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|. MY JACTYP

Kupum

Jlactyp V36ekucron Pecny6mukacummar 2020 imn 23 ceHTta6paa
TacquKIanra  “Tasaum Tyrpucupa’rn Konynm, Y36exmcron PecryGmukacu
Hpesunentuuunr 2017 fiun 7 despangaru “Y36ekucTon Pecny6iMkacuuy sHaja
PUBOXJIAHTUpHII OYitnua Xapakatiap ctparterusicu tyrpucuaa’tu [1PD-4947-con,
2019 #un 27 aBryctaarun “Onuii TabauM Myaccacajdapu paxOap Ba megaror
KQJApPJAPUHUHT Y3JIIYKCU3 MAJIAKACUHHU OIIMPHUIN THU3UMUHH KOPHUM  STHII
Tyrpucupa’tn  110-5789-con, 2019 iimn 8 okrabpmarum  “V36ekucTOH
PecniyOnukacu onuii  TabauMm  Tu3uMuHM 2030  Hniarada  pUBOXIIAHTHPULI
KOHLENIUICUHN Tacaukiam Tyrpucuaa’tu [1d-5847-connmu dapmonnapu xamaa
V36ekncron PecyGmukacu Basupnap Maxkamacuauar 2019 iinn 23 ceHtsOpaaru
“Onuii TabIUM Myaccacajiapy pax0ap Ba Ienaror KaJpJapUHUHT MaJlaKaCHUHU
OLIMPUII TU3UMUHHU sTHA/Ia TAKOMUJUIAIITUPHIN OViinda KYIIrM4Ia dopa-Taaoupiap
TVrpucuaa’tu  797-connmu  Kapopiapuga OenrwiaHran yCTyBop Basudanap
Ma3MyHHJIaH KeJIUO YMKKAH X011 Ty3uiarad 0o, y oiuil TabIuM Myaccacalapu
nearor KajapJIapuHUHT KacO MaxopaTd XamJa WHHOBAIIMOH KOMIIETEHTJIMTMHU
PUBOKIIAHTUPHIN, COXara OWJ WIFOP XOPIKMMA Taxpubanap, sSHTU OuinuM Ba
MaJIAKAJIAPHU Y3JIAIITUPULI, IIYHUHTIEK aMaJuETra )KOpUM 3TUIL KYHUKMaJapUHU
TaKOMWUTAIITUPUIITHU MaKca KUJau.

Hactyp noupacuna 6epunaétrad MaB3yjap TabJIMM COXacu Oyinda meaaror
KaJpJlapHd KakTa Taiépiaml Ba MajaKaCHMHM OINUPHUII Ma3MyHH, cudaru Ba
VIApHUHT Tal€prapiaurura KyiwiaauraH yMyMUd Majlaka Tanabjiapu Ba YKyB

pexKajaapu aCoCruaa MaKIJIaHTHUPUIITaH.

Kalita Ttai€pnamr Ba Majlaka OIIMPUII WYHAJUIIMHUHT Y3Ura XOC
XyCycusiTJIapy XamJia J10J13ap0 MacajanapujaH Keaud 4YMKKaH XOoJAa AacTypAa

THUHITIOBYWIAPHUHI UHIJIA3 THUJIA (1)3.HI/I Aoupacuaaru 6I/IJ'II/IM, KS'/HI/IKMa, MaJlaka



XaMJa KOMIICTCHOUAIapura KS,’I\/’II/IJIaI[I/IFaH Taﬂa6f[ap TAKOMUJUIAIITUPUIIUIITN

MYMKHH.

MoayJaHMHI MaKcaau Ba Baszudaaapu
“Tun KoMIeTeHUUSVIAPDUHU 0aX0/1a1l MEeXaHU3MJIapH’ MOXYJIMHUI MAaKCAIM:
TUHIJIOBUMJIAPHUHT XaJIKApO 3bTUPO( STWIraH CTaHAapTIapra MyBOQHUK XOPHKUNA
TWJUTAPHU OWJIMIL Japa)KacuHU OaxoJall Joupacujard OWINM, KYHHKMa, MaJlaka

XaMJa KOMIICTCHOUAIIAPUHNW PUBOKIIAHTUPHIL.

“Tua KoMIeTeHUUSAJTAPUHHA 0aX0J1all MeXaHM3MJIAPH” MOAYJIMHUHT
Basudasapu:
- Tunrnopumnapra TUia OWIMIN Aapa’kKacWHU OaxoJjiall TOMOWWIUIapU Ba
ycyJutapu Oyiinda Ouiaum Oepui;
- MaB3yra ouj] oJiumJiap GUKpIAPUHU TaXJIUJI KWJIHIITa YPraTHIilL,
- baxonam Me30HJapUHHM SpaTUIl Ba yiapjaH camapaiu ¢oiganaHulIIiHu
aMaJuATTa KYJUTAHUILTA YPTaTHUILL;
-. AnbrepnatuB Oaxosami, CuHpHu Tankuk Kuium, Oundex Oepwuin,
Toprdomuo Ty3um, Y3 Y3uHN Gaxolall yayH MaTepHaIap SPATHIIHY yPraTHIL,
.~-CEFR Ttu3umu 6yitniuya 6axoJiaiiHy ypraTui;.
-Tectnap spatumn ycyuiapyu Ba NMPUHLIUILIAPUHN OWIMIN, THJ KYHUKMalapu

Oyiinya TecTyiap SpaTUIl KYHUKMACUHU MIaKJJIaHTUPHUIIIL.

Mopaya 0yiin4a THHIVIOBYMJIAPHUHT OWJIMMH, KYHHKMA Ba MaJlaKajlapura
KYMWIAAUTaH Tajgadaap
“Tun  KOMNETCHNIVSUTADUHU  OaxoJiall  MEXaHu3MJapu”  MOJYJIUHH
V3MalmTupum  kapa€HuJa aMmaira OIIMPWIIaIMraH Macajajgap Jaoupacujia
THHIJIOBYWJIAP:
- THJI KOMIIETEHIUSJIAPUHN OaXOJallHUHT acOCUi TamouWusuiapu Oyinda
TacaBBypra 3ra OyJIHIiI,

- aJbTEpHATUB OaxoJalll TypJIapyuHU OWJTUII Ba yiap/aH (Goigananui;



- TWI KYHUKMalapuHu (YKUII, Tanupuil, TUHIIA0-TYIIMHULI, €3YB)
OaxoJall MEe30HJIapUHU SIPATHILL

- CEFR Tu3umu 6yitnya 6axosianiHu KyJUTaHUII;

- TWJI KYHUKMaJIapu OYyitnda TecTiap Tanépiari;

- Mag3yra ouj MyaMMOJApUHU YPraHwll Ba oOJuMiap (GUKpIAPHHU

TaXJIAJI KWINIIT MaJIaKaJIApWHU Srajlialliy JIO3SUM



“Twry1 KOMIeTeHUMSUIAPUHA 0aX0/1a11 MeXaHU3MJIAPUMOLYIMHUHT

coatyap 0yiiM4a TAKCMMOTH

Moaya mas3yJapu

THHIJIOBYMHHMHT YKYB IOKJIaMacCH,

coart

XaMmacu

AyauTopusi yKYyB

IORKJIaMacu

Kamu

AKymJjgaanan

=
=

AMaaun
MAaIIFyJI0T

Kyuyma mamurysaor

Tun 6wnuin 1apaxacuHu 6axosan
TaMOWWJUIapu. baxonam Me30HIapuHu
SpaTUII Ba yJIapaaH caMapain

ol nananui.

N Haszap

N

baxouam Ba MaTepuan Tymuiamn.
KoMmmyHukaTB Ba Ba3udara acocjiaHTaH
THJI Ypratuiga 6axosai Me30oHIapUHH
KyJuam. AnbTepHaTuB 6axosaiil. CuHdHHA
TAIKUK KWJIUII.

dundex Gepuni. Y3 Y3uHM Gaxoant.
baxomamHuHr acocuit Typiiapu. Mas3yra
ouJl oiumMiIap (GUKpIapy TaXJIHIIH.
[Toprdonuo ty3um. CEFR Ttuzumu 6yitnya
Oaxourarll.

Tectnap spatum ycysuiapu. Tect
MPUHLIHIUIAPH.

Ayauo MaTHJIApHU TaHJall Ba MaTH
XapUTACHHHU SIPATHILL.

TuHrnad TyuryHui, YKum, €3yB, raraimiil
KYHUKMacu OViinya TecTiap TaxXJIuil KUJIHILI
Ba APATHUII KyHUKMACHUHU AKJUIAHTUPHILLL.

Kamu:

20

20




HA3APUH MAIIFYJIOT MATEPHUAJLJIAPA
1-Mag3y: Twui Onimm gapa;cacuau 6axoJsam ramoimiapu. baxosam
ME30HJIAPUHM SIPATHII BA yJapAaH caMapaju (poigaj aHuIlL.
baxomam Ba marepuan tymiam. KoMMyHuKaTuB Ba Ba3u@ara acociaHraH
THJ ypraTuiiaa 6axosan Me30HIapyuHy KyJutaml. AnsTepHaTiuB Oaxomamnt. CuHbHA
TaIKUK Kuiauil. Puadexk Oepuii. V3 V3uHu Oaxosaml. baxojalniHUHT acocuid
Typaapu. Mas3yra oua onumiap ¢gukpiapu taxam. [oprdommo ty3um. CEFR

TU3UMU Oyiinya 6axoJiarl.

2-Mag3y:Tectaap spaTuin ycyiapu. TecT npuHIMILIapH.
Aynuo MaTHIapHM TaHJall Ba MaTH XapUTacUMHMU spaTuil. TuHIIA0
TYLIYHUII, YKUIIL, €3yB, rarialliil KYHUKMacu Oyinya TecTyiap TaxJIW KWW Ba

sApaTUIl KS'/HHKMaCI/IHI/I MMAaKJIIaHTUPUIL.

AMAJIMA MAIIFYJIOT.JIAP

1-Amanuii mamryaor. Tun Ownuin mapakacuHu Oaxosaml TaMOWUILIapH.
baxonain Me30HIapuHY SIpaTUII Ba yiaapAaH camapainu GoiigalaHull.

2-Amanauii mamryJot. baxomnam Ba matepuan tyrumam. KomMmyHukatuB Ba
Bazudara acociaHraH TWUJ Yprarumiga OaxoJyamr ME30HJIapUHM  KYJUTAlll
AnprepHatuB 6axosanl. CuHGHA TaIKUK KAJTUII.

3-4-Amanmii mamrryiaor. Ounbex Gepuur. V3 y3unu 6axonamnt. baxogamHuar
acocuil Typaapu. Ma3yra oun onumiap ¢uxpiaapu taxjmim. [loprdonmo Ty3um.

CEFR tu3umu 6Viinua GaxoJialil.

S-Amaumii mamryJaot. Tectnap spatui ycyiapu. TecT NIpUuHUUILIAPH.
6-7-AManuii MamFyJa0T.AyAM0 MaTHJIApHU TaHJIAIl Ba MAaTH XapUTaCUHU

SPATHILL



8-Amaamii  mamryaor. TuHrna® TymyHumn, YKy, ¢€3yB, TaruIaiiuiil
KYHUKMacu  OyiiMya TecTjap TaxJMid KWIAII Ba SPATHII KYyHUKMAaCHUHU

IMaKJIIJIAHTUPUIL.

AJJABHUETJIAP PYUXATH
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IV. HuTepHer cautiap

1. V36ekucron Pecrnybnmukacu Onmii Ba ypTra Maxcyc TabJIUM Ba3HUPIIHTH:

www.edu.uz.

2. boun unMuii-meToauK Mapka3: WWw.bimm.uz

3.www. Ziyonet. uz

4.V36eKucToH Pecniy6nukacu [Ipe3suieHTUHUHT pacMuid caidTi: WWW.JOV.Uz
5. V36ekucton Pecrybrmmkacy Ommii Ba ¥pTa Maxcyc TabIMM Ba3UPITUTHHUHT
pacmuii caiitu: http://www.edu.uz/modules/ wfchannel

6. www.tefl.net- Tun ypranuin BeO caiiTu

7. busyteacher.org -Twun ypranumr BeO caitu
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1. MOAYJIHU YKUTUIIJIA ®OUTATAHNIAINUTAH
HHTPE®AOJI TABJUM METOIJIAPA

Brainstorming is a group creativity technique by which efforts
are made to find a conclusion for a specific problem by
gathering a list of ideas spontaneously

A prediction (Latin prae-, "before,” and dicere, "to say"), or
forecast, is a statement about a future event. They are often, but
not always, based upon experience or knowledge.

Group work is a form of voluntary association of members
benefiting from cooperative learning, that enhances the total
output of the activity than when done individually.

Pair work is learners working together in pairs. One of the
main motivations to encourage pair work in the English
language classroom is to increase the opportunities for learners
to use English in the class.

Reflection is the process of reflecting on your experience in
order to learn from that experience.

Comparison or comparing is the act of evaluating two or more
things by determining the relevant, comparable characteristics
of each thing, and then determining which characteristics of
each are similar to the other, which are different, and to what
degree.

the activity in which people talk about something and tell each
other their ideas or opinions

Elicitation technique or elicitation procedure, any of various
data collection techniques in social sciences or other fields to
gather knowledge or information from people.

3
8
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Project work Project work is a series of activities that allows the students to
study,do research and act by themselves using their abilities,
Interests, personal experience

True/False Type the question in the form of a statement that students can
answer with true or false.

Matching going together well : suitably paired or used together.

ELICITATION

Lesson 2. Activity 1 (5 min)

Ask participants the following questions (if possible write key words on the
white board):

= What is testing?
= \What is assessment?

= What is evaluation?

Lesson 7. Activity 1 Different types of tests

Ask participants the following questions. Take answers to each question
one at a time and comment and expand as necessary:
~ Do you test your students’ knowledge? If you do, how do you do it?
~ Why do you have tests with your students?

~ Are there any obligatory tests at your universities? If yes, what kinds of
test are these?

© (10 min) Ask participants when each of the tests is given and why. Draw a
timeline to illustrate when different tests are given taking into account different

purposes of the tests. Use the following questions:

~ When are the tests conducted ?

~ What is the purpose of each of the tests?

14




1)Placement test / proficiency test
2)Progress test

3) Achievement test
4)Proficiency test

Lesson 8. Lead-in activity

Objective: to uncover the current practice of testing and assessing receptive
skills

Time: 5 min
» Procedure:

©(5 min) Refer participants to the sessions on Teaching Reading and
Authenticity.

Ask them what kind of reading subskills they remember. Elicit scanning,
skimming, reading intensively. Ask participants the following question:

~ How do you test or otherwise assess your students’ reading and listening
skills?
. Elicit random answers.

o Establish that in our context reading skills are regarded as a tool for
testing other skills like writing, speaking, pronunciation, etc. through such tasks
as ‘read and retell the text’,‘read aloud’, ‘read and learn by heart’. Reading skills
such as scanning, skimming and reading intensively are not tested. Testing

listening skills is not very popular because of the lack of resources. Tell

participants that this session focuses on testing listening and reading skills.

PAIR WORK
Lesson 5. Activity 4
Time: 20 min
Materials: Handout 4

Procedure:

15



o Ask participants to work in pairs and fill in the table (handout 4) with the
questions/problems and disscuss:

¢ |s any qualitative data necessary to research any of the written research
questions? If yes, how this data can be got? (students’ tests, questionnaires,
etc.)

e \What are the reasons of collecting quantitative data to research the

question/problem?

o Ask participants to share filled table and report about the discussed answers
to the stated questions.

Possible answers: participants’ answers

TRUE/ FALSE
Lesson 2. Activity 2, Handout 1b. True/False statements

A)This course is taught in semesters 5-6.

B) Students will be able to analyze, develop and plan assessment procedure.
C) Only theory of testing is introduced in this course.

D) Students will analyse and develop only multiple-choice questions.

E) Students will know about different test types.

F) Portfolios, logs, and project works are considered as an alternative ways of
assessment

G) Students will only discuss how language skills are assessed
PROJECT WORK

Lesson 4. Activity 1 Project work as one of the vehicles for assessing

students’ performance

Objective: to give participants an opportunity to analyse a piece of project

work done by students

Time: 15 min

16



Materials: 4 booklets, 4 posters, board, markers, flipchart paper
Preparation: write the questions from the first bullet point on the board
» Procedure:

© © ©(5-7 min) Put participants in 4 groups. Explain that students of one
university were given an assessed task to produce booklets and posters. Distribute
one booklet and one poster to each group. Ask groups to look through the materials

and answer the following questions (written on the board):

l

What do you think the task of the project was?
~ How many students do you think worked on the task?
~ What do you think the steps in students’ work were?
~ How much time do you think the project took?
© (7-8 min) Invite groups to share the results of their discussion.

Summarise the activity by saying that project work can be quite an effective
way of learning, teaching and assessment and in answering the questions above
participants have thought about certain things that should be taken into

consideration when setting such tasks.
GROUP WORK

Lesson 2. Activity 5. Specifying topics and writing objectives with outcomes

Time: 25 min
Materials: handout 4
Procedure:

e Distribute handout 4, ask participants to work in groups and read the topics

written in the first column

17



e Ask participants by referring to the example fill in the table with possible
subtopics, objectives and outcomes for each topic.
e Say that answers of each group can vary.

Once they have finished, elicit random answers in the plenary

Lesson 4. Activity 2 Skills that can be developed through alternative ways

of assessment

Invite groups to share the marks they have agreed on and ask each group

representative to comment on how they came up to the decision.

NB Be sure to lead the group to the concept of assessment criteria through
this discussion. While group representatives are presenting their ideas, listen in and
make a list (on the board) of assessment criteria mentioned by them. When all the
representatives have spoken, draw the whole group’s attention to the list of criteria
they were using to decide on a mark and ask if anything should be added. (Make
sure participants understand what assessment criteria are, refer to the session on

Giving Feedback on Writing in module 1)

Make the point that if a task aims at developing the ability to work in groups,
or decision making skills, these skills also have to be recognized and credited in

the assessment process.
Lesson 4. Activity 2. Task for students

1. You are required to work in small groups of no more than 4 people. The

task for you is to write a newspaper article about a local zoo. You will have to:
1. think about the specific things in the zoo you would like to concentrate on;
2. visit the zoo and collect all the necessary information;

3. analyse the information you have collected and think how you can use it to

write an

18



Lesson 4. Activity 3 More ideas

Ask participants to work in 4 groups. Assign one type of assessment to each group.
Tell groups to imagine that they will have to use one of the assessment types in
their teaching. Ask them to think how they can incorporate this type of assessment
into their system of assessment (they do not need to think of a task instruction in
great details, only a brief idea). Ask groups to fill in the following proforma in
handout 3:

Type of assessment

Progress or achievement

What skills it will test

The percentage weighting (from

the overall 100 percent for the semester)

Task description (very briefly, just

an idea would be fine here)

Time allocated for students

Individual or group

Assessment criteria

Lesson 6, Activity 1 Assessing speaking

Put participants in groups. Tell them that they are going to listen to a sample of
students’ speech. Ask participants to assess the student’s answer according to the

scale on the board. Play the tape ce.

