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                                          I. ИШЧИ ДАСТУР 

                                                        Кириш 

Дастур Ўзбекистон Республикасининг 2020 йил 23 сентябрда 

тасдиқланган ―Таълим тўғрисида‖ги Қонуни, Ўзбекистон Республикаси 

Президентининг 2017 йил 30-июндаги “Ўзбекистон Республикаси 

Фанлар академияси ҳузурида Ўзбекистоннинг энг янги тарихи бўйича 

Жамоатчилик кенгаши фаолиятини ташкил этиш тўғрисида”ги ПҚ-

3105-сонли Қарори,Ўзбекистон Республикаси Президентининг 2017 йил 7 

февралдаги ―Ўзбекистон Республикасини янада ривожлантириш бўйича 

Ҳаракатлар стратегияси тўғрисида‖ги ПФ-4947-сон, 2019 йил 27 августдаги 

―Олий таълим муассасалари раҳбар ва педагог кадрларининг узлуксиз 

малакасини ошириш тизимини жорий этиш тўғрисида‖ги ПФ-5789-сон, 

2019 йил 8 октябрдаги ―Ўзбекистон Республикаси олий таълим тизимини 

2030 йилгача ривожлантириш концепциясини тасдиқлаш тўғрисида‖ги ПФ-

5847-сонли Фармонлари ҳамда Ўзбекистон Республикаси Вазирлар 

Маҳкамасининг 2019 йил 23 сентябрдаги ―Олий таълим муассасалари 

раҳбар ва педагог кадрларининг малакасини ошириш тизимини янада 

такомиллаштириш бўйича қўшимча чора-тадбирлар тўғрисида‖ги 797-

сонли Қарорида белгиланган устувор вазифалар мазмунидан келиб чиққан 

ҳолда тузилган бўлиб, у олий таълим муассасалари педагог кадрларининг 

касб маҳорати ҳамда инновацион компетентлигини ривожлантириш, соҳага 

оид илғор хорижий тажрибалар, янги билим ва малакаларни ўзлаштириш, 

шунингдек амалиѐтга жорий этиш кўникмаларини такомиллаштиришни 

мақсад қилади. 

Маълумки  ҳозирги  кунда  чет  тили ўқитувчиларига  катта  

масъулиятюкланган–халқаро стандартларга мос чет тили компетенциясига 

эга маънавий ва маданий баркамол авлодни табиялаш. Бу эса, ўз навбатида, 

чет тилини ўқитишни  мукаммаллаштириш талабани келиб чиқаради. 

“Коммуникатив тилшунослик ва тил компетенциялари”модули 



ўқитилиши жараѐнида эгалланадиган билим,  малака  ва  кўникмалар  

ихтисослик  фанлар  блокига  кирадиган  фанлар билан интеграллашуви  

натижасида  тингловчиларнинг  чет  тили  

коммуникативкомпетенцияларини  (лингвистик,  ижтимоий-лингвистик,  

дискурсив,  стратегик, ижтимоий-маданий)  ривожлантиришда  муҳим  

аҳамият  касб  этади,  чунки филологнинг  касбий  компетенцияси  назарий  

фанлар  ва  асосий  чет  тили  фани ўқитиш мажмуида шаклланади. Ушбу  

дастур  мазкур  курснинг  коммуникатив  тилшунослик, лингвопрагматика,  

когнитив  тилшунослик,  коммуникатив  тилшунослик 

лингвокультурология,  назарий  грамматика,  назарий  фонетика   каби 

тилшуносликнинг  фундаментал  йўналишларини  ҳисобга  олган  ҳолда  

тузилган. Ушбу замонавий йўналишлари нуқтаи назаридан, матн  –  кўп  

поғонали, мураккаб характерга  эга  тил  бирлиги,  мулоқотнинг  асосий  

бирлиги  ва  ижтимоий  таъсир этиш  асбоби  сифатида  талқин  этилади. 

Матн  лингвистикасида  тил  ва  маданият муносабатлари  муҳим  аҳамият  

касб  этса,  назарий  грамматика  эса  тилнинг тузилиши  ва  

универсалияларини  когнитив,прагматик  жиҳатдан  талқин  қилади. Бунда   

ижтимоий-маданий  омил  ва  миллий  дунѐ  тасвири  алоҳида  ўрин 

эгаллайди,  чунки  маданий  контекстни  назарда  тутмаган  ҳолда  матн  

моҳиятини  мукаммал тушуниб бўлмайди, баъзи ҳолларда эса бунинг иложи 

ҳам бўлмайди. 

Ушбу  мажмуа  янги  педагогик  техногогиялар  ва  тилшуносликнинг  

замонавий  йўналишлари  асосида  тубдан  янгиланишни  илгари  суради  

ҳамдатингловчиларнинг  таълим  бериш  сифатини  кўтариш  мақсадида  

дастурда  турли эффектив ва замонавий педагогик технологиялар 

ишлатилган. 

 

Модулнинг мақсади ва вазифалари 

“Коммуникатив тилшунослик ва тил компетенциялари‖ 

модулининг мақсади  -  тингловчиларда  Хорижий  тилларни умумевропа  



стандартлари  талаблари  асосида  ўқитишнинг  лингвистик аспектлари    

модулининг  методологик  тамойиллари,  асосий  тушунча  ватамойиллари    

бўйича  мутахассислик  профилига  мос  билим,  кўникма  ва малакаларни  

шакллантириш  ва  такомиллаштириш,  ҳамда  тингловчиларда  матн билан  

ишлаш  малакаларини  шакллантириш  ва  матнни  таҳлил  қилиш 

кўникмаларини ривожлантиришдир.  

Коммуникатив тилшунослик ва тил компетенциялари  курсининг  

асосий  вазифалари қуйидагилар: 

- Коммуникатив тилшунослик ва тил компетенциялари  асосий  

масалалари  бўйича  таянч  назарий  ва  амалий билимларни 

шакллантириш; 

- Коммуникатив тилшунослик ва тил компетенциялари  соҳасида  

эришилган  ютуқлардан  унумли  ва  адекват фойдаланиш; 

- педагогларнинг ижодий-инновацион фаоллик даражасини ошириш; 

- мутахассислик фанларини ўқитиш жараѐнига замонавий ахборот-

коммуникaция технологиялари ва хорижий тилларни самарали татбиқ 

этилишини таъминлаш; 

- хорижий тилларни умумевропа стандартлари талаблари асосида 

ўқитишнинг лингвистик аспектлари  бўйича  турли билимлар 

тузилмалари ва ахборотнинг акс эттирилиши  йўлларини  ўрганишга  

қаратилган  когнитив  методларни  амалда қўллай олишни ўргатиш; 

Модул бўйича тингловчиларнинг билим, кўникма, малака ва 

компетенциясига қўйиладиган талаблар 

Коммуникатив тилшунослик ва тил компетенциялари модули бўйича 

тингловчилар қуйидаги янги билим, кўникма, малака ҳамда 

компетенцияларга  эга бўлишлари талаб этилади: 

Тингловчи: 

 коммуникатив тилшунослик тушунчасини; 

  коммуникатив компетенция тамойилларини; 



 CEFR ва унинг доирасида 4 компетенция: лингвистик, социолингвистик, 

дискурсив ва стратегик компетенцияларни; 

 сўзлашув орқали коммуникатив компетенцияни ўргатишни; 

 тинглаш орқали коммуникатив компетенцияни  ўргатишни; 

 ѐзиш орқали коммуникатив компетенцияни ўргатишни; 

 ўқиш орқали коммуникатив компетенцияни ўргатишни; 

 коммуникатив грамматика ва коммуникатив лексикани; 

 концептларини интерпретация қилиш ва ўқитишни; 

 хорижий тилларни умумевропа стандартлари талаблари асосида 

ўқитишнинг лингвистик аспектларининг маданий концептлар, 

лингвокультурема, маънонинг маданият билан боғлик бўлаги, маданий 

муҳим ахборот, лингвокультурологик майдон (поле), лингвокультурологик 

ҳолат, миллий дунѐ тасвири ҳақидаги билимларга эга бўлиши лозим.  

Тингловчи: 

 коммуникатив тилшунослик ва тил компетенциялари модулининг асосий 

йўналишлари ва категорияларини англаш;  

 коммуникатив тилшунослик модулининг методологик принциплари 

тамойиллари ва  ѐндашувларини фарқлаш;  

 коммуникатив тилшунослик ва тил компетенциялари модулининг 

терминологик аппарати, қонуниятлари ва асосий тушунчаларини амалий 

жиҳатдан қўллаш; 

 сўз ва унинг семантикаси, тузилиши, матн категориялари, фонетик ва 

фонологик назариялар: информативлик, модаллик категориялари, матн 

яхлитлиги ва тугалланганлиги категориялари, матнда ўрин-пайт 

категорияларини ўзаро фарқлаш;  

 коммуникатив тилшунослик ва тил компетенциялари модули бўйича 

назарий  мавзуларни ва эгалланган ахборотни амалиѐтда қўллаш 

малакаларини  эгаллаши зарур; 

Тингловчи: 



 мавзуларни таҳлил методларини (лингвистик шарҳлаш, суперлинеар   

таҳлил    методи, семантик, стилистик, концептуал  таҳлил, сўз ва матн 

таҳлилининг статистик, инференция   методи, матн    таҳлилининг    

статистик   методлари)  билиш ва уларни ўқув жараѐнида қўллаш;    

 модул  бўйича эгалланган билим, кўникма ва малакаларни баҳолаш, 

хулосалар бериш, умумлаштириш  ҳамда тадқиқотлар олиб бориш; 

 модул бўйича орттирилган малакаларни ўз илмий тадқиқот амалиѐтида 

қўллаш компетенцияларига эга бўлиши лозим. 

 Модулнинг ўқув режадаги бошқа модуллар билан боғлиқлиги ва 

узвийлиги 

 Коммуникатив тилшунослик ва тил компетенциялари модули Чет тил 

ўқитишдаги замонавий  методлар, тил компетенцияларини баҳолаш 

механизмлари, тилшуносликда  тадқиқотлар олиб боришнинг тизимли каби 

тилшуносликнинг йўналишлари билан ўзаро боғлиқ. 

Мазкур модулни ўқитиш жараѐнида таълимнинг замонавий методлари, 

педагогик ва ахборот-коммуникация технологияларидан кенг 

фойдаланилади. 

