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I. ИШЧИ ДАСТУР 

Кириш 

“Коммуникатив тилшунослик ва тил компетенциялари” модули 

коммуникатив тилшунослик тушунчаси, сўзлашув,тинглаш,ёзиш ва ўқиш  

орқали коммуникатив компетенцияни ўргатиш, грамматика ва лексикани 

ўргатишда коммуникатив ёндашувнинг аҳамияти ва самарали йўллари, тилни 

дискурсив ёндашувда ўқитиш, ўқитишда конструктивистик ёндашув, сўз ва 

концепт, концептларини интерпретация қилиш ва ўқитишнинг йўллари,  

коммуникатив компетенция тамойиллари, CEFR ва унинг доирасида 4 

компетенция: лингвистик, социолингвистик, дискурсив ва стратегик 

компетенциялари масалаларини қамрайди. 

Модулнинг максади ва вазифалари 

“Коммуникатив тилшунослик ва тил компетенциялари” 

модулининг мақсади: педагог кадрларни инновацион ёндошувлар асосида 

ўқув-тарбиявий жараёнларни юксак илмий-методик даражада 

лойиҳалаштириш, соҳадаги илғор тажрибалар, замонавий билим ва 

малакаларни ўзлаштириш ва амалиётга жорий этишлари учун зарур 

бўладиган касбий билим, кўникма ва малакаларини такомиллаштириш, 

шунингдек, уларнинг ижодий фаоллигини ривожлантиришдан иборат.  

“Коммуникатив тилшунослик ва тил компетенциялари” модулининг 

вазифалари: 

- “Филология ва тилларни ўқитиш: инглиз тили” йўналишида педагог 

кадрларнинг касбий билим, кўникма, малакаларини такомиллаштириш ва 

ривожлантириш;  

- педагогларнинг ижодий-инновацион фаоллик даражасини ошириш; 

- мутахассислик фанларини ўқитиш жараёнига замонавий ахборот-

коммуникaция технологиялари ва хорижий тилларни самарали татбиқ 

этилишини таъминлаш; 

- махсус фанлар соҳасидаги ўқитишнинг инновaцион технологиялари ва 

илғор хорижий тажрибаларини ўзлаштириш; 

- “Филология ва тилларни ўқитиш: инглиз тили” йўналишида қайта 

тайёрлаш ва малака ошириш жараёнларини фан ва ишлаб чиқаришдаги 

инновациялар билан ўзаро интегрaциясини таъминлаш. 

Модул бўйича тингловчиларнинг билими, кўникмаси, малакаси ва 

компетенцияларига қўйиладиган талаблар 

“Коммуникатив тилшунослик ва тил компетенциялари” 

модулини ўзлаштириш жараёнида амалга ошириладиган масалалар 

доирасида  тингловчилар: 



6                                                       Коммуникатив тилшунослик ва тил компетенциялари 

 фанни ўқитишда хорижий мамлакатлар тажрибасини қўллашни; 

 глобал интернет тармоғидан фойдаланган ҳолда ўқув жараёнига 

замонавий педагогик ва ахборот технологияларини жорий этишни; 

 тил ўрганиш ва ўқитишнинг замонавий методларидан 

фойдаланишни; 

 илмий назарий ва амалий вазифаларни ҳал этиш технологиялари, 

касбий маҳоратни ошириш усулларидан фойдаланишни билиши керак. 

 чет тилини ўқитишнинг назарий ва коммуникатив ёндашув асосларини; 

 тилшуносликнинг тараққиёт қонуниятлари, мутахассисликнинг назарий 

масалалари, муаммолари; 

 унинг ўзига хос хусусиятларини бугунги кун замонавий тилшунослик 

тараққиёти нуқтаи назардан талқин этиш кўникмаларига эга бўлиши зарур. 

 тил кўникмаларини ўқитишнинг янги методларидан фойдаланиш; 

 коммуникатив вазифаларни ҳал этиш технологиялари, касбий мулоқот 

усулларидан фойдаланиш, ҳамкорлик ишларини олиб бориш; 

 хорижий тилшуносликни ўқитишда яратилган электрон ресурслардан 

унумли фойдаланиш малакаларини эгаллаши 

 тилшунослик бўйича эгалланадиган назарий ва амалий билимларни чет 

тилдаэркин баён этиш; 

 хорижий тилшунослик бўйича эгалланган билимларни чет тилида бемалол 

олиб бориш; 

 дарс жараёнида вазиятни тўлиқ, назорат қила олиш; 

 дарс жараёнида замонавий техник воситаларни қўллай билиш; 

 дарс жараёнида тингловчилар билан тез мулоқотга киришиш 

компетенцияларига эга бўлиши зарур. 

 

Модулнинг ўқув режадаги бошқа модуллар билан боглиқлиги ва 

узвийлиги 

  Модул мазмуни ўқув режадаги “Тилшунослик назариясининг тил 

амалиётига интеграцияси” ўқув модули билан узвий боғланган ҳолда 

педагогларнинг тилшунослик ва тил ўқитиш малакасини орттиришга 

хизмат қилади. 

Модулнинг олий таълимдаги ўрни 

Модулни ўзлаштириш орқали тингловчилар тил кўникмаларини мос 

равишда амалда қўллаш малакаси ва касбий салоҳиятларини 

ривожлантирадилар. 
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Модул бўйича соатлар тақсимоти: 

№ Модул мавзулари 

Тингловчинингўқув 

юкламаси, соат 

Ҳ
а
м

м
а

си
 

Аудитория ўқув 

юкламаси 

Ж
а

м
и

 

жумладан 

Н
а

за
р

и
й

 

А
м

а
л

и
й

 

м
а

ш
ғ
у
л

о
т
 

1.  

Introduction to the notion of 

communicative linguistics. The principles 

of communicative language teaching 

2 2 2  

2.  

CEFR in the light of four competences: 

linguistics, sociolinguistics, discursive 

and strategic competences 

2 2 2  

3.  
Teaching language through discourse-

based and constructivist approach. 

2 2 2  

4.  
Teaching communicative competence 

through speaking   

2 2  2 

5.  
Teaching communicative competence 

through listening   

2 2  2 

6.  
Teaching communicative competence 

through writing 

2 2  2 

7.  
Teaching communicative competence 

through reading 

2 2  2 

8.  
Teaching communicative grammar and 

vocabulary 

2 2  2 

 Жами: 16 16 6 10 

   
 

НАЗАРИЙ МАШҒУЛОТЛАР МАЗМУНИ 
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Theme 1:  Introduction to the notion of communicative linguistics. The 

principles of communicative linguistics 

 

1. The role of foreign languages in the development of international cooperation 

and communication. 

2. Current issues of organizing the continuous study of foreign languages at all 

levels of the education system in Uzbekistan. 

3.The concept of communicative linguistics and the principles of communicative 

competence. 

 

 

Theme 2: CEFR in the light of four competences: linguistics, sociolinguistics, 

discourse and strategic competences. 

 

1. The European System of Foreign Language Proficiency Levels (CEFR) and the 

specific features of its three main levels. 

2. CEFR and its 4 competencies: 

a. linguistic 

b. sociolinguistic 

c. discourse 

d. strategic 

3. The role of competencies in language learning 

 

 

Theme 3: Teaching language through discourse and constructivist approach. 

 

1. Language teaching in a discourse approach. 

2. Constructive approach to teaching. 

3. The main components of constructivist teaching. 
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АМАЛИЙ МАШҒУЛОТЛАРИНИНГ МАЗМУНИ 

Theme 1: Teaching communicative competence through speaking. 

1. Teaching communicative competence through speaking. 

2. The role of speaking skills in teaching communicative competencies. 

 

Theme 2: Teaching communicative competence through listening. 

1. Teaching communicative competence through listening. 

2.The role of listening in teaching communicative competencies.  

Theme 3: Teaching communicative competence through writing. 

1. Teaching communicative competence through writing. 

2. The role of writing skills in teaching communicative competencies.  

 

Theme 4: Teaching communicative competence through reading. 

1. Teaching communicative competence through reading. 

2. The role of reading skills in teaching communicative competencies. 

 

Theme 5: Teaching communicative grammar and vocabulary. 

1. Teaching grammar through communicative approach. 

2. Teaching vocabulary through communicative approach.  

3. The role of teaching grammar and vocabulary based on the communicative 

approach in teaching communicative competencies. 
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II. МОДУЛНИ ЎҚИТИШДА ФОЙДАЛАНИЛАДИГАН ИНТЕРФАОЛ 

ТАЪЛИМ МЕТОДЛАРИ 

ASSESSMENT  

The measurement of the ability of a person, the quality or success of a teaching 

course. Assessment may be by test, interview, questionnaire, observation and so 

on.   

БАҲОЛАШ методи 

Шахснинг қобилиятини, ўқитиш курсининг сифати ёки муваффақиятини 

ўлчаш ва бахолаш демакдир. Шунингдек, бахолаш тест, сухбат ўтказиш, 

савол жавоб, кузатиш ва хоказолар орқали амалга ошириш мумкин.  

AUTHENTIC TASK 

An authentic task is a task that native speakers of a language would do in everyday 

life. When learners do an authentic task they are doing something that puts real 

communicative demands on them. A task which replicates or resembles a real-life 

task, e.g. scanning an article for particular information; this may be contrasted with 

a task which is specifically designed for, and only relevant in, the classroom.  

АУТЕНТИК ВАЗИФА 

Маҳаллий тилда сўзлашувчи киши кундалик хаётида бажарадиган доимий 

вазифалар бўлиб, тил ўрганувчи ана шундай вазиятлардан ҳақиқий 

сўзлашувда фойдаланса, самаралироқ бўлади. Дарс жараёнида тилни 

ўрганишда еал хаётда учрайдиган воқеа-ходисалар ифода этилган матнларни 

қўллаш фойдалидир. Аутентик материаллар дарсликларда берилмайди.  

BRAINSTORMING 

(in language teaching) a group activity in which learners have a free and relatively 

unstructured discussion on an assigned topic as a way of generating 

ideas.Brainstorming often serves as preparation for another activity.  

 

АҚЛИЙ ХУЖУМ услуби 

Бевосита жамоа бўлиб “фикрлар хужуми” ни олиб бориш демакдир. Бу 

услубдан мақсад, мумкин қадар катта миқдордаги ғояларни йиғиш, 
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талабаларни айни бир хил фикрлашдан ҳоли қилиш, ижодий вазифаларни 

ечиш жараёнида дастлаб пайдо бўлган фикрларни енгишдир.  

CASE STUDY 

 It is about a person, group, or situation that has been studied over time. The case 

study method often involves simply observing what happens to, or reconstructing 

‘the case history’ of a single participant or group of individuals (such as a school 

class or a specific social group)  

“КЕЙС-СТАДИ”услуби  

Бу услуб аниқ вазият, ҳодисага асосланган ўқитиш услуби ҳисобланади. 

Шунингдек, вазият билан танишиш, ахборотларни умумлаштириш, ахборот 

таҳлили ва ҳар бир ечимнинг афзал ва заиф жиҳатларини белгилаш 

демакдир.  

CLUSTER 

 Is the task of grouping a set of objects in such a way that objects in the same 

group (called a cluster) are more similar (in some sense or another) to each other 

than to those in other groups (clusters).   

ТАРМОҚЛАР услуби 

Фикрларнинг тармоқланиши-педагогик стратегия бўлиб, у талабаларнинг 

бирон-бир мавзуни чуқур ўрганишига ёрдам бериб, уларни мавзуга таалуқли 

тушунча ёки аниқ фикрларни эркин ва очиқ узвий боғлаган кетма-кетликда 

тармоқлашни ўргатади.   

DISCUSSION METHOD  

It demands that students come to class well prepared. Compelling them to think out 

their arguments in advance and to answer their peers’ questions and counter 

arguments, it sharpens their powers of reason, analysis and articulation. It thus 

provides them with fundamental skills necessary for success in any discipline or 

profession.  

БАҲС-МУНОЗАРА 

Усулида гуруҳ аъзолари бирор муаммони ечиш мақсадида ўз ғояларини 

оғзаки таклиф этадилар. Усулдан самарали фойдаланиш учун иштирокчилар 
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муҳокама предметига оид етарли билим ва тажрибага эга бўлишлари лозим. 

Бу усул катталар таълимида кўпроқ самара беради.  

ICE-BREAKER 

An activity to make learners feel less nervous or inhibited when they first meet. 

“МУЗЁРАР”методи 

Қиздирувчи, фаолиятга жалб қилувчи машқ. Талабаларнинг ўзаро танишиши 

ва ишчи муҳит яратиш мақсадида қўлланилади. Бу методхонадаги руҳий 

тарангликни енгиш, гурухнинг шаклланиш жараёнини тезлатиш, мулоқот ва 

ахборот алмашинувини йўлга қўйиш, шунингдек, самимийлик ва ҳамкорлик 

муҳитини яратишга ёрдам беради.  

INFORMATION GAP ACTIVITY 

an activity in which a pair or two groups of students hold different information, or 

where one partner knows something that the other doesn’t. This gives a real 

purpose to a communication activity. An information gap activity is an activity 

where learners are missing the information they need to complete a task and need 

to talk to each other to find it.  

АХБОРОТ АЛМАШИШ МЕТОДИ 

Бу услуб шундайки, талабалар жуфт ёки икки гурух бўлиб  турли хил 

ахборотга эга бўлишади, ёхуд бири билган ахборотни иккинчи талаба 

билмайди. Бу эса сухбатлашиш учун хақиқий мақсад пайдо қилади. Бу услуб 

асосан чет тилида гапириш, мулоқотга кириш учун ёрдам беради. 

Шунингдек, расмлардан ҳам фойдаланиш мумкин.   

INTERACTION PATTERN 

Mode of work (individual work, pair work, group work) used in learning or 

teaching. 

ИНТЕРФАОЛЛИК  

Ўзаро ҳаракат қилмоқ маъносини беради. Ўзаро ҳаракат турлари: Ўқитувчи-

талаба; талаба-талаба; ўқитувчи-талабалар; талалар-талабалар; талабалар-

ўқитувчи. 

JIG-SAW ACTIVITY 
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A type of co-operative activity in which each member of a group has a piece of 

information needed to complete a group task. Often used in reading work when 

each learner or group of learners reads and understands a part of a text, then takes 

part in pooling information to establish the meaning or message of the whole text. 

“АРРА” МЕТОДИ 

Бу усулда асосан гуруҳ бўлиб ишланади. Ҳар бир гуруҳ аъзосининг  қўлига 

матннинг бир бўлаги берилади, сўнгра мазмунини ўқиб билиб олгандан сўнг, 

барча қатнашчилар томонидан бутун матн тузилади. Бундай метод ўқитишни 

ўрганишда қўлланилади.  

MULTIPLE-CHOICE 

In testing or teaching: a device in which the learner is presented with a  question 

along with four or five possible answers from which one must be selected. Usually 

the first part of a multiple-choice item will be a question or incomplete sentence. 

This is known as the stem. The different possible answers are known as 

alternatives. The alternatives typically include one correct answer and several 

wrong answers or distracters.  

КЎП ТАРМОҚЛИ ТАНЛОВ ТЕСТЛАРИ 

Бу метод асосан, тестда қўлланилади. Ўрганувчи учун тузиладиган 

тестлардаги саволда 4 ёки 5 та жавоблар берилади. Битта берилган саволдаги 

4 ёки 5 та жавобининг биттаси тўғри бўлади, қолганлари эса ўхшаш 

жавоблар тариқасида берилади.  

PRESENTATION 

 The way which something is offered, shown or explained others. A formal 14 

monologue presents ideas, opinions or a business proposal. 

ТАҚДИМОТ  

Ахборот, назария ёки тамойилларни талабаларга етказиш мақсадида эксперт 

томонидан ўтказиладиган тадбир. У турли (маъруза, савол бериш, мунозара 

юритиш) шаклларда ўтказилиши мумкин. Тақдимотнинг мазмуни услуб 

сифатида ўқитувчига кўпроқ боғлиқ бўлади.  

WARM-UP ACTIVITY 
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An activity used to orient learners to a new topic or area of focus in a lesson. 

“ЧИГИЛНИ ЁЗИШ”  

Дарсга берилган янги мавзуни ёритиш ва талабаларни мавзуга жалб қилиш 

мақсадида қўлланадиган услублардан биридир. 

TRUE-FALSE ACTIVITY 

It is a strategy of teaching students, where a teacher allows students to compare 

two different historical perspectives to the same question. It allows students to see 

differing opinions to the same problem and go about doing history. It is designed 

to add inquiry into the teaching of history.  

“ТЎҒРИ-НОТЎҒРИ”  

Талабаларни ўқитишда қўлланиладиган шундай ёндашувки, унда ў  талабага 

берилган битта саволни иккита турли хил томонини таққослашига имкон 

яратади. Шунингдек, бу метод талабаларга бир хил муаммога турли хил 

берилган фикрларни кўриб чиқиш ва танлашга ҳуқуқ беради. Ўқитиш 

усулини яна такомиллаштириш ва мавзуни ёритишга ёрдам беради.   

GAP FILL ACTIVITY 

A gap-fill is a practice exercise in which learners have to replace words  missing 

from a text. These words are chosen and removed in order to practise a specific 

language point. Gap-fill exercises contrast with cloze texts, where words are 

removed at regular intervals, e.g. every five words.  

НУҚТАЛАР ЎРНИГА ҚЎЙИШ 

Бу усул асосан, талабаларни матн билан ишлаш жараёнида гапларда  

берилган нуқталар ўрнига керакли сўзларни қўйиш учун ишлатилади. Бу эса 

тил ўрганувчи учун тушириб қолдирилган сўзларни мукаммал ўрганишлари 

учун фойдали. Бундай машқлар кўпинча ёпиқ матнларда берилади. 
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III. НАЗАРИЙ МАТЕРИАЛЛАР 

Lecture 1: Introduction to the notion of communicative linguistics. 

The principles of communicative language teaching 

Plan: 

 1. The role of foreign languages in the development of international 

cooperation and communication. 

 2. Current issues of organizing the continuous study of foreign languages at 

all levels of the education system in Uzbekistan. 

 3. The concept of communicative linguistics and the principles of 

communicative language teaching 

 

Key words and expressions: 

 ESL, EFL, curriculum, CLT, collaborative learning, approach, error 

correction, feedback. 

  

 Nowadays, more and more people are dedicating time to studying English as 

a second language. Many countries include English in their school syllabus and 

children are starting to learn English at a younger and younger age. But what is the 

true value of learning English? 

 Whether you are looking for a new job or planning to travel the world, 

studying English can help you progress in life both personally and professionally. 

You can compete in the global job market, increase your career skills and start to 

meet people around the world. 

 However, do you know why English is so important? Here are some reasons 

to take an English language course. 

 It’s easy to see just how important English is around the world. Many 

international businesses conduct meetings in English, universities teach courses in 

English and, around the world, tourists and travelers use English as a common 

language. 
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 But how did English become so important? Well, it all goes back to the 

British Empire, which at its peak covered 25% of the earth’s surface. During 

colonial times, British rulers often obliged the people in those countries to speak 

English rather than their native language. Although the origins of English as a 

global language has a complicated past, the language has left an important mark on 

media, trade and business. If you’re still not sure about whether to learn the 

language, then check out the reasons below. 

 1. English is a global language 

 English is the most commonly spoken language in the world. One out of five 

people can speak or at least understand English! 

 2. Studying English can help you get a job 

 English is the language of science, aviation, computers, diplomacy, and 

tourism. Knowing English increases your chances of getting a good job in a 

multinational company within your home country or of finding work abroad. 