© © © (10 min) Ask participants to discuss their results in groups. Tell them to

think what aspects of the spoken language they took into account and ask them to
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come up with the criteria for assessing spoken language. Ask the following

question:
Lesson 6. Activity 2 Rating scales for assessing speaking

Put participants in 5 groups and tell them that each group will receive a scrambled
description of one of the criteria. Tell them that they will need to put the
descriptors according to the levels of proficiency from Al (beginner) to C2
(advanced) paying attention to the key words that help define the level of

proficiency.

e Give out the handout 1 to participants.
© (10 min) Ask groups to report on their work. Tell them to speak particularly

about the language in the chart that helped them define the levels.
Lesson 7. Activity 4 Principles of testing
Objective: to work out the main principles of a good achievement test
Time: 15 min
Materials: board, markers
» Procedure:

© © ©(5 min) Tell participants to work in groups and based on their discussions

of good and bad items draw up some principles of a good test.
© (10 min) Collect participants’ ideas on the board.
Lesson 8. Activity 1 Testing reading skills

Put participants in groups of 5. Ask groups to study the tests and answer the

following questions:

1. What reading sub-skills does each item test?
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2. Do you actually have to read the text in order to answer the questions?
3. What kinds of texts (authentic or non-authentic) are used in the test?
4. What did you like and dislike about this test?

© (5 min) Elicit random answers to each question one at a time and expand on
them.

REFLECTION
Lesson 4. Hometask

You are also required to write a brief personal reflection (150 words maximum)
about how you worked together and your individual contribution to the project.

Submit both papers (an article and a report) in 4 weeks time
MATCHING

Lesson 5. Lead-in activity
Time: 15 min
Materials: Handout 1
Procedure:
Ask participants to match classroom research procedures to their definitions.

Possible answers:

Teaching journals Written or recorded accounts of teaching
experiences.

Lesson reports Written accounts of lessons which describe the
main features of the lessons.

Surveys and Activities such as administering a questionnaire or
questionnaires. completing a survey, designed to collect
information on a particular aspect of teaching or
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learning.

Audio and video
recordings

Recordings of a lesson, or part of a lesson.

Observation.

Tasks completed by a student teacher observing a
cooperating teacher's class, or peer observation
(i.e., tasks completed by a teacher visiting a
colleague's class).
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Theme 1. LECTURE: INTRODUCTION TO LANGUAGE ASSESSMENT
AND TESTING (2 hours)

Plan:

Introduction. Assessment as an ongoing processs
Summative assessment and formative assessment

Fundamental principles of assessment

A w0 e

Scholars points about assessment

Key words: formative assessment, summative assessment, formal and
informal assessment, final and continuous assessment, product-driven assessment,
process-based assessment, convergent, divergent, validity, reliability, cohort

referencing.

1. Introduction. Assessment as an ongoing process

Assessment is an ongoing process aimed at understanding and improving student
learning. It involves:

emaking our expectations explicit and public;

esetting appropriate criteria and high standards for learning quality;

e systematically gathering, analyzing, and interpreting evidence to determine
how well performance matches those expectations and standards;

eand using the resulting information to document, explain, and improve
performance.
We accept here that assessment: ... is an ongoing process aimed at understanding
and improving student learning. It involves making our expectations explicit and
public; setting appropriate criteria and high standards for learning quality;
systematically gathering, analysing, and interpreting evidence to determine how

well performance matches those expectations and standards; and using the
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resulting information to document, explain, and improve performance. When it is
embedded effectively within larger institutional systems, assessment can help us
focus our collective attention, examine our assumptions, and create a shared
academic culture dedicated to assuring and improving the quality of higher
education. (Angelo, 1995, pp. 7-9)
2. Formative and summative assessment

Assessment is usually subdivided into two categories, often known as summative
assessment and formative assessment.

» Formative assessment has a developmental purpose and is designed to
help learners learn more effectively by giving them feedback on their performance
and on how it can be improved and/or maintained. Reflective practice by students
sometimes contributes to formative assessment. Formative assessment is designed
to assist the learning process by providing feedback to the learner, which can be
used to highlight areas for further study and hence improve future performance.
Self and diagnostic assessment are types of formative assessment with specific
purposes. (Computer based test, which provides feedback on areas of weakness, an
essay which is annotated with the lecturer’s comments, but no overall mark)
Formative assessment on the other hand allows the students and other interested
parties to form a more detailed opinion of their abilities, which can then be used to
inform further study, concentrating students’ efforts on the more appropriate areas
and hence improving overall performance.

» Summative assessment is used to indicate the extent of a learner’s success in
meeting the assessment criteria used to gauge the intended learning outcomes of a
module or programme. Summative assessment is for progression and/or external
purposes, given at the end of a course and designed to judge the students’ overall
performance. (I1Q tests, driving tests, traditional examinatins)

Formal or informal

» Formal assessments are where the students are aware that the task that they

are doing is for assessment purposes. Formal assessments are perceived to be
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‘fairer’. Criteria tend to be more explicit and have less room for bias. Students
know they are to be assessed and behave accordingly. However, such assessments
can induce stress sometimes causing students to perform less well; others may
cram and perform well, but without deep understanding.

» With informal assessment the judgements are integrated with other tasks.
Informal assessments can reduce stress, and give a more valid view of students’
abilities, however some students may feel ‘cheated’ out of their chance to shine.
There can also be problems with hidden prejudices and stereotypes influencing the
judgement of the assessor when informal assessments are used.

Final or continuous

» Final (terminal) assessment is that which takes place only at the end of a
course while continuous assessment is scattered throughout the course.

» The primary advantage of final assessment is that it is simple to organise and
condenses the assessment process into a short space of time. This means, however,
the timing of the examination becomes of great importance. Illness at an
unfortunate time can unduly influence the result. Furthermore final assessment
cannot be used for formative purposes.

» The main advantages of continuous assessment are that both students and
lecturers obtain feedback from the process which can then be used to improve
teaching and learning, and the final result is based on evidence gathered over the
span of the learning period. Disadvantages include the increased workload inherent
with this mode of assessment, and difficulties associated with students from
different backgrounds tackling the same material and being assessed in exactly the
same way.

» Final assessment may be appropriate where there is evidence that learning
each new field of study contributes to the understanding of every other, and hence
learning can only be assessed as a complete whole rather than as constituent parts.
Continuous assessment is more appropriate where student feedback is required and

a series of pieces of information are required across the course to build up a picture
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of students’ abilities. Computer-assisted assessment (CAA) can provide a powerful
means of continuous assessment, providing rapid and detailed feedback to students
and academics about the learning process

Process or product

» With the rapidly changing nature of modern society, increased emphasis is
being placed on skills and abilities rather than knowledge. It is therefore important
to consider whether you wish to assess the product of student learning, or the
process undertaken.

» Product-driven assessments are usually easier to create, as the assessment
criteria tend to be more tangible. They can also be more easily summarised.
Process-based assessments however can give more useful information about skills,
and can highlight to students the importance of learning generalised techniques
rather than specific knowledge. Some students do see process-based assessments
as unfair ‘How are we supposed to write an essay on Quarks when you haven’t
taught us about them?’. Therefore, the reasons for assessing in this manner, the
criteria that will be applied, and what will be considered evidence must be
explained carefully to students.

> Process-based assessments are best where the learning is skill or
ability-based, while product- based assessments are best where the knowledge
content of the course is fundamental. Most assessments are mixtures of the two
forms. The balance is critical in ensuring that the assessment is fit for the purpose
Convergent or divergent
Convergent assessments are those which have one correct answer that the
student is trying to reach. Divergent assessments appreciate a range of answers
based on informed opinion and analysis. Convergent assessments are generally
easier to mark - both by automated and human means. They tend to be quicker to
deliver and give more specific and directed feedback to individuals and can also

provide greater curricular coverage. However, they can be limited in scope and can
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occasionally degenerate into a ‘quiz’ of facts about the area of study. There is also
a temptation to only test that which is easily translated into a convergent form.
CAA is an increasingly common form of convergent assessment.

Computers offer particular advantages in extending the scope and authenticity of
convergent assessments, however good questions and tests require skilled design
and construction. Divergent assessments can be more authentic, and make it easier
to assess higher cognitive skills. However, they can be time consuming to set and
mark. They also require greater marking skill than convergent assessments, this
can involve training markers and/or detailing criteria.

> Where knowledge is the primary issue, convergent assessments can be
very useful. Because of their wide curricular coverage, they can be very important
in formative assessment to quickly and effectively highlight areas of weakness and
gaps in students’ knowledge. Where there is a core of knowledge that is a
fundamental base for the study of the subject, convergent assessment can be an
effective way of ensuring that it is in place. CAA is often used to provide broad
and rapid assessment of students’ knowledge, it can effectively identify gaps in
students’ knowledge using statistical analysis and reports.

> Divergent assessments by contrast are best suited when there may be a
difference of opinion based on interpretation. This is most obvious in an area such
as literary criticism, but can also be important in a medical diagnosis for example.
A divergent assessment - requiring students to explain the basis for their diagnosis
- can check students’ reasoning, and uncover misapprehensions that they might be
under. It also allows for valid diagnoses that may not have occurred to the question
setter.

Purposes of assessment

Assessment serves a number of purposes. The main purpose of summative
assessment is to measure student learning in a way that recognises it through the
award of credits or equivalent (the combination of which can then lead to a named

qualification). However, of equal importance is the recognition that assessment
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should also be an integral part of learning, or that summative as well as formative
assessment can, and does, facilitate student learning.

To ensure that the communication is as honest as possible it is crucial to
make sure that the assessment is both valid - in that it tests a relevant skill or
ability, and that it is reliable - in that the same result would be achieved if you
repeated the assessment

For the student, individual pieces of assessment provide a source of
motivation for study; they promote learning by providing feedback on performance
and help students to identify their strengths and weaknesses.

For the lecturer, assessment provides an opportunity to evaluate the
knowledge, understanding, ability and skills attained by different students. The
overall profile of student performance offers useful information for assessing the
effectiveness of course content and teaching methods, thereby facilitating
improvement.

For the institution, assessment provides information upon which decisions as to
students’ progression and the receipt of awards may be based. The assessment
process enables the institution to ensure that appropriate standards are being met,
in accordance with nationally agreed frameworks, such as subject benchmark
statements and the frameworks for higher education qualifications. Information
generated by assessment, such as mark or grade distributions, forms a valuable tool
for quality assurance and enhancement.

3. Fundamental principles of assessment
Validity and reliability.

Although validity and reliability are separate entities it makes sense to
consider them together because jointly they define the overall quality of
assessment. Conventional wisdom suggests that a valid test must always be
reliable, although this is being challenged in some quarters. A valid assessment is
one which measures that which it purports to measure, while a reliable assessment

IS one where the same results are gained time after time.
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A valid assessment is one which measures that which it is supposed to
measure. For example, a Physics assessment which insisted that answers had to be
written in German would not be a valid assessment as there is a good chance that
you would be testing students’ knowledge of German rather than their abilities in
Physics. It is important when designing an assessment that you consider whether it
does actually assess what you intend it to. There are several different types of

validity and it is worth considering each of these in turn.

Curricular (content) validity

The first overarching form is curricular validity - ensuring that the aims of
the curriculum are in keeping with what the students need to know. Without
curricular validity, not only is the assessment quality doubtful, but calls into
question the quality of the whole course. Ensuring curricular validity means
ensuring that the learning objectives for the course are closely related to the
desirable outcomes of a successful student.

struct validity

Construct validity is essentially how closely the assessment relates to the
domain that you wish to assess. Most assessments require broadly based skills
beyond the subject domain (e.g. the ability to read questions involving technical
terminology, to construct an essay, even the ability to turn up to the exam hall on
time). Some of these skills can be validly included as part of the assessment as they
could be considered to be implicit criteria within the learning objectives, while
other skills may not be. For example, a CAA which required a high level of
information technology skills would be inappropriate if you were testing students’
ability to read geological maps. Ensuring construct validity means ensuring that the
assessment content is closely related to the learning objectives of the course.

Predictive validity
Predictive validity suggests that predictions made on the basis of the

assessment results will be valid. For example you might predict that someone who
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scored an A in Biology (at A-level) might perform better in a degree course in
Biology than someone who failed. If that is the case, then the assessment can be
considered to have predictive validity. This type of validity is most important when
the primary purpose of the assessment is selective. Ensuring predictive validity
means ensuring that the performance of a student on the assessment is closely

related to their future performance on the predicted measure.

Reliability
A reliable assessment consistently gives the same results under identical
circumstances. A physics assessment which gave the same candidate three
different grades on three consecutive occasions, without any substantive change in
the candidate’s abilities in-between, would not be a reliable assessment. It is
important when designing an assessment that you consider whether the results
achieved will be consistent. There are several different ways of measuring

reliability.

Test-retest reliability

Test-retest reliability is the correlation between candidates’ attempts at the
same test. Where there is little test-retest reliability, the people who did well first
time round may not do well second time round. Obviously this is an important
consideration as it suggests that some element of the measure may be due to
chance rather than actual skills, ability and knowledge.
Parallel forms reliability
Parallel forms reliability is the correlation between candidates’ attempts at two
tests which are supposed to be identical. Where this type of reliability is lacking,
there is evidence that the tests are testing different things; suggesting that one or

both are not testing the pre-defined knowledge and skills - or domain- intended.
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Internal consistency

The internal consistency of a test is essentially a pseudo-measure of
reliability. Most of the time we do not have the luxury of constructing two separate
tests, or testing the students twice. Internal consistency is designed to measure
what would have happened had we done that. It is essentially the correlations
between the test items. It can be thought of as an estimate of the correlation
between the test that was actually delivered, and all of the other possible tests that
might have been constructed using those items.

Referencing

The referencing of an assessment is the basis of the judgement. There are
three main ways of referencing: against peers (norm-related referencing), whereby
the judgement is essentially a comparison between the student and other people;
against objective criteria (criterion referencing) where the judgement is a
comparison between the student’s abilities and the contents of a pre-defined
domain; and against the student her/himself (ipsotive referencing) where the
judgement is a comparison of the student’s performance on one area as against
prior performance, or performance on other areas.

Norm-related referencing

Norm-related referencing is the comparison of individuals with their peers.
This was popular through the mid-20th century, but has become rather
unfashionable in modern testing. It can be useful for selective purposes (e.g. for the
distribution of a scholarship to the 5 best students, or extra tuition to the 5 which
are struggling most), but gives little information about the actual abilities of the
candidates.

Norm referencing

Classic norm referencing involves delivering a test to a representative
sample of the type of students that you wish to assess, and developing norms based
on the results. These norms are then used to grade subsequent groups of students.

This can lead to anomalies where the group on which the norm was based becomes
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very different from the group that is currently taking the examination. This type of
referencing is normally credited with maintaining standards across time however,
as the curriculum and intake changes, these will not be reflected in the assessment
leading to unreliable results.
Cohort referencing

Cohort referencing is similar to norm referencing, however, it takes the
subgroup of candidates attempting the assessment as its base-line. Under this type
of referencing, the highest results are given to students who attain the best marks
relative to their peers who also took the assessment at the time. Unless you can be
confident that the intake remains unchanged, this makes for unreliable comparisons
across student groups, particularly where the cohort is small. Attainment of a high
grade can be as dependent on the performance of the other students taking the
assessment as on your own performance.

Criterion referencing

Criterion referencing is a comparison of an individual with pre-defined
criteria. It can be used for both formative and summative purposes, both
highlighting areas of weakness and determining whether candidates have achieved
an acceptable level in the areas they are expected to know about. Results can often
be misinterpreted, particularly by those who are more familiar with the older, norm
(related) referencing. It must be made clear to users of the assessment data that the
criteria for success is performance against learning objectives, rather than
performance against other students.

Ipsotive referencing

Ipsotive referencing is a comparison of an individual against him/herself.
Although generally unsuitable for selective purposes, Ipsotive referencing can be
extremely useful for diagnostic or formative purposes.

Difficulty (facility)

The difficulty of a question (or mark point) can be thought of as the proportion of

students who get the question correct. In order that students are separated out as
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much as possible it is desirable for assessments overall to have a difficulty level of
about 0.5 - so that the mean mark is roughly half of the marks available.

Where one question in an assessment carries a high proportion of the marks (e.g. a
25 mark essay question on a paper worth 40 marks), it is desirable for the difficulty
level of that question to be close to 0.5. In contrast where an individual question is
worth a lower proportion of the marks, it is quite acceptable for it to have a higher
or lower facility value.

Where a test is comprised of many questions, each worth a low proportion of
the total marks available, it is desirable to have questions which vary in difficulty,
so that candidates at all points of the ability stratum may be fully tested . It is,
however, undesirable for questions to have facility values above 0.85 or below
0.15.1, because at this level they are contributing little to overall measurement. The
closer the questions come to having a facility value of 0.5, the more they are
contributing to the measurement of the candidates.

Discrimination

Discrimination is a measure of how well the question distinguishes between
students - and thus how much information the question is providing. There are
several methods used to calculate the discrimination of a question, the most
common being the Pearson product- moment correlation between the question and
total score. This measure assumes unidimensionality. Where this is not the case
and the test is designed to examine more than one content area or skill, it may be
better to use the correlation between the question and the total of other questions
within the same domain as a measure of discrimination.

Being essentially a correlation, question discrimination can vary from +1.0
(where there is a perfect relationship between those who score high marks on the
question and those who score high marks on the test) to -1.0 (where there is a
perfect inverse relationship between those scoring high marks on the question and

on the test overall).
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In general question discrimination should be positive, unless there is good
reason to suppose that the assumption of unidimensionality has been violated. In
such a case, question discrimination should be positive within the sub-domain that
the question tests, or (if it is the only question representing the sub-domain) with
another more representative indicator of performance.

Negative question discrimination with a valid criterion should always be
regarded as suspect, however, there is no upper limit for this statistic: the higher
the correlation, the better the question discrimination, the better the question. In
general values below 0.2 are weak, and values above 0.4 are desirable. It should be
noted that questions with lower maximum marks, and those with extreme difficulty
levels have less potential for variance than those with higher maximum marks, and
hence are likely to have a lower discrimination

GRADING

Grading involves comparing a student’s performance with a pre-defined set of
standards. The two types of grading most commonly in use are norm referenced
grading, where the candidate’s performance is compared to other people who are
considered to have ‘set the standard’, and mastery learning where the candidate’s
performance is compared with a set of learning objectives. In practice most types
of grading involve combining the two types.

4. Scholars points about assessment

There is no generally agreed definition of assessment. Various definitions of

assessment and the role it plays in teaching and learning:

1. Assessment involves the use of empirical data on student learning to refine
programs and improve student learning. (Assessing Academic Programs in
Higher Education by Allen 2004)

2. Assessment is the process of gathering and discussing information from
multiple and diverse sources in order to develop a deep understanding of

what students know, understand, and can do with their knowledge as a result
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of their educational experiences; the process culminates when assessment
results are used to improve subsequent learning. (Learner-Centered
Assessment on College Campuses: shifting the focus from teaching to
learning by Huba and Freed 2000)

3. Assessment is the systematic basis for making inferences about the learning
and development of students. It is the process of defining, selecting,
designing, collecting, analyzing, interpreting, and using information to
increase students' learning and development. (Assessing Student Learning
and Development: A Guide to the Principles, Goals, and Methods of
Determining College Outcomes by Erwin 1991)

4. Assessment is the systematic collection, review, and use of information
about educational programs undertaken for the purpose of improving student
learning and development. (Assessment Essentials: planning, implementing,

and improving assessment in higher education by Palomba and Banta 1999)

In all academic settings, assessment is viewed as closely related to
instruction. Assessment is needed to help teachers and administrators make
decisions about students’ linguistic abilities, their placement in appropriate levels,
and their achievement. The success of any assessment depends on the effective
selection and use of appropriate tools and procedures as well as on the proper
interpretation of students’ performance. Assessment tools and procedures, in
addition to being essential for evaluating students’ progress and achievement, also
help in evaluating the suitability and effectiveness of the curriculum, the teaching
methodology, and the instructional materials.