      Хусусан, интерфаол методларнинг қуйидаги турларидан кенг 

фойдаланилади: 

● гуруҳли музокаралар (group discussions); 

● жамоа лойиҳалари (project work);  

● жуфтликлар   бўлиб   топшириқларни   бажариш   (pair work); 

● якка   ҳолда   маълум   мавзу   бўйича  презентациялар қилиш (individual 

presentation); 

● давра суҳбатлари ўтказиш (round-table discussion); 

● инсерт техникаси (Insert technique); 

● пинборд техникаси (Pinboard); 

● кейс- стади (case-study); 

● ақлий ҳужум методи (brainstorming).  



Шунингдек, фанни ўқитишда замонавий ахборот технологияларидан 

ҳам кенг фойдаланилади, жумладан: 

 мультимедиа ѐрдамида машғулотлар ташкил этиш,  

  Power Point дастури ѐрдамида презентациялар ташкил қилиш, компьютерда 

тестлар ўтказиш.  

Модулнинг олий таълимдаги ўрни 

  Модулни ўзлаштириш орқали тингловчилар Коммуникатив 

тилшунослик ва тил компетенциялари ўқув модули яратишни ўрганиш, 

амалда қўллаш ва баҳолашга доир касбий компетентликка эга бўладилар. 

Модул бўйича соатлар тақсимоти 

 

№ Модул  мавзулари 
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1. 
Коммуникатив тилшунослик 

тушунчаси. 
4 4 2 2  

2. 
Турли усуллар орқали коммуникатив 

компетенцияни ўргатиш. 
4 4 2 2  

3. 
Коммуникатив грамматика ва 

коммуникатив лексика. 
4 4 2 2  

4. 
Ўқитишда конструктивистик 

ѐндашув. Сўз ва концепт. 
2 2  2  

5 
Концептларини интерпретация қилиш 

ва ўқитиш. 
2 2  2  

Жами: 16 16 6 10 0 

 

           

 

 

 



 

 

 

НАЗАРИЙ МАШҒУЛОТ МАТЕРИАЛЛАРИ 

1-Мавзу: Коммуникатив тилшунослик тушунчаси. 

Коммуникатив компетенция тамойиллари. CEFR ва унинг доирасида 4 

компетенция: лингвистик, социолингвистик, дискурсив ва стратегик 

компетенциялар. 

 

2-Мавзу:Турли усуллар орқали коммуникатив компетенцияни 

ўргатиш. 

Сўзлашув орқали коммуникатив компетенцияни ўргатиш. Тинглаш 

орқали коммуникатив компетенцияни ўргатиш. Ёзиш орқали коммуникатив 

компетенцияни ўргатиш. Ўқиш орқали коммуникатив компетенцияни 

ўргатиш. 

 

3-Мавзу: Коммуникатив грамматика ва коммуникатив лексика. 

Тилни дискурсив ѐндашувда ўқитиш. Ўқитишда конструктивистик 

ѐндашув. Сўз ва концепт. Концептлариниинтерпретация қилиш ва ўқитиш. 

 

АМАЛИЙ МАШҒУЛОТЛАР 

1-Амалий машғулот.Коммуникатив тилшунослик тушунчаси. 

2-Амалий машғулот. Турли усуллар орқали коммуникатив 

компетенцияни ўргатиш. 

3-Амалий машғулот. Коммуникатив грамматика ва коммуникатив 

лексика. 

4-Амалий машғулот. Ўқитишда конструктивистик ѐндашув. Сўз ва      

концепт. 

       5-Амалий машғулот.Концептлариниинтерпретация қилиш ва ўқитиш. 

 

 



Ўқитиш шакллари 

 Мазкур модул бўйича қуйидаги ўқитиш шаклларидан фойдаланилади: 

- маърузалар, амалий машғулотлар (маълумотларни  англаб олиш, ақлий 

қизиқишни ривожлантириш, назарий билимларни мустаҳкамлаш); 

- давра суҳбатлари (кўрилаѐтган саволларга ечимлари бўйича таклиф 

бериш қобилиятини ошириш, эшитиш, идрок қилиш ва мантиқий хулосалар 

чиқариш); 

- баҳс ва мунозаралар (асосли аргументларни тақдим қилиш, эшитиш ва 

муаммолар ечимини топиш қобилиятини ривожлантириш). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

II. МОДУЛНИ ЎҚИТИШДА ФОЙДАЛАНИЛАДИГАН 

ИНТЕРФАОЛ ТАЪЛИМ МЕТОДЛАРИ. 

 

“Кластер” методи: ушбу метод ўз моҳиятига кўра ўзлаштирилган билимларни 

таҳлил ва сентез қилиш асосида асосий ҳамда иккинчи даражали маълумотлар 

сифатида гуруҳларга ажратиш имконини беради. Методни қўллашда қуйидаги 

ҳаракатлар амалга оширилади: 

   Тингловчилар фаолиятининг самарадорлигини таъминлаш учун уларнинг 

эътиборларига қуйидаги жадвалларни тақдим этиш мақсадга мувофиқдир.    

Намуна:  Brainstorm the notion of “Text” 

 

“Ассесмент”  методи 

Методнинг мақсади:  мазкур метод таълим олувчиларнинг билим 

даражасини  баҳолаш, назорат қилиш, ўзлаштириш кўрсаткичи ва амалий 

кўникмаларини текширишга йўналтирилган.  Мазкур техника орқали таълим 

олувчиларнинг  билиш  фаолияти турли  йўналишлар (тест, амалий 

кўникмалар, муаммоли вазиятлар машқи, қиѐсий таҳлил, симптомларни 

аниқлаш) бўйича ташҳис қилинади ва баҳоланади.  

 

Методни амалга ошириш тартиби: 

 ―Ассесмент‖ лардан  маъруза машғулотларида талабаларнинг ѐки 

қатнашчиларнинг мавжуд билим даражасини ўрганишда, янги 

TEXT

written

oral



A __________________ 

(Polonius:) What do you read my 

lord? 

(Hamlet:) Words, words, words. 

 

B _________________Once upon 

a time there was a noble knight, 

who lived in this castle, which is 

on the borders of fairyland… 

 

 

C __________________Once 

upon a time there was a noble 

knight, who lived in this castle, 

which is on the borders of 

fairyland… 

 

D__________________ 

When the fox preaches, take 

care of your geese 

 

E__________________ 

All books are either dreams or 

swords, 

You can cut, or you can drug, with 

words. 

 

F__________________ 

A witty woman is a treasure; a 

witty beauty is a power. 

 

маълумотларни баѐн қилишда, семинар,  амалий машғулотларда эса мавзу 

ѐки маълумотларни ўзлаштириш даражасини баҳолаш, шунингдек, ўз-ўзини 

баҳолаш мақсадида индивидуал шаклда  фойдаланиш тавсия этилади. 

Шунингдек, ўқитувчининг ижодий ѐндашуви ҳамда ўқув мақсадларидан 

келиб чиқиб,  ассесментга қўшимча топшириқларни киритиш мумкин. 

Намуна:   

        Identify text genres presented in the fragments below:  

“Б Б Б” методи 

 

Методнинг мақсади: Мазкур метод ўқувчиларда янги ахборотлар 

тизимини қабул қилиш ва билмларни ўзлаштирилишини енгиллаштириш 

мақсадида қўлланилади, шунингдек, бу метод ўқувчилар учун хотира машқи 

вазифасини ҳам ўтайди. Намуна: 

 

Билардим Билишни хоҳлардим Билиб олдим 

   

“Тушунчалар таҳлили” методи 

Методнинг мақсади: мазкур метод талабалар ѐки қатнашчиларни мавзу 

буйича таянч тушунчаларни ўзлаштириш даражасини аниқлаш, ўз 

билимларини мустақил равишда текшириш, баҳолаш, шунингдек, янги мавзу 

буйича дастлабки билимлар даражасини ташҳис қилиш мақсадида 

қўлланилади. 



Методни амалга ошириш тартиби: 

 иштирокчилар машғулот қоидалари билан таништирилади; 

 ўқувчиларга мавзуга ѐки бобга тегишли бўлган сўзлар, тушунчалар 

номи туширилган тарқатмалар берилади ( индивидуал ѐки гуруҳли тартибда); 

 ўқувчилар мазкур тушунчалар қандай маъно англатиши, қачон, қандай 

ҳолатларда қўлланилиши ҳақида ѐзма маълумот берадилар; 

 белгиланган вақт якунига етгач ўқитувчи берилган тушунчаларнинг 

тугри ва тулиқ изоҳини уқиб эшиттиради ѐки слайд орқали намойиш этади;  

 ҳар бир иштирокчи берилган тугри жавоблар билан узининг шахсий 

муносабатини таққослайди, фарқларини аниқлайди ва ўз билим даражасини 

текшириб, баҳолайди. 

Намуна: ―Модулдаги таянч тушунчалар таҳлили‖ 

 

 

 

  



 

 

  

 

 

  

  

CLUSTER 

is the task of grouping a set of objects in such a way that objects in the same 

group (called a cluster) are more similar (in some sense or another) to each other 

than to those in other groups (clusters). 

 

 



                                 INCIDENT PROCESS 

This teaching style involves a case study format, but the process is not so 

rigid as a full case study training session. The focus is on learning how to solve 

real problems that involve real people. Small groups of participants are provided 

details from actual incidents and then asked to develop a workable solution  

 

 

 

Q&A SESSIONS 

On the heels of every topic introduction, but prior to formal lecturing, the 

teacher requires students to jot down questions pertaining to the subject matter on 

3Ч5 index cards. The lecture begins after the cards are collected. Along the route, 

the teacher reads and answers the student-generated questions. Some tips for a 

good session are as follows: 

Randomize — Rather than following the order of collection or some 

alphabetical name list, establish some system that evokes student guesswork 

concerning the order of student involvement. 

Keep it open-ended — If necessary, rephrase student questions so that 

participants must analyze, evaluate and then justify the answers. 

Hop it up — Gradually increase the speed of the Q & A. At some point, you 

should limit the responses to a single answer, moving faster and faster from 



question to question. 

 

  

 

 

 

 

 

INFORMATION GAP ACTIVITY 

an activity in which a pair or two groups of students hold different 11 

information, or where one partner knows something that the other doesn‗t. This 

gives a real purpose to a communication activity. An information gap activity is an 

activity where learners are missing the information they need to complete a task 

and need to talk to each other to find it. 



 

 

JIG-SAW ACTIVITY 

A type of co-operative activity in which each member of a group has a piece 

of information needed to complete a group task. Often used in reading work when 

each learner or group of learners reads and understands a part of a text, then takes 

part in pooling information to establish the meaning or message of the whole text. 