 3. Learning English can help you meet new people 

 English is the official language of 53 countries and is used as a lingua franca 

(a mutually known language) by people from all around the world. This means that 

whether you’re working in Beijing, or travelling in Brazil, studying English can 

help you have a conversation with people from all over the world. 

 4. Many scientific papers are written in English 

 In the last century, the number of scientific papers written in English has 

started to outweigh the number of papers written in the native language of the 

researcher. For this reason, having a knowledge of English is incredibly important 

to those working in the scientific field. 

 5. English is the language of the media industry 

 Because of the prominence of Hollywood in global media, an enormous 

amount of films, TV shows and popular songs are written in English. If you speak 

English, you won't need to rely on translations and subtitles anymore to enjoy your 

favorite books, songs, films and TV shows. 

6. English is the language of the Internet. 
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 English is a particularly important language online with more than half the 

content on the internet written in English. As well as this, some of the world’s 

largest tech companies are based in English speaking countries. 

 7. Travelling is a lot easier with a good knowledge of English 

Imagine you’re a Spanish person on holiday in Thailand, while your hotel 

receptionist might not be able to answer your question in Spanish, it’s likely they 

will be able to answer your question in English. 

 8. English is one of the most important languages for business 

 Whether you’re a business owner, student or employee, English is incredibly 

important in the business world.  

 9. With English, you can study all over the world 

 Since English is spoken in so many different countries there are thousands of 

schools and universities around the world that offer programs in English. If you 

speak good academic English, there're lots of opportunities for you to find an 

appropriate school and course to suit your needs. Find out about going to 

university in an English speaking country. 

 10. English gives you access to multiple cultures 

 Good knowledge of English will allow you to access films, music and 

literature from hundreds of countries around the globe. Not to mention the fact that 

numerous books from across the world are translated into English. Few 

experiences will make you grow as a person more than learning the values, habits 

and way of life in a culture that is different from yours. 

 Communicative Language Teaching is an approach to teaching of foreign 

languages that emphasizes interaction as both the means and the ultimate goal of 

learning a language. 

 The origins of Communicative Language Teaching (CLT) are to be found 

in the changes in the British language teaching tradition dating from the late 1960s. 

Until then, Situational Language represented the major British approach to 

teaching English as a foreign language. In Situational Language Teaching, 
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language was taught by practicing basic structures in meaningful situation-based 

activities. 

 British applied linguists emphasized another fundamental dimension of 

language, i.e. the functional and communicative potential of language. They saw 

the need to focus in language teaching on communicative proficiency rather than 

on mere mastery of structures. 

 The work of the Council of Europe; the writings of Wilkins, Wid-

dowson, Candlin, Christopher Brumfit, Keith Johnson, and other British applied 

linguists on the theoretical basis for a communicative or functional approach to 

language teaching; the rapid application of these ideas by textbook writers; and the 

equally rapid acceptance of these new principles by British language teaching 

specialists, curriculum development centers, and even governments gave 

prominence nationally and internationally to what came to be referred to as 

the Communicative Approach, or simply Communicative Language Teaching. 

 Although the movement began as a largely British innovation, focusing on 

alternative concepts of a syllabus, since the mid-1970s the scope of 

Communicative Language Teaching has expanded. Both American and British 

proponents now see it as an approach (and not a method) that aims to (a) make 

communicative competence the goal of language teaching and (b) develop 

procedures for the teaching of the four language skills that acknowledge the 

interdependence of language and communication. 

 The communicative approach in language teaching starts from a theory of 

language as communication. The goal of language teaching is to 

develop what Hymes (1972) referred to as "communicative competence."   

Hymes's  theory of communicative competence was a definition of what a speaker 

needs to know in order to be communicatively competent in a speech community. 

 An awareness that second-language students can know the grammar and yet 

be unable to activate that knowledge to communicate has led theorists and teachers 

to consider what activities might enable students to develop communication skills. 

Different authors stress different aspects of CLT. 
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 Taylor (1983) lists five characteristics: 

1 – Students should participate in extended discourse in real context. 

2 – They should share information that the others do not know. 

3 – They should have choices about what they are going to say and how they are 

going to say it. 

4 – They should communicate with a define purpose in mind. 

5 – They should talk about real topics in real situations. 

 Communicative approaches to teaching challenge our understanding of the 

goals of instruction. According to Sanders, an emphasis on meaningful use over 

form means that accuracy and acquisition of the formal features of the [second 

language] are less a measure of successful language learning than are fluency and 

an ability to get something across comprehensibly to a native speaker. In order to 

encourage meaningful language use, many popular communicative activities 

involve elements of puzzle-solving, role play, or simulation. They encourage 

learners to do things with information such as: guessing, searching, matching, 

exchanging, collecting, sharing, combining, and arranging. 

 In such an approach, the teacher has two main roles: the first role is to 

facilitate the communication process between all participants in the classroom, and 

between these participants and the various activities and texts. The second role is 

to act as an independent participant within the learning-teaching group. The latter 

role is closely related to the objectives of the first role and arises from it. These 

roles imply a set of secondary roles for the teacher; first, as an organizer of 

resources and as a resource himself, second as a guide within the classroom 

procedures and activities. 

 Other roles assumed for teachers are needs analyst, counselor, and group 

process manager. The CLT teacher assumes a responsibility for determining and 

responding to learner language needs. 

 Another role assumed by several CLT approaches is that of counselor, 

similar to the way this role is defined in Community Language Learning. In this 

role, the teacher-counselor is expected to act as an effective communicator seeking 
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to maximize the meshing of speaker intention and hearer interpretation, through 

the use of paraphrase, confirmation, and feedback. 

 CLT procedures often require teachers to acquire less teacher-centered 

classroom management skills. It is the teacher's responsibility to organize the 

classroom as a setting for communication and communicative activities. Now that 

the initial wave of enthusiasm has passed, however, some of the claims of CLT are 

being looked at more critically. The adoption of a communicative approach raises 

important issues for teacher training, materials development, and testing and 

evaluation. Questions that have been raised include whether a communicative 

approach can be applied at all levels in a language program, whether it is equally 

suited to ESL and EFL situations, whether it requires existing grammar-based 

syllabuses to be abandoned or merely revised, how such an approach can be 

evaluated, how suitable it is for non-native teachers, and how it can be adopted in 

situations where students must continue to take grammar-based tests. Undoubtedly, 

these kinds of questions require attention. 

 Principles of CLT  

 Principle 1: Use Tasks as an Organizational Principle  

 For decades traditional methods of language teaching have used grammar 

topics or texts (e.g., dialogues, short stories) as a basis for organizing a syllabus. With 

CLT methodologies this approach has changed; the development of communicative 

skills is placed at the forefront, while grammar is now introduced only as much as 

needed to support the development of these skills. Such an approach to syllabus 

design has become known as task-based instruction (TBI). The rationale for the 

employment of communicative tasks is based on contemporary theories of language 

learning and acquisition, which claim that language use is the driving force for 

language development.  

 Organizing a welcome dinner 

 Step1. Students organize the group of international students around three dinner 

tables. For example, a student might say: “On table 1, two students sit next to each 

other, because they both speak Uzbek and collect butterflies.” Step 2. Students listen 

to new information about the students given to them by their Uzbek teachers and if 
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necessary rearrange students at the tables. Step 3. Students provide some personal 

information about themselves. Then they choose a student from their own group, who 

also wants to attend the welcome dinner, and select a table for this student. Step 4. 

Now you are going to revise your distribution and write a brief report. Step 5. A 

representative from each group presents their report and justifies the group decision. 

Step 6. The groups and the teacher compare the results.  

 Principle 2: Promote Learning by Doing 

 A task-based approach to learning implies the notion of learning by doing. This 

concept is not new to communicative language teaching methodologies, but it has 

been recognized and promoted as a fundamental principle underlying learning 

throughout history by many educators. It is based on the theory that a hands-on 

approach positively enhances a learner’s cognitive engagement. In addition, as 

Doughty and Long (2003) remind us, “new knowledge is better integrated into long-

term memory, and easier retrieved, if tied to real-world events and activities” (p. 58). 

In research on SLA, the “learning by doing” principle is strongly supported by an 

active approach to using language early on. For example, Swain suggests that learners 

need to actively produce language. Only in this way can they try out new rules and 

modify them accordingly. According to Omaggio-Hadley (2001), learners should be 

encouraged to express their own meaning as early as possible after productive skills 

have been introduced. Such opportunities should also entail a wide range of contexts 

in which they can carry out numerous different speech acts. This, furthermore, needs 

to happen under real conditions of communication so the learner’s linguistic 

knowledge becomes automatic (Ellis 1997).  

 Principle 3: Input Needs to Be Rich  

 Considering the rich input we each experience and are exposed to while 

developing our native tongue, growing up speaking in our native languages means 

that we are exposed to a plethora of language patterns, chunks, and phrases in 

numerous contexts and situations over many years. Such a rich exposure to language 

ultimately allows us to store language in our brains that we can retrieve and access as 

whole chunks.  
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 Principle 4: Input Needs to Be Meaningful, Comprehensible, and 

Elaborated  

 A fundamental prerequisite for learning to occur is that the information we 

process must be meaningful. This means the information being presented must be 

clearly relatable to existing knowledge that the learner already possesses. This 

existing knowledge must be organized in such a way that the new information is 

easily assimilated, or “attached,” to the learner’s cognitive structure. The necessity of 

meaningfulness is not in particular new to CLT. Throughout the history of language 

teaching, there have always been advocates of a focus on meaning as opposed to form 

alone, and of developing learner ability to actually use language for communication. 

Meaningfulness, however, has emerged as a primary principle of CLT – and  as a 

counter-reaction to audiolingual teaching, which was criticized for repetitive drills 

that did not require the processing of language so the content made sense or was 

meaningful to learner.  

 Principle 5: Promote Cooperative and Collaborative Learning  

 In general education, cooperative or collaborative learning has long been 

recognized as a strong facilitator of learning. In such an approach, classrooms are 

organized so that students work together in small cooperative teams, such as groups or 

pairs, to complete activities. In second language learning environments, students work 

cooperatively on a language-learning task or collaboratively by achieving the goal 

through communicative use of the target language. Particularly in the latter case, if the 

learning tasks are designed to require active and true communicative interaction 

among students in the target language, they have numerous benefits on attainment.  

 Principle 6: Focus on Form 

 One of the debates about grammar teaching centered on the issue of whether to 

make grammar explicit or whether to have the learners figure out the rules 

themselves. In this context, explicit means that the rules become salient or are laid out 

to the learner at one point during the course of instruction. Although not everybody 

agrees, research provides ample evidence for the benefits of making grammar rules 

explicit to adult language learners. Within explicit ways of teaching grammar, Long 

(1991) conceived a further distinction between what he calls “focus on form” and 
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“focus on forms.” A focus on forms approach represents a fairly traditional approach 

to teaching grammar where “students spend much of their time in isolated linguistic 

structures in a sequence predetermined externally and imposed on them by a syllabus 

designer or textbook writer . . .,” while meaning is often ignored. In contrast, a focus 

on form approach to explicit grammar teaching emphasizes a form-meaning 

connection and teaches grammar within contexts and through communicative tasks. 

Doughty and Long (2003) point out that overwhelming empirical evidence exists in 

favor of a focus-on-form approach, hence they proclaim it a fundamental 

methodological principle in support of CLT and task-based language instruction.  

 Principle 7: Provide Error Corrective Feedback  

 In a general sense, feedback can be categorized in two different ways: positive 

feedback that confirms the correctness of a student’s response. Teachers demonstrate 

this behavior by agreeing, praising, or showing understanding. Or, negative feedback, 

generally known as error correction, which has a corrective function on a student’s 

faulty language behavior. As learners produce language, such evaluative feedback can 

be useful in facilitating the progression of their skills toward more precise and 

coherent language use. Both types are vital during a learner’s inter language 

development since they allow the learner to either accept, reject, or modify a 

hypothesis about correct language use. The study of feedback in learning situations 

has a long history. In language learning, many research studies have documented that 

teachers believe in the effectiveness of feedback and that students ask for it, believe in 

the benefits of receiving it, and learn from it. Yet the degree to which information 

provided through feedback aids a learner’s progress is not always clear. Such a claim 

can be illustrated by what teachers frequently experience; namely, that their students, 

after receiving feedback, often keep making the same mistakes – or even when they 

get it right initially, many still fall back into their previous and faulty language 

behavior. Achieving positive effects with error corrective feedback involves a long-

term process that depends on corrective strategies and most of all on individual 

learner factors. 

 For example, in a classroom study of the effectiveness of various feedback 

techniques, Lyster and Ranta (1997) found that recasts – that is, when a teacher 
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repeats a student’s faulty language production, but in a correct way – were the most 

widespread response to learner error. Yet recasts were in fact the least effective in 

eliciting learners to immediately revise their output. Instead, direct error corrective 

strategies that involved the teacher’s help – such as providing metalinguistic clues or 

clarification requests – were the most effective in stimulating learner generated 

repairs.  

 Principle 8: Recognize and Respect Affective Factors of Learning  

 Over the years, consistent relationships have been demonstrated between 

language attitudes, motivation, performance anxiety, and achievement in second 

language learning. Needless to say, all teachers eventually experience how learners 

feel about the target language or how their attitudes toward it impact their motivation 

and subsequently their success. A learner who is motivated wants to achieve a 

particular goal, devotes considerable effort to achieve this goal, and experiences in the 

activities associated with achieving this goal. One characteristic of language learning 

that has received a great deal of attention over the past years is the role of anxiety 

during the learning process. In particular, with active language performance as a 

major goal of CLT, anxiety has been noticed as a trait with many individual learners. 

Anxiety manifests itself in many ways such as self-belittling, feelings of 

apprehension, stress, nervousness, and even bodily responses such as faster heartbeat. 

Numerous studies have corroborated what Krashen contended in his Affective Filter 

hypothesis, which states that language learning must take place in an environment 

where learners are ‘off the defensive’ and the affective filter (anxiety) is low in order 

for the input to be noticed and gain access to the learners’ thinking. There is a clear 

negative relationship between anxiety and learning success. Anxiety as a personal trait 

must be recognized and kept at a minimal level for learning to be maximized.  

 

Lecture 2: CEFR in the light of four competences: 

linguistics, sociolinguistics, discourse and strategic competences. 

Plan: 

1. The European System of Foreign Language Proficiency Levels (CEFR) and the 

specific features of its three main levels. 



 Коммуникатив тилшунослик ва тил компетенциялари                                                   25 

2. CEFR and its 4 competencies: 

a. linguistic 

b. sociolinguistic 

c. discourse 

d. strategic 

3. The role of competencies in language learning 

 

Key words and expressions: 

 CEFR, communicative competence, linguistic / grammatical competence, 

sociolinguistic competence, pragmatic / discourse competence, and strategic 

competence. 

 The Common European Framework of Reference (CEFR) was implemented 

in Uzbekistan in 2012 as a framework for teaching, learning, and assessing 

languages. CLT is employed within CEFR (Beresova, 2017) and the approach is 

much different than the rule-based/grammar-translation method (GTM) to 

language teaching that language teachers are accustomed to in Uzbekistan (more 

on this topic will be discussed in Chapter 2). Within CLT, the identity of a 

language teacher is that of a facilitator instead as a conduit of information. 

Learning languages for communicative purposes shifts the classroom focus from 

the teacher to the learner; however, this shift does not mean the teacher no longer 

has a role to play! A teacher’s role is to guide students to become communicatively 

competent in the following four areas: linguistic, sociolinguistic, pragmatic, and 

strategic. This section is intended to discuss communicative competencies and 

introduce classroom interactive activities on how to better to teach foreign 

languages within the CEFR framework. 

 Think about the following: 

1) What is the difference among traditional and non-traditional ways to teaching 

language? 

2) What do you understand when we speak about different communicative 

competencies? 
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3) How one can organize classes in terms of four competencies? 

 UZBEK VIGNETTE 

 A head of an English Language department was asked by the rector of the 

University to observe a teacher’s lesson, and to determine if the language teacher is 

using communicative approaches in his/her class. The head of the department 

(observer) expected to see a class on family, in which, students interacted with one 

another and did group discussions on their own stories on this chosen topic. 

However, the head of the department only saw the teacher explaining the 

vocabulary and the expected grammatical rules students should memorize. The 

observer reported the class was not interactive and the teacher’s voice could be 

heard only during the lesson. The following day, the head of the English 

Department decided to conduct a master class based on CLT. Everyone was 

interested in this communicative class, including the teacher who was recently 

observed. The class started. The topic was “The Principles of Communicative 

Competence.” Rather than starting with an explanation of the rules on the 

principles of communicative competence, the head gave two examples. The first 

read: 

 The sister (she) of my friend (he), sitting in front of me, is the best. 

 The head asked the class to discuss for two minutes who is sitting, he or she. 

Some said he is sitting, while others said she is. Furthermore, the head asked the 

teachers why some people made the decisions they did. The class discussed but did 

not come to a consensus. The head asked if there were any syntactical rules that 

would guarantee his or her sitting? No teacher could answer the department head’s 

question. This example shows that syntactic rules are not enough to answer his 

query. Language is about social context, that is, the real life to which syntactical 

rules should fit into, and not the other way around. People, while communicating, 

could make mistakes from a GTM perspective but might be right from a 

communicative perspective. In other words, GTM says that “friend/he” is sitting 

because “there is at least a collocational relationship between” “friend/he” and 

“sitting”, in which sitting in front of me “is a phrase headed by the participle” 
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(Matthews, 1981, p. 176). CLT, however, prioritizes communication that takes 

place in a concrete time, space and social context, thus he or she might be the case 

of sitting in that time, space, and social context. 

 The department head gave another example to demonstrate how non-

linguistic factors affect the way we interpret words, sentences, etc. The example 

reads: 

 I will be back in five minutes.  

 The head continued the previous discussion and asked participants whether 

this utterance could be considered successful or not (i.e., successful 

communication can ensue). Teachers mostly said there was no problem in 

understanding and the intended meaning was apparent. However, the head said that 

this communication was not successful between two people in real life because the 

speaker’s interlocutor did not understand appropriately the utterance from a 

cultural perspective (Even though this utterance is grammatically correct). The 

head explained the social context for this utterance to the teachers: an Uzbek who 

was talking to a person from the United States. Once this utterance was made, the 

American questioned it, saying “whether it is real five minutes or Uzbek five 

minutes.” The American used to experience that Uzbeks use the phrase 5 minutes 

to represent a certain amount of time, but not actual five minutes. Even though five 

minutes is an objective fact, different cultures affect the way we differently 

interpret this objective fact. Thus, we should decide whether we are educating 

students to be competent only in knowing facts and rules, or they should also be 

able to put these facts and rules into practice. One should be able to accomplish a 

communicative goal. 

 REFLECTION 

 What do you think about the examples given in the vignette? Can you 

provide additional language examples that shows how non-linguistic factors favour 

meaning construction in human communication? 

  However, CEFR is not limited to assessment. It is also about teaching and 

learning. Within CEFR, teaching and learning are based on CLT within which four 
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competences are taught during the class. 

 Communicative competence – an ability and knowledge of a language user 

about how, what and where to speak appropriately from the view point of culture, 

traditions, shared rules and norms. An ability of understanding social meaning and 

being understood within a social context.  

 It consists of four aspects: linguistic, sociolinguistic, pragmatic/discourse, 

and strategic competence.  

 Linguistic or grammatical competence is the ability to be able to apply 

grammatical, lexical, syntactical, and stylistic rules to oral and written utterances. 