Educational assessment can only truly reap benefits for education if it is
conceptualized as having the ultimate purpose of ensuring quality education.
However, the educational assessment water is muddied by different classifications
of assessment that focus on various levels of interrogation. The classification of

assessment as either summative or formative leaves something to be desired, as the
grouping of summative provides little indication of the use of the data (Newton,
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2007). This has led to the interrogation of the purposes of assessment on a much
more detailed level, such as assessment for: genuine improvement actions;
instructional purposes; supporting conversations; professional development;
encouraging self-directed learning; policy development and planning; meeting
accountability demands; legitimizing actions; motivating students and staff;
personnel decisions; student monitoring; placement; diagnosis; and resource
allocation (Newton, 2007; Schildkamp and Kuiper, 2010). The intended use and
audience/s impact the design and implementation of any assessment and causes
complications when data are used for anything other than its original purpose and
consumers. This approach of differentiating very specific uses, while valuable
when working in a particular topic area, is too detailed to help us conceptualize the
role of assessment in establishing overall educational quality on a systemic
level. Newton (2007) deals extensively with the importance of establishing clear,

meaningful and distinct groupings of assessment purposes. In line with Newton’s
(Newton, 2007) work and with adaptation from the arguments of Brookhart
(2001) and Black et al. (2003, 2010), this article employs a category grouping
approach based on assessment purposes.

Assessment to support learning is often referred to as formative assessment.
In line with the arguments of Brookhart (2001) and Black et al. (2003, 2010), who

emphasize the pedagogical role that summative assessment plays in supporting

learning. Summative assessment has been judged by both students (Brookhart,

2001) and educators (Black et al., 2010) to serve not merely as a tool for reporting

learners’ progress but to support learning. Assessment to support learning refers to
the interaction between learning and assessment that is forward going. This means
employing assessment data in a diagnostic approach to determine competence,
gaps, and progress so learners may adapt their learning strategies and teachers
their teaching strategies (Black and Wiliam, 1988; Black, 1998). This role is
usually, but not solely associated with formative assessment. This type of

assessment—~be it formative or summative—may be a distinct event or integrated
into the teaching practice. It is employed to determine the degree of mastery

attained to that point and to inform the learning required to move toward mastery.
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Formative assessment in particular usually has a high frequency and focuses on

smaller units of instruction (Bloom et al., 1971; Newton, 2007).

There is no doubt that concerted efforts are directed toward improving the
classroom assessment environment and progress is being made (Black et al., 2010).
Timely, formative data are essential for continuing such informed improvements in
education. Unfortunately though, such data are often lacking.

The classroom environment is where the majority of regular assessments take
place to support learning. This mostly represents a low stakes environment where
cheating, inadequate student and educator effort, classroom dynamics, and school
complexities make for a less than optimum testing environment (Dorans
2012; Wise and Smith, 2016; Brown, 2017). The value and importance of valid,
reliable assessment data to inform decision-making and to plan monitoring is
uncontested (William et al., 2004; DelLuca and Bellara, 2013), however, highlights
the inconvenient truth that our assumption that assessment data are always
trustworthy and subject to appropriate scrutiny is a fallacy. This basic assumption
often remains unchallenged and leads to decisions based on data which has no
more value than the gut instinct of educators or teacher experience. This is a
particular risk in the non-standardized, formatively orientated assessment
environment of the individual classroom, which is mostly employed in support of
learning.

An over-emphasis of assessment to support learning may lead to an over-
dependence on norm referencing. As both formative and summative assessment
usually takes place in the classroom environment, the educator’s judgment is easily
modulated to focus on the skill levels of the group. Learner performance is thus
compared to that of the other learners in the class or level. In such a case, it may
well happen that the learners in a particular school have commenced at a
disadvantage, having not attained the quality standards required of the particular
level of study. In the absence of comparison to these standards and performance of
learners in other institutions throughout the system, the learners’ attainment may
be over-estimated, leaving them ill-equipped to compete with learners from other
institutions.
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2.LECTURE: LANGUAGE COMPETENCES ASSESSMENT.
HISTORY OF LANGUAGE TESTING

PLAN:
1. History of testing
3. Testing design
4. Testing specifications
Keywords: Testing
TESTING

Tests have a way of scaring students. How many times in your school days
did youfeel yourself tense up when your teacher mentioned a test? The anticipation
of theupcoming “moment of truth” provoked feelings of anxiety and self-doubt
alongwith a fervent hope that you would come out on the other end with at least a
sense of worthiness. The fear of failure is perhaps one of the strongest
negativeemotions a student can experience, and the most common instrument
inflictingsuch fear is the test. You are not likely to view a test as positive, pleasant,
oraffirming, and, like most ordinary mortals, you intensely wish for a
miraculousexemption from the ordeal.

And yet, tests seem as unavoidable as tomorrow’s sunrise in virtually
alleducational settings around the world. Courses of study in every disciplineare
marked by these periodic milestones of progress (or sometimes, in the perceptionof
the learner, confirmations of inadequacy) that have become conventionalmethods
of measurement. The gate-keeping function of tests—from classroom achievement
tests to large-scale standardized tests—has become anacceptable norm.

Now, just for fun, take the following quiz. All five of the words are found
instandard English dictionaries, so you should be able to answer all five items
easily,right?

Directions: In each of the five items below, select the definition that correctly

defines the word. You have two minutes to complete this test!

1 .onager
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a. a large specialized bit used in the final stages of oil well drilling
b. in cultural anthropology, an adolescent approaching puberty

c. an Asian wild ass with a broad dorsal stripe

d. a phrase or word that quantifies a noun

2. shroff

a. (Yiddish) a prayer shawl worn by Hassidic Jews

b. a fragment of an ancient manuscript

c. (Archaic) past tense form of the verb to shrive

d. a banker or money changer who evaluates coin

3. hadal

a. relating to the deepest parts of the ocean below 20,000 feet

b. one of seven stations in the Islamic hajj, or pilgrimage, to Mecca
c. a traditional Romanian folk dance performed at spring festivals
d. pertaining to Hades

4. chary

a. discreetly cautious and vigilant about dangers and risks

b. pertaining to damp, humid weather before a rainstorm

C. optimistic, positive, looking on the bright side

d. expensive beyond one’s means

5. yabby

a. overly talkative, obnoxiously loquacious

b. any of various burrowing Australian crayfishes

c. a small horse-drawn carriage used in Victorian England for transporting
one or two persons

d. in clockwork mechanisms, a small latch for calibrating the correct time

Now, how did that make you feel? Probably just the same as many learners

feelwhen they take multiple-choice (or shall we say multiple-guess?), timed,
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“tricky”’tests. To add to the torment, if this were a commercially adminiStered
standardized

test, you would probably get a score that, in your mind, demonstrates that you
didworse than hundreds of people! If you’re curious about how you did on the
quiz,check your answers by looking at end of this lesson.

Of course, this little quiz on obscure, infrequently used English words is not
anappropriate example of classroom-based achievement testing, nor is it intended
tobe. It was designed to be overly difficult, to offer you no opportunity to use
contextualclues, and to give you little chance of deciphering the words from
yourknowledge of English. It’s simply an illustration of how tests make us feel
much ofthe time.

Here’s the bottom line: Tests need not be degrading or threatening to your
students.

Can they build a person’s confidence and become learning experiences? Canthey
become an integral part of a student’s ongoing classroom development? Canthey
bring out the best in students? The answer is yes. That’s mostly what this module
iIs about: helping you as a teacher create more authentic, intrinsically
motivatingassessment procedures that are appropriate for their context and
designed to offerconstructive feedback to your students.

To reach this goal, it’s important to understand some basic concepts: What do we
mean by assessment! What is the difference between assessment and a test? And
howdo various categories of assessments and tests fit into the teaching-learning

process?

Answers to the analogies quiz: 1.¢,2.d,3.a,4.a,5.B
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BRIEF HISTORY OF STANDARDIZED TESTING

We can trace the roots of the standardizing testing back to ancient China
where, government jobs were assigned accordingto thescores oftests, mainly

withquestions aboutConfucian philosophyand poetry.

This Imperial examination system, formally started during the Sui Dynasty
in 605 B.C., consisted of military strategy, civil law, revenue and taxation,
agriculture, geography, and the philosophical works of Confucius and his disciples.
They designed tests for various levels of assignments within the government. Each
degree required a more specific content knowledge. In Ancient Greece, Socrates
had used a system where he tested his students through dialogue. There were not
necessarily right or wrong answers but creation of more dialogue and a higher
knowledge was the purpose. Essay type tests were favored over multiple choice

methods.

1838 American educators begin articulating ideas that would soon be
translated into the formal assessment of student achievement.1840 to 1875
establishes several main currents in the history of American educational testing
including formal written testing begins to replace oral examinations administered
by teachers and schools at roughly the same time as schools changed their mission
from servicing the elite to educating the masses. In 1900 College Entrance
Examination Board is established and in 1901, the first examinations were
administered around the country in nine subjects. By 1930 multiple-choice tests are
firmly entrenched in the schools. Not surprisingly, the rapid spread of multiple
choice tests kindled debate about their drawbacks. Critics accused them of
encouraging memorization and guessing, of representing “reactionary ideals” of

instruction, but to no avail. Efficiency and ‘‘objectivity’ won out.

With the Industrial Revolution, children were led to a more formalized
schooling system where they were forced to study a set curriculum. Increasing

number of students in schools created a need for a more practical systems
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and standardized testing became a standard practice. This system further led to
creation of SAT in 1926 as the Scholastic Aptitude Test, and then later ACT in

1956 (American College Testing) as alternatives and competitors.

A good language test should have a positive effect on learning and teaching.
Such a test should aim at specifying areas of difficulties experienced by the class
or the individual students so that additional practice and corrective exercises can be

given.

A good language test should also measure students’ performance without
setting “traps” for them. It should be developed well to provide an opportunity for

students to show their ability to perform certain language tasks.

On the other side, the test should enable the teachers to find out which parts
of the language program cause difficulty for the class. In this way, the teachers can
evaluate the effectiveness of the syllabus as well as the methods and materials they

are using.

Although language testing is a fundamental part of learning and teaching in
school today, it is at any level a highly complex process because it must be based

on theory as well as practice.

A written language test is a classic example of formal assessment where
students should be aware of being tested for a reason. There are some various
characteristics that should be taken into account when constructing and using a
language test. These qualities should be addressed with high consideration in order

for a language test to have the positive effect.
A good language TEST SHOULD BE:
1. RELIABLE:
Reliability is consistency, dependence and trust. This means that the results

of a reliable test should be dependable. They should be consistent (remain stable,
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should not be different when the test is used in different days). A test that is called
reliable yield similar results with similar group of students took the same test under
identical conditions. Thus reliability has three aspects: reliability of the test itself,
reliability of the way in which it has been marked, and reliability of the way in
which it has been administered. The three aspects of reliability are named:

equivalence, stability and internal consistency (homogeneity).

The first aspect, equivalence, refers to the amount of agreement between two
or more tests that are administered at nearly the same point in time. Equivalence is
measured through administering two parallel forms of the same test to the same
group. This administration of the parallel forms occurs at the same time or
following some time delay. The second aspect of reliability, stability, is said to
occur when similar scores are obtained with repeated testing with the same group
of respondents. In other words, the scores are consistent from one time to the next.
Stability is assessed through administering the same test to the same individuals
under the same conditions after some period of time.The third and last aspect of
reliability is internal consistency (or homogeneity). Internal consistency concerns
the extent to which items on the test are measuring the same thing. There are three

factors affect test reliability:

1. The length of the test. Longer tests produce more reliable results than very
brief quizzes. In general, the more items on a test, the more reliable it is

considered to be.

2. The administration of the test which include the classroom setting (lighting,
seating arrangements, acoustics, lack of intrusive noise etc.) and how the teacher

manages the test administration.
3. Affective status of students. Test anxiety can affect students’ test results.
2. VALID:

The term validity refers to whether or not the test measures what it claims to

measure. On a test with high validity the items will be closely linked to the test’s
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intended focus. Unless a test is valid it serves no useful function.One of the most
important types of validity for teachers is content validity which means that the test
assesses the course content and the outcomes using formats familiar to the
students. Content validity is the extent to which the selection of tasks in a test is
representative of the larger set of tasks of which the test is assumed to be a sample.
A test needs to be a representative sample of the teaching contents as defined and
covered in the curriculum. Like reliability there are also some factors which affect

the validity of test scores.

Factorsinthetest:

. Unclear directions to students to respond the test.

. Difficulty of the reading vocabulary and sentence structure.
. Too easy or too difficult test items.

. Ambiguous statements in the test items.

. Inappropriate test items for measuring a particular outcome.
. Inadequate time provided to take the test.

. Length of the test is too short.

. Test items not arranged in order of difficulty.

Factors in test administration and scoring:

. Unfair aid to individual students, who ask for help,

. Cheating by students during testing.

. Unreliable scoring of essay type answers.

. Insufficient time to complete the test.

. Adverse physical and psychological condition at the time of testing.

Factorsrelatedtostudents:

. Test anxiety of the students.

. Physical and Psychological state of the student.
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3. PRACTICAL:

Practical test is the test that is developed and administered within the available
time and with available resources. Based on this definition, practicality can be
measured by the availability of the resources required to develop and conduct the
test. Practicality refers to the economy of time, effort and money in testing.
Practical test should be easy to. design, easy to administer, easy to mark and easy
to interpret its results. Traditionally, test practicality has referred to whether

we have the resources to deliver the test that we design.
A test is practical when it:

isnottooexpensive,

stays with appropriate time constraints,

Is relatively easy to administer, and

has a scoring/evaluation procedure that is specific and time efficient...
4. Discriminate:

All assessment is based on comparison, either between one student and another, or
between students as they are now and as they were earlier. An important feature of
a good test is its capacity to discriminate among the performance of different
students or the same student in different points in time. The extent of the need to

Discrimination varies according to the purpose of the test.

5. Authentic:

Authenticity means that the language response that students give in the test is
appropriate to the language of communication. The test items should be related to
the usage of the target language. Other definitions of authenticity are rather similar.
The Dictionary of language testing, for instance, states that “a language test is said
to be authentic when it mirrors as exactly as possible the content and skills under
test”. It defines authenticity as “the degree to which test materials and test

conditions succeed in replicating those in the target situation”. Authentic tests are
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an attempt to duplicate as closely as possible the circumstances of real-life
situations. A growing commitment to a proficiency-based view of language

learning and teaching makes authenticity in language assessment necessary.

TABLE 1. THE SAMPLE OF THE TEST’S CONSTRUCTS

The construct Definition Sub-constructs Number of
questions

Grammatical The learner’s Pasttense 4

competence ability to use Askingwh-questions | 3

grammatical rules
accurately in
relation to their

needs.
Sociolinguistic The learner’s Introducingthemselves | 2
competence ability to express | Complaining 2
accurate meaning | Respondingto all
using specific complaint
functions.
Discourse The ability to Usingpronouns 4
competence produce coherent | Usingconjunctions 4
text.

Types of test techniques
Formal and informal testing:

http://www?2.vobs.at/ludescher/testing/types of test techniques.htm

Formal testing:
testees are told in advance what they need to know,
what the criteria are for success,
and so on.
Informal testing
a homework assignment
questions asked during the routine give-and-take of classroom interaction

textbook exercises.
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1.

ELICITATION TECHNIQUES

Questions and answers.
Simple questions, very often following reading, or as part of an interview; may
require short or long answers:
What is the (family) relationship between David Copperfield and MrMurdstone?
2. True/false.
A statement is given which is to be marked true or false. This may also be given as
a question, in which case the answer is yes or no.
Addis Ababa is the capital of Egypt. Is Addis Ababa the capital of Egypt?
3. Multiple-choice.
The question consists of a stem and a number of options (usually four), from which
the testee has to select the right one.
A person who writes books is called
a) a booker. b) an editor. c) an author. d) a publisher.
4, Gap-filling and completion.
The testee has to complete a sentence by filling a gap or adding something. A gap
may or may not be signalled by a blank or dash; the word to be inserted may or
may not be given or hinted at.
They (go) to Australia in 1980. Or
They to Australia in 1980. (go) Or
A Is someone who writes books. Or
I've seen that film, (never)
5. Matching.
The testee is faced with two groups of words, phrases or sentences;
each item in the first group has to be linked to a different item in the second.
large small
unhappy many
a lot big
little sad
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6. Dictation.

The tester dictates a passage or set of words; the testee writes them down.

7. Cloze.

Words are omitted from a passage at regular intervals (for example, every seventh
word). Usually the first two or three lines are given with no gaps.

The family are all fine, though Leo had a bad bout of flu last week. He spent most

of it lying on the sofa watching when he wasn't sleeping!
His exams in two weeks, so he is about missing school, but
has managed to quite a lot in spite feeling ill.

8. Transformation.

A sentence is given; the testee has to change it according to some given
instruction.

Put into the past tense: | go to school by bus.

9. Rewriting.

A sentence is given, the testee rewrites it, incorporating a given change of
expression, but preserving the basic meaning.

He came to the meeting in spite of his illness. Although ....

10. Translation.

The testee is asked to translate expressions, sentences or entire passages to or from
the target language.

11. Essay.

The testee is given a topic, such as 'Childhood memories', and asked to write an
essay of a specific length.

12. Monologue.

The testee is given a topic or question and asked to speak about it fora minute or
two.

Which you will choose to use for a certain testing purpose will probably depend

mainly on the following considerations:
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1)  What will it tell me about the testee's knowledge? In other words, for what
type of knowledge might it be a valid test?

2) How easy is it to compose?

3) How easy is it to administer?

4) How easy is it to mark?