 



 

 

meet. ICE-BREAKER 

An  activity to  make  learners  feel  less  nervous  or inhibited  when they first 

 

PRESENTATION 

The way which something is offered, shown or explained others. A formal 

monologue presents ideas, opinions or a business proposal 

 



 

TRUE-FALSE ACTIVITY 

It is a strategy of teaching students, where a teacher allows students to 

compare two different historical perspectives to the same question. It allows 

students to see differing opinions to the same problem and go about doing history. 

It is designed to add inquiry into the teaching of history. 

 

THINK, PAIR AND SHARE 

Establish a problem or a question. Pair the students. Give each pair sufficient 

time to form a conclusion. Permit each participant to define the conclusion in his or 

her personal voice. You can also request that one student explain a concept while 

the other student evaluates what is being learned. Apply different variations of the 

process. 
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A.Think ..Pair cShare 

A  1 Minute   Think 

Think about these questions. 

Jot some notes i you wish. They will not be 

collected. 

•. 2 Minutes- Pair (Discuss) 

Discussyour thoughts with one or two people sitting near you   Were there some 

interesting similarities among your Individual thoughts? Any interesting 

differences? identify someone in your group willing to report a few of your 

conclusions. 

C. 2 Minutes - Share (Report back) 

Report one ortwo of yourflndngs. If someone from another group announces one 

of your findings, don't report that one. 
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II.НАЗАРИЙ МАШҒУЛОТ МАТЕРИАЛЛАРИ 

 

 

 

 

 

Key words: CEFR,  communicative  competence,  linguistic /grammatical  

competence,  sociolinguistic  competence,  pragmatic /discursive competence,  and 

strategic competence. 

 

Principles of Communicative Competence 

―Human  communication  fulfils  many  different  goals  at  the  personal  and  social  

levels.  We communicate information, ideas, beliefs, emotions, and attitudes to one 

another in our daily interactions,  and  we  construct  and  maintain  our  positions  

within  various  social  contexts  by employing appropriate language forms and 

performing speech activities to ensure solidarity, harmony, and cooperation – or to 

express disagreement or displeasure, when called for‖ (CelceMurcia&Olshtan, 2000, 

p. 3). 

The Common European Framework of Reference (CEFR) was implemented in 

Uzbekistan in 2012 as a framework for teaching, learning, and assessing languages. 

PLAN: 

1.2. Principles of Communicative Competence 

1.3. The notion of Communicative competence  

1.4. Four branches of Communicative competence: 

linguistic, sociolinguistic, discourse and strategic competence 

 

 

LECTURE 1  

 Language and Communicative competence 
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CLT is employed within CEFR (Beresova,  2017)  and  the  approach  is  much  

different  than  the  rule-based/grammar-translation method (GTM) to language 

teaching that language teachers are accustomed to in Uzbekistan. Within CLT, the 

identity of a language teacher is that of  a  facilitator  instead  as  a  conduit  of  

information.  Learning  languages  for  communicative purposes shifts the classroom 

focus from the teacher to the learner; however, this shift does not mean the teacher no 

longer has a role to play! A teacher‘s role is to guide students to become 

communicatively competent in the following four areas: linguistic, sociolinguistic, 

pragmatic, and strategic.  

Think about the following: 

1)  What is the difference among traditional and non-traditional ways to teaching 

language? 

2)  What do you understand when we speak about different communicative 

competencies? 

3)  How one can organize classes in terms of four competencies? 

The term «communicative competence» is comprised of two words, the  combination 

of which means «competence to communicate». This simple lexicosemantical analysis 

uncovers the fact that the central word in the syntagm «communicative competence» is 

the word «competence».  

      «Competence» is one of the most controversial terms in the field of general  and 

applied linguistics. Its introduction to linguistic discourse has been generally  

associated with Chomsky who in his very influential book «Aspects of the Theory of 

Syntax» drew what has been today viewed as a classic distinction between  

competence (the monolingual speaker-listener‘s knowledge of language) and 

performance (the actual use of language in real situations) 

Soon after Chomsky proposed and defined the concepts of competence  and 

performance, advocates for a communicative view in applied linguistics  (e.g. 

Savignon, 1972) expressed their strong disapproval at the idea of using the concept of 

idealized, purely linguistic competence as a theoretical ground of the methodology for 

learning, teaching and testing languages. They found the alternative to Chomsky‘s 
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concept of competence in Hymes‘s communicative competence which they believed to 

be a broader and more realistic notion of competence. Namely, Hymes (1972) defined 

communicative competence not only as an   inherent  grammatical  competence but 

also as the ability to use grammatical competence in a variety of communicative 

situations, thus bringing the sociolinguistic  perspective into Chomsky‘s linguistic 

view of competence. 

          During the 1970s and 1980s many applied linguists with a primary interest in the 

theory of language acquisition and/or the theory of language testing gave their 

valuable contribution to the further development of the concept of communicative 

competence. Just a few of them will be mentioned in the following, namely  those 

whose theoretical reflections and empirical work seem to have had the most  important 

impact on the theory of communicative competence.  

       In an attempt to clarify the concept of communicative competence,  Widdowson 

(1983) made a distinction between competence and capacity. In his  definition of these 

two notions he applied insights that he gained in discourse analysis and pragmatics. In 

this respect, he defined competence, i.e. communicative competence, in terms of the 

knowledge of linguistic and sociolinguistic conventions. Under capacity, which he 

often referred to as procedural or communicative  capacity, he understood the ability to 

use knowledge as means of creating meaning in a language. According to him, ability 

is not a component of competence. It  does not turn into competence, but remains ―an 

active force for continuing creativity‖, i.e. a force for the realization of what Halliday 

called the ―meaning potential‖ (Widdowson, 1983:27). Having defined communicative 

competence in this  way, Widdowson is said to be the first who in his reflections on 

the relationship  between competence and performance gave more attention to 

performance or real  language use. Canale and Swain (1980) and Canale (1983) 

understood communicative  competence as a synthesis of an underlying system of 

knowledge and skill needed  for communication. In their concept of communicative 

competence, knowledge  refers to the (conscious or unconscious) knowledge of an 

individual about language and about other aspects of language use. According to them, 

there are three  types of knowledge: knowledge of underlying grammatical principles, 
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knowledge  of how to use language in a social context in order to fulfill 

communicative functions and knowledge of how to combine utterances and 

communicative functions  with respect to discourse principles. In addition, their 

concept of skill refers to  how an individual can use the knowledge in actual 

communication. According to  Canale (1983), skill requires a further distinction 

between underlying capacity and  its manifestation in real communication, that is to 

say, in performance Unlike Hymes, Canale and Swain or even Widdowson, Savignon 

(1972, 1983) put a much greater emphasis on the aspect of ability in her concept of 

communicative competence. Namely, she described communicative competence as  

«the ability to function in a truly communicative setting – that is, in a dynamic 

exchange in which linguistic competence must adapt itself to the total informational  

input, both linguistic and paralinguistic, of one or more interlocutors‖ (Savignon,  

1972:8). According to her, and many other theoreticians (e.g. Canale and Swain,  

1980; Skehan, 1995, 1998; Bachman and Palmer, 1996 etc.), the nature of 

communicative competence is not static but dynamic, it is more interpersonal than 

intrapersonal and relative rather than absolute.  

        Communicative competence – an ability and knowledge of a language user about 

how, what and where to speak appropriately from the view point of culture, traditions, 

shared rules and norms. An ability of understanding social meaning and being 

understood within a social context.It  consists  of  four  aspects:  linguistic,  

sociolinguistic,  pragmatic/discourse,  and  strategic competence. 

Linguistic or grammatical competence – is the ability to be able to apply grammatical, 

lexical,  syntactical, and stylistic  rules to  oral  and  written  utterances. Linguistic  

competence  is important  since  it  explains  how  utterances  and  sentences  are  

structured  –  structural conceptualization  of  language.  However,  these  rules  are  

not  enough  to  accomplish  a  communicative goal since non-linguistic factors play a 

role in constructing social meanings. 

             Pragmatic/discourse competence – an ability to interpret and convey meaning 

in context.To  understand  a  dynamic  meaning  depends  on  time,  space,  and  social  

context.  While communicating people not only exchange meaningful structures and 
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semantics but they transfer intentions. An utterance carries within itself such intentions 

of a speaker. This intention is tied to time,  space,  and  social  context.  To  able  to  

interpret  these  intentions  in  communications  is  to possess a pragmatic/discourse 

competence. 

Sociolinguistic competence – being aware of how culture(s), shared social rules 

and norms affect  the  way  we  describe  things,  objects, and processes  within  a  

society.  Sociolinguistic competence targets at developing students‘ ability to 

understand how different cultures choice different  grammar,  syntax,  semantic,  

stylistics in  describing  the  same  objects,  subjects,  and processes. It also tries to 

understand how something is spoken appropriately in a social context. 

Strategic  competence –  while  lacking  knowledge  in  linguistic,  sociolinguistic,  and 

pragmatic  competences, strategic  competence  is being able  to  overcome  such  a  

shortage  of knowledge by delivering a message from one language into another one 

with the help of means other than those in linguistic, sociolinguistic, and pragmatic 

competencies. While communicating  with different people in a foreign language we 

are not always aware of certain words. To be able  to deliver the meaning of these 

unknown words without using these words themselves implies the possession of 

strategic competence. 

A head of an English Language department was asked by the rector of the 

University to observe a teacher‘s lesson, and to determine if the language teacher is 

using communicative approaches in his/her class. The head of the department 

(observer) expected to see a class on family, in which, students interacted with one 

another and did group discussions on their own stories on this chosen topic. However, 

the head of the department only saw the teacher explaining the vocabulary and the 

expected grammatical rules students should memorize. The observer reported the class 

was not interactive and the teacher‘s voice could be heard only during the lesson.  

The following day, the head of the English Department decided to conduct a master 

class based on CLT. Everyone was interested in this communicative class, including 

the teacher who was  recently  observed.  The  class  started.  The  topic  was  ―The  

Principles  of  Communicative Competence.‖  Rather  than  starting  with  an  
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explanation  of  the  rules  on  the  principles  of communicative competence, the head 

gave two examples. The first read: 

            The sister (she) of my friend (he), sitting in front of me, is the best. 

           The head asked the class to discuss for two minutes who is sitting, he or she.  

