questions.
muammoli vaziyatlarni | Sometimes case studies or
o’rganish yoki | problem solving questions.
muammolarni hal qilish | Pre- selected by the teacher.
bo'yicha  topshiriglar.

Topshiriq o'gituvchi
tomonidan oldindan
tanlanadi.

Open book exam Imtihon paytida | Students are allowed to use
talabalarga eslatmalar va | notes and/or reference books
/ yoki | during the exam

ma'lumotnomalardan
foydalanishga ruxsat
beriladi

Oral presentations

Talabalarga ma'lum bir
mavzu beriladi yoki ular

Students are given a certain
topic or they can choose

tagdimot uchun | their own topic for their
o'zlarining  mavzusini | presentation
tanlashlari mumkin

Peer assessment Talabalar baholash | Students work out criteria
mezonlarini ishlab | and assess each other.
chiqib, bir-birlarini
baholaydilar

Diary for self- Talabalar o'zlarining | Students are required to

assessment

rivojlanishlarini  kuzatib
borish uchun kundalik
yuritishlari talab etiladi.

keep a diary to monitor their
OWnN progress

Projects (individual

Talabalarga ma'lum bir

Students are given a task to
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and group)

vaqt ichida bajarilishi
kerak bo'lgan topshiriq

be done over a certain
period of time. Usually the

beriladi. Odatda vazifa | task is to produce something
plakat, tagdimot kabi | such as a poster

narsalarni tayyorlashdan

iborat bo’ladi.

A scavenger hunt is o'quvchilar o'rtasida |a mingling activity that
ochig mulogotga yordam | promotes open interaction
beradigan topshiriq. between students.

Feedback odatda kommunikatsiya | is commonly used in
nazariyasi va | communication theory and
fiziologiyasida physiology. It informs the
go'llaniladi. U jarayon | sender if the sent message is
davomida ham, undan |well received. It also
keyin ham | provides the  necessary
takomillashtirish va | information for refinement
gayta ko'rib chiqgish | and revision, both during
uchun kerakli | and after the process. When
ma'lumotlarni  taqdim | applied in teaching, it is
etadi. O'qitishda ta’lim | always used to denote the
sohasida qo'llanilganda, | teacher-to-student or
u har doim o'gituvchidan | student-to-teacher
o'quvchiga yoki | communication.
o'quvchidan o'gituvchiga
mulogotni belgilash
uchun ishlatiladi.

Effective feedback talaba faoliyatining | explains clearly and
asosily kuchli va zaif | precisely  the  principal
tomonlarini aniq | strengths and weaknesses of
tushuntiradi; a student’s performance;
takomillashtirish provides helpful guidance
bo'yicha foydali | on how to improve
ko'rsatmalar beradi.

Corrective feedback odatda o'quvchi | the objective is usually to
nutgining ravonligini | facilitate improvements in a
yaxshilashga  yordam | learner’s accuracy; focuses
beradi; o'quvchilarning | on learners’ errors.
xatolariga e'tibor

garatadi.
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