Critical study of elicitation techniques

1. Questions and answers

These can be used to test almost anything. The more 'closed' the question is (that
is, the fewer the possible options for correct answers), the easier the item will be to
mark. It is fairly easy to compose and grade closed-ended questions; more open,

thought-provoking ones are more difficult, but may actually test better.
2. True/false

This does not directly test writing or speaking abilities: only listening or reading. It
may be used to test aspects of language such as vocabulary, grammar, content of a
reading or listening passage. It is fairly easy to design; it is also easy to administer,

whether orally or in writing, and to mark.
3. Multiple-choice

This may be used for the same testing purposes as true/false items; it does test
rather more thoroughly since it offers more optional answers and is
obviously very easy to mark. It is administered more conveniently through writing;
but note that since the reading of the question-and-options is fairly time-
consuming, the process of comprehension of the actual question items may take
more time and effort than the point ostensibly tested, which raises problems of
validity. Another important problem is that good multiple-choice questions are

surprisingly difficult to design: they often come out ambiguous, or with no clear
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right answer, or with their solutions over-obvious. They are to be approached

with caution!
4. Gap-filling and completion

"his usually tests grammar or vocabulary, as in the examples. It is tedious to
compose, though not so difficult as multiple-choice; it is more easily administered
in writing than in speech; the marking is usually simple. You may need to be aware

that there is more than one possible right answer.
5. Matching

This usually tests vocabulary, and is rather awkward to administer orally: thus it is
best presented written on the board or on paper, though responses may be either
oral or in writing. Items can be time-consuming and difficult to compose, and
again, there may be alternative 'right' answers to any particular item. Answers are

fairly easily checked.
6. Dictation

This mainly tests spelling, perhaps punctuation, and, perhaps surprisingly on the
face of it, listening comprehension: people can only usually write words down
accurately from dictation if they understand them. It does not, however, test other
writing skills or speech, and involves very little reading. It may supply some
information on testees' passive knowledge of pronunciation, grammar and
vocabulary. It is very easy to prepare and administer; it is relatively easy to mark,
though there may be a problem deciding how much weight to attribute to different

mistakes.

7. Cloze
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This tests (intensive) reading, spelling, and to some extent knowledge of
vocabulary and grammar. It can be adapted to 'target' specific language items, by,
for example, omitting all the verbs (in which case it is not, strictly speaking,
‘cloze’, but rather 'gap-filling’). It is fairly easy to prepare and administer. Marking
can be tricky: you may find it difficult sometimes to decide if a specific item is

‘acceptable’ or not.
8. Transformation

This item is relatively easy to design, administer and mark, but its validity may be
suspect. It tests the ability of the testee to transform grammatical structures, which
IS not the same as testing grammar: a testee may perform well on transformation
items without knowing the meaning of the target structure or how to use it in

context. Marking is fairly straightforward.
9. Rewriting

This tests the same sort of thing as transformation, but is likely to reflect more
thorough knowledge of the target items, since it involves paraphrasing the entire
meaning of a sentence rather than transforming a particular item. It is, however,
more difficult to compose, and the marking may be more subjective. It is, as its

name suggests, usually done in writing.
10. Translation

A technigque which, at the time of writing, is for various reasons rather unpopular,
but in my opinion undeservedly so. In a monolingual class whose teacher also
speaks the learners' mother tongue, the translation of a 'bit' of language to or from
the target language can give very quick and reliable information on what the testee
does or does not know, particularly when it involves entire units of meaning
(phrases, sentences) within a known context. Translation items are also relatively

easy to compose - even improvise, in an informal test - and administer, in either
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speech or writing. Marking may sometimes be more difficult, but not prohibitively

sO.
11. Essay

This is a good test of general writing abilities. It is relatively easy to provide a
topic and tell the class to write an essay about it but marking is extremely difficult
and time-consuming. It must be clear in advance, both to you and to the students,
how much emphasis you are going to lay on language forms, such as spelling,
grammar, punctuation, and how much on aspects of content, such as interest and

originality of ideas, effectiveness of expression, organization
12. Monologue

This tests oral fluency in 'long turns' - something not everyone can do in their
mother tongue! It also tests overall knowledge of pronunciation, grammar and
vocabulary. To choose a topic and allot it is not so difficult; to assess is very
difficult indeed, demanding concentration and a very clear set of criteria and

weighting system.

Discussion questions:
How can language teachers use information about their student’s knowledge
and skills of language before, during, and after a lesson to better support their
language development?
Can tests become an integral part of a student’s ongoing classroom
development?
When was the first standardized tests used?
What skills were tested in ancient China?
What was the difference between Chinese and Greece testing methods?
What competences does language competence include?

What does each competence assess in language learners?
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TASK.Read the text Critical study of elicitation techniquesand find proper
answers.

What difficultiesshould be taken into consideration while creating tests?
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IV. AMAJIUA MAIITYJIOT MATEPUAJLIAPHU

1-Amanuit mawynrom: Tua OWIUII JapaKacuHH 0axoJ1all TAMOHIWILIAPH.
baxoJsam Me30HJIapUMHU APATHIL Ba yJIapaaH camapaau GpouaasaHuIl.

(2 coam)
Pexa:

1. Factors to consider when developing assessments
2. Practicing designing assessment criteria

Language Testing and Assessment

Aim: to familiarize participants with course description and its assessment
specifications

Objectives:
e to explore participants’ experience/understanding on language testing and
assessment;
o to familiarize participants with Course Description, Assessment Profile;
e to explore different assessment modes, assessment criteria and their
importance in language teaching.

Time: 80 minutes

Handouts: Handout 1. Course description/assessment specifications, Handout 2.
True/False statements, Handout 3. Assessment types, Handout 4. Assessment
criteria

Activity 1 (5 min) Ask participants the following questions (if possible write
key words on the white board):

» What is testing?
= What is assessment?
= \What is evaluation?

Elicit answers from the Ps and sum up:

EVALUATION —  thinking carefully about something before making
judgment about its value, importance or quality

ASSESSMENT —  the evaluation of a student’s achievement or

proficiency; a process which involves gathering and
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documenting information about the achievement,
knowledge, skills and abilities of an individual.
TESTING - an examination of somebody’s knowledge or ability, consisting
of questions for them to answer or activities for them to carry
out. (Macmillan English Dictionary for Advanced Learners)

Tell Ps aim and objective of the session.

Invite groups to plenary discussion.

Activity 2. (15 min) Handout 1a. The course description

e Give the Language Testing and Assessment course description to
participants (Handout 1a) and 2 minutes to read it (individually);

e Ask the Ps to read the course description and do the task (Handout
1b)

Give Handout 1b and ask Ps to do True /false statements

(key: A)F;B)T;CO)F;DF,E)T;F)T;G)F)
Activity 3. (10 min.) Handout 2. Assessment profile and specifications

Draw Ps’ attention to assessment profile and specification, and ask them to discuss
the following questions:
- How many types of assessment are there?

- What is Analytical Report? How many words do analytical report should
contain? Do students develop new tests to analyze? Please comment your
answer.

- What are the assessment criteria of this task?
- What do students do in project work?
Activity 4 (25 min) An extract from a lesson

Tell participants to take the role students for 20 minutes. Tell them that you are
going to present an extract from a lesson. Ask them be active during the lesson.

Sample lesson
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o Tell that Spolsky(1984) has referred to three generations in the evolution of
language testing. Ask participants to match three generations to the brief

definitions.

e Ask them to explain their choice in the plenary.

Generations

Definitions

a) Traditional

3. Tests linked to the grammar-translation method of
teaching; items test language that is unrelated to any social
context or use.

b) Modern

1. Tests linked to the behaviourist-structural method of
teaching; stimulus-response items test isolated pieces of
language

c) Post modern

2. Tests linked to the communicative method of teaching;
test items seek to replicate the psycho-social nature of
authentic language use..

e Ask participants look at the test items and say whether they are first, second
or third generation items.

1. The oral interview

1St

2. The written composition, eg ‘a School Speech Day’ | 1%

3.a multiple-choice item, eg the opposing of strong is: | 2™

a)short
b)poor
c)weak
d)good

4.a blank-completion item, eg: 2"

The man who flies an aeroplane is a

5.picture description, two pictures are given and a 3"

student is asked to describe two pictures and answer

the given question:

Tell that for each skill, three sample items are given. Tell participant to

work in groups of three to arrange the sample chronologically by stating whether

they are 1%, 2" or 3" generation.
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Reading

A passage from an encyclopedia follow by series of multiple-choice 2
questions.
A passage from a literary source followed by open-ended questions. 1

An authentic text from a financial; newspaper accompanied by a blank 3

pie-chart which must be labeled with data from the text.

Writing
Replying to an input letter 3
Writing 200 words about a visit to a zoo. 1
Completing a passage from which words have been deleted. 2
Listening

An extract from a written text is read aloud; students then reproduce the |1

text in their own words.

A specially-written dialogue is heard on tape; students then answer 2

multiple-choice questions.

A tape of a railway station announcement is played; students completea |3

table with details of the train they want to catch.

Speaking

Two students discuss a practical problem and then report their solutionto | 3

the assessor.

The student reads a series of sentences aloud; the examiner gives marks | 2
for each minimal pair (ship/sheep) which is pronounced correctly and

distinctly.

The student is interviewed by the examiner, who asks a series of 1

unrelated questions.

e Tell that this is the end of a sample lesson. Ask participants to answer the
following questions:

What is the topic of the lesson? (evaluation of language testing)
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What objective is put on the lesson? Make students familiar with the evaluation of
language testing.
Which of the following learning outcomes are expected?

e an ability to critically evaluate assessment tools (+)

e an ability to design and use limited range of assessment tools

Which of the following teaching approaches are used during the lesson?.

Mini-lectures

Workshop sessions (+)

Self study

Case studies

Analysis of assessment tools

Activity 5 Specifying topics and writing objectives with outcomes

Time: 25 min
Materials: handout 4
Procedure:

e Distribute handout 4, ask participants to work in groups and read the topics
written in the first column

e Ask participants by referring to the example fill in the table with possible
subtopics, objectives and outcomes for each topic.

e Say that answers of each group can vary.

e Once they have finished, elicit random answers in the plenary.
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Suggested answers:

Topics Possible Subtopics | Objectives Outcomes
Assessment eg. eg. eg.
Summative By the end of the Students will be able
assessment module students will | to design and use
be aware of test objective tests to test
types which take learners progress at the
place at the end of | end of the course
language course
eg. eg. eg
Testing methods Objective testing By the end of the Students will be able
(testing reading and | lesson students will | to design and apply

listening)

Subjective testing
(testing writing and
speaking)

demonstrate the
ability to work with
the functions and
applications of
subjective and
objective test

objective and
subjective tests

methods
eg. eg. eg
How to assess Testing reading By the end of the Students will be able

language skills and
aspects

lesson students will
be familiarized with
the principles of
testing reading

to construct and
administer reading
tests appropriately.

Types of tests

eg.

Test types
(proficiency,
progress, diagnostic,
placement,
achievement)

eg.

By the end of the
lesson students will
be familiarized with
the aims and
principles of
different types of
language tests

€g

Students will be able
to design , evaluate
and use different test

types
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eg. eg. eg
Alternative ways of Project works, By the end of the Students will be able
assessment portfolio assessment, | lesson students will | to creatively design
Self-assessment and | be able to analyse different alternative
ect. the appropriateness | tasks and critically
of alternative ways | evaluate them.
of assessment to
certain teaching
contexts
HANDOUTS

Activity 2, Handout 1a
Language Testing and Assessment
Introduction
Compulsory, Year 4, 44 hours, Semester 7 and 8.
Aims:

e to acquaint students with the theory and practice of assessment and testing

e to develop students’ ability to differentiate between the purpose and focus of
assessment

Objectives
By the end of the course students will:

e be aware of basic principles of language assessment

e be aware of different types of language tests

e De able to analyse the appropriateness of alternative ways of assessment to
certain teaching contexts

e Dbe aware of different types of continuous assessment

e De able to design assessment tools and plan assessment procedures
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Indicative content

e Assessment:
o summative; formative;
e Testing:
o Evaluation of language testing
o validity, reliability, practicality
o Criterion referencing; norm referencing
o Specification
o Test types (proficiency, achievement, progress, etc.)
e CEFR (Common European Framework of Reference)
e Test methods (mcq., multiple matching, etc.); Basics of test design
(instruction, distracters, etc.)
e How to test/ assess
o Writing
o Reading
o Listening
o Speaking
o Integrated skills
o Vocabulary
o Grammar
e Alternative ways of assessment (portfolio assessment, self-assessment,
project work, logs, reflection tools, etc.)
e Planning assessment
e Washback (influence of assessment on teaching)

Approaches to teaching and learning

e Mini-lectures
e Workshop sessions
e Self study
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o Case studies
e Analysis of assessment tools

Learning outcomes
Students should have developed:

e an ability to critically evaluate assessment tools

e an ability to design and use limited range of assessment tools

Semester 7

Continuous Assessment 40%
e Participation 10%
e Test analysis (Analytical Report see specification) 30%

Mid course assessment

e Test analysis 30%

Final assessment

e Project work 30%

Activity 2, Handout 1b. True/False statements

A)This course is taught in semesters 5-6.

B) Students will be able to analyze, develop and plan assessment procedure.
C) Only theory of testing is introduced in this course.

D) Students will analyse and develop only multiple-choice questions.

E) Students will know about different test types.

F) Portfolios, logs, and project works are considered as an alternative ways of
assessment

G) Students will only discuss how language skills are assessed. Activity 3,
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Handout 2
Language Testing and Assessment
Assessment Specification
Test analysis
Analytical Report: students analyze language tests from previous language
courses (Yearl, Year 2) and write analytical report (max 350-550 words). The

language test analysis should cover at least two of the following aspects: focus,

instructions, face validity, construct validity, reliability, practicality, test methods.

Assessment criteria: 40%

o Task fulfillment 10%

e Awareness of principles for analysing the given aspects 10%
e Awareness of basics of test development 10%

e Participation 10%

Test analysis

Students develop assessment criteria for evaluating one of the alternative ways of
assessment such as portfolios, logs, essays, reflective writing, diaries, project work,
etc. students can use first or second year students’ portfolios, written works, etc for

completing this task.
Assessment criteria:30%

o Task fulfilment 10%
e Appropriateness of criteria 10%
e Appropriateness of assessment tools (does he/she choose appropriate

tool to create criteria)  10%
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Project work specification

Students, in groups of 4 people, develop a progress test with assessment

criteriato assess(including at least 2 test methods: multiple choice, banked/gap

filling, multiple matching):

Group 1 — grammar + vocabulary
Group 2 — reading

Group 3 — listening

Group 4 —writing

Group 5 — speaking

Test specification also should be provided by each group.

(Note: Ss may use textbooks that are available at the secondary

schools/colleges, and choose a unit)

Assessment criteria 30%

A A

task fulfilment 6%

coverage of the focus (language skill/language area) 6%
appropriate use of different test methods 6%

design, layout, and instruction of the test 6%

appropriateness of assessment criteria and specification 6%

Activity 4, Handout 3a

Sample lesson

Match three generation of testing to the brief definitions. Explain your choice in

the plenary.

Generations Definitions
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a) Traditional 1. Tests linked to the behaviourist-structural method of
teaching; stimulus-response items test isolated pieces of
language.

b) Modern 2. Tests linked to the communicative method of teaching;
test items seek to replicate the psycho-social nature of
authentic language use.

c¢) Post modern 3. Tests linked to the grammar-translation method of
teaching; items test language that is unrelated to any social
context or use.

Activity 4, Handout 3b

Look at the test items and say whether they are first, second or third generation
items.

3. The oral interview

4. The written composition, eg ‘a School Speech Day’

3.a multiple-choice item, eg the opposing of strong is:
a)short
b)poor
c)weak
d)good

4.a blank-completion item, eg:

The man who flies an aeroplane is a

5.picture description, two pictures are given and a student is asked

to describe two pictures and answer the given question:

Activity 4, Handout 3c

For each skill, three sample items are given. Work in groups of three to arrange the
sample chronologically by stating whether they are 1%, 2", or 3" generation.
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Reading

A passage from an encyclopedia follow by series of multiple-choice

questions.

A passage from a literary source followed by open-ended questions.

An authentic text from a financial; newspaper accompanied by a blank

pie-chart which must be labeled with data from the text.

Writing

Replying to an input letter

Writing 200 words about a visit to a zoo.

Completing a passage from which words have been deleted.

Listening

An extract from a written text is read aloud; students then reproduce the

text in their own words.

A specially-written dialogue is heard on tape; students then answer

multiple-choice questions.

A tape of a railway station announcement is played; students complete a

table with details of the train they want to catch.

Speaking

Two students discuss a practical problem and then report their solution to

the assessor.

The student reads a series of sentences aloud; the examiner gives marks
for each minimal pair (ship/sheep) which is pronounced correctly and
distinctly.

The student is interviewed by the examiner, who asks a series of

unrelated questions.
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Activity 4, Handout 3d

Answer the following questions:

What is the topic of the lesson?

What objective is put on the lesson?

Which of the following learning outcomes are expected:

e an ability to critically evaluate assessment tools
e an ability to design and use limited range of assessment tools?

Which of the following teaching approaches are used during the lesson?.

e Mini-lectures

e Workshop sessions

e Self study

e Case studies

e Analysis of assessment tools

Activity 5, Handout 4

Topics Subtopics Objectives Outcomes
Assessment eg. eg. eg.
Summative By the end of the lesson | Students will be able to
assessment students will be aware | design and use objective
of test types which take | tests to test learners
place at the end of progress at the end of the
language course course
eg. eg. eg
Testing methods
eg eg. eg

How to assess
language

skills and aspects
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Test types

eg.

eg.

€9

Alternative ways | eg.
of assessment

eg.

g

2-Amanuii mamryJaot: baxonam Ba marepuan tyminam. KomMyHukaTuB Ba
Basudara acocJJaHraH TWI ypraTumyia 0axoJan Me30HJIAPUHHA KYJLIAIIL.
AnbTepHaTuB 6axosam. CuHGHA TaAKUK KAJUIIL. (2coaT)

Pexa:

1. Analysing what is task based language assessment
2. Four main features characterize TBLA.

WHAT IS TASK-BASED LANGUAGE ASSESSMENT,OR TBLA?
TBLA is a framework for language testing / assessment that takes the task as the
fundamentalunit for assessment and testing. It is based on the same underlying
principles as TBLT, but extends them from the learning-and-teaching domain to
the testing domain. Specifically, as in TBLT methodology, testing / assessment in
TBLA is also organized around tasks rather than in terms of grammar or
vocabulary. For instance, Long and Norris (2000: 600) state that “genuinely task-
based language assessment takes the task itself as the fundamental unit of analysis,
motivating item selection, test instrument construction and the rating of task
performance.” As in TBLT methodology too, the main goal and validity of TBLA
IS measured against the extent to which it can successfully achieve a close link
between the testee’s performance during the test and his performance in the real
world. For instance, Ellis (2003: 279) states that “task-based testing is seen as a
way of achieving a close correlation between the test performance, i.e. what the
testee does during the test, and the criterion of performance, i.e. what the testee has

to do in the real world.” Assessment tasks are thus viewed as “devices for eliciting
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and evaluating communicative performances from learners in the context of
language use that is meaning-focused and directed towards some specific goal”
(ibid.).

Four main features characterize TBLA.

First, it is a formative assessment; that is, it is an assessment undertaken as part of
an instructional program for the purpose of improving learning and teaching.
Second, it is a performance-referenced assessment; that is, it is an assessment that
seeks to provide information about learners’ abilities to use the language inspecific
contexts, that is directed at assessing a particular performance of learners, and
thatseeks to ascertain whether learners can use the L2 to accomplish real target
tasks. Third,itis a direct assessment; that is, it is an assessment that involves a
measurement of language abilities that involves tasks where the measure of the
testee’s performance is incorporated into the task itself, like information-transfer
test tasks such as information-gap, opinion-gap,and reasoning-gap tasks. It must be
noted, however, that direct assessment still involvessome level of inferring because
it is necessary to observe performance and then infer abilityfrom that performance.
Put differently, you can measure outcomes, but you are still left withinferring the
ability that produced the outcome. Fourth, it is an authentic assessment; thatis, it is
an assessment that involves either real-world language use (or as close as
possibleto this), or the kinds of language processing found in real-world language
use, that is, thetest task’s characteristics must match those of the target-language
task (Ellis, 2003: 285).