Some said he is sitting, while others said she is. Furthermore, the head asked the 

teachers why some people made the decisions they did. The class discussed but did not 

come to a consensus. The head asked if there were any syntactical rules that would 

guarantee his or her sitting? No teacher could answer the department head‘s question. 

This example shows that syntactic rules are not enough to answer his query. Language 

is about social context, that is, the real life to which syntactical rules should fit into, 

and not the other way around. People, while communicating, could make mistakes 

from a GTM perspective but might be right from a communicative perspective. In 

other words, GTM says that ―friend/he‖ is sitting because ―there is at least a 

collocational relationship between‖ ―friend/he‖ and ―sitting‖, in which sitting in front 

of me ―is a phrase headed by the participle‖ (Matthews, 1981, p. 176). CLT, however, 

prioritizes communication that takes place in a concrete time, space and social context, 

thus he or she might be the case of sitting in that time, space, and social context. 

The department head  gave  another  example  to  demonstrate  how  non-linguistic  

factors affect the way we interpret words, sentences, etc. The example reads: I will be 

back in five minutes. 

           The head continued the previous discussion and asked participants whether this 

utterance could be considered successful or not (i.e., successful communication can 

ensue). Teachers mostly said there was no problem in understanding and the intended 

meaning was apparent. However, the head said  that  this  communication  was  not  

successful between  two  people in  real  life  because  the speaker‘s interlocutor did 

not understand appropriately the utterance from a cultural perspective. (Even though 

this utterance is grammatically correct.) The head explained the social context for this 

utterance to the teachers: an Uzbek who was talking to a person from the United 

States. Once this utterance was made, the American questioned it, saying ―whether it is 

real five minutes or Uzbek five minutes.‖ The American used to experience that 
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Uzbeks use the phrase 5 minutes to represent a certain amount of time, but not actual 

five minutes. Even though five minutes is an objective fact, different cultures affect the 

way we differently interpret this objective fact. Thus, we should decide whether we are 

educating students to be competent only in knowing facts and rules, or they should 

also be able to put these facts and rules into practice. One should be able to accomplish 

a communicative goal.  What do you think about the examples given in the vignette?  

Can you provide additional language examples that shows how non-linguistic factors 

favour meaning construction in human communication?  

LINGUISTIC COMPETENCE 

―... the harmony between thought and reality is to be found in the grammar of the 

language‖(Wittgenstein, 1974, p. 162).  

The study of language (its form/structure and meanings/semantics) in Uzbekistan was 

regarded as being  the  main  source  of  knowledge  that  was  believed  to  secure  the  

successfulness  of  human communication. We often relied on dictionary meanings, 

structured rules, and impenetrable facts when  we  learn  and  teach language.  

However,  times  have  shifted and  with  new  insights  from cognitive  linguistics 

(Langacker,  1991),  Construction  Grammar  (Croft,  2001),  and  recent In-Service 

Language Teacher Education-Uzbekistan     approaches to Applied English Linguistics 

(Larsen-Freeman, 2003), we have moved to a more communicational/functional 

approach.  Think about the following: 

1) What does linguistic competence mean to you? 

2) Please think about the word, ‗facilitator.‘ How would you facilitate a language class 

while understanding the core of linguistic competence; how does this approach differ 

from what you already do?I remember vividly my language teachers at the Uzbekistan 

State University of World Languages in the 2000s who educated me in the Grammar 

Translation Method (GTM). From that time, we targeted  at  analyzing  only  

form/structure and  meanings/semantics  and  left  out  an  analysis  of 

use/discourse/pragmatics. Let‘s see how such an analysis looked like in the following 

example: 

            A teacher in class asks students to analyze and translate the following 
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utterance: ―It‘s a holiday today; my kid is home from school.‖ Students say that this is 

a simple sentence, which  contains a noun phase, verb, and secondary parts of speech. 

Each word in the sentence is given in its primary meaning, thus it is a neutral sentence. 

Students learnt by heart all the words given in these sentences. The dictionary helped 

students to translate them easily. GTM says that once you know all these rules (the 

building blocks of language), you can easily apply them to a new situation, composing 

an indefinite amount linguistically correct sentences to describe the reality.  

We  never  questioned  how  this sentence – ―It‘s  a holiday today;  my  kid  is  home  

from school‖ – could  be  interpreted differently  in  a real-life  situation.  So,  once  

these  sentences  are regarded  to  be  the  relevant  utterances  from  the  viewpoint  of  

form/structure  and meanings/semantics, their use could cause a communicative 

problem. Instead, Americans tend to use, ―It‘s a holiday today, my kids are home from 

school.‖ ―Kid‖ in its plural form. To use ―kid‖ in a singular form may mean (meaning-

in-use) ―my kid, whom I do not like or even despise‖ is home. To show endearment, 

the speaker may use the singular noun, child instead of kid. The form/structure  and  

meanings/semantics  never  tells  us  meaning-in-use,  functional  meaning, 

communicative meaning Think about the vignette and reflect on it and the relationship 

among form, meaning, and use. Then, think about the following sentence: Vegetarians 

like eating beef. How could this sentence be correct in its form? Using Figure Two 

above, what are the building blocks of this sentence? (Thus, can you explain each level 

of the pyramid with the sentence, Vegetarians like eating beef?) 

             Linguistic  competence – an  unconscious  as  well  as  conscious  knowledge  

of  language ―which  consists  of  the  basic  elements  of  communication:  sentence  

patterns,  morphological inflections,  lexical  resources,  and  phonological  or  

orthographic  systems‖ (Celce-Murcia  & Olshtain, 2000, 16). The subsystems of 

form, meanings, and use (Cecle-Murcia & Larsen-Freeman, 1999) are both 

interdependent and overlapping because ―each element in a language is explained by 

reference to its  function  in  the  total  linguistic  system‖  (Halliday,  1994,  p.  xiv). 

Form, as one of the dimensions, ―consists of the visible or audible units: the sounds (or 

signs in the case of sign language), written symbols, inflectional morphemes, function 
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words (e.g., of), and syntactic structures‖ (Larsen-Freeman, 2003, p. 34). Form takes 

into consideration how grammar operates at the subsentential or morphological level 

and is constituted by studies in phonology, graphology, semiology, morphology, and 

syntax  US-China Friendship Volunteer is pronounced as /iu es tʃaɪnə frɛndʃɪp 

vɒlənˈtɪər/, and is a noun phrase (NP) with five morphemes. US-China (noun + noun) 

are two free morphemes compounded to form one lexical item. Friendship, (noun + 

noun), consists of one free and one bound morpheme. The bound morpheme, ship, is 

derivational and  does  not  change  the  grammatical  function  of  the  word. 

Volunteer consists  of  one  free morpheme. The word order, or internal structure, of 

the NP US-China Friendship Volunteer, is fixed.  

           Meaning is another dimension. ―When dealing with meaning, we want to know 

what a particular English grammar structure means and what semantic contribution it 

makes whenever it is used‖ (Celce-Murcia & Larsen-Freeman, 1999, p. 4). When 

placed in an appropriate case-form, the NP functions as a complement in clause 

structure; for example, as a subject (A US-China Friendship Volunteer  arrived),  

object  (Our  school  needs  a  US-China  Friendship  Volunteer),  or  predicate 

complement (Dave is a US-China Friendship Volunteer). Additionally, the US-China 

Friendship Volunteer‘s denotation, the dictionary definition or referential meaning, 

means ―an unpaid person from the US Peace Corps who represents a friendly 

relationship between the United States of America and The People‘s Republic of 

China.‖   Use is the third dimension in Larsen-Freeman‘s form, meaning, and use 

paradigm. According to Celce-Murcia and Larsen-Freeman (1999), pragmatics is 

another name for use. Levinson (1983)explained  that  pragmatics  are  the  ―relations  

between  language  and  context  that  are grammaticalized, or encoded in the structure 

of a language‖ (p. 9). Just knowing the form and meaning of the noun phrase, US-

China Friendship Volunteer, is not sufficient for someone to be able  to  use  it  

appropriately.  A  speaker  will  need  to  know  when  to  use US-China  Friendship 

In-Service Language Teacher Education-Uzbekistan     Volunteer  instead  of  Peace  

Corps  Volunteer  or  another  one  of  the  hundreds  of  volunteer organizations from 

America that is currently in China. While I was in China, US-China Friendship 
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Volunteer was used only in speeches at banquets, ceremonies, and festivals and in any 

other formal interactions between a Peace Corps staff and someone from China‘s 

Communist Party  

PRAGMATIC COMPETENCE 

The term ‗pragmatic competence‘, first appearing as a component of the idea of 

‗communicative competence‘, was introduced to the field of linguistics by Hymes 

(1972) as part of his reaction to Chomsky‘s distinction of competence and 

performance (1965). According to Chomsky‘s concept, which laid the foundations for 

his ‗generative grammar‘, competence and performance distinguish the underlying 

knowledge of a language user (i.e. competence, which is subconscious and includes 

features such as phonology, syntax, semantics, and so on) from what they can actually 

produce in ‗real time‘ (i.e. performance) ‘ Communicative competence, therefore, 

combines ‗linguistic competence‘ (involving grammatical knowledge of lexis, syntax, 

morphology, phonology, and so on) with the sociolinguistic knowledge of how to 

appropriately use language according to context. 

 That is, a speaker may have knowledge of politeness strategies 

(pragmalinguistic competence) and the understanding of where to apply them in 

context (sociopragmatic competence), but if grammatical ability lets them down, their 

pragmatic intentions might still be miscommunicated. For instance, if a speaker 

stutters or pauses as a result of underdeveloped organisational competence, this might 

be taken as a reflection on their character (e.g. shyness). Also, as a result of stuttering 

and hesitancy, the illocutionary force of an utterance might be miscommunicated (e.g. 

an order misinterpreted as a request). Furthermore, a speaker may know a strategy and 

wish to apply it to a particular context, but be unsure of its correct grammatical 

construction. Not wanting to make a grammatical mistake, the speaker may end up 

opting for a strategy which they know is correct, but which is less polite, e.g. „Can you 

pass me the salt?‟ instead of „I wondered if you could pass the salt‟ (which is 

grammatically more sophisticated). For these reasons, organisational competence is 

included as a component of the working definition. 