Linguistic competence is important since it explains how utterances and sentences 

are structured – structural conceptualization of language. However, these rules are 

not enough to accomplish a communicative goal since non-linguistic factors play a 

role in constructing social meanings. 

 Pragmatic/discourse competence is an ability to interpret and convey 

meaning in context. To understand a dynamic meaning depends on time, space, and 

social context. While communicating people not only exchange meaningful 

structures and semantics but they transfer intentions. An utterance carries within 

itself such intentions of a speaker. This intention is tied to time, space, and social 

context. To able to interpret these intentions in communications is to possess a 

pragmatic/discourse competence. 

 Sociolinguistic competence – being aware of how culture(s), shared social 

rules and norms affect the way we describe things, objects, and processes within a 

society. Sociolinguistic competence targets at developing students’ ability to 

understand how different cultures choice different grammar, syntax, semantic, 

stylistics in describing the same objects, subjects, and processes. It also tries to 

understand how something is spoken appropriately in a social context. 

 Strategic competence – while lacking knowledge in linguistic, 

sociolinguistic, and pragmatic competences, strategic competence is being able to 

overcome such a shortage of knowledge by delivering a message from one 

language into another one with the help of means other than those in linguistic, 
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sociolinguistic, and pragmatic competencies. While communicating with different 

people in a foreign language we are not always aware of certain words. To be able 

to deliver the meaning of these unknown words without using these words 

themselves implies the possession of strategic competence. 

 ACTION 

 Read the following reflection – in its original – by an Uzbek university 

language teacher who has some thoughts about teaching communicative 

competencies from a CLT perspective. Then, explain if you agree or disagree with 

the teacher. Please write a brief plan about how you would integrate 

communicative competences in your own class.  

 There are many approaches and methods for language teaching and learning. 

In the last decade, in Uzbekistan, CLT has become popular. This term is closely 

associated with CEFR. I would like to associate CLT with learning through 

practice, real-life situations, where each single element of the language is trialled. 

Exploring the world through speaking orally and explaining in a written form. I 

think it is most important for us language teachers to not think of our language 

teaching as a content area of knowledge. I think we should enable our learners to 

be competent communicators. Language is therefore a tool for real communication 

and not a thing to be studied. I think we should think about communicative 

competencies and how to better organize a class, in which a teacher enhances 

students’ four competencies simultaneously. At the beginning of the year a very 

good example I usually provide for my students is car: I say to them: imagine you 

are learning to drive a car. Do you think that just being literate on the theory of 

driving is enough to drive? Or, do you agree that one can drive if only there is 

enough knowledge? Of course, ability is important here, that is: to be a good driver 

one should be able to cope with driving in various real-life situations, even risky. 

And it can be achieved only by practice. So, the student driver is sitting in the 

driver seat while the instructor is sitting next to him. The instructor does not drive 

for him, but assists with instructions and directions. The same is in language 

learning where learners are trained to be able to communicate in the target 
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language in different situations being aware of culture, social context, etc. 

 SUMMARY 

 CLT is a topic that needs to be integrated in teaching foreign languages in 

Uzbekistan. Such integration should take place by distinguishing from a traditional 

language teaching (GTM) and arriving at the key principles of CLT. Below is a 

comparative table of GTM and CLT. 

Table 2. Comparative Table of GTM and CLT. 

GTM CLT 

Rule is prioritized over practice. GTM 

believes that knowing the linguistic 

rules can 

secure the successfulness of 

communication. 

 

Practice is prioritized over rules. Rules 

still play a role, but they are not 

determining the meaning of utterances. 

Students out of practice/in different 

real-life situations should 

derive rules. Thus, we have grammar in 

context, syntax in context, semantics in 

context, etc. 

Teacher is the main source of 

knowledge generation. Students are 

expected to be taught, 

and not to be guided. 

 

Teacher is not imposing his or her will 

on students. There is no right or wrong 

knowledge. Students are exposed to 

real-life situations, within which they 

generate their own knowledge on how 

to communicate appropriately in a 

situation.  

Teaching is based on learning and 

memorizing 

rules, facts, and meanings from texts. 

 

Teaching is based on developing 

students’ thinking abilities, through 

which they themselves get to know 

about rules, facts, and 

meanings. 

  

HOMEWORK TASK ONE 
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 Please choose one English language class (e.g., speaking class or vocabulary 

class), which you have already taught, and which you will use for your homework 

tasks in this book. This class could be one you feel has been very successful, 

mediocre, or not successful. When you choose an English language class, please 

write a short description about it (e.g., who are the students, language levels, 

content area, etc.) and explain the challenges you have in making his class 

communicative. 

 Then, please choose one lesson from your English language class you 

described above. Please give a brief overview (1 paragraph) of the lesson. You will 

use this lesson throughout the book and you will have different versions of the 

same plan with different foci. 

LINGUISTIC COMPETENCE 

 “... the harmony between thought and reality is to be found in the grammar 

of the language” (Wittgenstein, 1974, p. 162). 

 The purpose of this section is to discuss the first feature of communicative 

competence – linguistic competence – and show how people share common 

linguistic rules (grammar, syntax, semantics, phonetics, and stylistics), with the 

help of which they can recognize meaningful structures (form) and signs 

(semantics). Thus, at the level of linguistic competence we learn language through 

its form/structure and meanings/semantics) – two facets of Celce-Murcia and 

Larsen-Freeman’s (1999) form, meaning, and use conceptualization of language, 

which we are drawing from, are in Figure One below: 
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 Figure One. Form-Meaning-Use (Celce-Murcia & Larsen-Freeman, 1999). 

 Language at the level of form/structure and meanings/semantics could only 

be employed to understand recognizable within a community words, phases, 

sentences, texts, utterances; as such, to know form/structure and 

meanings/semantics is important but not enough to accomplish communicative 

goal. 

 Thus, by the end of this section, you will only be able to... 

A) discuss how linguistic competence is tied to form, meaning, use; and, 

B) confirm your knowledge of the building blocks of language 

 

 Figure Two. Units of Language (van Lier, 1995, p. 15). 
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 The study of language (its form/structure and meanings/semantics) in 

Uzbekistan was regarded as being the main source of knowledge that was believed 

to secure the successfulness of human communication. We often relied on 

dictionary meanings, structured rules, and impenetrable facts when we learn and 

teach language. However, times have shifted and with new insights from cognitive 

linguistics (Langacker, 1991), Construction Grammar (Croft, 2001), and recent 

approaches to Applied English Linguistics (Larsen-Freeman, 2003), we have 

moved to a more communicational/functional approach. 

 Think about the following: 

 1) What does linguistic competence mean to you? 

 2) Please think about the word, ‘facilitator.’ How would you facilitate a 

language class while understanding the core of linguistic competence; how does 

this approach differ from what you already do? 

 UZBEK VIGNETTE 

 I remember vividly my language teachers at the Uzbekistan State University 

of World Languages in the 2000s who educated me in the Grammar Translation 

Method (GTM). From that time, we targeted at analyzing only form/structure and 

meanings/semantics and left out an analysis of use/discourse/pragmatics. Let’s see 

how such an analysis looked like in the following example: A teacher in class asks 

students to analyze and translate the following utterance: “It’s a holiday today; my 

kid is home from school.” Students say that this is a simple sentence, which 

contains a noun phase, verb, and secondary parts of speech. Each word in the 

sentence is given in its primary meaning, thus it is a neutral sentence. Students 

learnt by heart all the words given in these sentences. The dictionary helped 

students to translate them easily. GTM says that once you know all these rules (the 

building blocks of language), you can easily apply them to a new situation, 

composing an indefinite amount linguistically correct sentences to describe the 

reality. We never questioned how this sentence – “It’s a holiday today; my kid is 

home from school” – could be interpreted differently in a real-life situation. So, 

once these sentences are regarded to be the relevant utterances from the viewpoint 
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of form/structure and meanings/semantics, their use could cause a communicative 

problem. Instead, Americans tend to use, “It’s a holiday today, my kids are home 

from school.” “Kid” in its plural form. To use “kid” in a singular form may mean 

(meaning-in-use) “my kid, whom I do not like or even despise” is home. To show 

endearment, the speaker may use the singular noun, child instead of kid. The 

form/structure and meanings/semantics never tells us meaning-in-use, functional 

meaning, communicative meaning. 

 REFLECTION 

 Think about the vignette and reflect on it and the relationship among form, 

meaning, and use. Then, think about the following sentence: Vegetarians like 

eating beef. How could this sentence be correct in its form? Using Figure Two 

above, what are the building blocks of this sentence? (Thus, can you explain each 

level of the pyramid with the sentence, Vegetarians like eating beef?) 

 ACTION 

 Please write a one-page response to the following inquiry: Is human 

communication the totality of linguistic rules (form and semantics), or, is it more 

than that? If so, how; if not, how not? Use evidence from your life to provide your 

rationale and justification. 

 KEY CONCEPTS 

 There are seven key concepts in this section: Structured linguistics, sound 

image (signifier), mental image (signified), linguistic competence, form, meaning, 

and use. We will briefly explain each one below.  

 Structured linguistics – linguistic competence is built upon structural 

linguistics of Swiss linguist Ferdinand de Saussure. According to structural 

linguistics, a meaningful sign is composed of two elements: sound image and 

mental image. Sound image (signifier) – pronounced letters in a sequential order, 

which is supposed to cause a mental image. Mental image (signified) – the 

meaningful image, which is caused as a result of pronounced sound image in the 

minds of people. 
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  Figure Three. Signified and signifier (Payne, 2010). 

 This dual explanation of meanings (words, phrases, sentences, texts), 

according to de Saussure, is an objective phenomenon. This objectivity is 

characterized by the fact that meaningful words/sentences exist independently of 

peoples’ interpretation of these words and sentences. Thus, de Saussure proposes to 

study language at the level of its form/structure and meanings/semantics. 

 Linguistic competence – an unconscious as well as conscious knowledge of 

language “which consists of the basic elements of communication: sentence 

patterns, morphological inflections, lexical resources, and phonological or 

orthographic systems” (Celce-Murcia &Olshtain, 2000, 16). 

  An American’s Perspective of the Form-Meaning-Use Dimensions 

 The subsystems of form, meanings, and use (Cecle-Murcia & Larsen-

Freeman, 1999) are both interdependent and overlapping because “each element in 

a language is explained by reference to its function in the total linguistic system” 

(Halliday, 1994, p. xiv). I 1 will illustrate the interdependency and overlapping 

nature of the three dimensions with the title I was given during my Peace Corps 

Service. Although I was called a Peace Corps Volunteer (PCV) from the American 

Government perspective, that was not my title in China. Of the 72 countries Peace 

Corps serves, China volunteers are the only volunteers not called PCVs, but rather, 

US-China Friendship Volunteers. I have been intrigued with this change of name 

for quite some time. Through an explication of this noun phrase I will show how 
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the linguistic system of language is a part of the social system. I will begin with 

Celce-Murcia and Larsen-Freeman’s (1999) subsystem of form. 

 Form, as one of the dimensions, “consists of the visible or audible units: the 

sounds (or signs in the case of sign language), written symbols, inflectional 

morphemes, function words (e.g., of), and syntactic structures” (Larsen-Freeman, 

2003, p. 34). Form takes into consideration how grammar operates at the 

subsentential or morphological level and is constituted by studies in phonology, 

graphology, semiology, morphology, and syntax. US-China Friendship Volunteer is 

pronounced as /iu es tʃaɪnəfrɛndʃɪpvɒlənˈtɪər/, and is a noun phrase (NP) with five 

morphemes. US-China (noun + noun) are two free morphemes compounded to 

form one lexical item. Friendship, (noun+ noun), consists of one free and one 

bound morpheme. The bound morpheme, ship, is derivational and does not change 

the grammatical function of the word. Volunteer consists of one free morpheme. 

The word order, or internal structure, of the NP US-China Friendship Volunteer, is 

fixed. The NP is broken down by the subject determiner, US-China, and then 

followed by the noun head. A NP “consist of a noun as head, alone or accompanied 

by one or more dependents”(Huddleston & Pullum, 2002, p. 326). The pre-head 

dependent adjective, friendship, accompanies volunteer; thus, the internal structure 

is fixed and the word order cannot be conceived as *Friendship US-China 

Volunteer. This structure is the form of the noun phrase US-China Friendship 

Volunteer. 

 Meaning is another dimension. “When dealing with meaning, we want to 

know what a particular English grammar structure means and what semantic 

contribution it makes whenever it is used”(Celce-Murcia & Larsen-Freeman, 1999, 

p. 4). When placed in an appropriate case-form, the NP functions as a complement 

in clause structure; for example, as a subject (A US-China Friendship Volunteer 

arrived), object (Our school needs a US-China Friendship Volunteer), or predicate 

complement (Dave is a US-China Friendship Volunteer). Additionally, the US-

China Friendship Volunteer’s denotation, the dictionary definition or referential 

meaning, means “an unpaid person from the US Peace Corps who represents a 
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friendly relationship between the United States of America and The People’s 

Republic of China.” The phrase’s connotation, an extension beyond the literal 

denotation and the emotional association of the word, will be different from the 

denotation. One might assume that there is a relationship between the American 

and Chinese that involves mutual knowledge, esteem, affection, and respect. A 

question inevitably arose from other China volunteers and myself during our two 

years of service: 

 What kind of connotations did the title Peace Corps Volunteer hold for it to 

be changed to US China Friendship Volunteers? According to Bonnie Thie, Peace 

Corps China country director (2009-present), From talking with the first country 

director, my understanding is that the name "PC" had connotations linked to third 

world development work and to notions of clandestine or subversive activities. In 

addition "corps" carried military overtones. Because of the concerns, a unique 

name was agreed on that recognized the specific goal of building people-to-people 

friendships. Both names were used in the country agreement which was signed in 

1998 (personal communication, October 2009). Bonnie’s explanation of PC 

emphasizes how each element in a language makes reference to its function 

(meaning-in-use) in the social context. PC has a semantic relation of situational 

reference or exophoric reference. Halliday and Hassan (1989) posit that an 

“exophoric item...is one which does not name anything; it signals that reference 

must be made to the context of situation” (p. 33).The exophoric reference of PC 

retrieved a negative referential meaning of “subversive activities” and “military;” 

thus, the title was changed. This example shows how a word’s reference (to a 

social context and to different cultures) can influence the use, or lack thereof, of a 

specific lexical item in a certain context. 

 Use is the third dimension in Larsen-Freeman’s form, meaning, and use 

paradigm. According to Celce-Murcia and Larsen-Freeman (1999), pragmatics is 

another name for use. Levinson (1983) explained that pragmatics are the “relations 

between language and context that are grammaticalized, or encoded in the structure 

of a language” (p. 9). Just knowing the form and meaning of the noun phrase, US-
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China Friendship Volunteer, is not sufficient for someone to be able to use it 

appropriately. A speaker will need to know when to use US-China Friendship 

Volunteer instead of Peace Corps Volunteer or another one of the hundreds of 

volunteer organizations from America that is currently in China. While I was in 

China, US-China Friendship Volunteer was used only in speeches at banquets, 

ceremonies, and festivals and in any other formal interactions between a Peace 

Corps staff and someone from China’s Communist Party. 

 SUMMARY 

 Teaching linguistic competence in Uzbekistan has traditionally been carried 

out within a Saussurian linguistics agenda with the close focus on form/structure 

and meanings/semantics. In that, rules dominate over practice, assuming knowing 

rules can secure the successfulness of human communication. However, a 

theoretical and practical shift has happened (See above). The teaching and learning 

of “grammar” need not be dull, static, or sentence-bound. When approached from a 

language awareness perspective and framed in discursive context, teaching 

grammatical patterns (form, meaning, and use) can be effective, engaging, lively, 

and lasting. As Larsen-Freeman (2003) asserts, “grammar is never boring” (p. 21). 

Moreover, Hewings and Hewings (2005) argue that “grammar is a fascinating area 

of study and (is) at the heart of our ability to communicate with one another” (p. 

XIX). 

 ACTION 

 Find a phrase that you use in your textbook, such as the one similar to U.S. 

China Friendship Volunteer. Can you identify the form, meaning, and use? Please 

write it out and then explain your answer. 

 HOMEWORK TASK TWO 

 Please refer to the lesson you chose for Homework Task One. In a one-page 

report please do the following: First, explain how you understand linguistic 

competence in general (i.e., what does linguistic competence mean to you); 

Second, explain how the lesson you chose for Homework Task One (A) can be 

transformed to have linguistic competence as the focus. 
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 SOCIOLINGUISTIC COMPETENCE 

 “... a child learning to communicate through language has to acquire 

‘knowledge of sentences, not only as grammatical, but also as appropriate. He or 

she acquires competence as to when to speak, when not, and as to what to talk 

about with whom, when, in what manner’. In other words, there are social rules 

[and shared practices] of use, a dimension of language use ‘without which the rules 

of grammar would be useless’” (Street & Leung, 2010, p. 292). 

 GOALS 

 The goal of this section is to show that during communication people 

exchange not only intentions (pragmatic competence), but also transfer via 

language form/structure and semantics particular identities, values, ideologies, and 

patterns of behaviors (sociolinguistic competence). Language that is used in jokes, 

greetings, story-telling, essay writing, publications, and books evoke shared 

experiences that are peculiar to a certain culture. Thus, meanings of those 

words/sentences that are used in these jokes, greetings, story-telling, essays, 

publications are not in those words/sentences themselves, but in shared 

experiences and practices. To communicate means to evoke and exchange these 

experiences and practices (i.e., language-in-use). 

 By the end of this section, you will be able to… 

A) explain how culture (shared experiences and practices within a certain language 

community)affects the way people interpret words/sentences/utterances; and, 

B) explore how such variables as socio-economic class, ethnicity, gender, age, 

historical memory,and ideology could contribute to the construction of meanings of 

utterances we use in our life. 

 INTRODUCTION AND OVERVIEW 

 Different cultures share different values, social rules, norms, practices, and 

ideologies. Even within one culture these practices, social rules, and norms could 

differ depending on such variables as social class, ethnicity, gender, and age 

(Coupland & Jaworski, 2009; Wardhaugh, 2006). While communication takes 

place between and within cultures, people evoke and exchange different values, 
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social rules, norms, myths, beliefs, prejudice, and/or ideology via language they 

use. For example, the utterance “I will be back in five minutes” (see Section One) 

brings to the forefront different shared practices in Uzbekistan from the United 

States. In Uzbekistan people use the phrase “five minutes” to denote something 

more than an exact time of five consecutive minutes. 

 They share the practice of being absent even two hours, and this is normal 

because they share these practice of being absent longer than an actual five 

minutes. In the United States, however people do not share this practice, and if an 

Uzbek uses this phrase while talking to an American, U.S. citizen may interpret 

“five minutes” as being five minutes. Thus, communicating means exchanging 

shared practices and experiences. Being able to interpret these shared practices and 

experiences between different cultures as well as within a culture implies the 

possession of sociolinguistic competence. 

 Think about the following: 

1) How culture(s) can be reflected in utterances? 

2) What socio-cultural factors play a key role in interpreting utterances? 

3) How could one able to teach classes in terms of sociolinguistic competence? 

         UZBEK VIGNETTE 

 One day a head of the English Language department attended a class 

conducted by one of the best CLT teachers at the Uzbekistan State University of 

World Languages. The head was particularly interested in the types of CLT 

activities that this teacher (she) employs to teach sociolinguistic competence. The 

teacher’s class was exceptionally interesting on that day: at the beginning of the 

class, the teacher asked the class to write on a sheet of paper how they 

interpret/understand the concept of love. The students (Ss) wrote the following: 

 Love is... 