COMPONENTS OF TASK-BASED LANGUAGE ASSESSMENT. Task-
based language assessments consist of three basic components: a test task, an
imple-mentation procedure, and a performance measure: TEST TASK DESIGN
AND SELECTION. It is possible to identify two approaches to test task design and
selection within the frame-work of TBLA: The first is called the construct-centered
approach or the direct system-referenced tests. This approach entails the

identification of a theory of language learning and language use as a basis for the
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test task design and selection. This approach is used with tasks that seek “to
establish the general nature of the testees’ language proficiency”(Ellis, 2003: 286).
The second approach is called the work-sample approach or the direct
performance-referenced tests. This approach involves analysis of the target
situation todetermine what tasks the testee will need to perform in the real world.
This approach isused with tasks that seek “to find out what a learner can do in a
particular situation” (Ellis,2003: 286). It should be noted, however, that the two
approaches must be seen as com-plementary rather than mutually exclusive
because any successful TBLA ideally requiresboth approaches.
IMPLEMENTATION PROCEDURES

There are two implementation procedures: The first is planning time.
Planning time must be adopted as a key implementation procedure because it can
improve the test taker’sperformance. The second procedure is the interlocutor (on
oral test tasks). The role of the addressee (familiar or unfamiliar, native speaker or
nonnative speaker) plays a significantrole in the performance of the testee on an
assessment task. For instance, some researchers have shown that if you want to
elicit the “best performance” from the testee, it may be preferable to set up a
testing situation where the candidates interact with another nonnativespeaker than
with a native speaker (e.g., Wigglesworth, 2001). Along the same lines,
onewonders whether it is also possible to have real recipients for writing tasks,
analogous to the interlocutor in oral tasks.

MEASURING PERFORMANCE

How do we assess the performance elicited from the testee in TBLA tests?
Two principal methods for measuring learner performance are used in TBLA
contexts. The first is the direct assessment of task outcomes. This method involves
either the assessor observing a performance of a task and making a judgment, or no
judgment on the part of the assessor(i.e., judgment / measurement is objective — the
testee did or did not succeed in performingthe task) because it results in solutions

that are either right or wrong. A good exampleof direct assessment of task
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outcomes is a closed task that results in a solution that iseither right or wrong, like
locating a journal article relating to a particular topic in a library(Robinson and
Ross, 1996: 474-475). The main advantages of this method are that “it affords an
objective measurement, involving no judgment on the part of the assessor, and it is
easy and quick” (Ellis, 2003: 296).The second performance measure is external
ratings. This method involves external judgment which is more subjective (but
efforts are being made to make it more reliable). This measure also involves a
holistic measure (scale) or an analytic measure (scale) of linguistic ability (e.g.,
paragraph or essay evaluation; overall linguistic ability versus the four language
skills identified for rating separately). Examples of this assessment include judging
that the learner’s speaking ability is at the “expert” level in the oral
interviewcomponent of the old ELTS test which specifies that the learner “can
speak with authorityon a variety of topics; can initiate, expand, and develop a
theme” (Ellis, 2003: 300).The main advantage of this method is that it enables the
assessor to specify the learner’s.

Task-Based Language Assessment competencies to be measured in more
functional terms. Competencies in external ratings are determined in terms of
learner performance levels or checklists. Along the same lines, Long and Norris,
bearing in mind language professionals and classroom teachers, specify six
practical steps for developing and implementing task-based language tests as
follows:

1. The intended use(s) for task-based assessment within the language programme
must be specified, minimally addressing the following four issues:
e who uses information from the assessment?
e What information is the assessment supposed to provide?
e What are the purposes for the assessment?
e who or what is affected, and what are the consequences of the

assessment?
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2. Target tasks or task-types emerging from the needs analysis are analyzed and
classified according to a variety of task features. Analysis is undertakenin order to
understand exactly what real-world conditions are associated withtarget tasks and
should therefore be replicated under assessment conditions.
3. Based on information from the analysis of task features, test and
itemspecifications are developed. Specifications delineate the formats tests should
take, procedures involved, tasks or task-types to be sampled, format for test tasks
(items), and how performance on the task-based test should be evaluated.
4. [Carrying out] identification and specification of rating criteria, which form the
basis for interpretations of examinee performance and task accom-
plishment...Real-world criterial elements(aspects of task performance that will be
evaluated) and levels (descriptions of what success looks like on these aspects of
task performance) should be identified within initial needs analysis, with a view
toward providing students and teachers with clear learningobjectives.
5. Task items, test instruments and procedures and rating criteria need to be
evaluated (involving pilot-testing and revision) according to their
efficiency,appropriacy and effectiveness with respect to the intended assessment
uses.
6. Finally, task-based language assessment should incorporate procedures for
systematic and ongoing validation of its intended use within the language
programme.

3-4 AMAJINI MAIIFYJIOT.

®undex Gepum. V3 y3unu 6axonanr. BaxoaamHuHar acocuii Typaapu.
Mag3yra oua oaumiiap ¢pukpiaapu raxiauiau. lloprgoano tysum. CEFR

TH3uMu 0yitnua 6axoaam. (4 COAT)
Plan:

1. Distinction between Assessment for Learning and Assessment of

Learning;
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2. Principles of language assessment;
3. How to apply key principles of assessment to the quality of assessment
tools;

4. How to reflect on the challenges and identify ways to address them.

Key words: Assessment of Learning; norm-referenced tests; criterion-referenced
tests; key principles of assessment; validity; reliability; practicality; washback;
construct validity; content validity; face validity; types of assessment; placement
tests; diagnostic tests; progress tests; achievement tests; aptitude tests; proficiency

tests; testing specifications; and, piloting.
INTRODUCTION AND OVERVIEW

Assessment is an inseparable part of teaching because language teachers
have a dual role of teaching and assessing, which ultimately will have an impact on
students’ learning and motivation. They make decisions about who could pass or
fail a quiz, test, or course of study; they determine whether the class is going well,
and if the teaching they do is effective (Harding &Kremmel, 2016). Assessment of
Learning measures theseconcerns. However, it is often the case that assessment
tools used by language teachers fail to provide the measurement of what is
targeted. Such misuse causes unfair judgement of students’ knowledge and

preparedness.
Think about the following:

1) How do you think Assessment for Learning differs from Assessment of

Learning?
2) What do you know about assessment principles?
3) How can teachers make sure the way they assess students’ knowledge is fair?

4) How can you know whether your assessment is measuring what you want to

measure?
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UZBEK VIGNETTE
Case 1

| designed a test for the required level by state standards. Students showed
very low results. | was blamed for designing poor quality assessment tools but
what if the students are simply not at the expected level. How can | know that?
Another challenge | have been facing again and again is the connection between
teaching and assessment. It is quite o ften that what | teach during the semester
isnot assessed at tests. The problem is that every teacher uses their own approach
in teaching but in the end the final test is the same for all the students across the

groups. As a result, students learn one thing but are assessed for another.

Case 2

“I have been responsible for designing tests in my department for several
years. Every time | find it hard to make decisions and choices regarding what tasks
to set in an assessment tool. | feel that | need to rely on some principles, however,
what are they? Everything | do is usually based on my own intuitions as a teacher
and the instructions by the head of the department. | collect tests from various
sources, including internet and textbooks. | put all the parts together and the test is
ready! But when | and my colleagues administer the test, it appears to be too easy
or too hard, sometimes the designed test takes longer time than it was planned to
take”.

Case 3

A teacher in my department believes that test should not be designed by
teachers themselves as they do not possess sufficient skills to do so. She notes that
there should be a special person responsible for this task in each department.
Developing a test requires much preparation and time, therefore, teachers who are

already overloaded cannot spend sufficient time for this. However, my other
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colleague, thinks that is a responsibility of every teacher to be involved in

andconcerned with their students’ assessment. This process is part of teaching.

REFLECTION

Think about the cases above. Are the issues raised in it familiar to you in
your own teaching context? What do you think can be possible solutions for each

case?
KEY CONCEPTS

There are eighteen key concepts in this section: Assessment of Learning;
normreferenced tests; criterion-referenced tests; key principles of assessment;
validity; reliability; practicality; washback; construct validity; content validity;
face validity; types of assessment; placement tests; diagnostic tests; progress
tests; achievement tests; aptitude tests; proficiency tests; testing specifications;

and, piloting. We will briefly explain each one below.

Assessment of Learning — also known as summative assessment, is
usually used at the end of a course of study. The intention is to summarise, to see if
achievements are at the expected level. In this case, further learning is usually not
considered. Knight and Yorke (2003) note that “because summative
assessments tend to come at the end of learning sequence, it can be difficult to
use them to give feedback to help learners to do better next time” (p. 16). In this
case, the challenge for teachers can be developing an understanding of students
that summative assessments such as midterms or final tests are not the end of the
road but just the accomplishments of a certain phase. Students should be able to
look at this assessment as a learning opportunity as well. Norm-referencedand
Criteria-referenced  assessment.  There are two approaches in language
assessment. Norm-referenced assessment is based on the comparison of all
test-takers within a continuum. In other words, each test -taker is compared to

how well (or poor) other test-takers did on the same exam. Oftentimes youwill be
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notified you're your score is in the “X” percentile, or, you have done better than
“X” number of test-takers who took the same test. The National Entrance
Examination in Uzbekistan uses this approach for admission to higher educational
institutions. The other approach — criterion-referenced assessment — looks at
whether each candidate meets the requirements for a certain level or position based
on characteristics, i.e. descriptions provided in criteria. An example for this type of
scoring in Uzbekistan is the PRESETT

Exit Test. Another example is the more widely-known tests such CEFR
level certification, which is created and implemented by the National Testing
Center. Key Principles of Assessment: The notion a “good test” (Madsen, 1993, p.
178), implies that an assessment tool provides accurate and reliable information
about learners’ knowledge and skills. To make sure the selected or developed
assessment tool is fair and successful, it should meet four criteria (we have

provided guiding questions to define each term):
Validity — does a test measure what it is trying to measure?
Reliability — does thetest produce consistent results?

Practicality — does the test take an adequate amount of time, money, energy and

resources to make?

Impact — is there a positive effect on the teaching and learning with the
distribution of this test?

These four principles work together and are sometimes contradictory. For
instance, multiple choiceassessments, which are very practical to distribute
and score, are often the most notoriously difficult to write. Thus, the closer
you become to establishing all four principles in your assessment practices, the
more you learn about your students’ abilities, and will thus, be able to make the
necessary choices about how to design your assessment and the appropriate

feedback to give them. Knowing and understanding these principles are not only
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important for those who design their own tests, but also for those who selects an
assessment tool from existing ones. Inappropriate selection from well -
constructed commercially available tests for a certain purpose of assessment can
cause as much harm as developing one from a scratch. We discuss the four areas in
detail below.Selecting or developing an assessment tool is a very responsible task
for a teacher, as the information obtained through it will be used for making
decisions. The administration of the test is as important as the test construction
itself. A teacher should consider a fair conduction of assessment of any kind,
whether it is a mere classroom check or high-stake official examination.

Unfavourable assessment condition can influence the results.

Validity is critical for assessment. Thisquality signifies whether the
intended purpose of assessment has been met and is reflected in the created
assessment tool. In other words, by checking the validity of a certain test or task,
we learn whether it provides the evidence about test-takers that we intended to
obtain. Validity also influences how the assessment results are interpreted by
teachers and delivered to stakeholders. It is, therefore, vital that we know
what the purpose of a certain assessment tool is before checking whether it is
valid or not. There three types of validity from Cumming&. Berwick (1996),

which are commonly referred to in the language testing literature:

» Construct validity: ‘a mutual verification of the measuring instrument
and the theory of the construct it is meant to measure’, p.29; ‘we examine
the psychological trait, or construct, presumed to be measured by the test
and we cause a continuing, research interplay to take place between the
scores earned on the test and the theory underlying the construct’ (p. 26)

> Content validity: ‘review of the test by subject-matter experts and a
verification

» that its content represents a satisfactory sampling of the domain’ (p. 22)
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» Face wvalidity: ‘the appearance of validity...for example that the
language and contexts of test items be expressed in ways that would look
valid and be acceptable to the test taker and to the public generally’ (pp. 23 -
24)

Reliability. A reliable assessment tool generates consistent results even if
administered on several occasions. However, several factors must be taken
into consideration when judging the reliability of a certain test. Brown and
Abeywickrama (2010) highlight the main four: students, the scoring, the test
administration and the assessment tool. It is possible that the same student
can perform differently from a previous time due to physical conditions (e.g.
fatigue, illness) or psychological (e.g.stress) (p. 27-28). There are also issues
such as inter-rater and intra-rater reliability (these will be discussed in more detail
in Section 3.4). Sufficient attention should be paid to develop reliability in terms of
discrepancy in different raters’ marking and the consistency of the same rater

across students.

Impact. It is undeniable that any kind of assessment has a certain impact. This
is also referred as washback or, sometimes in the literature as backwash. Such
impact can be intentional or unintentional. McNamara (2000) differentiates
washback from impact by referring to the formers as “the influence that testing has
on teaching” and the latter as “the effect of a test beyond the classroom, the ripples
or waves it makes in the wider educational and social world” (p. 72). Overall,
washback can be positive or negative, narrow or broad, intended or unintended.

Washback happens more with high stakes -tests than low-stakes tests.

Practicality.An assessment tool can be considered practical if it uses fits an
available budget, does not exceed the optimal time constraints and easy in
administration as well as scoring. In other words, a practical test is well-
considered logistically. Therefore, departments responsible for hundreds of

students should make thorough considerations in planning such assessments.
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Types of Assessment. Below are types of assessment and the description of their

main purposes:
Table 12.Types of Assessments.
Assessment types Main purpose

Placement test places students at an appropriate level of instructions within a

program
Diagnostic test identifies students’ strengths and weaknesses

Progress test provides information about mastery or difficulty that learners

have with course materials

Achievement test Provides information about students’ attainment of learning

outcomes at the end of a course

Aptitude test measures a general ability to learn a foreign language

Proficiency test measures global competence in a language
REFLECTION

Which of the above are the most common type of tests in your teaching
context? Which have you never used? Why?Test Specifications. Before
designing any kind of assessment, a test developer must prepare test
specifications which contain all the information about the test to be
constructed. This blueprint is an informative document and also is also kept for
preparing further variants of the same kinds of test in the future. Developed once,
test specificationscan serve for a long time and be revised when needed
(Similar to the design andimplementation of classroom lesson plans.)
Another important feature of test specifications is they provide instructions to
other specialists who will use them. It means they should be as clear and detailed

as possible so that anyone other than the developer can use it for test creation. In
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essence, test specifications can be different in content and form, as different
developers prefer to focus on different aspects, however, this is not an issue as long

as the document provides sufficient information need to know about the test.
There are seven specific questions all test specifications should answer:

1) What is the purpose of the test?

2) What sort of learners will be taking the test?

3) Whatlanguage skills should be tested (reading, writing, speaking and/or

listening)?

4) What language elements should be tested (grammar, vocabulary,

pronunciation, speech acts, etc.)?

5) What target language situation is envisaged for the test, and is this to be
simulated in some way in the test content and method? (For instance, is this a test
of academic French? Of English for international TAs? Of Japanese for

hotel workers?)

6) What text types should be chosen as stimulus materials -- written and/or

spoken?

7) What sort of tasks are required -- discrete point, integrative, simulated

‘authentic’, objectively assessable? (That is, what will the test-takers do?)

Piloting. The best way to find out whether the created assessment tool works well
is piloting. A test should not be administered without prior piloting. Such trialing
can inform us about weaknesses the test might possess. Using a test without
piloting may bring about serious consequences such as providing the wrong
evidence about learners’ knowledge. Therefore, it i1s the department’s and
particularly the test developers’ responsibility to strictly comply with the

right procedures of the creation and use of assessments. The characteristics of
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the group which will be used for piloting a test should be similar to those of the
target population for the test itself. A teacher that piloted even one assessment tool
will realize how useful this can be. it can reveal the issue s and the features of the
test that the test developers otherwise might never be able to
spotthemselves. Thus, the evidence gathered from piloting is used to make

the necessary changes and the whole process recommences.
ACTION

Read the following reflection by an Uzbek language teacher who has
learnt the main principles of language assessment and read extensively
the literature. Please highlight the decisions and aims seen by the teacher and

pay attention to how each principle of language assessment is reflected.

My teaching context is undergraduate students, which I taught the four skills
of listening, reading, writing and speaking for Practical English. Apart from
formative assessment that they have during the semester, they take one midterm
and one final exam in each of the two terms in the academic year. Therefore, |
usually deal with achievement tests based on the syllabus content. It means that my
tests need to reflect what students have presumably learnt and assess their
knowledge of the skills that they have developed through the course. In this
endeavor, my concern has always been how to develop language tests used for
classroom assessment in a professional way. Having learnt the significance of
different test qualities, I find it important to bear in mind that “a test cannot be
valid for more than one purpose” (Henning, 1987, p. 89), which I used to ignore
without realizing how inappropriate a certain test can be. | made no serious attempt
to check the validity and reliability of the tests that | created or selected for
assessment. All my decisions have been based on my own intuitions and the
instructions from the administration and the head of my department. However,
what | am inclined to do as of now is to make validity and reliability central in the

development of my assessment tools. My aim from this is to make sure that
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students are tested for what they are intended to be tested and the tasks across all
the variants of tests are of equal difficulty. Usually my department administers
midterm and final tests in several slots within the same day by grouping students,
as there are over 400 students to be tested. As a result, my task as a test developer
IS to create several variants for every slot. At the same time, | have to make sure
that ever y variant is no different from another in terms of difficulty and other
characteristics. Here my responsibility is to construct equivalent tests, or what
Weir calls “parallel forms” (2005, p. 250) so no matter what variant is given to a
certain student, he/she should be able to perform with the same results, which is
the concern of reliability. An important consideration is checking a testing
instrument by piloting. | have been through experiences when my test turned out
to be too easy or too difficult. | was usually given feedback from other teachers in
my department after the administration of the test. | realize here that what |
lacked at that point is piloting my testinginstruments, which means that no
matter how much effort is made inconsiderations with regard to main
principles of an effective and useful test, it is impossible to know how good the test
is unless it is piloted.My second aim is to work with other teachers in my
department, particularly with those who are also responsible for creating
assessment tools. Usually when a test needs to be constructed, teachers search for
ready tests that can be applicable for their purpose. This means that test

selection is as important as test designing.

Nevertheless, even when selecting a test instrument from a variety of sources
that are available on the internet or in printed materials, it is important to ask
whether the purpose of the chosen test is the same with that we want to use it for.
“Too often the content of tests is determined by what is easy to test rather than
what is important to test” (Hughes, 2003, p. 23). It is a serious disadvantage
if all the testing instruments that are created or selected from available
sources can be random and without considerations concerning whether they are

valid, reliable, and practical or what impact they might have on test takers.
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In this respect, Davies (1997) maintains that professional ethics and morality
in language testing is important, which in my context is rarely discussed. It seems
very necessary to “develop assessment literacy” (Taylor, 2009, p. 31) so that
teachers could approach their task with a better understanding, not relying
exclusively on their intuition. Only by consulting relevant theories and practices
followed by collaboration and consultatio n amongst each other can teachers learn

how to approach test development professionally and avoid serious mistakes.