- Would/Could you spell that, please? (p. 11) 
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- I want to ask a question. (p. 11) 

- Sorry, could you repeat that? (p. 11)  

- Can we just summarise the points we‟ve agreed so far? (p. 34) 

- Can you transfer the money by next week? (p. 34) 

- Could I make a suggestion, why don‟t we …? (p. 81) 

 Despite potentially being useful, a criticism is that it is not explicitly explained 

how the strategies might be used to discern particular contexts, e.g. in light of social 

status, familiarity, age, cost of imposition, and so on. For instance, whereas the 

strategy, „Could I make a suggestion?‟, might be applied whilst speaking to a senior 

boss, the utterance, „I want to ask a question‟, in the same context could be considered 

too abrupt. In further consideration of the strategies provided in the Useful language 

boxes (such as the above), it can be seen that the range of Internal modifications is 

somewhat limited, primarily illustrating the Politeness marker, Please, and only a light 

dusting of other lexical downtoners (e.g. just). Could I have a quick word with you?‟ 

and ‗I need to talk to you about something‟, are provided as examples of Preparator 

and Getting a precommitment strategies, according to Blum-Kulka, House and 

Kasper‘s CCSARP coding manual (1989). The issue, however, as with the case of the 

other strategies, is that context is again not considered, nor is the issue of prosody and 

the importance of intonation in softening requests. Intonation is especially critical, 

since the Preparator example (‗I need to talk to you about something‟), could 

potentially sound threatening without the right modulation of pitch. The teacher‘s 

notes in relation to this do suggest going through the Useful language box, ‗[getting] 

individual [students] to read the expressions, working on intonation.‘ However, 

explicit indications about how to teach intonation are not provided. Rather, it is 

assumed that the teacher will already be intuitive of such issues, which is not always 

the case, particularly for non-native speakers (Savić, 2014). 

          ―Pragmatics studies the context within which an interaction occurs as well as the 

intention of  the language user ... Pragmatics also explores how listeners and readers 

can make inferences about what is said and written in order to arrive at an 

interpretation of the user‘s intended meaning‖ (Celce-Murcia & Olshtain, 2000, p. 20).  
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Pragmatic competence – an ability to interpret and convey meaning in (social) context. 

The  intended  meaning  is  more  than  what  is  said.  A  dialogue  can  be  wrong  in  

terms  of form/structure  and  meanings/semantics,  but  it  can  be  correct from  the  

viewpoint  of  pragmatic meaning. Once interloutors understand each other‘s intended 

meanings, even with grammatically incorrect sentences, the communication is still 

successful.   Pragmatic competence is ‗the ability to use language appropriately in a 

social context‘ (Taguchi, 2009).  It is the key to effective communication in a second 

language.  While communicative competence and grammatical competence are 

explicitly taught and developed in the EFL classroom, developing pragmatic 

competence is often overlooked.  However, it is actually the skill which native 

speakers subconsciously use to define a non-native speaker as a successful 

communicator…and, hence, as someone they would like to talk to, help, be friends 

with and even hire. 

It is important to note the distinction between language transfer and pragmatic 

transfer.  Common examples of language transfer include: 

 ‗I have 20 years‘ (J‟ai 20 ans). In French, ‗avoir‘ (to have) is used to express age as 

oppose to the verb ‗to be‘ in English. 

 ‗I have house‘ (‗U menia est‘ dom). There are no articles in Russian and many other 

Slavic languages as well as Japanese and Korean, to name but a few. 

 Not using intonation in interrogative sentences. For example, intonation is not used in 

questions in Spanish. 

On the other hand, there are two types of pragmatic transfer.  

Firstly, pragmalinguistic transfer occurs when L2 learners use the strategies of their L1 

to perform a linguistic function which is performed (often significantly) differently in 

the L2.  In the EFL classroom, this is often dealt with purely as an issue of register.  

However, the root cause of a student producing inappropriate register is often 

pragmatic transfer.  Common examples of pragmatic transfer include: 

 ‗Open the window!‘ The imperative is the most appropriate request-making strategy in 

lots of languages (for example, Slavic languages) 
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 ‗I apologise‘ or ‗Forgive me‘ instead of ‗I‟m sorry‘ when expressing an apology.  In 

this case, the performative is directly transferred from the L1. 

The second type of pragmatic transfer is sociopragmatic transfer which occurs from 

applying the sociocultural norms of the L1 to the L2.  Examples include: 

 Referring to the teacher by using a title such as ‗Miss‘ or ‗Sir‘. The use of titles is more 

commonplace in non-English speaking cultures.  This could also occur because 

English does not have a T/V distinction (like the tu/vous distinction in French, for 

example).  As such, English is a very informal language with relatively low social 

distance between all interlocutors, regardless of one‘s position, power or ranking 

within the culture. 

 Asking someone you have just met for the first time: ‗How much money do you earn?‘ 

While this situation would be perceived as somewhat offensive to a native English 

speaker, it would not be considered inappropriate in some other languages and 

cultures. 

         The cooperative principle – an equal amount of effort (i.e. true, sincere and 

appropriate information)  that  is  invested  by  both  a  speaker  and  hearer  to  

construct  meaning  while communicating. Consider the following dialogue (Yule, 

1996, p. 36): 

         Man:  Does your dog bite? Woman: No (the man reaches down to pet the dog. 

The dog bites the man‘s hand).Man: Ouch! Hey! You said your dog doesn‘t 

bite.Woman:  He doesn‘t. But that‘s not my dog. What do you think is the problem in 

this conversation? Why is this communication not successful?How did the 

interlocutors not understand each other, even though semantically and grammatically 

correct  sentences  were  deployed?  While  we  talk,  we  do  not  only  exchange  

semantically meaningful and grammatically correct utterances, we also ―…provide an 

appropriate amount of information (unlike the woman [in the given conversation]); we 

assume that they are telling the truth, being relevant, and trying to be as clear as they 

can‖ (Yule, 1996, p. 37). Grice‘s (1975) cooperative principle (maxims) should be 

followed in a dialogue so that interlocutors understand each other within a given social 

context:  
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1) The maxim of quantity – evaluation by the speaker hearer‘s need in new 

information much/less speaking may lead to unsuccessful communication). In the 

given example, the woman did not provide enough information to the man. She just 

said no, which is misinterpreted by the man, who thought that no refers to this dog 

does not bite. This break of the maxim led to the failure of the communication, the 

result of which is an unintended action, i.e. the dog bit the man. 

2) The maxim of quality – truth, intersubjectively accepted truth within a society. Both 

speaker‘s and hearer‘s beliefs on truthfulness of what is spoken and what is heard. 

Usually, when people talk to each other, they rely on common, shared memories, 

practices and experiences. These shared practices and experiences contain within 

themselves a certain type of truth, which is known to both interlocutors. Besides, if a 

person poses a statement without enough evidence to prove that statement, which is 

easily recognizable to the other party in the communication, a conversation may fail 

since one of the parties is not telling the truth. Analyze the following dialogue and try 

to guess at what stage the conversation is broken because the maxim of quality is not 

kept. 

3) The maxim of relevance – connected with the topic, timely given information. 

While talking to each other, people are required to pose utterances that are connected 

with the discussed topic. To be irrelevant in saying words and sentences that are off 

the topic may lead to the situation, in which a hearer stops accepting speaker‘s 

information.  

4) The maxim of manner – coherent (sequence, structure), well ordered and – 

organized utterance, absence  of ambiguity. A  speaker  should  be  able  to  realize  

that  his  utterance  is transmitted to a hearer, to an audience clearly. For example, 

there are lots of cases among scholars in Uzbekistan, in which the maxim of manner is 

broken while using PP presentations. Scholars use long sentences, texts from legal 

documents in their PP presentations, which are not readable by an audience because of 

poorly ordered organization of the language of PP presentations. 
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QUESTIONS 

1.How do you understand the notions language and communication? 

2. What is communicative competence? 

3. What are the four branches of communicative competence? 

4. How do you  explain pragmatic competence? 

5. What is linguistic competence? 

6. Please think about the word, ‗facilitator.‘ How would you facilitate a language class 

while understanding the core of linguistic competence; how does this approach differ 

from what you already do? 

 

 

 

 

 

                                                             

KEY TERMS: communicative competence, forming the communicative 

competence, communication, foreign languages, teaching the foreign languages, 

intercultural communication 

  As the communication on foreign languages comprises the row of key 

competencies, necessary for each person today for self-realization and developments in 

rapidly changing world, in given lecture there are considered some methods of shaping 

the communicative competence of learners in using the communicative technology at 

the English lessons. When learning a foreign speech, students must proceed from 

PLAN: 

1.1 The main principles of using the communicative method 

1.2  Learning a foreign language - intercultural communication 

1.3 Project method  

 

LECTURE 2. Teaching communicative competence through a variety of 

methods.   
 

https://elttguide.com/communicative-language-teaching-clt-assumptions-and-principles/
https://elttguide.com/communicative-language-teaching-clt-assumptions-and-principles/
https://elttguide.com/communicative-language-teaching-clt-assumptions-and-principles/
https://elttguide.com/communicative-language-teaching-clt-assumptions-and-principles/
https://elttguide.com/communicative-language-teaching-clt-assumptions-and-principles/
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understanding the nature of language as a sign system used in communication. This 

means that the mastery of formal language side (phonetics, vocabulary and grammar) 

and language system should be carried out in the course of communication. Thus, 

communicative and cognitive approach at the study of foreign languages becomes 

dominant in training. In general communicative approach is an implementation of a 

method of teaching in which is carried out in orderly, systematic and interrelated 

teaching English as a means of communication. The communicative approach is 

complete and optimal ordering of the relationship between the components of the 

training content. The cognitive approach to learning is a universal accounting process 

of knowledge and individual psycho-physical properties that characterize the cognitive 

style of each student. 

The main principles of the organization of training content of using the 

communicative method are: ‒ Speech orientation. It‘s a teaching foreign language 

through communication. This means lesson is practically oriented. There is learned the 

language, not about the language. First of all, it concerns the exercise: the exercise is 

more than like a real dialogue, it is the more effective one. The speech exercises area 

smooth and dosed with the rapid accumulation of a large amount of vocabulary and 

grammar with immediate implementation; there is not allowed a single sentence that 

cannot be used in a real dialogue. ‒ Functionality. Speech activity has three aspects: 

lexical, grammatical, and phonetic. They are inextricably linked in the process of 

speaking. It follows that the words cannot absorb in isolation from their forms of 

existence (use). The functionality assumes that the words and grammatical forms are 

assimilated directly into the activity: the student performs any voice problem — 

confirms the idea, doubt heard asking about something, encourage the interlocutor to 

action, during which acquires the necessary words or grammatical form. ‒ Situational. 