 S1 (she): “...passionate feeling toward someone who steals your peace days 

and nights”; 

 S2 (she): “...addiction. Sacrifice your life for the sake the sake of others”; 

 S3 (she): “...quicksilver”; 
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 S4 (she): “...understanding each other all your life”; 

 S5 (he): “...emotion which comes of knowledge and understanding, as 

knowledge changeable, feeling changeable as well”; 

 S6 (she): “...mutual understanding, respect, sympathy”; 

 S7 (he): “...the attitude towards somebody who feels appealing”; 

 S8 (she): “...abstract feeling. We have many kinds of love: to motherland, to 

children, to a family”. 

 After this, the teacher asked the class to look in the dictionary and find out 

the meanings of “love”. The class found the following dictionary meanings of love: 

(i) “a strong feeling of deep affection for sb/sth, especially a member of your 

family or a friend”; (ii) “a strong feeling of affection for sb that you are sexually 

attracted to”; (iii) “the strong feeling of enjoyment that sth gives you”; (iv)“a 

person, a thing or an activity that you like very much” (Oxford Advanced 

Learner’s Dictionary,9th edition, 2015). The head was surprised why these 

differences between the dictionary meanings and the students’ interpretations 

happened. 

          REFLECTION 

 Think about the situation above. Why was there a difference between the 

dictionary meaning of love and the students’ interpretation of love? What social 

factors facilitated the emergence of these differences? What do you think was the 

next activity the teacher did with the class to proceed further? 

 ACTION 

 Please write a one-page response to the following inquiry: How can human 

communication and interpretations be affected by non-linguistic factors? Use 

evidence from your life to provide your rationale and justification on the 

relationship between language and culture. 

 KEY CONCEPTS 

 There are three key concepts in this section: sociolinguistic competence, 

ideology, and cultural metaphors. We will briefly explain each one below. 

 Sociolinguistic competence – being aware of how culture(s) and the 
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variables such as gender, age, social status, shared norms and rules, and ideologies 

affect the way we describe and/or interpret objects and processes. As such, 

different cultures interpret the same objects and processes differently. Each culture 

and the variables carry within themselves shared practices, experiences, rules and 

norms, shortly called shared knowledge. Shared knowledge is prior knowledge that 

has been constructed during previous experiences among interlocutors. Such 

knowledge is key in securing common interpretations of objects and processes. 

Even though people talk the same language and use grammatically correct 

sentences (form/semantics), they may not understand each other because of 

knowledge that is not shared. Myths, proverbs, music, poems, tales, publications 

carry within themselves certain shared knowledge, which is activated in and 

through language itself. For example, there is a difference between shared 

knowledge in Uzbekistan and the United States with regard to how teachers start 

lessons. Read the dialogue between a teacher and student and explain how shared 

knowledge and practices in university education are materialized in and through 

language. T=teacher; Ss=students. 

In Uzbekistan: 

T: Who is absent today? 

Ss: Student B is absent, but he has a good excuse for not coming. 

T: But, he did not take my permission. 

Ss: We do not know B said that he/she had asked your permission. 

T: No! Be calm! Let’s start our lesson. 

In the United States: 

T: Good morning, everyone. I hope you are doing well. Today we will be 

addressing three main content areas: X, Y, and Z. Before we begin, I would just 

like to make sure I know who is not here today. 

Ss: Student B is absent today. 

T: Thanks for letting me know. (Teacher takes note on a piece of paper.) Would 

anyone like to take notes for Student B and let him know about the content for the 

day? Also, please let him know that if he wants the PowerPoint for the lesson he 
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will need to contact me after class to my email because the PPT is not on our 

course Moodle. 

Ss: Ok. Will do! 

T: Great – let’s begin. 

 As we can see from the examples given above, different cultures carry 

within themselves different shared knowledge and practices about the same social 

phenomenon, i.e. staring class at universities. In the cultural context of Uzbekistan, 

the university teacher shows his or her authority and control over students at the 

beginning of the class (Duff, 2010, p. 430); while in the United States the focus is 

not about showing authority, but about making sure the student who is absent 

receives the necessary information from the class. Thus, through communication, 

people indifferent cultures materialize again and again what they share. It is within 

these shared practices and knowledge that language and people who use it get their 

significance, social role, identities. As such, “... dialogue imposes itself as the way 

in which men achieve significance as men” (Janks, 2010, p. 42). Consequently, 

sociolinguistic competence examines how culture (shared knowledge/practices) 

affects what we say and think appropriate to say in a social situation. What is 

appropriate/sayable in Uzbekistan to start the class at universities may be 

inappropriate/unsayable in the United States. 

 Ideology – a set of beliefs, shared practices and social institutions within a 

normative context. As such, ideology determines what language (form and 

semantics) is meaningful and appropriate within a specific time and space. Any 

text (i.e., spoken and written) can carry an ideology of a time and space. For 

example, curricular and textbooks are not exceptional in this regard. “Researchers 

conduct such content analyses to investigate [ideology in the example of] the social 

roles stated and implied by textbook activities …” (McGroarty, 2010, pp. 24, 26). 

We will analyze two textbooks (see Figure Five below): one is the textbook on 

English (Kid’s English) for third grade students, which was designed by the 

language specialists in Uzbekistan and approved by the Ministry of Public 

Education of Uzbekistan to use in public schools in the country (Xan, Jurayev, & 
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Inogamova, 2015); the second book is the textbook on English (English World) for 

third grade students, which was prepared by the British language specialists and 

published by Macmillan Education (Bowen & Hocking, 2009). Below is given a 

comparative analysis of how different cultures and ideologies can be reified in and 

through language. The analysis focuses on: the ideas with which participants and 

observers frame their understanding of linguistic varieties and map those 

understandings onto people, events, and activities that are significant to them. 

 These are ideologies – because they are suffused with the political and moral 

issues pervading the particular sociolinguistic field and are subject to the interests 

of their bearer’s social position. 

Figure Five. English Language Textbooks in Uzbekistan. 

Table 3. Textbook Comparison 

 

Table 3. Textbook Comparison 
 

Topics Kid's English (2015) English World (2009) 
Pictures from  

Real Life vs. 

 drawn Pictures 

English is framed in the 

cover as something that is 

imposed on to Uzbekistan 

(the helicopter of the 

English kids on coming 

down onto 

Uzbekistan.The kids and 

the country are drawn, 

which show a type of 

unrealistic 

conseptualization of the 

purpose of the language. 

Kids English in 

Uzbekistan is meant to be 

limited to the Uzbek 

context. Real life pictures 

(page 75) are only done to 

show the power of 

Uzbekistan - e.g., 

Samarkand 

The Cover - a 

combination of Real and 

Drawn. English is framed 

as World Englishes or an 

international  language 

(inclisive) of all humans. 

The language is 

conceived as enjoyable 

and exciting. Real 

pictures are meant to 

make connections that 

English has a true and 

substantial use in their 

life. 

 

Real pictures  are used 

throughout the book ( 

e.g., Grammar in 

Conversation). 

Real pictures are used to 

bring life to the book and 

to show  the connection 
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from English  language to 

culture. Thus, English is a 

LIVING thing... 

Social roles - 

conceptualized 

Race - a variety Race - all white 

as a connected 

behaviours, right, 

obligations,beliefs and 

norms 

Men and women have 

specific roles and 

responsibilities. The 

ONLY picture that i have 

seen that defies 

stereotypical cultural 

norms of gender and work 

is the fireman.This role is 

presented as a woman's 

responsibility.Women ask 

more questions in this 

book and take moreof a 

passiva role of a discourse 

 (e.g., parent's corner) 

There is a balance of 

equality between the men 

and women's roles and 

responsibilities and hoew 

they interact with the 

world. For example, p.47 

a woman is provided the 

language of mathematics, 

which i have not seen in 

Uzbek book. Grammar in 

conversation-the boy asks 

the girl questions (p.61 ), 

and the girl asks the boy 

questions (p.43). 

Age (Elderly vs. Young) The focus is on everyone 

and how they interact 

with each type of person. 

The focus of the book is 

on young  people. They 

are the focus.  

Tradition (s) - Dressing Multiculturalism is 

expressed in the dressing. 

(Almost like being out in 

Tashkent and seeing a 

variety of different people 

- Russian. Uzbek , and 

more Western ).... Old  

traditional stories 

emphasize  

"traditionalist" approach-

page 80. More women 

tend to emphasize the 

traditional outfit. When 

men have the traditional 

outfit, it is usually the hat. 

There is a sense of 

exclusivity to the Uzbek 

culture.  

The dressing lacks 

patterns, expressions  and 

is meant to be inclusive of 

all nationalities. However, 

there is an expectation of 

the U.K . traditional dress 

in the student's "Grammar 

in conversation " 

Stress on  

Family vs. Friend 

Family stress is high 

throughout the content 

and pictures. Parent's 

corner is very interesting - 

I believe that parent is 

In this book, there are no 

section titles that are 

about family.(Perhaps this 

vocabulary is thaught 

earlier and not at the third 
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expexted to be involved in 

the teaching and learning 

for the child. 

Responsibility of  

learning is on the family. 

book). The focus of the 

family is limited and 

expressed in stories of 

America (p.74). 

Responsability of the 

learner is on the learner. 

 

      The comparative analysis given above shows that “reading the word cannot be 

separated from reading the world” (Janks, 2010, p. 42). Utterances contain within 

themselves different ideologies of different cultures. However, as analysis has 

shown, communication does not take in the form of only utterances. They may be 

pictures, photos, images, etc, that all are meaningful signs that carry within 

themselves different ideologies. Thus, meaningful utterances and signs are not 

objective, fixed in rules books and dictionaries. They are dynamic. They represent 

a society and how this society thinks, what belief systems it has, etc. Interpreting 

utterances means understanding societies. 

 Cultural metaphors – figurative utterances that represent a nation’s culture, 

ideology and social institutions. As such, figurative utterances carry within 

themselves the ways of doing things and seeing the world. Thus, these utterances 

are active in a sense that they construct the world we live in; they determine our 

valuing of things (Lakoff & Johnson, 1980). Lakoff (2004) asserts that “As a result 

[utterances contain within themselves shared practices, and thus] they shape the 

goals we seek, the plans we make, the way we act, and what counts as good or bad 

outcomes of our actions” (Janks, 2010, p. 57). The everyday utterances in the 

English-speaking countries connected with concept of time is spoken via the 

metaphor time is money, you’re wasting my time, I’ve invested a lot of time in her. 

Following these metaphorical utterances Lakoff & Johnson conclude (1980, pp.7-

8): 

 Time in our culture is a valuable commodity. It is a limited resource that we 

use to accomplish our goals. Because of the way that the concept of work has 

developed in modern Western culture, where work is typically associated with the 

time it takes and time is precisely quantified, it has become customary to pay 
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people by the hour, week, or year. While modern Western culture associates time 

with money, causing the social institutions such as paying people hourly, weekly; 

Uzbek culture never experienced such a quantified form of understanding time. 

Uzbek time is expressed via such metaphorical utterances as: “Вақт тоғни емирар, 

сув тошни кемирар”, “Вақтинг кетди – бахтинг кетди”, “Вақтдан ютдинг – 

бахтдан ютдинг”, “Вақт – қози”. All these figurative utterances characterize time 

as being a nonquantifiable category. As such, Uzbek time is associated with 

someone’s happiness that could be lost once he or she loses his or her time; or with 

philosophical power that could destroy even mountains for the duration of long 

time. Thus, there is no paying salaries hourly or/and weekly in Uzbekistan. These 

different metaphorical associations cause differences in social institutions (e.g. 

paying salary) via language we use. 

 SUMMARY 

 Sociolinguistic competence needs to be taught in foreign language teaching 

classes as it enhances students’ communicative competence, their ability to 

understand culturally-affect meanings, the meanings that are not tied to rules and 

dictionaries (form and semantics), but meanings that serve a certain function in a 

social setting. 

 HOMEWORK TASK FOUR 

 Please refer to the lesson you chose for Homework Task One. In a one-page 

report or less, please do the following: First, explain briefly how you understand 

sociolinguistic competence (i.e., what does sociolinguistic competence mean to 

you); Second, explain how the lesson you chose for Homework Task One can be 

organized so that sociolinguistic competence is the focus. 

 STRATEGIC COMPETENCE 

 “If you do not know a foreign language, its form and semantics, this does 

not mean that you donot know how to communicative in certain social situations in 

that foreign language” (Azizov, personal communication). 

 GOALS 

 This section presents communication strategies that could support ones’ 
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ability to be understood in an additional language when he or she lacks linguistic, 

pragmatic, and sociolinguistic competencies in the target language. 

Communication strategies, also known as strategic competence, help learners  

bridge the gap between what they can say and what they want to say. 

By the end of this section, you will be able to… 

A) explain that effective communication does not solely depend only on being 

linguistic, sociolinguistic and pragmatically competent, but also on a persons’ 

ability to effectively use his/her strategic competence during discourse; and, 

B) explore different communication strategies which you can use and/or teach 

students. 

INTRODUCTION AND OVERVIEW 

 Often, one thinks that if we know linguistic rules (i.e. form and semantics) 

of a language then we will be able to communicate effectively in the target 

language. However, this is far from the truth. When a person communicates in an 

additional language that is not his/her own primary language, oftentimes there are 

words, phrases, and clauses that could be misunderstood or misinterpreted. 

 Thus, there is a difficult relationship between knowing how to be accurate in 

a language while also being fluent, which can sometimes, if not spoken effectively, 

can cause communication breakdowns. Additionally, every time we speak a 

language we are taking risks that could promote or hinder communication. 

Sometimes we are embarrassed (e.g., losing face), we do not want to offend 

anyone, scared of miscommunication, and misunderstanding. For example, 

authentic situations such as telephone conversations and job interviews pose lots of 

concerns for language learners that are less manageable by applying only linguistic 

rules. For example, what to do if you do not know the meaning of a word/question 

that is asked in a job interview, to which you have to answer; at the same time, to 

say to the interviewer that you do not know the meaning of a word directly shows 

your level of comprehension that might be treated by the interviewer negatively. 

 The traditional foreign language curriculum in Uzbekistan does not deal 

with these communicative situations. Instead, language education has focused on 
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memorizing linguistic rules that might have nothing to do with real-life situations. 

This section introduces some ideas about how to teach these strategies to students. 

 Think about the following: 

1) Think about a time when you used communication strategies to continue a 

conversation. What were you trying to say? What strategy did you use? What was 

the result? 

 UZBEK VIGNETTE 

 One day a student who was majoring in English came to his language 

teacher at the university and explained a strange situation that had happened to him 

while he was talking to a foreigner who was visiting Uzbekistan from the United 

States. The foreigner did not speak Uzbek or Russian butonly English and he was 

interested in Uzbekistan’s national food. The student explained that he could not 

accurately and fluently talk about the famous Uzbek national food plov (i.e., what 

ingredients it contains and how to cook it). The student said that he felt shameful 

because he did not represent his country well. The student said he lacked 

vocabulary; he also said he was accompanied by fear that grammatically incorrect 

sentences were considered unacceptable (as he was taught). He felt embarrassed. 

After listening to the student, the teacher thought for a while and was not sure 

about how to support the student in this situation. 

 REFLECTION 

 Think about the situation above. What kind of communication strategies 

would you tell the student he could have used to communicate with the foreigner in 

a more effective way? 

 ACTION 

 Please write a one-page response to the following inquiry: how can human 

communication be successful, even if deficiencies connected with linguistic, 

pragmatic and sociolinguistic competencies arise? Use evidence from your life to 

provide your rationale and justification on overcoming such deficiencies. 

 KEY CONCEPTS 

 There are seven key concepts in this section: strategic competence; an 
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uneasy situation; repair strategies; reduction strategies; generalization strategy; the 

extended paraphrases; and, compensation. We will briefly explain each one below. 

 Strategic competence – in having deficiencies in knowledge (linguistic, 

pragmatic, andsociolinguistic competences), being aware of how one is able to 

compensate such deficiencies to communicate effectively (Celce-Murcia, 2000, p. 

16). 

 An uneasy situation – a breakdown that might happen during the 

communication because of (a) a speaker comes across the unfamiliar topic, (b) a 

speaker faces a situation, in which his/her interlocutor fails to understand the 

speaker (Canale& Swain, 1980).Repair strategies – the ways through which one is 

able to overcome an uneasy situation. They are reduction strategy, generalization 

strategy, paraphrases (Dornyei &Thurrell, 1991). 

 Reduction strategy – reducing and/or adapting what we know to our goal. 

Example: if we do not know the vocabulary on routes/travels/tickets, buying a 

ticket from an automatic vending machine, on which the pictorial explanation is 

accompanied to customers. By this, we avoid the risk of not being understood by a 

native speaker. 

 Generalization strategy – replacing a specific term with a commonly used 

word without destroying a general meaning of a message. For example, using this 

thing instead of screwdriver, for example. 

 The extended paraphrases – saying its functions rather than mention exactly 

its name. For example, while talking people can come across special terms that 

they do not know in foreign language, in which one can use extended paraphrases 

such as “how one can say this devise in your language, with which you can 

combine two metals together so that they cannot be separated and transmit 

electricity” (i.e. the function of a devise is targeted). 

 Compensation – a communicative process, in which a speaker uses verbal 

and non-verbal language to compensate for communication problems that is caused 

by speaker’s insufficient knowledge in linguistic rules. 

 SUMMARY 
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 Strategic competence needs to be taught in foreign language teaching classes 

as it enhances students’ ability to overcome uneasy situations that a speaker comes 

across in real life situations while talking to foreigners. 

 HOMEWORK TASK FIVE 

 Please refer to the lesson you chose for Homework Task One. In a one-page 

report or less, please do the following: First, explain briefly how you understand 

strategic competence (i.e., what does strategic competence mean to you); Second, 

explain how you can include strategic competence in the lesson for Homework 

Task One. 

 

 

Lecture 3: Teaching language through Discourse-based and constructivist 

approach. 

Plan: 

1. Language teaching in a Discourse-based approach. 

2. Constructive approach to teaching. 

3. The main components of constructivist teaching. 

 

Key words and expressions: 

 Discourse-based, listening, reading, writing, speaking, constructive 

approach, co-operative learning, scaffolding 

 Discourse-based Teaching 

 Discourse-based teaching using authentic written and spoken discourse can 

be a perfect resource for teachers to teach the different language skills. For 

instance, through a newspaper article, a letter or an extract from a book, a teacher 

can teach a grammar rule. Students can learn the rule, how it is used in context as 

well as learn new vocabulary and benefit from reading the article. Then through 

using the same piece of discourse, students can practice speaking through retelling 

the information in the article to a partner/to the class, with an emphasis on using 

the taught grammar point correctly. Also, students can write an essay or a 
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paragraph about a certain idea in the article. Moreover, a teacher can use a natural 

piece of spoken discourse like a real recorded conversation, a phone call, an 

interview, or a speech to teach, for example, the suprasegmentals of English. 

Through that, students can learn oral discourse management of rhythm and 

intonation as well as having a chance to explore authentic social interaction that 

takes place between people in L2. Then, a teacher can design a role play or 

student-led discussions and debates in order for the students to practice speaking 

through what they have learned, and assign a writing exercise to practice writing. 

Advantages  of Using Discourse 

 Learn grammatical rules in context. 

 Get familiar with essay organization. 

 Explore how punctuations are employed in a text. 

 Explore different writing styles. 

 Improve learners’ oral communicative competence, e.g. mastering oral 

discourse management of prosody: rhythm, stress and intonation (Celce-

Murcia & Olshtain, 2000). 