It 1s essential to continuously research and collect data in one’s own context

to provide better testing conditions for test takers. A comp rehensive discussion of

the responsibilities of testers and the rights of test takers in Shohamy (2001) makes
me realize how complex is the process of language assessment and how much
thought every decision should be given to avoid any unfairness that can take place.
Most students are usually scared of tests and this experience and causes then much
stress. The impact of assessment is very important in my context, as this often has
a great influence of decisions made concerning every student. The results of tests
and, assessment on the whole, influences the students not only academically but
also financially, as depending on the marks received, they become eligible for a
certain amount of monthly student allowance paid by the government.
Understandably, every student strives to be successful at the tests he/she sits. Such
circumstances make test developers particularly attentive to the impact from the

tests they create.

| also aim to balance required with available. In my department, practicality
Is the main concern when it comes to testing. The decisions made concerning test
constructs are usually influenced by trying to decrease teacher workload.
Therefore, oral and written tasks are used much less compared to those that can be
checked faster and easier, such as multiple choice items in reading and listening.
My position here is that even though it is important to take into account practicality

aspect, students must not be deprived of being tested for what they are taught,
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which, from my observation, quite often happens in my department. When
developing achievement tests | find it important to align the assessment with the

syllabus.
TASK

Having read the reflection and an action plan given above, consider what changes
would you like in the way that you have been approaching assessment in your
teaching practice. Prepare a short vignette focusing on a certain issue in
your context, followed by a plausible action plan in which you need to
suggest improvements and support your arguments with the literature (e.g. books,

articles, websites, etc.) that you read.
SUMMARY

In conclusion, language assessment in education is a great responsibility for
the teacher because assessments can influence decisions about students and
possibly their futures. Therefore, teachers should reflect each step in the
development  assessment instruments.  Without understanding  validity,
reliability, practicality as well as impact (washback), it is difficult to come
up with an effective language assessment. The adherence to these principles is
vital. At the same time, there is no universal formula of creating an effective
language assessment tool. The same test can be the best and the worst
assessment instrument depending on where and when it is used. Therefore, the
main considerations are the purpose of a test and the context where it is used. Only
by giving sufficient attention to these two factors can one design or choose an

effective languageassessment tool, which will be appropriate just for that occasion.
HOMEWORK TASK THIRTEEN

Imagine you have completed (i.e., taught) the lesson you chose for Homework
Task
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One (A) and you want to make a short quiz (10 min) that will measure what you
taught in the class. For this homework task, please write the answers to the seven
questions thatwill help you make test specifications for the test. We have pasted

the questions again here:

1) What is the purpose of the test?

2) What sort of learners will be taking the test?

3) What language skills should be tested (reading, writing, speaking and/or
listening)?

4) What language elements should be tested (grammar, vocabulary, pronunciation,

speech acts, etc.)?

5) What target language situation is envisaged for the test, and is this to be
simulated in some way in the test content and method? (For instance, is this a test
of academic French? Of English for international TAs?Of Japanese for

hotelworkers?)

6) What text types should be chosen as stimulus materials -- written and/or

spoken?

7) What sort of tasks are required -- discrete point, integrative, simulated

‘authentic’, objectively assessable? (That is, what will the test-takers do?)

5-AMAJIMH MAIIFYJOT. Tecraap spaTum ycy/aapu.
TecT npuHIUIIAPH
Pewxa:

1. The purpose and principles of a test
2. Types of tests

3. Practicing developing tests
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Principles of test designing

Objectives:

o to review current practices of testing and assessment
o to raise awareness about different purposes of testing
o to explore the advantages and disadvantages of multiple choice items

o to explore some principles of testing

Activity 1 Different types of tests

Objective: to discuss current practices of testing, different test types and their
purposes

Time: 20 min
Materials: flipchart, markers
» Procedure:
© (5 min) Ask participants the following questions. Take answers to each question
one at a time and comment and expand as necessary:
~ Do you test your students’ knowledge? If you do, how do you do it?
~ Why do you have tests with your students?

~ Are there any obligatory tests at your universities? If yes, what kinds of
test are these?

© (10 min) Ask participants when each of the tests is given and why. Draw a
timeline to illustrate when different tests are given taking into account different
purposes of the tests. Use the following questions:

~ When are the tests conducted ?
~ What is the purpose of each of the tests?
1)Placement test / proficiency test

2)Progress test
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3) Achievement test
4)Proficiency test

~ What is the difference between a progress test and an achievement test?

Possible answers:

~Answers may vary. Note that some teachers prefer to use other means of
assessment rather than testing. Some teachers may tell you that they assess their
students on a regular basis without conducting any tests, others may say that they
have tests. Note that a test is usually an event when students have to complete
some tasks under timed conditions in order to be assessed.

~To check where the students are in their learning; tests can help a teacher
understand needs of their learners and decide on his/her teaching plan; tests give
students a feeling of accomplishment; tests can help students understand their
strengths and weaknesses.

~Participants may not know the exact terminology and the trainer will need to
elicit ideas from participants and supply the correct terminology. Teachers may tell
you about the existing system of assessment in their universities i.e. joriy nazorat
(it is usually some kind of assessment of students’ progress or a progress test 1),
oralik nazorat (progress test 2) and yakuniy nazorat (final test).

A progress test serves to assess the progress of students in the course; an
achievement test is similar to a progress test and is used to assess the overall
progress of students at the end of the course; it aims to define whether students
have acquired the knowledge and skills required by the course objectives and
learning outcomes; a proficiency test doesn’t take into account the syllabus but
checks the overall language abilities of students (IELTS, TOEFL) against external
standards; a placement test helps to group students according to their level so that
there are students of the same language level in a group.

~A placement test is done before the beginning of the course; a progress test
can be done at any time during a course; an achievement test is usually done at the
end of the course; a proficiency test is usually external i.e. it is usually conducted
outside the school or university and students have to register for it. It is done
irrespective of the course because it is not based on the course materials.
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© (5 min) Establish that we often test our students’ knowledge to assess their
language skills. Say that there are different purposes of testing and therefore there
are different types of tests. Some of these can define the students’ level of English
as in a proficiency test, others help teachers find out how much their students have
acquired in the course as in an achievement test and progress test.

Activity 2 Analysis of existing tests

Objective: to analyse sample test items

Time: 25 min

Materials: handout 1, flipchart, markers

» Procedure:
Ask participants the following question:

~ What do you usually test?

Possible answers:

~ Answers may vary e.g. grammar, vocabulary, skills.

© © © (15 min) Tell participants that they will now have a chance to analyse

some grammar and vocabulary test items taken from an achievement test. Ask
participants to work in groups. Distribute handout 1and ask participants to do the
test and answer the questions. Write the questions on the board.

l

What kind of test methods are these?

l

What does each question test?

l

Can you see any problems with the tasks?

l

How can the instructions be improved?

~

Suggested answers:

I. Multiple choice items (1, 2, 3, 4, 5); multiple matching (10); open gap fill
(11)
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Il. 1. articles; 2-4 vocabulary; 5 knowledge of political systems; 6-11
vocabulary.

[11. 1. In this item two answers are possible (aand c); there is not enough
context to answer the question.

2. There is no context in this item and therefore it is difficult to do the task.
Moreover, the underlined word is an adjective and therefore the synonym should
also be an adjective but the correct answer is a noun.

3. In this item any answer is possible, there is not enough context.

4. The sentence in the given item is unethical and may send the wrong
message to learners; there is not enough context to do the task and more than one
answer (b, c or d)is possible.

5. The item doesn’t test English.

6. The sentence in the item is incorrect. Criminals usually break the law,
rather than escape from it. The word combination ‘escape from law’ is impossible.

7. The second part of the sentence is impossible. The word combination
‘repeat the book’ is incorrect.

8. The sentence contains incorrect English. The word ‘agree’ requires a
preposition afterwards.

10. There is no context after the gap in this stem and therefore any answer is
possible.

IV. The instructions are different and thus can confuse students. Therefore, all the
instructions in the test should be standardised e.g. Choose the correct answer.

© (10 min) Collect participants’ ideas, commenting on their answers when

necessary.

o Summarise the activity by saying that we have looked at the
problematic grammar and vocabulary items where there was more than one
correct answer, not enough context to do the task and sometimes the test items
didn’t test knowledge of English at all. Tell participants that it is also common to

refer to a grammar and vocabulary test as a Use of English test.
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Activity 3 Context based multiple choice items (Use of English)

Objective: to give participants an opportunity to do and analyse multiple
choice items based on the texts

Time: 20 min
Materials: handout 2
» Procedure:

© © © (15 min) Tell participants that this time they will receive good items to
discuss.

Tell participants that these tests were taken from a proficiency test that is used
as a University entrance test in Uzbekistan. Write the questions on the board, then
distribute handout 2 and ask participants to do the test in groups and answer the

questions.

l

What test method is used in this test?

l

How is this test different from the test in activity 27

l

What do these tasks test?

l

Are the instructions helpful?
Suggested answers:
~ Multiple choice questions; open gap fill

~ All items are given in context. There is only one correct answer in each
item.

Tutankhamen

0 We need a word here which has the same meaning as ‘due to the fact’ or
‘because’ in order to provide a logical link between the two parts of the sentence.
Of the four options available, only ‘since’ can fulfil this function in this context

because here it is used to state the reason. Therefore a) is the correct answer.

90



Q1 In order to answer this item correctly, you have to know how to use the

correct form of the verb ‘to have’ in the present perfect tense.

Option a)is not correct because the word ‘tomb’ is in the singular and

therefore ‘have’ cannot be used.

Options b)and d)are also incorrect because they are non-finite forms of the

verb, and cannot be used to form the present perfect tense.

Option c)is correct because the word ‘tomb’ requires the third person singular

form of the present perfect tense, that is, ‘has’.

Q2 In order to answer this item correctly, you have to know the meaning of a

range of prepositions.

Option a)is not correct because ‘over’ is normally used with a period of time
rather than a specific point in time and therefore cannot be used with the phrase

‘20thcentury’ [text] in this context.

Option b)is also incorrect because the preposition ‘on’ is used with dates such

as ‘on the 20thof January’ and days of the week, for example, ‘on Wednesday’. It
cannot be used with the word ‘century’.

Option c)is incorrect because the preposition ‘at’ is used in certain
expressions of time, for example, ‘at Christmas’, ‘at night’. It cannot be used with

the word ‘century’.
Option d)is correct because it combines the two nouns (‘finds’ and ‘20th

century’) and the second noun gives more information about the first noun

making it more definite: not just any ‘finds’ but the finds of a particular time.

Q3 In order to answer this item correctly, you have to know the correct form

of the verb in the past perfect passive.
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Option b) is correct because the word ‘forgotten’, which is the past participle
of the verb ‘forget’, is necessary to form the past perfect passive.

Option a) is incorrect because it is in the present simple tense.
Option c) is incorrect because it is in the simple past.
Option d)is incorrect because it is an infinitive.

Q4 In order to answer this item correctly, you have to know the meaning of a

range of prepositions.

Option c) is correct because the word ‘by’ is used after a passive construction

to introduce the doer of the action i.e. ‘a later dynasty’ [text].

Options a)and d)do not go together with the phrase ‘a later dynasty’ [text] and

are therefore incorrect.

Option b)does not fit on a semantic level and it does not go together with the

verb ‘to erase’.

Q5 In order to answer this item correctly, you have to know the meaning of a

range of prepositions.

Option a) is correct because the word ‘under’ goes together with ‘was
hidden’[text] and ‘ruins’ [text] whereas the other options go together with only one
of these words/phrases from the text and not both as is required to make the text

read correctly. Therefore options b),c) and d) are incorrect.
Reality TV

0 The text requires a preposition before the word ‘Sweden’. To show that the

first reality TV programme was shown there we need a preposition of place. The

preposition ‘in’ indicates the location in this context i.e. ‘Sweden’. Therefore

‘in” would be the correct answer.
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Q1 In the first line of the text we learn that “Expedition Robinson” is a
television programme. The second line says that the country watched the final part
of the programme. Therefore in this gap, ‘a new kind of TV’ [text] requires a word
which goes together with TV e.g. ‘programme’, ‘show’ or ‘series’. Any of these
answers would be acceptable as would the American spelling of the word

‘programme’ [program].

Q2 The verb in this sentence is in the passive which requires the auxiliary
verb ‘to be’ in order to complete the gap before ‘filmed’.‘Two years later’ [text]
refers to an action which happened in the past, and ‘the first part of Big Brother’

[text] is in the third person singular. Therefore the correct answer is ‘was’.

Q3 This sentence is about the ‘Big Brother’programme mentioned in the text.
To refer to the fact that there is only onefinal programme, we need the definite

article. Therefore ‘the’ is the correct answer.

Q4 This sentence states that the number of countries showing ‘Big Brother or
Survivor’programmes is over 20. So the preposition ‘than’ is needed to link the

two parts of the comparison ‘more ..... 20 countries’.

Q5 ‘Take part’ is a phrasal verb which requires the preposition ‘in’ and
implies some kind of participation in something. Therefore the correct answer

would be ‘in’.

Q6 When speaking about large numbers e.g. hundreds, thousands, millions
etc. we need the preposition ‘of” to link the number with the noun. Thus the word

missing here is ‘of”.

© (5 min) Summarise the activity by saying that there are certain things that a good
language test should consider. Tell participants that based on the discussions they
had in their groups they will now think about the principles of a good Use of
English test.
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Activity 4 Principles of testing
Objective: to work out the main principles of a good achievement test
Time: 15 min
Materials: board, markers
» Procedure:

© © © (5 min) Tell participants to work in groups and based on their discussions

of good and bad items draw up some principles of a good test.

© (10 min) Collect participants’ ideas on the board.
A good Use of English (vocabulary and grammar) achievement test
should...

Possible answers:

l

not test what has not been taught

l

provide enough context to complete the task

l

have clear instructions

l

have examples

l

have distractors of approximately the same length/structure (in multiple
choice items)

~ use more than one test method
~ use authentic/correct English

. Distribute handout 3to participants so that at home they can compare
their explanations and answers with the ones suggested by the authors.
Summary

94



Establish that it’s better to test English in a context which is sufficient and
enables the test taker to decide on the correct answer. In order to provide test takers
with more context the first and last sentences of a text are left intact. The
instructions should be clear and consistent. If it is a progress or achievement test it
should test what has been taught. A proficiency test has a different purpose and

doesn’t need to contain familiar topics or tasks.
TESTING AND ASSESSMENT
Activity 2, Handout 1
Do the test and answer the questions below.
1. What kind of test methods are illustrated in each of these tasks?
2. What does each question test?
3. What is the problem with each of the questions?
4. How can the instructions be improved?
1. Find the best answer.
Open ... window please.
a)theb)all c)ad) -
2. Choose the synonym.
potential
a) refusal b) desire c) favourite d) possibility
3. There are four answers. Choose the correct answer.
A policeman stopped the driver and asked whether he had a ....
a) driving license b) passport c) bottle of alcohol d) screwdriver
4. Choose the best antonym for the underlined word.
“Death 1s beautiful”, she said

a) imperfect b) unattractive c) disastrous d) ugly
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5. Choose the correct answer.

Which country doesn’t have its own Constitution?
a) Brazil b) the UK c) Italy d) the USA

6. Use a synonym:

Criminals try to escape from the law.

7. Use an antonym instead of underlined words.
She has agreedher daughter’s marriage.

8. Complete the following sentence:

The boy is punished for the slightest ...
TESTING AND ASSESSMENT

Activity 3, Handout 2

What test method is used in this test?

l

l

l

What do these tasks measure/assess?

l

Are the instructions helpful?

How is this test different from the test in activity 27

Read the text below. Then circle the appropriate letter (a, b, ¢ or d) for each

gap in the text. There is an example at the beginning (0).

Tutankhamen was king of Egypt from 1361 to 1352 BC. As a ruler he was not

remarkable, (0) __a  he was very young when he died. But his tomb (Q1)

proved extremely valuable. It was one of the great historical finds (Q2)

the 20thcentury. Tutankhamen's burial site remained intact until the

English scientist Howard Carter entered it in 1922. The tomb had been long (Q3)

because Tutankhamen's name was erased from a list of kings (Q4)

a later dynasty. By the 20thcentury the tomb was well hidden (Q5) ruins.

Only a systematic exploration of the Valley of the Kings revealed it.

Example
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0. a)since b)so c)then d)if

Q1 a) have b) having c) has d) to have

Q2 a)over b)on c)at d)of

Q3 a) forget b) forgotten c) forgot d) to forget
Q4 a)on b)to c)by d)out

Q5 a) under b)at c)for d)from

Read the text below. Some words are missing from the text. Use only one

word to complete each gap. There is an example at the beginning (0).
Reality TV

The first reality TV show in the world was called Expedition Robinson. It
was shown (0) __in__ Sweden in 1997. Half the population of the country
watched the final part and a new kind of TV (Q1) __ was born. Two years
later in Holland, the first part of Big Brothers (Q2)  filmed. Again, it was a
fantastic success and (Q3) _ final programme was watched by 15 million
people. There are now more (Q4) 20 countries around the world which

have Big Brothers or Survivor (Expedition Robinson) on their screens. The

ordinary people take part (Q5) the programmes are known by millions
(Q6) people in their own countries. Reality TV has become big, big
business.

6-7-AMAJIMU MAILFYJOT
AyIH0 MAaTHJIapPHH TAaHJAIl Ba MAaTH XapuTacHHu sipatuil. (4 coar)
Pexa:

1. Listening assessment tools

2. Reading strategies and assessing reading
3. Requirements for assessing speaking.

4. Assessing writing.
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Assessing receptive skills (LISTENING & READING)

Objectives:

ot0 explore current practices of testing and assessing receptive skills
ot0 explore other ways of testing listening and reading skills

e to identify good practice in testing reading and listening
Lead-in
Objective: to uncover the current practice of testing and assessing receptive
skills
Time: 5 min
» Procedure:

©(5 min) Refer participants to the sessions on Teaching Reading and
Authenticity.

Ask them what kind of reading subskills they remember. Elicit scanning,
skimming, reading intensively. Ask participants the following question:

~ How do you test or otherwise assess your students’ reading and listening
skills?

eElicit random answers.

o Establish that in our context reading skills are regarded as a tool for
testing other skills like writing, speaking, pronunciation, etc. through such tasks
as ‘read and retell the text’,‘read aloud’, ‘read and learn by heart’. Reading skills
such as scanning, skimming and reading intensively are not tested. Testing
listening skills is not very popular because of the lack of resources. Tell
participants that this session focuses on testing listening and reading skills.

Activity 1 Testing reading skills

Objective: to let participants explore characteristics of a good reading test
Materials: handout 1
Time: 30 min
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» Procedure:
© (5 min) Distribute handout 1and ask participants to do the reading test.
© (5 min) Check the answers.

Suggested answers:

1. QI The phrases from the second paragraph ‘after eating sugary food’, and
‘some people feel tired’ are the key phrases which help to answer this question.