Its fundamental importance is the selection and organization of material based on 

situations and communication issues that get the interest of every students. ‒ Novelty. 

It manifests itself in different lesson components. First of all, the novelty of speech 

situations (change of communication of the subject, discussing the problems of the 

speech partner, communication conditions, etc.). This novelty of the material used (its 
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information), and the novelty of the organization of the lesson (its species, forms), and 

a variety of methods of work. In these cases, students do not receive direct instructions 

to remember — it becomes a byproduct of speech activity with the material 

(involuntary memorizing). ‒ Personal orientation of communication. Everyone is 

different and their natural properties (capabilities), and the ability to carry out training 

and speech activity, and the characteristics as a person: experience (everyone has his 

own), the context of the activities (in each student a set of activities, which is engaged 

and which are the basis of the relationship with other people), a set of specific feelings 

and emotions (one is proud of the city, and the other — no), their interests, their status 

(position) in a group (class). Communicative learning involves consideration of all of 

these personal characteristics, for only in this way can be a way of communication: 

due to the communicative motivation, provide focused speaking, formed relationships, 

etc. ‒ The collective interaction. It is a way to organize the process in which students 

actively communicate with each other and the condition that success of each student is 

the success of other ones. ‒ Modeling. The volume of regional geographic and 

linguistic knowledge is very large and cannot be learned in school courses. It is 

therefore necessary to select the amount of knowledge that will be required to present 

the country's culture and language system in a concentrated, as a model. [4, p. 67] As 

can be seen from the above, the communicative English language learning technology 

is the most effective. At the school level, it is necessary to lay the foundation of 

English language is a communication tool that allows you to move from consideration 

of the English language as an object of study to use it in practice as a useful tool. 

             Learning a foreign language as a practical means of intercultural 

communication requires a broad introduction of advanced technologies to change the 

paradigm of foreign language education by involving students in active cognitive 

activity in the target language. The choice of educational technologies in order to 

achieve the goals and objectives set out in the framework of discipline «Foreign 

Language» is due to the need to generate in students a set of general cultural 

competences needed for the implementation of interpersonal interaction and 

collaboration in terms of intercultural communication, as well as to ensure the required 
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quality of education at all its stages. Forms and techniques used to teach English, 

competence and implement student-activity approach, which, in turn, contribute to the 

formation and development of multicultural language personality, capable of providing 

a productive dialogue with other cultures; students ability to carry out different 

activities using English; readiness of students to self-development and self-education, 

as well as contribute to the creative potential of the individual to exercise their 

professional duties. Using a variety of forms and methods of teaching in their practice 

based on the study of literature in pedagogy and psychology, I realized that in artificial 

language environment for teaching a foreign language cannot do without a game 

method. It has been used successfully as an independent method for the development 

of specific topics, as part of some other method, as well as the whole or part of the 

lesson. Phonetic skills practiced in tongue twisters, short thematic rhyme. The use of 

games (phonetic, spelling, grammatical, and lexical) allows you to do boring work 

more interesting and exciting for the students. Independence in decision speech tasks 

in individual forms of work, quick response in dealing with the group forms, the 

maximum mobilization speech skills all the characteristic qualities of the speech skills 

manifested during the games. 

    In the game everything is the equal. It is virtually feasible for every student, 

even one that does not have enough solid knowledge of the language. Moreover, the 

student with weak language can become the first in the game: resourcefulness and 

ingenuity here are sometimes more important than the knowledge of the subject. The 

sense of equality, passion and joy atmosphere, a sense of affordability jobs — all this 

allows the student to overcome shyness, interfering freely use the word in a foreign 

language speech, reduced fear of error, it has a beneficial effect on learning outcomes. 

The main functions of the gaming activities in the learning process are: training, 

educational, entertainment, communication, relaxation, psychological and develop. [1, 

p.3–7] One way to activate students in the learning of foreign languages is a project 

method, when the student independently plans, creates, protects the project, i.e., 

actively involved in the process of communicative activity. Training project — a 

complex search, research, accounting, graphics and other types of work carried out by 



40 

 

students on their own with a view to the practical or theoretical solution of a 

significant problem. The main objectives of the project method are as follows: 1) Self-

expression and self-improvement of students, increase learning motivation, the 

formation of cognitive interest; 2) The implementation in practice of acquired skills, 

language development, ability to competently and convincingly present the study 

material, to lead the discussion debate; 3) Demonstrate the level of culture, education, 

social maturity. [2, p. 3–12] 

Project method helps to develop language and intellectual skills, strong interest 

in language learning, the need for self-education. In the end, it is expected to achieve 

communicative competence, i.e. a certain level of language, regional studies, socio-

cultural knowledge, communication skills and language skills that allow for foreign 

language communication. The implementation of the project and research methods in 

practice leads to a change in the position of teacher. From media ready knowledge he 

turns to the organizer of cognitive activity, from an authoritative source of information 

the teacher becomes an accomplice of the research, the creative cognitive process, 

mentor, counselor, organizer of the independent activities of the students. Analyzing 

the application of a method of projects in the modern school, I believe that this is one 

of the most powerful incentives for motivation of learning foreign languages, the most 

creative activity, as work on the project involved all students, regardless of ability 

level and language training. They put into practice the knowledge acquired and 

generated speech skills, creative rethinking and multiplying. In addition, the problem 

and the variety of forms and types of this technology requires an interdisciplinary 

connections that allow the student to give a vivid picture of the world in which he 

lives, the relationship of phenomena and objects, mutual assistance, of the diversity of 

the material and artistic culture. The main focus is on the development of figurative 

thinking, understanding of causality and logic of events, self-realization and self-

expression, not only students but also teachers. I used in the various types of projects: 

creative, informational, practice-oriented, and others. According to the concept of the 

subject «Foreign Language», one of the basic tasks which ensures the implementation 

of the social order, attributed the development of abilities to understand the culture, 
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lifestyle and thoughts of other people; ability to communicate in the communication 

process their own thoughts and feelings. In my opinion, this provision could prove 

such an activity in the classroom, how to work with the song. The song, being the 

product of a brief poetic in condensed form, reveals a certain topic, it carries a certain 

potential for the development of social competence of students. Based on the work 

with the song develop oral language skills, are formed skills of perception of foreign 

speech at the hearing; creates conditions for the development of skills of using 

authentic musical material, improving linguo-cultural, socio-psychological and cultural 

knowledge, the formation of a positive attitude to foreign language and culture of 

another people, the development of ideas about the achievements of the English-

language music. [5, p. 3–10] Authentic song, being an important element of the 

language, deserves attention and is one of the means to increase interest as a country to 

learn the language and to the language itself. The selection of songs should follow 

certain principles: the song is to be authentic, must be appropriate to the age, interests 

and level of students' language and should correspond to the topics of curriculum. It 

should also be remembered that not only is interesting lyrics, but the music itself, 

which can create a good creative atmosphere in the classroom, to stimulate the 

imagination of students. Thus, I practice a lesson on work was carried out with the 

song Celine Dion «A new day has come!». Thus, we can conclude that the integrated 

use in the educational process of all the above-mentioned technologies stimulate the 

personal, intellectual activity, develop cognitive processes that contribute to the 

formation of competencies, which must have a future specialist.  

                                               Questions for discussion: 

1. What are the main principles of the organization of training content of using the 

communicative method? 

2. What is the one way to activate students in the learning of foreign languages? 

3. How does project method help to develop language and intellectual skills? 

4. What kind of methods can you suggest to improve communicative competence?  
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Key terms; communicative grammar, communicative vocabulary, grammar 

translation method, meaningful planning, traditional method, multi-faceted approach, 

grammatical errors, classroom environments, vocabulary knowledge 

1.1 METHODS OF TEACHING GRAMMAR 

Public institutions everywhere have been preaching the concept of grammar for 

years, yet for some mystical reason, society cannot seem to figure it out. If one is truly 

honest about the topic, he or she will have to admit that the collective grammar of this 

country is simply tragic. Into whose lap does this task fall? English teachers. Teaching 

English grammar to a group of students is a job that should grant super human status to 

any teacher who manages to do it successfully. There is a steaming buffet of options to 

pick from when it comes to choosing the best way to teach this age old and ever-

relevant area of study. There is the new-age method of teaching grammar, which 

ironically doesn‘t actually teach grammar at all, but instead hopes students just sort of 

"pick it up" as they read different texts; then, there is a method somewhere in the 

middle, the "discuss some grammatical concept in a mini-lesson format, then analyze 

that concept as students read and write" method. Each method depends on who is 

doing the teaching, what kind of students occupy the classroom, and the demands of 

PLAN: 

1.1 . Methods of teaching grammar 

2.1 Advantages and disadvantages of grammar translation method 

           3.1.Vocabulary Knowledge in communication 

.   

Lecture 3. Communicative grammar and communicative vocabulary 

https://fayllar.org/mcallister-planning-area.html
https://fayllar.org/before-you-read.html
https://fayllar.org/before-you-read.html
https://fayllar.org/before-you-read.html
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the school system, and each method has plenty to smile about and sneer upon. 

        The traditional method of teaching grammar is still very popular among 

experienced teachers and teachers that have been in the profession for a while. 

Everyone knows these kinds of teachers. They proclaim this world has gone to the 

deepest pits of hell in the roughest of hand baskets, and truly the rest of the teachers 

wonder why they are still teaching at all. 

          There are a few young, fresh, braves who enter the teaching field and follow the 

example set by their teachers in high school-- the traditional, grammar book, 

worksheet, right or wrong example. Regardless of whether they look at the student 

population and see the wasting away of society or a field of young and potential-filled 

flowers, these teachers see grammar as something that should be taught in isolation. It 

should be given its own time, its own unit, and its own space in the curriculum. Not 

incorrectly, they see their chosen field of study as something so highly important that it 

cannot be ignored nor tainted with other subjects; the students must learn it because, 

well, that‘s what students do: they learn grammar. . 

         Well, there may be one fact these traditionalists are overlooking when it comes to 

teaching grammar. Why is it that students, when taught grammar the traditional, 

isolated way, have to be re-taught the same grammatical concepts year after year? It 

seems to the common observer that they‘re simply not learning it. They remember the 

concepts for the worksheet and the test but soon forget and have to learn the next year 

There is certainly something awry in this system. Are teachers wasting their time 

trying to fill young minds with grammatical facts? If they‘re not, then why do so many 

adults who have graduated high school and gone through years of repetitive grammar 

instruction display horrific grammatical skills. 