 Explore naturally-occurring social interaction in L2. 

 Application 

 Written Discourse 

 The teacher can choose any piece of informative written discourse that 

serves the main objective (s) of the lesson. In addition, through the same text, the 

teacher can highlight other aspects of written English like punctuations or 

capitalization depending on the age and the level of the students. For instance, a 

passage about a certain topic, e.g. famous sites in the world “Statue of Liberty”, 

can be chosen to teach the passive voice in context as well as developing other 

language skills. 

 Reading 

 Students practice reading the text. 

 Students learn some information about the history of the “Statue of Liberty” 

and develop comprehension. 
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 Through reading the text, students learn the passive voice inductively and 

see how it is employed in context. 

 Students  learn new vocabulary. 

 Speaking 

 As a warm-up, the teacher can start by asking students about the “Statue of 

Liberty”, e.g. ask questions about its location, history, etc. 

 As a post activity, students can discuss in pairs or as a class other famous 

sites with an emphasis on using the passive. 

 Listening 

 Through engaging in discussions, learners have the opportunity to listen to 

each other speaking. While students are working in pairs, the teacher may 

ask each partner to write down notes, like misuse of the passive, as a form of 

peer review. 

 Writing 

 Students may be asked to choose a famous sight, gather information, and 

write an essay/paragraph about it. It can be assigned as homework. 

 Spoken Discourse 

 The teacher can adopt any material of English spoken discourse, e.g. TV 

interview, that serves the point of the lesson and suits the level of the learners. It is 

important for the teacher to provide a written copy of the listening material after 

practicing listening several times in order for the learners to write notes and go 

back for it later whenever needed. 

 Listening 

 After introducing the topic, learners listen to/watch the TV interview several 

times. 

 Learners get familiar with the English intonation, stress, pausing and other 

characteristics of the spoken language. 

 Learners get the chance to listen to expressions, phrasal verbs, and 

grammatical structures used in real-life context. 

 Speaking 
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 After listening several times, the teacher can design a speaking activity, like 

working in pairs or groups of three to analyze, discuss, report, or debate 

what they have listened to. The teacher should monitor students’ use of 

suprasegmentals, grammar and use of expressions. 

 Writing 

 Learners can be assigned to write a paragraph or essay, like a reflection or 

their opinions, about a certain point in the listening section. 

 Reading 

 As a peer review, students can exchange papers, read each others’ writing 

and write comments, if necessary, for improvement. 

 Constructive Approach 

 Constructivist teaching is based on constructivist learning theory. This 

theoretical framework holds that learning always builds upon knowledge that a 

student already knows; this prior knowledge is called a schema. Because all 

learning is filtered through pre-existing schemata, constructivists suggest that 

learning is more effective when a student is actively engaged in the learning 

process rather than attempting to receive knowledge passively. A wide variety of 

methods claim to be based on constructivist learning theory. Most of these 

methods rely on some form of guided discovery where the teacher avoids most 

direct instruction and attempts to lead the student through questions and activities 

to discover, discuss, appreciate and verbalize the new knowledge. 

 History 

 Constructivist teaching methods are based on constructivist learning theory. 

Along with John Dewey, Jean Piaget researched childhood development and 

education. Their theories are now encompassed in the broader movement of 

progressive education. 

 Constructivist learning theory says that all knowledge is constructed from a 

base of prior knowledge. Children are not a blank slate and knowledge cannot be 

imparted without the child making sense of it according to his or her current 

conceptions. Therefore children learn best when they are allowed to construct a 
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personal understanding based on experiencing things and reflecting on those 

experiences. 

 This view represents the shift from education based on behaviourism, to 

education based on cognitive theory. Thus, behaviourist epistemology essence is 

based on intelligence, domains of objectives, levels of knowledge and 

reinforcement; however in the case of constructivist epistemology it is the learner 

who constructs their knowledge on the basis of interaction with the environment. 

The primary message of constructivism is that active learning enables the students 

to construct their own knowledge and make their own meaning of what is being 

thought. According to this approach, acquiring second language will be effective in 

authentic and complex learning environment or situation. One of the primary goals 

of using constructivist teaching is that students learn how to learn by giving them 

the training to take initiative for their own learning experiences. According to 

Reinfried constructivist language learning should be action oriented where 

language is learned through collaboration, free creation is praised, and learning is 

achieved by actively doing projects and self teaching. Constructivist language 

learning should be learner centred that supports individualization of learning and 

autonomy. Learner should develop awareness not only for learning but for the 

language itself and for the intercultural aspect as well. Constructivist language 

learning is to be holistic with content oriented perspective, authentic and complex 

learning environment.    

 Principle of Constructive approach 

 One of the most important principles in constructivist approach to language 

teaching is action orientedness. Co-operative learning (such as pair work, group 

work or any other social forms of learning), creative and active participation in 

classroom activities, learning by preparing various projects as well as learning by 

teaching (when the student is asked to take over teacher's role) have been treated as 

the major tasks referring to the action oriented method. The second principle in 

constructive language teaching is individualisation of learning which is centred on 

the learner. It is the learner who is allowed to decide about the fragments and 
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sections of the materials provided by the teacher during the lesson. This possibility 

to make choices fosters learner's autonomy, thus it takes into account their 

preferable style and type of learning. Another principle of constructive approach 

refers to holistic language experience which refers to content-oriented language 

teaching and usually takes place in bilingual classes. Constructive approach to 

language teaching is based on the foundation that knowledge is constructed not 

received. It is based on thinking and analysing not memorising. It also lays 

emphasis on understanding and applying and not repeating.  

 Principles of Constructive Approach 

 Process oriented Awareness  

 Content Awareness 

 Intercultural Awareness 

 Creativity 

 Collaborative Learning 

 Language Awareness 

 Individual Learning 

 Cultural Awareness  

 Learner Oriented 

 Learners Autonomy 

 Constructivist teaching involves negotiation and scaffolding. 

 Negotiation is an important aspect of a constructivist classroom. It unites 

teachers and students in a common purpose. It is important for the teacher to talk 

openly with the learners about the choice of new information as well as the way of 

introducing it during classes, and the formal constrains such as obligatory 

curriculum. Scaffolding is a more systemic approach to supporting the learner, 

focusing on the task, the environment, the teacher, and the learner. Scaffolding 

provides temporary frameworks to support learning and student performance 

beyond their capacities. The concept of scaffolding represents any kind of support 

for cognitive activity that is provided by an adult when the child and adult are 

performing the task together (Wood & Middleton, 1975). 



 Коммуникатив тилшунослик ва тил компетенциялари                                                   57 

 Instructional practice in constructivist classrooms values prior knowledge, is 

context embedded, integrates cooperative group work, multidimensional 

assessment, and integrates language, content, and process. 

 In the constructivist classroom, the teacher’s role is to prompt and facilitate 

discussion. Thus, the teacher’s main focus should be on guiding students by asking 

questions that will lead them to develop their own conclusions on the subject. 

Teaching strategies which can be used in this approach is that a teacher can use a 

picture from students’ cultural background. Ask students to describe as they say 

the words, and write the words on paper, put words together and look for patterns. 

Write sentences from the words formed. Some of the activities that could be 

involved in constructive classroom while teaching language are role playing, theme 

and content based, oral presentations, discussions and debates, metaphors, 

interactive, collaborative, real life examples, portfolio evaluation etc. Students can 

construct additional knowledge by writing poems, short plays, screen plays, legal 

briefs, journals, diaries etc. 

  Merits of Constructive Approach 

 This method of teaching is effective for students who learn better in a hands-

on environment and helps students to better relate the information learned in the 

classroom to their lives. Children learn more, and enjoy learning more when they 

are actively involved, rather than passive listeners. Education works best when it 

concentrates on thinking and understanding, rather than on rote memorization. 

Constructivism concentrates on learning how to think and understand. 

Constructivist learning is transferable. In constructivist classrooms, students create 

organizing principles that they can take with them to other learning settings. 

Constructivism gives students ownership of what they learn, since learning is 

based on students' questions and explorations, and often the students have a hand 

in designing the assessments as well. Constructivism promotes social and 

communication skills by creating a classroom environment that emphasizes 

collaboration and exchange of ideas. 

 Demerits of Constructive Approach 
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 There are also some demerits to constructive teaching. The training 

necessary, for constructive teaching is extensive and often requires costly long-

term professional development. With an average number of students in one 

classroom, teachers are unable to customize the curriculum to each student, as their 

prior knowledge will vary. The constructivism curriculum also eliminates 

standardized testing and grades. It requires more time and energy 

 Consequences for the classroom 

 There are many consequences for teaching and the classroom if you adhere 

to constructivist principles. The following chart from the Teaching and Learning 

Resources wiki compares traditional and constructivist classrooms across several 

components. 

Traditional  Classroom Constructivist  Classroom 
Curriculum  begins with the  parts of the 

whole, Emphasize basic skills. 

Curriculum emphasizes big concepts, 

beginning with the whole and expanding 

to include the parts. 

Strict adherence to fixed curriculum is 

highly valued. 

Pursuit of student questions and 

interests valued. 

Materials are primarily textbooks and 

workbooks. 

Material include primary sources of 

material manipulative materials. 

Learning  is based on repetition. Learning is interactive building on what 

the student already knows. 

Teachers disseminate information to 

students. Students are recipients of 

knowledge. 

Teacher have dialogue with students, 

helping students constract their own 

knowledge. 

Teacher's is directive, rooted in 

authority. 

Teachers role is interactive,  rooted in 

negotiation. 

Assesment is through testing and correct 

answers. 

Assesment includes student works 

observations and points of view, as well 

as tests. Precess is as important as 

product. 

Knowledge is seen inert. Knowledge is seen as dinamic, ever 

changing with our experiences. 

Students work primarily alone. Student work primarily in groups. 

 

Essential components to constructivist teaching 

 There are several main components to include if you plan on adhering to 

constructivist principles in your classroom or when designing your lessons. The 
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following are from Baviskar, Hartle& Whitney (2009): 

 Elicit prior knowledge 

 New knowledge is created in relation to learner’s pre-existing knowledge. 

Lessons, therefore, require eliciting relevant prior knowledge. Activities include: 

pre-tests, informal interviews and small group warm-up activities that require 

recall of prior knowledge. 

 Create cognitive dissonance 

 Assign problems and activities that will challenge students. Knowledge is 

built as learners encounter novel problems and revise existing schemas as they 

work through the challenging problem. 

 Apply knowledge with feedback 

 Encourage students to evaluate new information and modify existing 

knowledge. Activities should allow for students to compare pre-existing schema to 

the novel situation. Activities might include presentations, small group or class 

discussions, and quizzes. 

 Reflect on learning 

 Provide students with an opportunity to show you (and themselves) what 

they have learned. Activities might include: presentations, reflexive papers or 

creating a step-by-step tutorial for another student. 

 Inquiry-based learning (IBL) 

 Learners pose their own questions and seek answers to their questions via 

research and direct observation. They present their supporting evidence to answer 

the questions. They draw connections between their pre-existing knowledge and 

the knowledge they’ve acquired through the activity. Finally, they draw 

conclusions, highlight remaining gaps in knowledge and develop plans for future 

investigations. 

 Examples of Inquiry-Based Labs (Video) 

 Problem-based learning (PBL) 

 The main idea of PBL is similar to IBL: learners acquire knowledge by 

devising a solution to a problem. PBL differs from IBL in that PBL activities 
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provide students with real-world problems that require students to work together to 

devise a solution. As the group works through the challenging real-world problem, 

learners acquire communication and collaboration skills in addition to knowledge. 

 Cooperative learning 

 Students work together in small groups to maximize their own and each 

other's learning. Cooperative learning differs from typical group work in that it 

requires interdependence among group members to solve a problem or complete an 

assignment. 
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 IV. АМАЛИЙ МАШҒУЛОТЛАРИНИНГ МАЗМУНИ 

 

Seminar 1: Teaching communicative competence through speaking  

1. Teaching communicative competence through speaking. 

2. The role of speaking skills in teaching communicative competencies. 

 Activity №1  

I. Answer the questions: 

 1. What methods of teaching foreign languages were used when you studied? 

 2. What was the main purpose of this method? 

 3. Did this method cause any problems for teachers and learners? 

II. Discussion: Match your answers with the information given below: 

   Speaking and Communicative Competence 

 “The basic assumption in any interaction is that the speaker wants to  

communicate ideas, feelings, attitudes, and information to the hearer or wants to 

employ speech that relates to the situation. The objective of the speaker is to be 

understood and for the message to be properly interpreted by the hearer(s). It is 

speaker’s intention that needs to be communicated to the hearer” (Celce-Murcia & 

Olshtain, 2000, p. 166). 

  Language teachers in Uzbekistan often utilize the Grammar Translation  

Method (GTM) when they teach the skill of speaking. To master speaking skills has 

meant to memorize form/structure and meanings/semantics. As such, students are 

expected to follow linguistic rules and dictionary meanings (i.e., denotation) while 

speaking about any topic. Teaching speaking within a GTM conceptualization has 

often caused some problems that carry over into real (and substantial) human 

communication. With the introduction of Communicative Language Teaching 

(CLT) in Uzbekistan, in 2012, the focus has shifted from learning form and 

semantics to studying language in use. We do not argue that the GTM is invaluable, 

and we respect what this methodology brings to the area of language teaching and 

learning. Within use, however, language learners are expected to consider the 

intended meaning of an utterance (i.e., pragmatic competence), and/or take into 
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consideration values, beliefs, and shared knowledge (i.e. meaning-in-use). A 

question arises regarding how to teach not only form/semantics, but also use in EFL 

classes in Uzbekistan via speaking activities.  

 Topic: Researching different sociolinguistic categories (e.g., age, gender, and 

nationality) about how people respond to the utterances hello, how are you, and I 

heard you have problems these days. 

 Purpose: To understand how different categories of people respond to 

utterances hello, how are you, and I heard you have problems these days from the 

maxims of quantity and quality (see Grice, 1975, and chapter 1 for a detailed 

discussion of maxims). Generally, the maxim of quantity implies how many 

words/sentences different categories of people use to respond to the utterances 

hello, how are you, and I heard you have problems these days (i.e., language 

variation). On the other hand, the maxim of quality means to what extent a person 

who is responding is open/genuine, and thus telling the truth about his or her state 

of being. Usually, people (e.g., friends, relatives) respond (Please note that the 

proposed activity is one example out of many. This example is given to show how a 

teacher can organize class based on CLT via speaking activities. This activity will 

serve as a framework for organizing such classes with different topics, in different 

contexts in the future) to the utterance I heard you have problems these days as 

follows: (i) shortly “no,” meaning this person does not want you too close to him or 

her. Thus, he or she is not open, even though he or she has a problem; or, (ii) people 

are very open and tell all his or her problems. The meaning of the utterance I heard 

you have problems these days depends on how people respond to your question. 

Thus, forms/structures and meanings/semantics are meaningful while speaking 

takes place. Students doing this speaking activity will feel how form, rules, and 

dictionary meanings are deployed in real life situations to accomplish a 

communicative goal. 

 Focus: questioning people (i.e., other students, relatives, friends (via phone, 

for example)) by asking: hello, how are you, and I heard you have problems these 

days. 
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 Activity №2: individual work.  

A. Obtain different types of data and explore how different categories of 

people respond to hello, how are you, and I heard you have problems these days.  

B. Record the answers, with the permission of interlocutors with the help of 

mobile phones. 

C. Write down their responses, categorize people’s answers based on three 

categories – age (group 1), gender (group 2), or nationality (group 3). Try to 

understand language variations in the context of different categories (i.e., age, 

gender, and nationality). 

D. Analyze the content of these communications from the viewpoint of the 

maxims of quality and quantity. For example, the maxim of quality – whether 

Russian speaking people in comparison to Uzbek speaking people were more open 

while answering, and/or told the truth about their inner state (i.e., the hearer’s  

assessment of the speaker’s utterance as being true in accordance with generally 

accepted social norms, rules, traditions). The maxim of quantity – whether different 

categories of people use long/short sentences; one, two or three moves to answer 

the questions. These results will be compared to the answers taken from the 

authentic materials in English or from a proficient speaker of English.  

E. Look into authentic materials (e.g., movies), in which proficient English 

speakers will answer the questions hello and how are you. 

F. Carry comparative analysis of your survey result and answers taken from 

the authentic materials. 

G. Present your findings. 

  CONCLUSION 

 These activities have demonstrated how different non-linguistic factors such 

as age, gender, and nationality affect the way people order their speaking; and how 

these non-linguistic factors make people choose a certain type of grammar, 

semantics, syntax, stylistics while speaking. Thus, learning language should not 

only be limited to memorizing the linguistic rules; it should also take into 

consideration how people appropriately speak in real-life situations. 
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Seminar 2: Teaching communicative competence through listening 

1. Teaching communicative competence through listening. 

2. The role of listening in teaching communicative competencies.   

Activity №1 

Read the following information and discuss it with your peer.  

 Listening and Communicative Competence 

 “When people listen – whether they are listening to a lecture, a news 

broadcast, or a joke, or are engaging in a conversation – they are listening to a 

stretch of discourse. ... good listeners make use of their understanding of the 

ongoing discourse or co-text (i.e., they attend to what has already been said and 

predict what is likely to be said next” (Celce-Murcia & Olshtain, 2000, pp. 102-3). 

  Listening within Grammar Translation Method (GTM) classes in Uzbekistan 

has been an activity within which purely linguistic features such as phonetics (i.e., 

whether one pronounces sounds correctly), grammar (e.g., whether tenses are used 

properly), semantics (i.e., whether one can translate what is heard within the 

meanings fixed in dictionaries) have been taught and assessed. As such, listening 

and the comprehension of it have depended upon knowing these linguistic features. 

With an outgrowth of the works of anthropological linguists such as Hymes and 

Halliday (Celce-Murcia, Brinton, & Snow, 2014, p. 8), listening has started to be 

regarded as an activity of interpretation, and not just understanding the linguistic 

rules/features. An interpretation of what is listened to is closely connected with the 

term discourse – a social event happened in a particular time and space within 

which prior knowledge, sociocultural knowledge, shared norms and rules as well as 

a certain regime of truth determine the meaning of a conversation. This definition 

implies that comprehension of a listening activity is closely connected with 

interpreting a particular discourse, and not the text itself. This section will show 

how one can teach listening via discourse in the context of communicative 

competence. 
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  Activity №2 (Sociolinguistic Competence) 

 Topic: The person you really need to marry. 

 Background: Ted Talk. A talk by Tracy McMillan, a television writer from 

the United States. 

 Purpose: To understand how the idea of whom one should marry is 

meaningful from the viewpoint of an American cultural perspective, as well as how 

one should understand “The person you really need to marry” in its social context 

(i.e., beliefs, norms, and traditions). 

A. Answer the following questions:  

1. What is the meaning of really in her talk title?  

2. Why does the audience applaud when she said she had married three 

times?  

3. What are those social conditions (beliefs, norms, etc.) that make “The 

person you really need to marry” meaningful and successful in American society? 

4. What is the meaning of the “The person you really need to marry” in 

Uzbek culture?   

 Activity: Individual work, interpreting, group discussion. 

A. Try to answer the questions mentioned in the pre-work section above by 

taking brief notes. 

B. Talk in pairs and/or groups and discuss the answers to the four questions. 

C. Volunteers from each group talk on behalf of the group. Students are not 

expected to understand everything, but key ideas that make McMillan’s speech 

meaningful and successful to the audience. 

D. Make a speech on the same topic that you think is relevant and socially 

acceptable in Uzbek culture. 