Therefore, the correct answer is f).

Q2 The correct answer to this question comes from the sentences ‘Alcohol
might make you feel good ... but long term is likely to lead to irritability.’So the
correct answer is e).

Q3 The last paragraph contains the correct answer to this question. It says,

‘vegetables like ..... can help improve intelligence’ [text], so the correct
answer is a).

2. Q1 The answer can be found in the second paragraph of the text. The key
phrase is: ‘the correct address for the headquarters was No. 4 Whitehall Place’. The
correct answer would therefore be: ‘No 4 Whitehall Place’.

Q2 This question asks you about the ‘size’ of the police force which refers to
the number of people working for the police. Therefore you should look for
numbers in the text. In this example, the correct answer is in paragraph 3: ‘1,000°.

Q3 This question also focuses on numbers. The number which relates to the
year 1870, is 10,000. Therefore the correct answer is ‘10,000’. 3. b

© © © (5 min) Put participants in groups of 5. Ask groups to study the tests and
answer the following questions:

1. What reading sub-skills does each item test?

2. Do you actually have to read the text in order to answer the questions?
3. What kinds of texts (authentic or non-authentic) are used in the test?
4. What did you like and dislike about this test?

© (5 min) Elicit random answers to each question one at a time and expand on
them.
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Suggested answers:

1. Task 1 tests skimming skills, task 2 tests scanning skills, task 3 tests
knowledge of vocabulary rather than reading.

2. You have to read and use specific reading skills (scanning or skimming) in
order to do the test; to do task 3 one does not have to read the whole text in order

to find the antonym.

3. Tasks 1 and 2 exploit authentic (or semi-authentic) texts, while item 3
seems to be based on a non-authentic text.

4. Answers may vary.

© © © (5 min) Ask participants to work in the same groups and make a list of
characteristics of a good reading test.

Possible answer:
A good reading test:
~ focuses on reading sub-skills (scanning, skimming and reading intensively);

~ tests what it should test i.e. a reading test should test reading, not speaking
or anything else;

~ uses authentic texts;
~ leaves little room for guessing;

~ contains only one correct answer per item etc.

© (5 min) Elicit answers and write them on the board.

Establish that a good reading test focuses on reading sub-skills (scanning,
skimming and reading intensively); it tests what it should test; uses authentic texts,

tests reading in context etc.

100



Activity 2 Testing listening skills
Objective: to let participants explore characteristics of a good listening test

Materials: handout 2 (Jakeman V.& C.McDowell (1996). Cambridge Practice
Tests for IELTS 1. Cambridge University Press. Listening Test 1. pp. 12-13.)

accompanied by the cassette (Cassette 1, Side 1)
Time: 35 min
Preparation: Prepare the cassette so that it can be started from the right point
Procedure:

© (15 min) Tell participants that now they will try to look into what a good
listening test is. Distribute handout 2 and ask them to listen to the recording and do
the test.

] Play the recording.

® (5 min) Check the answers.

Answer key:

1. A

2.C

3.D

4.D

5.C

6. Prescott (must be correct spelling with capital ‘P”)

7.41

8. Fountain (must have capital ‘F’)

9. 752239

10. £65
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© (5 min) Ask participants the following questions and elicit random answers:

1. What listening subskills does each test item test (What do test-takers have
to do in order to get it right)?

2. Do you actually have to listen to the recording in order to answer the
questions?

3. What kind of texts (authentic or non-authentic) are used in the test?
4. Is there any visual support to help listening?

5. What did you like and didn’t like about this test?

Possible answers:

1.Most of the test items test listening for specific information.

Questions 6-10 test spelling skills as well.

2.Yes.

3.Semi-authentic or non-authentic.

4.Yes.

Even if the texts may seem to be non-authentic, tasks are taken from
real life (e.g. calling Lost & Found office, describing an object, filling in
personal details forms etc. Visuals help listening and make the test not

boring and less frightening.)

© © © (5 min) Ask participants to work in the same groups as above and make a
list of the characteristics of a good listening test.

© (5 min) Elicit answers and write them on the board.

Possible answers:
A good listening test:

~ focuses on listening sub-skills (listening for the main idea(s), listening for
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specific information);
~ tests what it should test;
~ uses authentic texts and tasks;
~ can be supported with visuals;

~ should require minimum output (e.g. writing) etc.

Establish that a good listening test focuses on listening sub-skills (listening
for the main idea(s), listening for specific information etc.); it tests what it should
test; uses authentic listening texts; is supported with visuals etc.

Summary
Summarise the session and establish that good reading and listening tests should:

~ test reading and listening subskills (scanning, skimming, listening for
specific information etc.);

~ use authentic or semi-authentic texts and real life tasks;
~ include visual support;

~ require minimum output (e.g. writing)

TESTING RECEPTIVE SKILLS

Activity 1, Handout 1, Reading test samples

1. Read the text and match the questions 1-3 with the appropriate answers a-f.
There is an example (0) at the beginning. There are more answers than you need.

Food for Mood

What you eat can affect how you feel, think and act. Let's look first at bad
mood food. Keep caffeine down to one or two cups of coffee a day. More could
make you anxious and depressed. A sugary snack will raise levels of brain
serotonin almost instantly. This can give a short term high, but beware of let
down. An hour or so after eating sugary foods, some people feel tired, unable to

concentrate, even depressed.
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Alcohol might make you feel good in the short-term but long-term is likely to
lead to irritability, lethargy and depression. Damage to brain tissue may bring on

forgetfulness, bad moods, confusion, inability to concentrate and sleep disturbance.

So what foods are feel-good enemies? Well, obviously, junk food, alcohol,

caffeine, sugary cereals, snacks, sweets and drinks, and highly processed foods.
OK, so now let's take look at good mood food

Fruit and vegetables studies show people who eat more of these tend to be
happier. Green leafy vegetables like asparagus, endive and spinach contain an

amino acid, which can help improve intelligence, ease mental tiredness and fight

depression.
Type of food and drinks Effect produced
0 coffee a) improved intelligence
Q1 sugary snacks b) high temperature
Q2 alcohol C) anxiety
Q3 vegetables d) better memory
e) irritability and depression
f) feeling of tiredness
Answers
O abcdef

1l abcdef 2 abcdef 3 abcdef
2. Read the text and complete the sentences below using 1-5 words. There is

an example at the beginning (0).
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Sir Robert Peel founded the Metropolitan Police in 1829. It was
headquartered in a district known as Scotland Yard. Scotland Yard originally

denoted an area of Whitehall that contained many government buildings.

When Sir Robert Peel located the new Metropolitan Police in Whitehall, the
correct address for the headquarters was No. 4 Whitehall Place. The police station
there had an entrance from Scotland Yard proper. The press always referred to the

police as Scotland Yard, until the term became synonymous with the force itself.

Scotland Yard grew rapidly in its early years. In 1829 the total force was
1,000, but a decade later it was 3,350. By 1850 it was more than 6,000, and would
increase to 10,000 by 1870.

The task of the Yard was extraordinary: it was to police crime in an area with

a population of two and a half million people.

0The Metropolitan Police, known as Scotland Yard, was established in
1829 .

Q1 The address of the police headquarters was

Q2 In 1829 the size of Scotland Yard’s total force was

Q3 By 1870 the police force had grown to

3. Read the text and find the antonym to the underlined word.

Theodore Dreiser, the great American progressive writer, was born in a
poorfamily in 1871. He began to work for his living when he was sixteen. He had a
number of jobs, and at one time was a newspaper reporter. As a reporter he gained
a wide experience of life, which was a great help to him when he took up novel-

writing.

a. happy b. rich c. deprived d. friendly
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8-Mag3y: Tunriaé TymyHuiln, YKUil, €3yB, ranjamuiim KYHUKMacu Oyiinya
TeCTJIApP TAXJIMJI KUJIHII BAa SIPATHINI KYHUKMACHHH MIAKJJIAHTHPHIL (2 coaT)

PLAN

5. Listening assessment tools

6. Reading strategies and assessing reading
7. Requirements for assessing speaking.

8. Assessing writing.

Assessing receptive skills (LISTENING & READING)
Objectives:

ot0 explore current practices of testing and assessing receptive skills
ot0 explore other ways of testing listening and reading skills
e to identify good practice in testing reading and listening

Lead-in

Objective: to uncover the current practice of testing and assessing receptive
skills

Time: 5 min
» Procedure:

©(5 min) Refer participants to the sessions on Teaching Reading and
Authenticity.

Ask them what kind of reading subskills they remember. Elicit scanning,
skimming, reading intensively. Ask participants the following question:

~ How do you test or otherwise assess your students’ reading and listening
skills?

eElicit random answers.

o Establish that in our context reading skills are regarded as a tool for
testing other skills like writing, speaking, pronunciation, etc. through such tasks
as ‘read and retell the text’,‘read aloud’, ‘read and learn by heart’. Reading skills
such as scanning, skimming and reading intensively are not tested. Testing
listening skills is not very popular because of the lack of resources. Tell
participants that this session focuses on testing listening and reading skills.
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Activity 1 Testing reading skills
Objective: to let participants explore characteristics of a good reading test
Materials: handout 1
Time: 30 min
» Procedure:
© (5 min) Distribute handout 1and ask participants to do the reading test.
© (5 min) Check the answers.
Suggested answers:

1.

Q1 The phrases from the second paragraph ‘after eating sugary food’, and
‘some people feel tired’ are the key phrases which help to answer this question.

Therefore, the correct answer is f).

Q2 The correct answer to this question comes from the sentences ‘Alcohol
might make you feel good ... but long term is likely to lead to irritability.’So the
correct answer is e).

Q3 The last paragraph contains the correct answer to this question. It says,

‘vegetables like ..... can help improve intelligence’ [text], so the correct
answer is a).

2.

Q1 The answer can be found in the second paragraph of the text. The key
phrase is: ‘the correct address for the headquarters was No. 4 Whitehall Place’. The
correct answer would therefore be: ‘No 4 Whitehall Place’.

Q2 This question asks you about the ‘size’ of the police force which refers to
the number of people working for the police. Therefore you should look for
numbers in the text. In this example, the correct answer is in paragraph 3: ‘1,000’.

Q3 This question also focuses on numbers. The number which relates to the
year 1870, is 10,000. Therefore the correct answer is ‘10,000’. 3. b
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© © © (5 min) Put participants in groups of 5. Ask groups to study the tests and
answer the following questions:

1. What reading sub-skills does each item test?

2. Do you actually have to read the text in order to answer the questions?
3. What kinds of texts (authentic or non-authentic) are used in the test?
4. What did you like and dislike about this test?

© (5 min) Elicit random answers to each question one at a time and expand on
them.

Suggested answers:

1. Task 1 tests skimming skills, task 2 tests scanning skills, task 3 tests
knowledge of vocabulary rather than reading.

2. You have to read and use specific reading skills (scanning or skimming) in
order to do the test; to do task 3 one does not have to read the whole text in order
to find the antonym.

3. Tasks 1 and 2 exploit authentic (or semi-authentic) texts, while item 3
seems to be based on a non-authentic text.

4. Answers may vary.

© © © (5 min) Ask participants to work in the same groups and make a list of
characteristics of a good reading test.

Possible answer:
A good reading test:
~ focuses on reading sub-skills (scanning, skimming and reading intensively);

~ tests what it should test i.e. a reading test should test reading, not speaking
or anything else;

~ uses authentic texts;
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~ leaves little room for guessing;

~ contains only one correct answer per item etc.

© (5 min) Elicit answers and write them on the board.

Establish that a good reading test focuses on reading sub-skills (scanning,
skimming and reading intensively); it tests what it should test; uses authentic texts,
tests reading in context etc.

Activity 2 Testing listening skills
Objective: to let participants explore characteristics of a good listening test

Materials: handout 2 (Jakeman V.& C.McDowell (1996). Cambridge Practice
Tests for IELTS 1. Cambridge University Press. Listening Test 1. pp. 12-13.)
accompanied by the cassette (Cassette 1, Side 1)

Time: 35 min
Preparation: Prepare the cassette so that it can be started from the right point
Procedure:

© (15 min) Tell participants that now they will try to look into what a good
listening test is. Distribute handout 2 and ask them to listen to the recording and do
the test.

1 Play the recording.

© (5 min) Check the answers.
Answer key:

1. A

2.C

3.D

4.D
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5.C
6. Prescott (must be correct spelling with capital ‘P”)
7.41
8. Fountain (must have capital ‘F’)
9. 752239
10. £65
© (5 min) Ask participants the following questions and elicit random answers:

1. What listening subskills does each test item test (What do test-takers have
to do in order to get it right)?

2. Do you actually have to listen to the recording in order to answer the
questions?

3. What kind of texts (authentic or non-authentic) are used in the test?
4. Is there any visual support to help listening?

5. What did you like and didn’t like about this test?

Possible answers:

1.Most of the test items test listening for specific information.

Questions 6-10 test spelling skills as well.

2.Yes.

3.Semi-authentic or non-authentic.

4.Yes.

Even if the texts may seem to be non-authentic, tasks are taken from
real life (e.g. calling Lost & Found office, describing an object, filling in
personal details forms etc. Visuals help listening and make the test not

boring and less frightening.)
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© © © (5 min) Ask participants to work in the same groups as above and make a
list of the characteristics of a good listening test.

© (5 min) Elicit answers and write them on the board.

Possible answers:
A good listening test:

~ focuses on listening sub-skills (listening for the main idea(s), listening for
specific information);

~ tests what it should test;
~ uses authentic texts and tasks;
~ can be supported with visuals;

~ should require minimum output (e.g. writing) etc.

Establish that a good listening test focuses on listening sub-skills (listening
for the main idea(s), listening for specific information etc.); it tests what it should
test; uses authentic listening texts; is supported with visuals etc.

Summary
Summarise the session and establish that good reading and listening tests should:

~ test reading and listening subskills (scanning, skimming, listening for
specific information etc.);

~ use authentic or semi-authentic texts and real life tasks;
~ include visual support;

~ require minimum output (e.g. writing)

TESTING RECEPTIVE SKILLS

Activity 1, Handout 1, Reading test samples

1. Read the text and match the questions 1-3 with the appropriate answers a-f.
There is an example (0) at the beginning. There are more answers than you need.

Food for Mood
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What you eat can affect how you feel, think and act. Let's look first at bad
mood food. Keep caffeine down to one or two cups of coffee a day. More could
make you anxious and depressed. A sugary snack will raise levels of brain
serotonin almost instantly. This can give a short term high, but beware of let
down. An hour or so after eating sugary foods, some people feel tired, unable to
concentrate, even depressed.

Alcohol might make you feel good in the short-term but long-term is likely to
lead to irritability, lethargy and depression. Damage to brain tissue may bring on
forgetfulness, bad moods, confusion, inability to concentrate and sleep disturbance.

So what foods are feel-good enemies? Well, obviously, junk food, alcohol,
caffeine, sugary cereals, snacks, sweets and drinks, and highly processed foods.

OK, so now let's take look at good mood food

Fruit and vegetables studies show people who eat more of these tend to be
happier. Green leafy vegetables like asparagus, endive and spinach contain an
amino acid, which can help improve intelligence, ease mental tiredness and fight
depression.

Type of food and drinks Effect produced
0 coffee a) improved intelligence
Q1 sugary snacks b) high temperature
Q2 alcohol C) anxiety
Q3 vegetables d) better memory
e) irritability and depression
f) feeling of tiredness

ANswers
O abcdef
1 abcdef 2 abcdef 3 abcdef

2. Read the text and complete the sentences below using 1-5 words. There is
an example at the beginning (0).
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Sir Robert Peel founded the Metropolitan Police in 1829. It was
headquartered in a district known as Scotland Yard. Scotland Yard originally
denoted an area of Whitehall that contained many government buildings.

When Sir Robert Peel located the new Metropolitan Police in Whitehall, the
correct address for the headquarters was No. 4 Whitehall Place. The police station
there had an entrance from Scotland Yard proper. The press always referred to the
police as Scotland Yard, until the term became synonymous with the force itself.

Scotland Yard grew rapidly in its early years. In 1829 the total force was
1,000, but a decade later it was 3,350. By 1850 it was more than 6,000, and would
increase to 10,000 by 1870.

The task of the Yard was extraordinary: it was to police crime in an area with
a population of two and a half million people.

O0The Metropolitan Police, known as Scotland Yard, was established in
1829 .

Q1 The address of the police headquarters was

Q2 In 1829 the size of Scotland Yard’s total force was

Q3 By 1870 the police force had grown to

3. Read the text and find the antonym to the underlined word.

Theodore Dreiser, the great American progressive writer, was born in a
poorfamily in 1871. He began to work for his living when he was sixteen. He had a
number of jobs, and at one time was a newspaper reporter. As a reporter he gained
a wide experience of life, which was a great help to him when he took up novel-
writing.

a. happy b. rich c. deprived d. friendly
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KENCJIAP

Lesson 2. Activity 4 (25 min) An extract from a lesson

Tell participants to take the role students for 20 minutes. Tell them that you are
going to present an extract from a lesson. Ask them be active during the lesson.

Lesson 5. Activity 3
Time: 15
Materials: Handout 3

Procedure:

o The table below gives three paradigms of classroom investigation.

o Ask participants to put each of the headings {mixed; quantitative;
qualitative) next to the paradigm where they think it belongs.

o Possible answers:

Lesson 5. Activity 4

paradigm 1: paradigm 2: paradigm 3:
Qualitative Quantitative Mixed
1. non-experimentall 1. experimental or] 1. experimental or quasi-

design a researcher
kept a diary of her

quasi- experimental
design the discussions

experimental design a researcher
gave a group of students two

experiences as a of 10 groups off sheets and a questionnaire to fill

language learner different sizes were| in. They used these to record
recorded their observations of a lesson.

2. qualitative data 2. quantitative data 2. qualitative data

the diarist recorded her| the data from the| the researcher analysed their

feelings about different| recorded  discussions| impressions and opinions of the

aspects of the course

Time: 20 min

Materials: Handout 4

were coded according

114

lesson




Procedure:

o Ask participants to work in pairs and fill in the table (handout 4) with the
questions/problems and disscuss:

¢ |s any qualitative data necessary to research any of the written research
questions? If yes, how this data can be got? (students’ tests, questionnaires,
etc.)

e \What are the reasons of collecting quantitative data to research the
question/problem?

o Ask participants to share filled table and report about the discussed answers
to the stated questions.

Possible answers: participants’ answers

List of research questions Possible ways of collecting a

guantitative data, if necessary

1. To what extent do my students - Examining students’ tests,
progress in reading? What are the assignments
reasons?

- Students questionnaire

2. What are the ways of dealing with - Not necessary

challenging students?
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Lesson 6.Activity 2 Rating scales for assessing speaking

Objectives:

ot0 raise awareness of the CEFR for assessing speaking;
oto explore different types of activities to assess students’ spoken
language

Time: 20 min

Materials: handout 1 (scrambled band descriptors i.e. group 1 receives

scrambled
Range descriptors, group 2- Accuracy, etc)
» Procedure:

© (5 min) Tell participants that there are different rating scales developed by
different educationalists for different purposes. Tell them that you are going to give
them the Common European Framework of Reference that was developed to assess
overall oral production. Tell participants that there are 6 levels in the scales that

correspond to 6 levels of proficiency.
Al corresponds to a beginner level (basic user);
A2 — elementary;
B1 — pre-intermediate;
B2 — intermediate;
C1 — upper intermediate (independent user);
C2 — advanced level (proficient user).