          Based on this information, many have decided to abandon the practice of 

teaching grammar all-together. They have brushed it off as worthless and have instead 

chosen to cross their fingers in hopes that if students read enough and write enough, 

they will start to naturally see the patterns of the English language. For some students 

this may work. In fact, it may work for many students. However, teachers may collide 

into a problem with this system. In every state, teachers have a curriculum to follow, a 
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list of "to-do‘s" These curriculum lists usually contain a set of pure grammatical skills 

that the students must learn, and unless the teacher wants to rebel against the 

curriculum that teacher must teach those things, the endless dilemmas of the English 

teachers would arise.For those teachers who are neither traditional nor rebellious, there 

is a middle road of grammar instruction. This type of instruction combines grammar 

with reading and writing as an everyday experience in the classroom. This method is 

very much dependent on the teacher‘s creativity and his or her ability to weave 

grammar into every other area of the English classroom. It is by no means the easiest 

way to teach grammar, but as research has shown, it may be the most effective. It is 

definitely the method that takes the most time and creativity on the part of the teacher, 

but for a dedicated professional, these are both secondary concerns to the level of 

learning the students achieve.There are teachers who make the traditional method 

work; somehow they have found a way to get bits of information to implant 

themselves into student minds like tiny eggs of precious information. There are 

teachers who don‘t handle grammar at all, but they make their students read enough 

and write enough that somehow they pass their state tests and grow up with a basic 

knowledge of the concepts; and there are teachers who creatively combine grammar to 

other classroom activities. 

         Learning and teaching grammar requires some creativity in order to make 

learning grammar a communicative process (The way to learn is to do. Learn by doing. 

Doing is learning) So this would depend the grammar structure you are targeting, the 

learners‘ level, and what "learning grammar" means to the learner. Traditional method 

book exercises and worksheets are, also, helpful. A multi-faceted approach is practical. 

Grammar should be part of an integrated approach. Of course, there is any number of 

ways to consider an integrated approach. And, also, grammar items should not be 

taught in isolation. They can be, but in rigidly adhering to doing just one thing at a 

time. A target structure or target structures indicate direction and focus but other things 

may come up along the way and there‘s no sense, of course, in ignoring them. 

Speaking is primary, and learning to use grammar should be integrated with speaking 

practice. Combine functions of language with grammar instruction. Still grammar 

https://fayllar.org/sana-sinf-soat.html
https://fayllar.org/sana-sinf-soat.html
https://fayllar.org/sana-sinf-soat.html
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requires some separate attention and focus apart from everything else in order to 

ensure a solid understanding. What is "modern" outside of an integrative approach 

which has a strong focus on grammar as a base and facilitating conversation in 

learning vocabulary, tenses, and sentence structure? 

         Most grammatical errors of non-native speakers of English would not be found 

among native speakers of English. Non-native speakers of English require explicit 

instruction in grammar forms, the meaning of those forms, and how and when to use 

the forms. Native speakers of English don‘t require this A point of instruction that may 

be common to both non-native speakers of English and native speakers of English 

would be utilizing the variety of grammatical form, combined with lexical choices, to 

produce better writing or to be a more articulate speaker. However, even for this 

purpose, the needs of native speakers and non-native speaker would not always be in 

alignment. 

           Communicative grammar puts the accent on the actual act of communication. It 

gives the speaker all the tools for an effective transmission of the intended message.  

In traditional grammar the words are categorised into parts of speech, which you 

combine in sentences, by following certain rigid rules. 

Grammar vs. communication 

         You study grammar so that you know how to create your sentences/messages 

correctly. Other people understand you because they master the same set of rules 

which is the grammar you‘re both sharing. 

         When we look at grammar from the point of view of the speaker and what it is 

that s/he wants to communicate and how the message is put across, we call it 

communicative grammar. The message and the act of communication is more 

important than the grammar. 

         However, you couldn‘t say it without knowing the traditional grammar you‘ve 

been studying, because this is the common denominator between you, the speaker and 

the person receiving your message, the listener. 

         Grammar and pronunciation are only there to help us say what we want to say 

correctly, so that the recipient of our message understands us with no problems. 

http://www.my-english-club.com/parts-of-speech.html
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Grammar exists only to help your communication 

Have you ever asked yourself why are you learning grammar? What comes first: 

‗knowing‘ the grammar of a language or communicating in that language? 

           Hm! Let‘s see - when do native speakers communicate about their thoughts, 

feelings, events and problems... before or after they ‗know‘ their grammar? ... 

Precisely! When did you start to speak in your language? 

            It‘s the same with English: if you don‘t speak it, you can‘t learn it. In spite of 

you being busy learning it nevertheless, why bother? You don‘t use it anyway! 

The bottom line is that we must communicate. It‘s the only radar for how well we‘re 

learnng a language, so... get rid of the shyness and let‘s get on with it. 

          When you know 5 words, speak them! When you know 20 words, speak! And 

again, when you know 100, 1000, etc. One spoken word attracts the next one... 

Note to teachers of English: 

            Based on the communicative grammar approach to the teaching of 

second/foreign languages, language structures are not supposed to be taught in 

isolation but integrated to the four skills of 

language: listening, speaking, reading and writing. Try to always have your students 

practice a structure both orally and in written form. The students must understand a 

grammatical structure and be able to use it in a variety of situations spontaneously and 

not just learn the grammatical patterns at the utterance level. 

          The approach calls for a certain balance between pre-

communicative and communicative activities: the first prepare the learner to handle the 

language rules for actual communication and the latter enable him to use the structures 

in real communication. The students must not only do drills and pre-communicative 

exercises in class, but they should also interact and communicate with other speakers, 

outside the classroom environment, where they would have a chance to use the 

patterns they are studying. If this is not possible, an alternative could be to plan the 

classes in a way so that the students use the structures naturally and not artificially, for 

example in dialogues and role play. 

             

http://www.my-english-club.com/Listen.html
http://www.my-english-club.com/speak.html
http://www.my-english-club.com/read.html
http://www.my-english-club.com/write.html
http://www.my-english-club.com/pre-communicative-practice.html
http://www.my-english-club.com/pre-communicative-practice.html
http://www.my-english-club.com/communicative-grammar.html
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2.1 The Grammar Translation Method is the oldest method of teaching in any 

country. It is as old as the international of English in the country. A number of 

methods and techniques have been evolved for the teaching of English and also other 

foreign languages in the recent past, yet this method is still in use in many part of Any 

country. It maintains the mother tongue of the learner as the reference particularly in 

the process of learning the second/foreign languages. The main principles on which the 

Grammar Translation Method is based are the following: 

       (i) Translation interprets the words and phrases of the foreign languages in the 

best possible manner. 

     (ii) The phraseology and the idiom of the target language can best be assimilated in 

the process of interpretation.  

       (iii) The structures of the foreign languages are best learnt when compared and 

contrast with those of mother tongue. 

        In this method, while teaching the text book the teacher translates every word, 

phrase from English into the mother tongue of learners. Further, students are required 

to translate sentences from their mother tongue into English. These exercises in 

translation are based on various items covering the grammar of the target language. 

The method emphasizes the study of grammar through deduction that is through the 

study of the rules of grammar. A contrastive study of the target language with the 

mother tongue gives an insight into the structure not only of the foreign language but 

also of the mother tongue. 

                                    Advantages: 

1. The phraseology of the target language is quickly explained. Translation is the 

easiest way of explaining meanings or words and phrases from one language into 

another. Any other method of explaining vocabulary items in the second language is 

found time consuming. A lot of time is wasted if the meanings of lexical items are 

explained through definitions and illustrations in the second language. Further, 

learners acquire some short of accuracy in understanding synonyms in the source 

language and the target language. 

2. Teacher‘s labour is saved. Since the textbooks are taught through the medium of the 
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mother tongue, the teacher may ask comprehension questions on the text taught in the 

mother tongue. Pupils will not have much difficulty in responding to questions on the 

mother tongue. So, the teacher can easily assess whether the students have learnt what 

he has taught them. Communication between the teacher and the learnersdoes not 

cause linguistic problems. Even teachers who are not fluent in English can teach 

English through this method. That is perhaps the reason why this method has been 

practiced so widely and has survived so long. 

                                                       Disadvantages: 

1. It is an unnatural method. The natural order of learning a language is listening, 

speaking, reading and writing. That is the way how the child learns his mother tongue 

in natural surroundings. But in the Grammar Translation Method the teaching of the 

second language starts with the teaching of reading. Thus, the learning process is 

reversed. This poses problems. 

2. Speech is neglected. The Grammar Translation Method lays emphasis on reading 

and writing. It neglects speech. Thus, the students who are taught English through this 

method fail to express themselves adequately in spoken English. Even at the 

undergraduate stage they feel shy of communicating through English. It has been 

observed that in a class, which is taught English through this method, learners listen to 

the mother tongue more than that to the second/foreign language. Since language 

learning involves habit formation such students fail to acquire habit of speaking 

English. Thus, they have to pay a heavy price for being taught through this method. 

3. Exact translation is not possible. Translation is, indeed, a difficult task and exact 

translation from one language to another is not always possible. A language is the 

result of various customs, traditions, and modes of behaviour of a speech community 

and these traditions differ from community to community. There are several lexical 

items in one language, which have no synonyms/equivalents in another language. For 

instance, the meaning of the English word ‗table‘ does not fit in such expression as the 

‗table of contents‘, ‗table of figures‘, ‗multiplication table‘, ‗time table‘ and ‗table the 

resolution‘, etc. English prepositions are also difficult to translate. Consider sentences 

such as ‗We see with our eyes‘, ‗Bombay is far from Delhi‘, ‗He died of cholera‘, He 



49 

 

succeeded through hard work‘. In these sentences ‗with‘, ‗from‘, ‗of‘, ‗through‘ can be 

translated into the Hindi preposition ‗se‘ and vice versa. Each language has its own 

structure, idiom and usage, which do not have their exact counterparts in another 

language. Thus, translation should be considered an index of one‘s proficiency in a 

language. 

4. It does not give pattern practice. A person can learn a language only when he 

internalizes its patterns to the extent that they form his habit. But the Grammar 

Translation Method does not provide any such practice to the learner of a language. It 

rather attempts to teach language through rules and not by use. Researchers in 

linguistics have proved that to speak any language, whether native or foreign entirely 

by rule is quite impossible. Language learning means acquiring certain skills, which 

can be learnt through practice and not by just memorizing rules. The persons who have 

learnt a foreign or second language through this method find it difficult to give up the 

habit of first thinking in their mother tongue and than translating their ideas into the 

second language. They, therefore, fail to get proficiency in the second language 

approximating that in the first language. The method, therefore, suffers from certain 

weaknesses for which there is no remedy 

                                           Recommendation 

                   In responding to student communication, teachers need to be careful not to 

focus on error correction to the detriment of communication and confidence building. 