  Activity №3 (Pragmatic Competence) 

 Topic: Understanding a word – hello – beyond its dictionary meaning. 

 Purpose: To understand how hello might have different social meanings 

depending on time, space and social context; and, at the same time how by saying 



66                                                       Коммуникатив тилшунослик ва тил компетенциялари 

hello people transmit their intentions to the other party. 

 Focus: Listening and watching a video taken from YouTube: 

https://www.youtube.com/watch?v=5aeCxWyNAQQ; 

 Pre-activity:  

A. Discern the fixed meanings of hello by using a published English 

dictionary. 

 Activity: Individual work, interpreting, group discussion. 

The Oxford Advanced Learner’s Dictionary (2015) states three meanings of hello: 

 1. … Used as a GREETING when you meet somebody, when you answer the 

telephone or when you want to attract somebody’s attention. 

 2. …Used to show that you are surprised by something. 

 3. …Used to show that you think somebody has said something stupid or is 

not paying attention. 

 While-activity: 

A. Listen to a conversation from YouTube that focuses on using the word 

hello without watching it. 

B. Find out what meanings of hello each situation contains. 

C. Write in the “Definition without a social context” column what meanings 

of hello are used without watching the video, but listening only. Students are 

limited to discern the meanings of hello out of the three given above by The Oxford 

Advanced Learner’s Dictionary. 

 

Post -activity: 

A.  Watch (one can interpret a social context) and listen to the video carefully, 

and see how a social context can give new meanings (meaning-in-use) of hello 

depending on time, space, and social context. 

B. Write your findings in the “Definition with a social context”. What is the 

intention of the speaker? column.  
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Handout 1 

#  

 

Word Definition without a 

social context 

Definition with a social 

context. What is the intention 

of the speaker? 

1    Hello   

2    Hello   

3  Hello   

4  Hello   

5 Hello   

6 Hello   

7 Hello   

8 Hello   

9 Hello   

10 Hello   

11 Hello   

12 Hello   

13  Hello   

14 Hello   

 

 CONCLUSION 

 The activity in this section has shown how listening comprehension is not 

limited to meanings fixed in a dictionary. Social circumstances play a role in 

defining the meanings of words. People, while comprehending oral speech, should 

also be able to recognize a social context, which listening and listening 

comprehension depend upon. 

 

Seminar 3: Teaching communicative competence through writing 
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1. Teaching communicative competence through writing. 

2. The role of writing skills in teaching communicative competencies.  

Activity №1 

Read the following information and retell it.  

 Writing and Communicative Competence 

 “From the sociocultural perspective, writing is seen as part of a socially and 

culturally situated set of literacy practices shared by a particular community. 

From this perspective, the process of learning to write is the process of becoming a 

member of a discourse community, a group of people (e.g., biologists, politicians, 

or even fans of a particular musical genre) who share values and assumptions 

about using language and also have certain ways of using language (oral or 

written) for particular purposes” (Weigle, 2014, p. 223). 

 Teaching writing is perceived as a difficult task for language teachers. In a 

traditional classroom, students are asked to do translations, read texts, retell them, 

and conduct grammar exercises. Thus, most students from universities throughout 

the Republic of Uzbekistan demonstrate insufficient knowledge to write well-

organized, genre-specific, and culturally-situated texts. Additionally, most 

language teachers in Uzbekistan report that writing is an individual activity. 

Therefore, at the end of a semester of study, what is going to be measured is the 

final written product instead of the process of writing. As it is assumed by most 

teachers in Uzbekistan, to know syntactical rules and to be competent in logically 

ordering texts leads to the production of successful information in a paper. 

However, with the development and implementation of CLT writing has started to 

be regarded as a socialized discursive process. In this process, a reader of a written 

message plays a great role in interpreting a conveyed meaning. It is not only a 

writer that should follow syntactical rules and logical coherence to successfully 

communicate a meaning, but a reader (his culture, his shared knowledge, the truth 

that he is embedded in, etc.) of this written message should be taken into 

consideration. 
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  Activity №2 

Topic: Recommending someone. 

Purpose: To understand how culture could influence someone’s choice of syntax, 

grammar, and semantics in writing. While understanding this concept, one should 

take into consideration the reader’s culture, shared knowledge and truth, which in 

turn leads to convincing the reader regarding a recommended person. 

Focus: Writing a recommendation letter in class. 

Pre-work: None. 

Activity: Pair-work, discussion. 

A.  Write a recommendation letter about each other. This recommendation 

letter should be submitted to a Fulbright Scholarship Program, as your friend has 

applied to the program. The program allows accomplished scholars from 

Uzbekistan to stay in the United States for up to one year to conduct research at 

American universities. The recommendation letter should convince a reader in his 

or her field of expertise that the applicant can conduct research at an academic 

level (See Example 1 below). 

B. Finish writing the letter of recommendation within 30 minutes (type on 

laptops or handwrite on paper). 

C.  Compare a proficient English writer’s letter (See Example 2 below) along 

with the letter written by you in class. 

D. Find the differences between these two letters: (a) semantics – word 

choice, that is, more verbs vs. adjectives, word collocations while recommending 

an applicant; (b) syntax – how these letters are structured in terms of simple, 

compound and complex sentences, passive and active voices. Using active or 

passive voices show whether a person that is recommending is direct (active voice) 

and thus tries to show his or her direct relation to the recommended person, or not 

(passive voice); (c) grammar – what tenses a person that is recommending uses. By 

this, we can see whether we are leaning upon facts (past tense, what one did), or 

upon people’s present state of being in general (e.g., the present tense with an 
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example he is a good person); (d) how recommending an applicant in individualist 

vs. collectivist societies reflects on grammar, syntax choices, etc. 

E. Write the differences you have found on your laptop and explain why 

these differences are the case. 

Handout 1. 

Example №1 A letter written by an English teacher in Uzbekistan, whose 

nationality is Russian 

 REFERENCE LETTER 

 Date Dec 5th, 2017 

 Name: XXX 

 Title: Senior lecturer 

 Institution: XXXX 

 City: XXXXX 

 To whom it may concern 

 Dr. Mr./Mrs., 

 As the participant of teacher training course in Uzbekistan State World 

Languages University, it is a privilege for me to write a reference letter for Mr. 

XXX and his/her position XX is mentioned. 

 Undoubtedly, Mr. XXX has been the vital part of the professional growth of 

University of World Languages being the member of new curriculum committee 

and eagerly taking up extra responsibilities as researcher in the new areas of social 

constructivism, cognitive linguistics, critical linguistic analysis, discourse analysis, 

and interpretative methodology in social sciences. 

 His recent publications in the above mentioned areas have shown that XXX 

embraces any opportunity for professional development, which makes him an ideal 

promoter of socio-linguistics studies in the Republic of Uzbekistan. I particularly 

want to highlight his book XXX, published in Berlin in 2015, which is very crucial 

for our region. 

 In his position as XXX he or she is able to build effective working relations 

between all his staff members and trainees demonstrating a high level of 
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competence, integrity and commitment. 

 I recommend Dr. XXX to you without reservation. If you have any further 

questions with regard to his background or qualifications, please do not hesitate to 

contact me. 

Sincerely, 

X 

Handout 2. 

 Example №2 A letter written by a proficient English writer from the 

United States   

 Dear Members of the Search Committee, 

 I am pleased to write this letter of recommendation for Dr. XXX, who is 

applying for the Fulbright program. I have known Dr. XXX since May 2017 when 

we discussed empirical and conceptual research in Central Asia, co-constructed an 

abstract for a professional international conference, co-taught a class on 

pragmatics, and collaborated on the review of a national in-service teacher 

education program, so I feel well qualified to comment on his research, teaching, 

ability to work with others across cultures, and English language skills. By way of 

foreshadowing my final comments, let me add that in each of these contexts Dr. 

XXX has done excellent work, and I look forward to reading about his future 

research that will come from his time on your program. 

 As a scholar, one needs to have a strong research agenda. Dr. XXX’s 

research trajectory is noteworthy, and his passion about his research seeps through 

in conversations. With three peer-reviewed journal articles and two books, his 

research focus is on multidisciplinary approaches that brings together the areas of 

political science, international relations, sociology, and linguistics. In his recent 

research -- which he wrote an abstract for the international American Association 

of Applied Linguistics (AAAL) Conference under my guidance – he took an 

applied linguistic perspective to how states, international organizations, and 

individuals in Central Asia share meanings and by this way stay connected to each 

other as a self-referential social system. The paper is titled, “AAA.” This 
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interdisciplinary research based in linguistics and utilize international research 

theory, is not common in the field of Applied Linguistics, and has been met with 

much anticipation from me and my colleagues at AAAL. 

 In addition to having a strong research agenda, a strong scholar should also 

be able to discuss his/her area of research specialization with anyone who is 

interested in learning about it. Dr. XXX’s ability to explain complicated topics to 

people who are not used to hearing about specialized information is exceptional. In 

a class I co-taught with him for university English teachers on pragmatics on 

English language learning and teaching, teachers could understand the close ties 

among language and context. I was impressed with his ability to take a 

complicated topic and make it manageable for the teachers to understand. The 

topic of pragmatics is particularly important for Dr. XXX because his research 

agenda is based on the ability to understand how language, context and cultures 

interact. Additionally, as evidenced in his curriculum vitae, Dr. XXX has much 

experience teaching classes and I have full confidence Dr. XXX would excel in 

any capacity if he had to give presentations, lectures, or teach university classes the 

undergraduate or graduate levels about complicated topics in social constructivism 

in international relations, cognitive linguistics, critical and discourse analysis, and 

methodology in the social sciences. 

 A scholar should also be well-organized; his planning and organization skills 

are worthy of discussion. I collaborated with Dr. XXX on the review of the 

national in-service teacher training curriculum for university English teachers at 

the Republican Scientific-Practical Center of Developing Innovative Methods of 

Teaching Foreign Languages under the Uzbekistan State University of World 

Languages. For three months, Dr. XXX was able to plan teacher trainings, focus-

group interviews, and individual interviews for me to conduct and analyze data. 

His program administration, as the XX (his or her position) of the Innovative 

Center, is outstanding, and the program would not only have a wonderful 

researcher and teacher, but also a well-established administrator. 

 A scholar needs to have exceptional English language skills. As a native 
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speaker of American English and after having lived and worked in over six 

different countries throughout the world, I am proud to say Dr. XXX’s language 

skills – both in speaking, reading, writing, listening, and translation / interpretation 

– is exceptional. Furthermore, one of Dr. XXX’s main strengths lies in his personal 

and interpersonal skills. I have found him to be energetic, enthusiastic, reliable, 

well-organized, and pleasant. He takes feedback well and he is truly concerned 

with being an excellent researcher and teacher. He also gets along well with 

teachers from diverse cultural and linguistic backgrounds across Uzbekistan. At the 

Innovative Center, he was well liked by both his faculty and staff. In addition, he 

has demonstrated his ability to learn new languages and to live and thrive in 

cultures other than his own (e.g., Germany and Japan). I have no doubt he will be 

outstanding on your program. 

 I am delighted to give Dr. XXX my strongest possible recommendation. I 

can think of no one better suited to take on these responsibilities. Please feel free to 

contact me if you have any questions regarding this recommendation. I can be 

reached by telephone at TTTTTT or by email at MMMMMM. 

Sincerely, 

XX 

Activity№3 

Topic: Welcome: writing an address for your establishment’s website. 

Purpose: To understand how two different cultures influence the way one 

structures his or her form and semantics in writing. The differences will lead to an 

understanding of the language-in use in the context of the university welcome 

address. 

 Focus: Writing a welcome address for the university website. 

Pre-work: None. 

Activity: Pair-work, discussion. 

A. Work in pairs and write a welcome address for a university website for 

potential incoming students. This welcome address will be read by millions of 

people, who are interested in university/institute life. The address should reflect the 
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social role that the university/institute takes while fulfilling its main functions for 

society. The address should also attract future students, so at the same time, it 

should have an advertising purpose. The address should be limited to 200 words 

and it must be in English. 

B. Finish writing within 30 minutes and compare the finished writing with 

the one that is written by a proficient English writer from the United States. 

 Handout 3. 

An English specialist from Uzbekistan An English specialist from the United 

States 

Welcome to the Uzbek State World 

Languages University. 

 

Applying the Uzbek State World 

Languages University enables you to 

have enough competence to 

communicate with the world much more 

easily, since we provide our students 

with the sufficient knowledge based 

on both the language and culture. 

 

 

 

 

 

 

 

 

 

 

 

Welcome to the Uzbek State World 

Languages University. 

 

We are delighted you have taken an 

interest in joining our community of 

language practitioners, scholars, and 

researchers and look forward to building 

a lasting and professional relationship 

with you. The university provides 

students with exceptional knowledge 

and skills in language learning, 

teaching, translation, and interpretation. 

As we believe in creating 

transformational learning experiences 

for students, we wholeheartedly support 

the connection between language and 

culture in our every day practices. 

Through our rigorous curriculum and 

exceptional teaching, you will gain 

enough competence to communicate 

and interact with people and 
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Our undergraduates are able to obtain 

the skills of 27 languages that have their 

centers offering free face-to-face classes 

and speaking clubs. The lessons are 

professionally organized in three 

languages, namely Uzbek, Russian and 

English. Receiving their diplomas, the 

graduates have been employed at the 

ministry of foreign affairs, educational 

institutions, international companies, JV 

enterprises and other governmental as 

well as nongovernmental 

administrations. 

 

We hereby feel totally grateful to invite 

you to our higher institution. 

 

 

 

organizations from around the world  

within varying socio-cultural contexts.   

Our undergraduates have had a 

tremendous impact on the global society 

and have been able to obtain the skills 

of multiple languages. Alumni from the 

university have gone on to become 

translators and interpreters, language 

educators, policy makers, workers in 

international companies, and also 

employees in JV enterprises. A degree 

from Uzbek State World Languages 

University will open many doors to 

careers that will support your 

professional and academic development. 

 

We hereby feel grateful to invite you to 

join our collaborative and engaged 

community of language professionals in 

order to make the world a more 

meaningful place. 

C. Compare the linguistic and sociolinguistic differences based on the 

following criteria:  

a) audience: that is, whether the address clearly knows whom it is 

addressing; is it clear from the utterances who is expected to read the address?;  

b) politeness: what do you think? Which address is more polite and how is 

this politeness is achieved?  

CONCLUSION 

 Both activities have demonstrated how writing is affected by culture(s). The 

Uzbek/Russian and American ways of thinking are not the same, even though 
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those who wrote the given materials have a good command of English. Thus, 

through writing, students learn not only to write grammatically correct sentences, 

but also appropriate and persuading messages. 

 

 

Seminar 4: Teaching communicative competence through reading 

1. Teaching communicative competence through reading. 

2. The role of reading skills in teaching communicative competencies.  

 Activity№1  

 Read the following data and discuss it with your partner 

 Reading and Communicative Competence 

 “In the process of trying to understand a written text the reader has to 

perform a number of simultaneous tasks: decode the message by recognizing the 

written signs, interpret the message by assigning meaning to the string of words, 

and finally, understand what the author’s intention was. In this process, there are 

at least three participants: the writer, the text, and the reader”(Celce-Murcia & 

Olshtain, 2000, p.119). 

 Teaching reading in Uzbekistan has been regarded as a structured process. 

This process means that the text’s meaning is dependent upon knowing the 

structured relations within a text. The structured relations are associated with 

anaphoric and cataphoric references, with the help of which a reader, as is believed 

within the GTM, easily interprets the text’s meaning. Generally, within the GTM, 

the relationship between the reader and the text is scrutinized. What is left out of 

analyses is the author, who can bring into a text different types of interpretations, 

worldviews, and discourses (i.e., meaning-in-use). As is seen within the CLT, the 

author is not passive, but active in constructing meanings in a text. What is written 

is not neutral, but reflects the author’s point of view, culture, ideology, and shared 

norms on things. 

   Topic: Assessing the educational system in Country Name. 

 Purpose: To understand how a certain type of assessment by the author 
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became possible while interpreting the education system in Country Name. 

 Focus: Interpreting the text “Country Name: An educational system in 

crisis”. 

 Pre-work: None. Only sociolinguistic competence is needed. 

 Activity: Individual work, group discussion. 

I. Read the following text (see below) carefully. 

II. While reading the text, interpret the meanings of photos that appear within 

the text to deliver a certain ideological meaning.   

 Handout 1. 

 Country name: An educational system in crisis 

 Country name has implemented reforms aimed at giving pupils an equal shot 

at a good education. But the introduction of centralized university entrance exams 

has so far failed to end corruption in the school system. 

 

 

 Country name's educational system in the post-Soviet era was largely rooted 

in patterns from the second half of the 20th century. Just a few subjects were 

withdrawn from the curriculum at the beginning of the 1990s. Whether children 

got a good education depended heavily on their individual teachers and on how 

wealthy their families were. University education was mainly reserved for the 
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offspring of urban, high-income families. People from that country from rural 

areas had to get by with the equivalent of a high school diploma or vocational 

training. 

 In the middle of the 1990s, reforms were introduced, and many schools 

changed course. Specialized educational institutions sprang up. College degrees, 

which had lost some attractiveness due to the financial difficulties of the 1990s, 

regained their luster. But the university admissions process got more and more 

difficult. Citing corruption in the admissions committees, the government put an 

end in the early 2000s to the existing system of university entrance exams. 

 Unified University Examinations 

 

  Centralized college admissions testing may do little to curb corruption 

 In place of the old exam system came the unified university exams, which 

are now administered by a central body to each graduate of the 11th grade in all 83 

of Country's regions. The centralized exam tests each of the most important school 

subjects, like Country’s language and literature, math, foreign languages and 

natural science. Those who want to attend university submit their scores to their 

desired colleges. Only select institutions like the public universities in City 1 and 

City 2 are allowed to require additional tests. "The idea was good, but the result 

has been sobering," said Person’s name of the Organization’s name, adding that as 

soon as the new national exam was introduced, problems came up. An enormous 

number of high school graduates crowded into the large universities in the capital, 

where the infrastructure was not in place to accommodate them." There isn't even 

enough room in the dorms," Person’s name said. 

 Deeper problems 
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 But deeper and more serious problems in the educational system remain. 

Person’s name notes that corruption is still prevalent, shifting away from the 

university admissions process but settling instead in secondary schools. 

 

 Administrators measure their success by kids' exam scores 

 "Students' grades in the official university exam have also become a 

criterion for the success of local educational bodies," Person’s name said. That 

leads to a system in which regional governments as well as school principals and 

teachers want to beat one another out when it comes to exam scores. Entire 

curricula are now built around getting good grades on the centralized exam, while 

actual learning and knowledge fades more and more into the background, in 

Person’s estimation. "The educational system is in a critical position," he said. One 

result: universities have to make up for the gaps in students' secondary education 

once they get to college. That cuts into the time needed for advanced learning, 

leading to inadequately trained graduates leaving university. The emerging system 

is one reason that many young people from that country attempt to study abroad. 

 Courses in ethics, religion 

 Country’s schools also get bad marks when it comes to social concerns - 

with serious consequences. The country has the highest suicide rate among young 

people. "The role of the teacher has been completely devalued in the last 20 years, 

and this development begins to emerge as early as pre-school. Everything is 

oriented around the computer and not around the teacher," said Person’s name. 
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 New courses, new exams, but the same problems? 

 An international study showed that Finland's elementary teachers earn much 

higher salaries than teachers in grades with older students. The rationale is that 

elementary school teachers do not primarily convey knowledge, but rather promote 

the ability to think critically, which demands a high degree of pedagogical skill. 