Write the corresponding letters against the levels on the board if appropriate.
Tell participants that in the speaking scales there are 5 criteria in the CEFR i.e.

Range, Accuracy, Fluency, Interaction and Coherence.
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VI. TJIOCCAPHUI

Tepmun

V36ek THAMIATH IAPXH

NHram3 Tuamaary mapxm

Assessment

Biror kishining qobiliyatini yoki
o'gitish  kursining sifati  yoki
muvaffagiyatini  o'lchash  va
boshqgalar

The measurement of the ability
of a person or the quality or
success of a teaching course,
etc

Evaluation

garor qgabul qilish  uchun
muntazam ravishda ma'lumot
to'plash

the systematic gathering of
information for purposes of
decision making.

Feedback

O'qituvchilar yoki o'gituvchidan
yoki  boshga  o'quvchilardan
o'rganish vazifalarining
muvaffaqiyatli bajarilishi
to'g'risida sharhlar yoki
ma'lumotlar.

Comments or information
learners receive on the success
of a learning task, either from

the teacher or from other

learners.

Fluency

yozma Yyoki og'zaki nutg so'zlash
qobiliyatini va jiddiy
ikkilanmasdan ishlab chigarish
gobiliyatini o'z ichiga olgan
mulogotni bilish darajasi

a level of proficiency in
communication, which
includes the ability to produce
written or spoken language
withease and without
significant hesitation

Grid

O'quvchilar  yoki  o'gituvchi-
ishtirokchilar tomonidan
to'ldiriladigan jadval, ko'pincha
fikrlarni umumlashtirish yoki aks
ettirish uchun ishlatiladi

A chart to be filled in by
learners or teacher-
participants, often wused to
summarise ideas or to focus
reflection

TESTING -

birovning bilishi yoki gobiliyatini
tekshirish, ular javob beradigan
savollar ~yoki ular amalga
oshirishi kerak bo'lgan ishlardan
iborat

an examination of
somebody’s knowledge or
ability, consisting of questions
for them to answer or
activities for them to carry out

Assessment
Profile

loyihalarni yaratish uchun asos
bo'lishi mumkin bo'lgan
baholashlar va hisobotlar
to'plami.

a collection of
assessments and reports that
can be used as a basis for
creating projects.
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Assessment | o'rganish baholanadigan the standards by which
criteria standartlar. learning is judged.

Assessment | Tarkibni baholashda a Chrome extension that
Mode talabalarning boshga yorliglarni | helps reduce the chance of

yoki oynalarni ko'rish
imkoniyatlarini  kamaytirishga
yordam  beradigan = Chrome
kengaytmasi.

students viewing other tabs or
windows while taking Content
Assessments.

a framework

foydali  yoki  konstruktsiyani
kengaytiradigan narsalarni qurish
uchun qo'llab-quvvatlash yoki
ko'rsatma bo'lib xizmat qilish
uchun mo'ljallangan haqgiqiy yoki
kontseptual tuzilish.

a real or conceptual
structure intended to serve as a
support or guide for the
building of something that
expands the structure into
something useful.

Task

gilinadigan yoki bajariladigan
ishning bir gismi

a piece of work to be
done or undertaken.

Testee

imtihon topshiradigan kishi.

one who takes an
examination.

performance-
referenced
assessment

o'quvchilarning o'quv bo'linmasi
yoki  bo'linmalaridan  olingan
ko'nikma va bilimlarni qo'llash
gobiliyatini o'lchaydi

measures students' ability
to apply the skills and
knowledge learned from a unit
or units of study.

Portfolio

dars ishlarining sifati, 0'qish
taraqgiyoti va o'quv yutuglarini
baholash magsadida yig'ilgan
o'quv  ishlari  va  boshga
ma'lumotlarga oid ma'lumotlar
to'plami

a compilation of
academic work and other
forms of educational evidence
assembled for the purpose of
evaluating coursework quality,
learning progress, and
academic achievement;

Self
evaluation

magsadlaringizga erishish uchun
0'zingizning noyob kuchli
tomonlaringizni ganday
ishlatganingizni va shu bilan
birga yaxshilashingiz mumkin
bo'lgan sohalarda halol
bo'lganingizni ta'kidlash

an opportunity to
highlight how you used your
unique strengths to accomplish
your goals while also being
honest about areas you could
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imkoniyati.

improve.

Project work

vazifani bajarishga qgaratilgan ish.

work which focuses on
completing a task.

Peer
assessment

o'quvchilar ularning
tengdoshlari tomonidan
o'gituvchining mezonlari asosida
berilgan topshiriglar yoki testlar.

yoki

a  process  whereby
students or their peers grade
assignments or tests based on
a teacher's benchmarks.

Observation | topilmalarni tasdiglovchi the documented evidence

report hujjatlashtirilgan dalillar to support ﬁndings_

Feedback | harakat, hodisa yoki jarayon the  transmission  of
hagida baholash yoki tuzatish|evaluative or  corrective
ma‘LumotIarrl]m asl y _yﬂk' information about an action,
boshgaruvchi manbaga etkazis event, or process to the

original or controlling source

Survey odamlarga savollar berish orgali an examination of
gilingan fikrlar, xulg-atvor va | opinions, behaviour, etc.,
boshqgalarni tekshirish. made by asking people

questions

Classroom | o'gitishni sinfda yoki boshga a formal or informal

observation | o'quv muhitida amalga | observation of teaching while

oshirilayotgan  paytda
yoki norasmiy kuzatuv.

rasmiy

it is taking place in a
classroom or other learning
environment.

Questionnaire

respondentlardan ma'lumot
to'plash maqgsadida bir gator

a research instrument
consisting of a series of

savollardan iborat  tadqiqot | gyestions for the purpose of
vositasi.. gathering information from
respondents.
Common til  qobiliyatini  tavsiflovchi international standard for
European | xalgaro standart. describing language ability.
Framework of
Reference
level ma'lum bir darajadagi o'gishga statements that provide a

descriptors

mos keladigan ta'limning keng

broad indication of learning
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ko'rsatkichlarini  ta'minlaydigan,

appropriate to attainment at a

ushbu darajada  kutilayotgan | particular level, describing the
talimning  xususiyatlari  va | characteristics and context of
kontekstini tavsitlovehi learning expected at that level.
bayonotlar

rating scales | respondentlarning fikr- a closed-ended survey
mulohazalarini solishtirma question used to represent

shaklda muayyan o0'ziga Xo0s
xususiyatlar / mahsulotlar /
xizmatlar uchun ifodalash uchun
foydalaniladigan yopiq
so'rovnoma savoli

respondent feedback in a
comparative form for specific
particular
features/products/services.

Range, bir xil umumiy tipdagi turli xil a set of different things of
narsalar to'plami. the same general type.
Accuracy, | to'g'ri yoki aniq bo'lgan sifat yoki the quality or state of
holat. being correct or precise.
Fluency, 0'zini oson va aniq ifodalash the ability to express
qobiliyati. oneself easily and articulately.
Coherence | gismlarning mantigiy va tartibli logical and orderly and

va izchil alogasi

consistent relation of parts

Placement test

odatda ma'lum bir bilim yoki
malakani aniglash uchun ta'lim
muassasasiga kiradigan talabaga
beriladigan test.

a test usually given to a
student entering an
educational institution  to
determine specific knowledge
or proficiency .

Progress test

kognitiv bilimlarning rivojlanishi
va bargarorligini baholash uchun
uzunlamasina, teskari
yo'naltirilgan ta'limni baholash
vositalari

longitudinal,  feedback
oriented educational
assessment tools for the

evaluation of development and
sustainability of  cognitive
knowledge

Achievement
test

odatda ta'lim sharoitida yuzaga
keladigan rejalashtirilgan
ko'rsatma orqgali shaxs olgan
bilimlari va akademik mahorat
darajasini o'lchash

to measure the amount of

knowledge and level of
academic skills an individual
has acquired through the
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planned Instruction  that
typically occurs in educational
settings

Proficiency
test

talabalarning umumiy til
qobiliyatini  (IELTS, TOEFL)
tashgi  standartlarga  nisbatan
tekshiradi.

checks the overall
language abilities of students
(IELTS, TOEFL) against
external standards;

Multiple
choice test

respondentlardan ro'yxat sifatida
berilgan tanlovlardan fagat to'g'ri
javoblarni tanlashlari so'raladigan
ob'ektiv baholash shakli.

a form of an objective
assessment in which
respondents are asked to select
only correct answers from the
choices offered as a list.

Receptive
skills

Axborot olish uchun
ishlatiladigan til  gobiliyatlari
(o'gish va tinglash).

Language skills used to
receive information (reading
and listening).

Productive
skills

o'quvchilarga tilni yozma yoki
0g'zaki shaklda ishlab
chigarishga imkon Dberadigan
ko'nikmalarga murojaat giling

refer to the skills that
enable the learners to produce
language in written or spoken
forms

Scanning

ma'lum bir ma'lumotni tezda
topmoqchi bo'lganingizda
foydalaniladigan o'gish texnikasi.

a reading technique to be
used when you want to find
specific information quickly.

Skimming

matnning asosiy  g'oyalariga
e'tiboringizni garatadigan
strategik, tanlab o'gish usuli.

a strategic, selective
reading method in which you
focus on the main ideas of a
text.

Eliciting

o'gituvchiga ma'lumot  berish
o'rniga ma'lumot berish uchun
o'gituvchiga yordam beradigan
bir gator metodlarni tavsiflovchi
atama.

term which describes a
range of techniques which
enable the teacher to get
learners to provide
information rather than giving
it to them.
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VIl. ®OUMJAJTAHWITAH AJABUETJIAP PYUXATH

l. ¥30exkucron Pecnybsaukacu Ilpe3nieHTHHUHT acapiapu

1. Mupsuées 11I.M. byrok kenaxaruMu3HU Mapj Ba OJIMKAaHOO XaJKUMHU3 OWIaH

6upra kypamus. — T.: “V36ekucron”, 2017. — 488 6.

2. Mup3zuées .M. Mumnuii Tapakku€T HYIAMHU3HA KAaThbUAT OWIIaH JaBOM
TTUPHUO, SHTH OocKuura Kytapamus. 1-xwuna. — T.: “Y36ekucron”, 2017. — 592 6.
3.Mup3zuée 11.M. XalKuMU3HUHT PO3WIUTA OU3HUHT (HAONUSATUMU3TA OepUiIra

9HT oJiuid Oaxoaup. 2-xuia. T.: “5736eKHCT0H”, 2018. -507 6.

4 Mup3uées LLI.M. Husitn ynyF XadKHUHT HIIW XaM YIIYF, Xa€TH EpyF Ba KeJlakaru
daposon 6ymamu. 3-xmin— T.: “Y36exucron”, 2019. — 400 6.
5.Mup3suéer II.M. Muwunii TUKJIaHUIIIAH — MAJUTMN FOKCQJIMIIT CapH. 4-)KUJII.—

T.: “¥Y36exncron”, 2020. — 400 6.
II. HopMaTuB-XyKYKHI XYKAKATIap

1.V36ekucron Pecniy6nukacunuur Koncturynuscu. — T.: Y36ekucrton, 2018.

2. V36exncron PecriyGmukacuauar “Tabium TYFpucnia’ i Konyru.

3. V36ekucron Pecny6mukacu Ipesupentununr 2015 jimn 12 mioHgarn
“Onmuii  TabIMM MyacacaJapUHHUHT pax0ap Ba IMemaror KaapiapuHu KailTa
Tai€piail Ba MajJaKaCHMHHM OUIMPHUILI TU3UMHMHM SHa/Ja TaKOMWUIAIITHPUII YOpa-
tanoupnapu Tyrpucuna’ tu [1d-4732-connu PapmoHw.

4. V36exucron Pecniybnukacu Ipesunenturnnr 2017 imn 7 despangarn
“V36exncTon Pecrny6nmMKacHHM SHAJA PHBOXIAHTUPHUIN Oyiinua Xapakatiap
cTparerusicu Tyrpucuia’tu 4947-connun @apmMoHH.

5. V36ekucron Pecniy6mmkacu Ipesunentuauar "Onuii TabIuM TH3MMHHHA
sIHaJla PUBOKJIAHTUPHIN Yopa-Taadupiapu Tyrpucuaa’tu 2017 viun 20 anpengaru
ITK-2909-conmu Kapopnw.

6. V3bexucron PecryGmukacu IIpesumentununr “2019-2021 iinmiapaa

VY30ekucron PecnyOnukaciHM WHHOBALIMOH PUBOKIAHTUPHUII CTPATErHSICHHU
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tacaukiam Tyrpucuaa’ty 2018 imn 21 centadpaaru [1d-5544-connu dapmonu.

7. V30exucron Pecnyonukacu Ilpesunentununr 2019 #un 27 wmaiinaru
“Y36eKkncToH PecryGnukacuaa KOpPyNIMATa Kaplli Kypallkil TH3UMHHH SHaIa
TaKOMUJUTAIITUPHUII Yopa-Taoupiaapu Tyrpucuaa’tu [1d-5729-con dapmonu.

8. V36ekucrou Pecniyommukacu Ilpesuaentuauar 2019 wwn 17 uronmaru
“2019-2023 iimmmapga Mupso  YiayrGek HoMmmard  Y30ekucToH Mumii
YHUBEPCUTETHAA Talad IOKOpW OYITaH MaslaKaid Kajapiap Taépiam TH3UMUHU
TyO/laH TaKOMWUIAIITHPHUII Ba WIMHH CaJOXUSATHHA PUBOXKJIAHTHUPH dOpa-
tanoupnapu Tyrpucuna’ru 11K-4358-connu Kapopu.

9. V3b6ekncron Pecry6mukacu Ipesunentunnnr 2019 #iun 27 aprycraaru
“Onuii TabpiUM Myaccacallapy pax0ap Ba Ienaror KaJpJapUHUHT Y3IyKCH3
MaJIaKaCUHU OLLIMPUIL TU3UMUHU X ITUIL TYFPUCUAA TH

[1D-5789-connm papmoHwH.
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IV. HuTepHer cautiap

1.Y30exkucron PecmyOnukacu Omnuit Ba ypra Maxcyc TabJIUM BasUPJINTH:

www.edu.uz.

2. bomr miMuii-MeTo MK Mapkasz: Www.bimm.uz

3.www. Ziyonet. uz
4.V 36eKHCTOH PecniyGnukacu [Ipe3uaeHTUHUHT pacMUM caTu: WWW.QoV.uz

5.Y30ekucton Pecnybnukacu Omnuid Ba ypTa MaxcyC TabJIUM Ba3HPIUTHHUHT

pacMmuii caitu: http://www.edu.uz/modules/ wfchannel

6.karsu.uz-Kopaxkaimok qaBiaT yHUBEPCUTCTH CaliTH
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MaproHa [aBJiaT YHHBEPCHTETH Xy3ypHaaru 1ejaror Kaap/JapHH Kaira taiépnain
Ba YIAPHUHI MAIIAKACHHH OIIMPHII MHHTAKABHH MapKasu YKUTYBUHCH, Y CMOHOBA
JlonoxoHHMHT “Tua KoMneTeHIMsAnapuiK 0axo1ai MeXaHu3MIapH™ MOJTYITH
OVitnua spatuarad YKys-ycayOuil Maxkmyacura
TAKPH3

“Tun KoMneTeHIHATapuHY Daxonall MeXaHU3MIapH~ MOJYJIH HHIIIH3 THIH
fyHanMIOM  YKHTYBYMIAPHHHHT Xalakapo 2bTHpPO) ITHITaH CTaHaapriapra
MYBOGHUK XOPHAKHI THITApHH OHIHII JapaxkacuHyu axosan JoMpackiard GrmnmM,
KYHHKMa, MaJIaKa Xam/la KOMINETeHIMAIapHH PHBOXKIaHTHPHILIA KapaTHIIraH.

Moaynau Y3namTHpHIn JKapaéHuaa THHIIOBYUIIAD THIT
KOMIeTeHIHAAapHHy 0axoallHHHT acocHii Tamoiiniapu 6yiinya Tacassypra sra
OYnMmmzAa , ansTepHaTHB Gaxonam TyprapuHn Owinm Ba ynapaan goiinanannm
BA THJ KVHHKManapuuu ( YKuu, ranmpuim, THHriaG-tymyuui, €ys) Oaxonain
ME30HJIApHHH ApaTHIl KYHUKMaapura sra 0ynaiu.

“Tun KoMneTeHuMATapuHn Gaxonam Mexasn3miapu”™ moayau Oyinya Ykys
yeayOuit Makmya ¥3 muMra 6 Ta MaB3yHM OjiraH. Yiap THHIVIOBYHIApra THI
GuimMm gapaxackHu Gaxonail TaMOHHINApH Ba ycy/uiapu Oyiuua Ounum Sepui,
MaB3yra OHA onuMiIap (GUKpNAapHHM TaxaMn KuaMwmu  Ypratim, Oaxonam
ME3OHJApMHH SpaTHil Ba YyJapAad camapand  Qoiizanandiiny  amanuérra
K¥inamra Ypratum, anbrepHatdB Oaxonmam, cHHGHM Taakuk Kuiuul, ¢uadek
Oepui, noprdonmo Ty3uw, ¥3-Y3uHK Oaxonam y4yH MarepHaliap ApaTHIIHA
ypratum, CEFR Twsumu GYiinua Gaxonawmu ypratim xabu sur gonsapb sa
Kepakiu MabJyMOTIapHH Oepazayn Ba THUHIJIOBYMNapaa Gaxomau TH3uMH O¥iinua
KYHHKMalapHH MIaKuIaHTHpand. XO3Mpri KyHJa Kepakind TecTiap fApaTHin
yeyJIapH Ba NPHHLMNIApHEY Gumui, TH KYHHKManapn G6¥in4a Tectiap ApaTiil
KYHHKMACHHH LIAK/TAHTHPHILIHE MaKMYa ¥3 HYNra OJajiH.

Vkye yenyOuii Maxmyana spaTHiraH TONIIMPHKIAp, Mabpy3a MaTHIapH
yiapHRHT KacOuit (aonuaTura Kaparuiarad 6ynub, ynap THHIZIOBYMIapAa KartTa
KH3HKHIUIap yitrorrum Mymxus, HOkopuna kentnpuirad wxoOuil QuKprapHy
unobarra onub “Tui KoMIeTeHUMsIapuHH (axonam MeXaHW3MIApH~ MOIYIH
Gyitnua spatunrad YKyB ycayOmii-Maxmya Nejaror KaapiapHu Kaiita Taiépaat
BA YIAPHUHT MATAKACHHH OIIMPHII MHHTAKABHI MapKasi HHITIH3 THIH HyHATHIIH
THHIIOBYMAAPH YUYH Ky/uiaHMa cudarura doialaHuiIra TaBeus STaMa.

®ap/1V “UHIIH3 THIH YKUTHII METOAHKacH™
/| xadenpacu kar.ykutysun ¢.d,6.¢.1.(PhD)
Y Xommmosa H.
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