However, the opposite holds true in Country’s name. Elementary teachers earn too 

little and are not sufficiently trained, Person’s name says. As is often the case, 

Country’s response to the situation is to issue an official decree. In a few schools,a 

new subject has been introduced: foundations of religious cultures and secular 

ethics. 

 Parents can decide what their children should learn: the basics of Islam, 

Buddhism, Judaism or more general topics like worldwide religious cultures or 

secular ethics. But a number of experts think little of the new courses." Research 

has shown that parents do not approve of the curriculum, and the teachers are not 

really prepared to give instruction in these areas," said Person’s name of the 

Organization’s name. 

  Person’s name believes that education in questions of faith and ethics should 

be integrated into other subjects rather than being treated in a single course, handed 

down from the government. Schools and parents should also have more room to 

decide what their children learn, she said. 

 After all, the Country’s population is gradually coming to assert more 
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autonomy when it comes to education, although there have not yet been official 

and pointed protests against the problems in the school system. 

 Author: Person’s name 

 Editor: Person’s name 

III. Answer the following questions: 

 a) Within the text:  

 What is the meaning of “centralized university entrance exams” in the 

text? Why was it introduced in Country Name in the 2000s, and not in the United 

States, for example? 

 What is the meaning of “…actual learning and knowledge fades more and 

more into the background…”? The quote is in the Deeper problems section. What 

do you think the meaning of this “actual learning” will be within CLT? 

 In the section Courses in ethics, religion, the author tries to compare 

education in Finland with Country Name’s system. What do you think is the 

difference between “…convey knowledge…” and “…promote the ability to think 

critically?” 

 In the section Courses in ethics, religion, the author uses the word 

autonomy. What is the contextual meaning of this word? What does autonomy 

mean in the sector of education, and how could this autonomy help secure the 

quality of education? 

 b) Within the photos: 

 Why does the first photo (a mother is helping her son do homework) reflect 

an image in which a teenager is dependent upon his mother’s help (the photo 

catches teenager giving a look)? 

 What kind of judgment does the second photo (students in a lecture room) 

present to readers? 

 

III. Find out different authors’ assessments regarding the same topic and 

compare the differences between these texts. 
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 CONCLUSION 

 Reading texts is not just interpreting static meanings. Texts also carry within 

themselves certain (language) ideologies, beliefs, and norms of those who produce 

such texts. Thus, while reading, students interact not only within the texts 

themselves, but also with the author, and the author’s understanding of the world. 

Therefore, reading a text implies interpreting authors’ discourse, ideologies, and 

judgments regarding certain concepts. 

 

 

 Seminar 5: Teaching communicative grammar and vocabulary 

1.Teaching grammar through communicative approach. 

2. Teaching vocabulary through communicative approach.  

3. The role of teaching grammar and vocabulary based on the communicative 

approach in teaching communicative competencies. 

 Activity №1 

 Read the text given below. 

  The teaching of grammar and vocabulary is a compulsory sector in 

educational  field, especially English. In every teaching approach, a method 

followed by a theory, objectives determination (general and specific), syllabus 

designing, curriculum scheduling, checklist assembling, material selecting, and 

lesson planning are marked as the mandatory steps to be taken. Four types of 

method i.e. Grammar Translation method, Direct method, Audio-lingual method 

and Communicative Language Teaching method are used. Further, in case of 

teaching vocabulary, diverse methods particularly- keyword method, word map, 

restructuring reading materials, root analysis and so on can also be marked as 

necessary. While we come across syllabus designing, we find: Grammatical 

syllabus, Structural syllabus, Situational syllabus and Notional functional 

syllabus. In case of materials we have textbooks, workbooks, reference books, 

teacher’s manual, supplementary materials, remedial materials and so on. After 

selection of materials, the selection of gradation comes including linear and cyclic 
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gradation. The checklist is a kind of manual or work-plan provided by the teacher 

to the students. As a whole, the checklist includes daily program of topics 

selected in specific to be taught in a lecture or several lectures whereas a lesson 

plan is a detail discussion of the topic with the division of time scheduling for 

each and every class. All these contribute to a good learning of grammar and 

vocabulary in English. 

 The success of teaching grammar and vocabulary and the effectiveness of 

utilizing them by the learners depend highly upon the method. If the method is not 

effective, then the learning will be fatally flawed. For example, in the ancient 

Classical teaching method, knowing the structure and vocabulary through 

memorization used to be considered as the prime concern for being effective user 

of the respectable language. This strategy of adopting a foreign language is fragile 

as it makes the learner monotonous towards the long courses of grammatical 

structures and corpus of words. Grammar and vocabulary are the soul of any 

language, no doubt. Moreover, its teaching procedures could be interesting enough. 

It is universally acknowledged that the more words a learner learns, the more 

expertise he will be, the more he will be able to use the language in diverse 

contexts. Thus, the teaching of grammar and vocabulary cannot be overlooked. But 

the style of teaching must be given foremost importance as most of the learner fail 

to learn grammar and vocabulary only because of monotonous and tedious 

resource less teaching styles. In this regard Noam Chomsky says: 

 Most problems of teaching are not problems of growth but helping cultivate 

growth. As far as I know, and this is only from personal experience in teaching, 

I think about ninety percent of the problem in teaching, or maybe ninety-eight 

percent, is just to help the students get interested. Or what it usually amounts to 

is to not prevent them from being interested. 

As it is acknowledged that each language has its own uniqueness and 

creativity, the teaching style must be designed in such a way that it gives a 

resourceful pedagogic format providing a learner-friendly environment for 

adaptation, practice and revision. Grammar and vocabulary must be regarded not 
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as fundamentals of speaking a language or writing it with accuracy but as the 

helpful tools that can be easily recall expressing views in spoken and written forms 

as well as for proficiency in reading and listening as well. In such a notion 

Chomsky marks: 

Language is a process of free creation; its laws and principles are fixed, but the 

manner in which the principles of generation are used is free and infinitely varied. 

Even the interpretation and use of words involves a process of free creation. 

The general assumption of making a successive teaching is to make a 

resourceful lesson plan following the curriculum and syllabus. Above all, an expert 

teacher is needed to carry out the responsibility to format a progressive syllabus in 

respect of the prescribed curriculum. Lesson plan is a technique to carry out the 

agendas of the selected curriculum decorated by syllabus. In fact, all these three are 

correlated as Edward Anthony (1963:63-67) says, - The arrangement is hierarchal. 

The organization key is that techniques are carried out of a method which is 

consistent to an approach. Thus the necessity of grammar and vocabulary teaching 

to learn any language is crucial. 

Grammar provides a guideline for a language. It directs and redirects the 

structure and meaning of a language. It is a parameter that preaches propriety to a 

language. It does the job to provide a balance between various objects of a 

language. For example- the balance between subject and predicate, subject verb 

agreement, syntactic symmetry and so on. The grammar of a language is a close 

system which, in actuality, closes things for a language. That is to say it tells the 

language what is proper, what is improper, what is just, what is unjust, what can be 

and can not be done in a particular situation. In short, it sums up things for a 

language that means it encapsulates the things which are crucial and necessary for 

a language. Grammar paves the path to a language to go and move on. On the other 

hand, vocabulary is the property of a language. 

As vocabulary is a stock of words, the more the words are, the richer the 

language would be. It provides profusion in a language. Vocabulary is an open 

system because it works through collocation. A word collocates and thus runs the 
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language. While grammar fixes up or determines as well as shortens the range of a 

language, vocabulary opens a limitless horizon for the language. It gives the 

language the better option to choose forms. Synonyms, antonyms, and so on are 

such variety of language that renders variation in meaning, expression, and 

structure as well by means of vocabulary. Vocabulary helps to beautify a language. 

Poets, writers, essayists, and so on highly rely on vocabulary. The concept of 

perfection in a language depends upon the right use of vocabulary. He is the master 

of a language who knows a fine range of vocabulary and is able to form them 

properly. When grammar falls short in respect of expression and communication, 

vocabulary advances forward in giving that expression a suitable outfit. Thus the 

strength and the actual character of language lie in its vocabulary. In fact, 

vocabulary works magic for a language vocabulary often supports deviation that 

makes a language all the more pretty. A language turns dynamic because of its 

diverse vocabulary and its formation. It collects words from other languages and 

gives new look to languages. Thus vocabulary does the job of enriching a 

language. Furthermore, a language is dynamic, poetic, dramatic and accurate due 

to its proper formation of vocabulary in an accurate structure. So it is quite evident 

that the teaching of grammar and vocabulary is very importance to achieve 

efficiency in using any language. As English is the second language, globally 

acknowledged, in many countries, it is mandatory to know grammatical rules and 

vocabulary of English to use the language properly. In English, linguists have 

classifies various categories of vocabularies. Before making a lesson plan to teach 

vocabulary, the teacher must have a wide range of knowledge in English 

vocabulary.   

Various methods of teaching vocabulary can be used by the teachers such as- 

pre-teaching vocabulary words, repeated exposure of words, key word methods, 

word maps, root analysis, incidental learning, context skills, and so on. One of the 

most effective methods of learning vocabulary is pre-teaching vocabulary words. It 

includes knowing unfamiliar words through reading experiences. The unfamiliar 

words are marked and then discussed in details. In short, this technique is called 
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PTV. Another form of PTV is picture showing which is often done for teaching 

vocabulary to secondary students. Repeated exposure to words is another method 

where revision is done to renew the memory of word stocks. In this method, when 

new words are memorized, they are re-memorized after some period of time as 

revisions thus a cyclic order in maintained. The keyword method is a flexible one 

which has a variety of cooperative applications. Such as Giving alternative to 

remember unknown words for rand. Keywords have also been used to improve 

remember map locations. 

A word map is a visual director that promotes vocabulary development. Using 

a graphic organizer, students think about terms or concepts in several ways. Most 

word map organizers engage students in developing a definition, synonyms, 

antonyms, and a picture for a given vocabulary word or concept. Enhancing 

students' vocabulary is important to developing their reading comprehension. 

The strategy to use word maps is: 

1. Introduce the vocabulary word and the map to the students. 

2. Teach them how to use the map by putting the target word in the central box. 

3. Ask students to suggest words or phrases Encourage students to use synonyms, 

antonyms, and a picture to help illustrate the new target word or concept. 

4. Model showing how to write a definition using the information on the word 

map. Root analysis is another strategy where the learners are assigned to discover 

the origin of some respectable English words as most of the English words are 

derived from Latin, Greek and other languages. Many English words are formed 

by taking basic words and adding combinations of prefixes and suffixes to them. A 

basic word to which affixes (prefixes and suffixes) are added is called a root word 

because it forms the basis of a new word. The root word is also a word in its own 

right. For example, the word lovely consists of the word love and the suffix -ly. 

 Restructuring Reading Materials is another method. This strategy is 

particularly effective for helping learners improve their vocabularies. Sometimes 

grade level materials are unreachable to learners because there are too many 

unfamiliar words in them. Teachers can restructure the materials in several 
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different ways to help learners comprehend them more easily. A portion of the 

difficult words can be replaced with - easier synonyms to help the learner 

understand the overall text. Vocabulary footnotes can be added for particularly 

challenging words so that the reader can easily - look up the word while still 

reading the text. An accompanying vocabulary guide can be provided for the text. 

Words that are included in the guide should be highlighted or printed in bold text 

to direct the learner to check the vocabulary guide if the word or its meaning is 

unfamiliar.  

 Incidental vocabulary learning occurs all of the time when learners read. 

Based on the way a word is used in text learners are able to determine its meaning.  

Teachers should model this sort of incidental vocabulary learning for learners to 

help them develop their own skills. Context skills are the strategies that learners 

use for incidental vocabulary learning. Texts are full of clues about the meanings 

of words. Other words in a sentence or paragraph, captions, illustrations and titles 

provide readers with information about the text that they can use to determine the 

meanings of unfamiliar words. These features are often referred to as context clues 

because they are contained within the context of the piece of writing rather than 

outside it. Young readers should be taught to find and use context clues for 

learning new vocabulary words. 

 Activity №2 

 Answer the questions and discuss them in a group 

1. Why is the teaching of grammar and vocabulary a compulsory sector in 

educational  field, especially English? 

2. How many types of Methods and Syllabi are mentioned?  

3. What methods are necessitated in case of teaching vocabulary? 

4. What are material, gradation, checklist, and a lesson plan? How all these 

contribute to a good learning of grammar and vocabulary in English?   

5. What is the reason of learning flaw?  

6. What is Noam Chomsky’s opinion of teaching grammar and vocabulary? 
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7. Why do learners need grammar and vocabulary? What does grammar and 

vocabulary provide? 

8. What is PTV technique? Count and explain the forms of PTV. 

9. What strategies of word mapping are described in the text?  

10.  When does incidental vocabulary learning occur? Why?   

Activity № 3 

A. Design an activity for teaching communicative grammar and vocabulary 

B. How does your activity provide grammar and vocabulary communication?  
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V. ГЛОССАРИЙ 

Термин Ўзбек тилидаги шарҳи Инглиз тилидаги шарҳи 

Action 

orientedness 

Биргаликда  (масалан, 

жуфтлик, гуруҳ бўлиб ишлаш 

ва ҳ.к. каби таълим  

кўринишлари орқали) 

ўрганиш, машғулотларда  

ижодий ва фаол иштирок 

этиш, турли лойиҳаларни 

тайёрлаш, шунингдек, 

ўқитиш орқали ўрганиш 

Co-operative learning (such 

as pair work, group work or 

any other social forms of 

learning), creative and 

active participation in 

classroom activities, 

learning by preparing 

various projects as well as 

learning by teaching 

An uneasy 

situation  

 

Мулоқот пайтида юзага 

келиши мумкин бўлган 

ўнғайсиз ҳолатлар (а) 

маърузачи нотаниш мавзуга 

дуч келиши, (б) 

суҳбатдошнинг маърузачини  

тушуна олмаслиги сингари 

вазиятлар (Canale&Swain, 

1980)  

A breakdown that might 

happen during the 

communication because of 

(a) a speaker comes across 

the unfamiliar topic, (b) a 

speaker faces a situation, in 

which his/her interlocutor 

fails to understand the 

speaker (Canale & Swain, 

1980) 

Assessment  

 

Тестлардан фойдаланишни 

қамраб олувчи  турли 

усулларда маълумот йиғиш 

жараёни. Тест баҳолаш 

тизимининг бир қисми ва 

воситаси; тест баҳолаш  

жараёнида восита бўлиб 

хизмат қилади 

A broader process 

involving various ways of 

collecting data including 

the use of tests. Therefore, 

a test is a part and a means 

of assessment; it serves as a 

tool in this process 

A test  Талабаларнинг билимлари A specific technique for 
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 ёки қобилиятлари тўғрисида 

маълумот тўплашнинг ўзига 

хос техникаси 

gathering information about 

students’ knowledge or 

abilities 

CEFR 

Умумий Европа тил 

кўникмаси қолипи бутун 

Европа бўйлаб 

ишлатиладиган  тилларни 

ўрганиш, ўргатиш ва 

баҳолашга доир масалаларни 

ўз ичига олади   

Common European 

Framework of Reference 

(CEFR) is an international 

standard for describing 

language ability 

 CLT    

  

Тил ўрганиш  мақсади ва 

воситасининг ўзаро 

муносабатини билдирадиган 

чет тилларни ўқитишдаги 

ёндашув  

An approach to teaching of 

foreign languages that 

emphasizes interaction as 

both the means and the 

ultimate goal of learning a 

language 

Communicative 

competence  

Тил фойдаланувчисининг 

маданият, анъаналар, умумий 

қоидалар ва меъёрлар нуқтаи 

назаридан қандай қилиб, 

нимани ва қаерда тўғри 

гапира олиш қобилияти ва 

билими. Ижтимоий мазмунни 

англаш қобилияти ва 

ижтимоий контекстда 

тушунилиши 

An ability and knowledge 

of a language user about 

how, what and where to 

speak appropriately from 

the view point of culture, 

traditions, shared rules and 

norms. An ability of 

understanding social 

meaning and being 

understood within a social 

context   

Compensation   

 

Сўзловчининг лингвистик 

қоидалар бўйича етарли 

билимга эга бўлмаганлиги 

A communicative process, 

in which a speaker uses 

verbal and non-verbal 
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сабабли юзага келадиган 

коммуникатив муаммоларни 

ўрнини  қоплаш мақсадида  

маърузачи томонидан оғзаки 

ва оғзаки бўлмаган тилни 

ишлатиш жараёни  

language to compensate for 

communication problems 

that is caused by speaker’s 

insufficient knowledge in 

linguistic rules 

Constructive 

Approach 

Конструктивистик таълим 

назариясига асосланган. 

Мазкур назария тилни 

ўрганиш ҳар доим талаба 

олдиндан билган билимга 

асосланишини ва бу билим 

схема деб аталади 

Based on constructivist 

learning theory. This 

theoretical framework 

holds that learning always 

builds upon knowledge that 

a student already knows; 

this prior knowledge is 

called a schema 

Cooperative or 

Collaborative 

learning 

Бундай ёндашувда тил 

ўрганувчилар кичик гуруҳлар 

ёки жуфтликлар сингари 

ҳамкорликда кооператив 

жамоа бўлиб машқларни 

биргаликда бажаришади. 

Иккинчи тилни ўрганиш 

муҳитида талабалар тилни 

ўрганишга доир  вазифаларни  

ҳамкорликда ёки мақсадга 

эришиш учун ўз она тилини 

коммуникатив ишлатишига 

йл қўйиб берилади  

In such an approach, 

classrooms are organized so 

that students work together 

in small cooperative teams, 

such as groups or pairs, to 

complete activities. In 

second language learning 

environments, students work 

cooperatively on a language-

learning task or 

collaboratively by achieving 

the goal through 

communicative use of the 

target language 

Cultural 

metaphors  

Миллат маданияти, 

мафкураси ва ижтимоий 

Figurative utterances that 

represent a nation’s culture, 



92                                                       Коммуникатив тилшунослик ва тил компетенциялари 

 институтларини ифодаловчи 

образли сўзлар. Бундай 

мажозий сўзлар ўзида бирор 

ишни қандай қилиш ва 

дунёни кўриш усулларини ўз 

ичига олади. Шундай қилиб, 

ушбу сўзлар  биз яшаётган 

дунёни барпо этишда фаол; 

улар биз нарсаларни қандай 

қадрлашимизни билдиради 

ideology and social 

institutions. As such, 

figurative utterances carry 

within themselves the ways 

of doing things and seeing 

the world. Thus, these 

utterances are active in a 

sense that they construct 

the world we live in; they 

determine our valuing of 

things  

Discourse-based 

teaching 

Турли тил кўникмаларини  

ўргатиш учун аутентик ёзма 

ва дискурсив оғзаки нутқдан 

фойдаланиш 

Using authentic written and 

spoken discourse to teach 

the different language skills 

Evaluation  

 

Учта ассесмент, тест ва 

баҳолаш сингари тушунчалар 

дан бири ва энг кенг 

тушунчаси, ҳам баҳолаш, ҳам 

тест қилишни, таълимнинг 

барча шароитларига оид  

далилларга асосланади ва  

ўзлаштириш кўрсаткичини 

намоён этади 

The broadest concept out of 

the three, which 

encompasses both 

assessment and a test. It 

looks at the whole picture 

of teaching context and 

functions to make decisions 

based on the obtained 

evidence regarding the 

whole educational setting. 

Generalization 

strategy  

 

Хабарнинг умумий 

маъносини бузмасдан маълум 

атамани кенг тарқалган сўз 

билан алмаштириш. Масалан, 

screwdriver сўзи ўрнида 

Replacing a specific term 

with a commonly used 

word without destroying a 

general meaning of a 

message. For example, 
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предмет сўзини қўллаш using this thing instead of 

screwdriver, for example 

Ideology  

 

Норматив контекстдаги 

эътиқодлар, амалиётлар ва 

ижтимоий институтлар 

тўплами. Шундай қилиб, 

идеология маълум бир вақт 

ва маконда қайси тил (шакл 

ва семантик) мазмунли ва мос 

эканлигини белгилайди. Ҳар 

қандай матн (оғзаки ва ёзма) 

вақт ва макон тушунчасини 

ўз ичига олиши мумкин 

 

A set of beliefs, shared 

practices and social 

institutions within a 

normative context. As such, 

ideology determines what 

language (form and 

semantics) is meaningful 

and appropriate within a 

specific time and space. 

Any text (i.e., spoken and 

written) can carry an 

ideology of a time and 

space 

Individualisation  
Таълим олувчига 

йўналтирилган ўқитиш 

Learning which is centred 

on the learner 

Inquiry-based 

learning (IBL) 

  

 Таълим олувчилар ўзларини 

қизиқтирган саволларини 

беришади ва ўзларини 

қизиқтирган саволларга 

тадқиқот ва тўғридан-тўғри 

кузатув орқали жавоб 

излашади. Саволларга жавоб 

бериш учун улар ўзларининг 

далилларини тақдим этишади 

Learners pose their own 

questions and seek answers 

to their questions via 

research and direct 

observation. They present 

their supporting evidence to 

answer the questions 

Linguistic / 

grammatical 

competence  

Оғзаки ва ёзма нутқларга 

грамматик, лексик, синтактик 

ва услубий қоидаларни 

қўллай олиш қобилияти. 

The ability to be able to 

apply grammatical, lexical, 

syntactical, and stylistic 

rules to oral and written 
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Тилнинг компетенцияси жуда 

муҳимдир, чунки гаплар ва 

жумлалар қандай 

тузилганлиги – тилнинг 

таркибий қисмидир. Бироқ, 

ушбу қоидалар коммуникатив 

мақсадни амалга ошириш 

учун етарли эмас, чунки 

нолисоний омиллар 

ижтимоий маъноларни 

яратишда роль ўйнайди 

utterances. Linguistic 

competence is important 

since it explains how 

utterances and sentences 

are structured – structural 

conceptualization of 

language. However, these 

rules are not enough to 

accomplish a 

communicative goal since 

non-linguistic factors play a 

role in constructing social 

meanings 

Mental image 

(signified)  

 

Мазмунли тасвир, айтилган 

товуш тасвири натижасида 

одамлар онгида пайдо бўлади 

The meaningful image, 

which is caused as a result 

of pronounced sound image 

in the minds of people 

Pragmatic / 

discourse 

competence 

Маънони контекст ёрдамида 

талқин қилиш ва етказиш 

қобилияти. Динамик маънони 

тушуниш вақт, макон ва 

ижтимоий контекстга боғлиқ. 

Мулоқот қилишжараёнида  

мазмунга эга тузилмалар ва 

сўзлар алмашинибгина 

қолмай, ниятларни 

ўзгартиришади. Сўзлаш/ 

гапириш маърузачининг 

бундай ниятларини ўзида 

мужассам этади. Ният вақт, 

An ability to interpret and 

convey meaning in context. 

To understand a dynamic 

meaning depends on time, 

space, and social context. 

While communicating 

people not only exchange 

meaningful structures and 

semantics but they transfer 

intentions. An utterance 

carries within itself such 

intentions of a speaker. 

This intention is tied to 
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макон ва ижтимоий шароит 

билан боғлиқдир. Мулоқотда 

ушбу ниятларни изоҳлаш 

учун бу амалий / нутқий 

ваколатларга эга бўлишдир 

time, space, and social 

context. To able to interpret 

these intentions in 

communications is to 

possess a 

pragmatic/discourse 

сompetence 

Problem-based 

learning (PBL) 

  

 

PBL нинг асосий ғояси IBL га 

ўхшайди: ўқувчилар 

муаммони ечимини топиш 

орқали билимга эга 

бўлишади. PBL нинг IBL дан 

фарқи шундаки,  PBL 

фаолияти талабаларга ҳаётий 

муаммоларни тақдим этади, 

талабалардан биргаликда 

ечимни топишни талаб этади. 

Гуруҳда ишлаш орқали реал 

ҳаётдаги қийин муаммони 

ҳал қилишда, ўқувчилар 

билимдан ташқари, мулоқот 

қилиш ва ҳамкорлик қилиш 

кўникмаларига эга бўлишади 

The main idea of PBL is 

similar to IBL: learners 

acquire knowledge by 

devising a solution to a 

problem. PBL differs from 

IBL in that PBL activities 

provide students with real-

world problems that require 

students to work together to 

devise a solution. As the 

group works through the 

challenging real-world 

problem, learners acquire 

communication and 

collaboration skills in 

addition to knowledge 

Reduction 

strategy   

 

Ўзимиз билган мақсадга 

мослашиб and/or (ва/ё..ё, 

ёки)ни камайтириш. Мисол: 

керакли сўзни билмаса,  

харидорларга тасвирий 

тушунтириш йўли 

қўлланилади. Шу усул 

Reducing and/or adapting 

what we know to our goal. 

Example: if we do not 

know the vocabulary on 

routes/travels/tickets, 

buying a ticket from an 

automatic vending 
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орқали маҳаллий 

сўзлашувчининг  нутқимизни 

тушунмай қолишини олдини 

олиш мумкин 

machine, on which the 

pictorial explanation is 

accompanied to customers. 

By this, we avoid the risk 

of not being understood by 

a native speaker 

Repair strategies  

 

Ноқулай вазиятни енгиб 

ўтиш усуллари. Улар 

қисқартириш стратегияси, 

умумлаштириш стратегияси, 

бошқа сўзлар билан 

ифодалаш (Dornei&Thurrell, 

1991) 

The ways through which 

one is able to overcome an 

uneasy situation. They are 

reduction strategy, 

generalization strategy, 

paraphrases (Dornyei & 

Thurrell, 1991) 

Scaffolding  

Вазифага, атроф-муҳитга, 

ўқитувчига ва ўқувчига 

эътибор қаратиб, ўқувчини 

қўллаб-қувватлашга 

қаратилган самарали тизимли 

ёндашув. Scaffolding Ўқишни 

ва талабалар имкониятидан 

ташқари фаолиятини қўллаб 

қувватлашни таъминлайди  

A more systemic approach 

to supporting the learner, 

focusing on the task, the 

environment, the teacher, 

and the learner. Scaffolding 

provides temporary 

frameworks to support 

learning and student 

performance beyond their 

capacities 

Sociolinguistic 

competence 

Маданият(лар)нинг, умумий 

ижтимоий қоидалар ва 

меъёрларнинг жамиятдаги 

нарсалар ва жараёнларни 

тасвирлашга қандай таъсир 

қилишидан хабардор бўлиш. 

Социолингвистик 

Being aware of how 

culture(s), shared social 

rules and norms affect the 

way we describe things, 

objects, and processes 

within a society. 

Sociolinguistic competence 
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компетенция ўқувчиларнинг 

турли маданиятлар бир хил 

предметларни, ва мавзуларни 

тавсифлашда турли хил 

грамматика, синтаксис, 

семантик, стилистикани 

қандай танлашини тушуниш 

қобилиятини 

ривожлантиришга қаратилган 

жараён. Шунингдек, бирон 

бир нарсанинг ижтимоий 

контекстда қандай  

айтилганлигини тушунишни 

билдиради 

targets at developing 

students’ ability to 

understand how different 

cultures choice different 

grammar, syntax, semantic, 

stylistics in describing the 

same objects, subjects, and 

processes. It also tries to 

understand how something 

is spoken appropriately in a 

social context 

Sound image 

(signifier)  

 

Ақлий тасаввурни келтириб 

чиқариши керак бўлган 

кетма-кетликдаги ҳарфлар 

Pronounced letters in a 

sequential order, which is 

supposed to cause a mental 

image 

Strategic 

competence 

Турли хил кишилар билан 

хорижий тилда мулоқот 

қилишда ҳар доим ҳам асосий 

сўзлардан хабардор эмасмиз 

ва стратегик компетенциялар 

шу каби  етишмовчиликларни 

бир тилдан бошқа тилга 

лингвистик,социолингвистик 

ва прагматик компетенциялар 

воситасида бартараф этишга 

имконият яратади  

 While communicating with 

different people in a foreign 

language we are not always 

aware of certain words and  

strategic competence is 

being able to overcome 

such a shortage of 

knowledge by delivering a 

message from one language 

into another one with the 

help of means other than 

those in linguistic, 
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sociolinguistic, and 

pragmatic competencies  

Structured 

linguistics  

 

Тилшуносликкомпетенцияси

швейцарияликтилшуносФерд

инанддеСоссюрнингтузилмав

ийлингвистикасиасосидаярат

илган 

Linguistic competence is 

built upon structural 

linguistics of Swiss linguist 

Ferdinand de Saussure 

Task 

Characteristics  

 

Вазифаларнинг тўртта асосий 

хусусияти мавжуд: (1) 

дастлаб маъно (2) амалга 

оширилиши керак бўлган 

мақсад мавжудлиги; (3) 

вазифани бажаришнинг баъзи 

бир устуворликка эгалиги; ва 

(4) ҳақиқий муносабатлари 

мавжудлиги 

 

There are four main 

characteristics of tasks: (1) 

meaning is primary; (2) 

there is a goal which needs 

to be worked towards; (3) 

task completion has some 

priority; and (4) there is a 

real-world relationship 

Task-Cycle  

TBLT дарси қуйидаги 

топшириқ форматига амал 

қилади: дастлабки тайёрлов 

топшириғи(босқичи), асоси 

топшириқ ва тилга эътибор 

бериш босқичи (Уиллис, 

1996). Дастлабки тайёрлов 

топшириғи босқичда 

ўқитувчи мавзуни очиб 

беради ва вазифани 

тушунтиради. Вазифани 

бажариш босқичида 

ўқувчилар топшириқни 

The TBLT lesson follows 

the following task cycle 

format: pre-task stage, task 

cycle stage and language 

focus stage (Willis, 1996). 

During the pre-task stage a 

teacher introduces the topic 

and explains the task. 

During the send stage of 

task cycle the learners 

complete the task and 

report it either in written or 

oral form. During the third 



 Коммуникатив тилшунослик ва тил компетенциялари                                                   99 

бажаришади ва ёзма ёки 

оғзаки шаклда хабар 

беришади. Учинчи босқичда 

ўқитувчилар иккинчи 

босқичда фойдаланилган 

тилни таҳлил қилишади ва 

зарурат туғилса, баъзи 

масалалар бўйича кўпроқ 

машқ бажаришади 

stage of language focus 

teacher together with 

learners analyze the 

language used during the 

second stage and do more 

practice on some points, if 

necessary 

The extended 

paraphrases   

 

Унинг номини аниқ айтиб 

ўтишдан кўра унинг 

вазифаларини айтиш. 

Масалан, сўзлашув пайтида 

хорижий тилдаги нотаниш 

ёки махсус атамаларга дуч 

келганда кенгайтирилган 

ибораларни ишлатиш 

мумкин: бу мослама сизнинг 

тилингизда қандай айтилади, 

иккита металл 

бирлаштирилган ажратиб 

бўлмайдиган ва электр 

энергиясини узатадиган (яъни 

кашфиётнинг вазифаси 

мақсад қилинган) 

Saying its functions rather 

than mention exactly its 

name. 

For example, while talking 

people can come across 

special terms that they do 

not know in foreign 

language, in which one can 

use extended paraphrases 

such as “how one can say 

this devise in your 

language, with which you 

can combine two metals 

together so that they cannot 

be separated and transmit 

electricity” (i.e. the 

function of a devise is 

targeted) 

The cooperative 

principle  

 

Мулоқот вақтида ҳар иккала 

маърузачи ва тингловчи 

томонидан маънони сақлаб 

An equal amount of effort 

(i.e. true, sincere and 

appropriate information) 
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қолиш учун қилинадиган 

саъй-ҳаракат (яъни тўғри, 

самимий ва мос маълумот) 

that is invested by both a 

speaker and hearer to 

construct meaning while 

communicating   

The maxim of 

manner   

 

Изчиллик (кетма-кетлик, 

тузулиш),тартибли ва режали  

нутқ, ноаниқликнинг 

йўқлиги. Нотиқ ўз нутқи 

тингловчига, тингловчиларга 

аниқ етказилишини 

тушуниши керак 

Coherent (sequence, 

structure), well ordered and  

organized utterance, 

absence of ambiguity. A 

speaker should be able to 

realize that his utterance is 

transmitted to a hearer, to 

an audience clearly 

The maxim of 

quality  

 

Ҳақиқат, жамият ичида 

субектив равишда қабул 

қилинган ҳақиқат. Ҳам 

гапирувчининг, ҳам 

тингловчининг айтилган ва 

эшитилган нарсаларнинг 

тўғрилигига бўлган ишончи. 

Одатда, кишилар бир-бири 

билан ўзаро суҳбатлашганда, 

умумий, умумий хотиралар, 

амалиёт ва тажрибаларга 

таянишади. Ушбу умумий 

амалиётлар ва тажрибалар  

ҳар иккала суҳбатдошга 

маълум ҳақиқатни   ўз ичига 

олади 

Truth, inter subjectively 

accepted truth within a 

society. Both speaker’s and 

hearer’s beliefs on 

truthfulness of what is 

spoken and what is heard. 

Usually, when people talk 

to each other, they rely on 

common, shared memories, 

practices and experiences. 

These shared practices and 

experiences contain within 

themselves a certain type of 

truth, which is known to 

both interlocutors 

The maxim of 

quantity   

Маърузачи тингловчининг 

янги маълумотларга бўлган 

Evaluation by the speaker 

hearer’s need in new 
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 эҳтиёжини баҳолаш (кўпроқ / 

камроқ гапириш 

муваффақиятсиз мулоқотга 

олиб келиши мумкин) 

information (much/less 

speaking may lead to 

unsuccessful 

communication) 

The maxim of 

relevance  

 

Мавзу билан боғлиқ, ўз 

вақтида берилган маълумот. 

Суҳбат давомида муҳокама 

қилинган мавзу билан боғлиқ 

бўлган сўзларни айтиш талаб 

қилинади. Мавзудан 

ташқарида бўлган аҳамиятсиз 

сўзлар ва жумлаларни айтиш 

тингловчини маърузачининг 

маълумотларини қабул 

қилишига халақит беради 

Connected with the topic, 

timely given information. 

While talking to each other, 

people are required to pose 

utterances that are 

connected with the 

discussed topic. To be 

irrelevant in saying words 

and sentences that are off 

the topic may lead to the 

situation, in which a hearer 

stops accepting speaker’s 

information 
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VI. АДАБИЁТЛАР РЎЙХАТИ 

I. Ўзбекистон Республикаси Президентининг асарлари 

1. Мирзиёев Ш.М. Буюк келажагимизни мард ва олижаноб халқимиз билан 

бирга қурамиз. – Т.: “Ўзбекистон”, 2017. – 488 б. 

2. Мирзиёев Ш.М. Миллий тараққиёт йўлимизни қатъият билан давом 

эттириб, янги босқичга кўтарамиз. 1-жилд. – Т.: “Ўзбекистон”, 2017. – 592 б. 

3. Мирзиёев Ш.М. Халқимизнинг розилиги бизнинг фаолиятимизга берилган 

энг олий баҳодир. 2-жилд. Т.: “Ўзбекистон”, 2018. – 507 б. 

4. Мирзиёев Ш.М. Нияти улуғ халқнинг иши ҳам улуғ, ҳаёти ёруғ ва 

келажаги фаровон бўлади. 3-жилд.– Т.: “Ўзбекистон”, 2019. – 400 б. 

5. Мирзиёев Ш.М. Миллий тикланишдан – миллий юксалиш сари. 4-жилд.– 

Т.: “Ўзбекистон”, 2020. – 400 б. 

II. Норматив-ҳуқуқий ҳужжатлар 

6. Ўзбекистон Республикасининг Конституцияси. – Т.: Ўзбекистон, 2018. 

7. Ўзбекистон Республикасининг 2020 йил 23 сентябрда қабул қилинган 

“Таълим тўғрисида”ги ЎРҚ-637-сонли Қонуни.  

8. Ўзбекистон Республикаси Президентининг 2012 йил 10 декабрдаги “Чет 

тилларни ўрганиш тизимини янада такомиллаштириш чора-тадбирлари 

тўғрисида”ги ПҚ-1875-сонли  қарори. 

9. Ўзбекистон Республикаси Президентининг 2015 йил 12 июнь “Олий 

таълим муасасаларининг раҳбар ва педагог кадрларини қайта тайёрлаш ва 

малакасини ошириш тизимини янада такомиллаштириш чора-тадбирлари 

тўғрисида”ги ПФ-4732-сонли Фармони. 

10. Ўзбекистон Республикаси Президентининг 2017 йил 7 февраль 

“Ўзбекистон Республикасини янада ривожлантириш бўйича Ҳаракатлар 

стратегияси тўғрисида”ги 4947-сонли Фармони. 

11. Ўзбекистон Республикаси Президентининг 2017 йил 20 апрель "Олий 

таълим тизимини янада ривожлантириш чора-тадбирлари тўғрисида”ги ПҚ-

2909-сонли қарори. 

12. Ўзбекистон Республикаси Президентининг 2018 йил 21 сентябрь “2019-
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2021 йилларда Ўзбекистон Республикасини инновацион ривожлантириш 

стратегиясини тасдиқлаш тўғрисида”ги ПФ-5544-сонли Фармони. 

13. Ўзбекистон Республикаси Президентининг 2019 йил 27 май “Ўзбекистон 

Республикасида коррупцияга қарши курашиш тизимини янада 

такомиллаштириш чора-тадбирлари тўғрисида”ги ПФ-5729-сон Фармони. 

14. Ўзбекистон Республикаси Президентининг 2019 йил 17 июнь “2019-2023 

йилларда Мирзо Улуғбек номидаги Ўзбекистон Миллий университетида 

талаб юқори бўлган малакали кадрлар тайёрлаш тизимини тубдан 

такомиллаштириш ва илмий салоҳиятини ривожлантири чора-тадбирлари 

тўғрисида”ги ПҚ-4358-сонли Қарори. 

15. Ўзбекистон Республикаси Президентининг 2019 йил 27 август “Олий 

таълим муассасалари раҳбар ва педагог кадрларининг узлуксиз малакасини 

ошириш тизимини жорий этиш тўғрисида”ги  

ПФ-5789-сонли Фармони. 

16. Ўзбекистон Республикаси Президентининг 2019 йил 8 октябрь 

“Ўзбекистон Республикаси олий таълим тизимини 2030 йилгача 

ривожлантириш концепциясини тасдиқлаш тўғрисида”ги  

ПФ-5847-сонли Фармони. 

17. Ўзбекистон Республикаси Вазирлар Маҳкамасининг 2019 йил 23 сентябрь 

“Олий таълим муассасалари раҳбар ва педагог кадрларининг малакасини 

ошириш тизимини янада такомиллаштириш бўйича қўшимча чора-тадбирлар 

тўғрисида”ги 797-сонли қарори. 

Ш. Махсус адабиётлар 

18. Белогуров А.Ю. Модернизация процесса подготовки педагога в контексте 

инновационного развития общества: Монография. – М.: МАКС Пресс, 2016. 
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