Teachers need to let students know when they are making errors so that they can work 

on improving. Teachers also need to build students‘ confidence in their ability to use 

the language by focusing on the content of their communication rather than the 

grammatical form. Teachers can use error correction to support language acquisition, 

and avoid using it in ways that undermine students‘ desire to communicate in the 

language, by taking cues from context. When students are doing structured output 

activities that focus on development of new language skills, use error correction to 

guide them. When students are engaged in communicative activities, errors should be 

corrected only if they interfere with comprehensibility and be responded by using 

correct forms, but without stressing them. 
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The goal of grammar instruction is to enable students to carry out their communication 

purposes. This goal has three implications: Students need overt instruction that 

connects grammar points with larger communication contexts. Students do not need to 

master every aspect of each grammar point, only those that are relevant to the 

immediate communication task. Error correction is not always the instructor‘s first 

responsibility. 

              Which method works the best is up to the individual teacher, but one thing is 

certain: it is the English teacher‘s job to make sure this information is cleverly 

presented. Therefore grammar is one of those issues that do not have an easy solution. 

It is tricky and it is tough, kind of like all important things in life. It is not for the faint 

of heart or the creatively shallow. 

                Modern methods of teaching English grammar 

                                      Meaningful planning 

         Well in advance of teaching, teachers should collaborate and share their ideas for 

planning through a mind mapping process. Meaningful, creative activities must be 

planned for, ensuring that all staff members know exactly what the children will be 

learning and why. 

                                           Focused on strategies 

             The teaching of reading is not easy. As children‘s fluency in reading increases, 

it‘s hard to know what reading skills need to be taught, and when. Specific reading 

strategies are to be modeled explicitly to the class; this provides children with a 

holistic bank of skills to draw upon. This could include scanning a text, making an 

inference, predicting or creating a mental image. Our teachers use ‗think aloud‘ 

statements to model to the children how these skills are used, and how they can help 

them become better readers. These strategies are then shared as a class, and then 

assessed in follow up guided reading activities. 

                             Inspirational learning environment 

           The classroom environments should inspire adults and children alike. Not only 

is the children‘s work displayed creatively, but there is a range of learning prompts to 

inspire and support all pupils. The study suggests to encourage our children to discover 

https://fayllar.org/mcallister-planning-area.html
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new texts, genres and authors, so our reading areas are inviting, well resourced and 

highly organized. Pupils can choose from an exciting array of reading material: 

newspapers, classic texts, reference books as well as the children‘s own published 

stories are just some examples of what book corners might offer. 

                               Drama to engage and inspire 

          The use of drama is a powerful tool. Taking the lead from our drama specialist, 

all teaching staff should use a range of techniques to promote the exploration of 

characters, situations and historical events. This process expands the pupils‘ 

imaginations, and provides them with the ideas they need to give their writing that 

extra spark and flair. 

                           Rigorous teaching of spelling and phonics 

         In the infants, phonics is streamed, so all children can benefit from tailored 

teaching, making maximum progress as a result. All phonics and spelling activities 

should be fun, multi sensory and as physical possible, the aim being to meet all 

learning styles in the class. In the juniors, we must try to make homework lists as 

personalized to the child as possible to ensure that the spelling patterns stick in a 

meaningful way. 

                              Grammar concepts taught creatively 

         Grammar cannot be taught as a standalone activity. Children begin to understand 

grammar concepts, and start to apply them in their own writing, when they start to read 

with a writer‘s mind. Punctuation rules and techniques should be drawn from shared 

texts; texts which the children have already been immersed in and have a good 

understanding of. Exploring these and embedding them creatively is how the learning 

takes place. 

          Self assessment 

What child doesn‘t love marking somebody else‘s work? With a clear marking key, 

success criteria and purpose in mind, children set about assessing either their own, or a 

partner‘s piece of writing. Modeled through the teacher‘s own formative marking, 

pupils know what the expectations are. They are well trained in searching for 

successful examples of the learning intention, articulating their responses to the work, 

https://fayllar.org/uzbekistan-juniors-cup.html
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checking the writing matches any targets and giving constructive feedback. Seeing the 

children learn from each other in this way is hugely positive; the teacher can know that 

he has done his job well. 

3.1    Vocabulary Knowledge in communication  

There are various theoretical studies on exploring the types of vocabulary knowledge 

related to the familiarity with a word (Richards (1976); Nation (1990); Carter (1992), 

etc.) Richards (1976) made the first attempt to list the different types of knowledge 

that are necessary to fully know a word. He was more concerned with applicability to 

pedagogical practice than attempting to provide a systematic framework for describing 

or accounting the word knowledge (Meara, 1996). In the word knowledge list, there is 

no attempt to distinguish productive vocabulary from receptive vocabulary. 

Elaborating on Richards‘ list, Nation developed a list of various types of vocabulary 

knowledge that one must possess both receptively and productively in order to have 

complete command of a word: 1. the spoken form of a word (R (receptive): What does 

the word sound like?/ P 15 (productive): How is the word pronounced?) 2. the written 

form of a word (R: What does the word look like?/P: How is the word written and 

spelled?) 3. the grammatical patterns of the word (R: In what patterns does the word 

occur?/ P: In what patterns must we use the word?) 4. thecollocational behavior of the 

word (R: what words or types of words can be expected before or after the word?/P: 

What words or types of words must we use with this word?) 5. how frequent the word 

is (R: How common is the word?/P: How often should the word be used?) 6. the 

appropriateness of a word (R: Where should we expect to meet this word/ P: Where 

can this word be used?) 7. the conceptual meaning of a word (R: What does the word 

mean?/ P: what word should be used to express this meaning?) 8. the associations a 

word has with other related words (R: What other words does this word make us think 

of? P: What other words could we use instead of this one?) (Nation,1990:31) Nation 

(2001) also states that knowledge of a word can be divided into knowledge concerning 

its form (spoken/written), its position (grammatical patterns/collocations), its function 

(frequency/appropriateness), and its meaning (concept/associations). Thus it is not the 

case that a word is either known or unknown. A word can be known in all sorts of 
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degrees: from knowing that given form of an existing word to knowledge including all 

four aspects mentioned above. These degrees of word knowledge apply to native 

speakers as well as to second language acquisition learners. In addition to Richards 

and Nation, researchers have put forward their own way of categorizing word 

knowledge. Carter (1992) has defined the similar vocabulary knowledge categories 

such as pronunciation, spelling, grammatical properties, 11 syntactical features, 

collocations, associations and senses, etc. Laufer (1997) categorizes word knowledge 

as the form, the word structure, the syntactic pattern of the word in a phrase or a 

sentence, meaning, common collocations, and the lexical relations of the word with 

other words, such as synonym, antonym, and hyponym, and finally common 

collocations. Although many researchers have classified vocabulary knowledge in 

different ways, there is a consensus among them that vocabulary knowledge is a 

complex system which consists of several types of vocabulary knowledge besides 

meaning and form. Any research that tends to explore vocabulary acquisition should 

regard it as its task to study the different types of word knowledge, and most 

importantly, to explore the links and interrelationships between the different types of 

word knowledge (Schmmit and Meara, 1997:17-36). 

The Importance of Vocabulary Teaching and Learning Vocabulary plays an essential 

role in expressing ideas and thoughts. The well-known British linguist, Wilkins (1976) 

says people could describe few things without grammar, but they could express 

nothing without vocabulary. Widdowson(1987) thinks that native English speakers can 

understand language material with correct vocabulary but not so proper in grammar 

rules rather than those with correct grammar rules but not so proper in vocabulary use. 

Lord mentions that ‗vocabulary is by far the most sizable and unmanageable 

component in the learning of any language, whether for a foreign or one‘s mother 

tongue because of thousands of different meanings‘ (Lord, 1993:83). Lewis(1992) 

holds the idea that vocabulary acquisition is the main task of second language 

acquisition and the language skills as listening, speaking, reading, writing and 

translating all can not go without vocabulary. Vocabulary teaching has been 

developing greatly since 1980s. Several experts and linguists began to pay attention to 
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vocabulary teaching during that period. For 12 example, in the 1980s Terrel proposed 

the Natural Approach which emphasizes comprehensible and meaning input rather 

than grammatically correct production. In 1983, Allen mentions the presentation and 

exemplification of practical techniques in the teaching of vocabulary. Later, in 1985, 

Ruth Gairns and Stuart Redman state the principles of vocabulary teaching. In 1997 

Sokmen discusses the current trends in teaching second language vocabulary. He 

points out that current research would suggest that it is worthwhile to add explicit 

vocabulary to the usual inferring activities in the for language classroom. 

Questions; 

1. What is communicative grammar teaching? 

2. Why is grammar and vocabulary important in communication? 

3. Why is it important for EFL teachers to teach grammar communicatively? 

4. What is difference between grammar and vocabulary? 

5. Why is vocabulary important in communication? 
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IV. АМАЛИЙ МАШҒУЛОТЛАР МАТЕРИАЛЛАРИ 

Session 1. Principles of Communicative Competence 

Learning Outcomes: 

By the end of this section, you will be able to... 

A) understand the Common European Framework of Reference (CEFR) and 

how linguistic, sociolinguistic, pragmatic, and strategic competences are 

categorized within it; and, 

B) compare traditional (Grammar Translation Method – GTM) and 

communicative language teaching (CLT) approaches to understanding language. 

Materials: Handout 1 

NB: Handout 1 (Uzbek Vignette) can be given at the beginning of the class (30 

minutes). 

Procedure 

1. Lead-in:  Introduction and overview 

 

Objectives: to introduce the topic; to prepare for the session 

Time:   30 min 

Materials:  handout 

Interaction:  plenary 

 Ask the teachers to answer the questions that are given in the Uzbek Vignette. 

1) What do you think about the examples given in the vignette?  

2) Can you provide additional language examples that shows how non-

linguistic factors favour meaning construction in human communication? 

2. Activity  

Time:    30 min 

Table 1. Comparative Table of GTM and CLT 
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GTM CLT 

Rule is prioritized over practice. GTM 

believes that knowing the linguistic 

rules can secure the successfulness of 

communication. 

Practice is prioritized over rules. Rules 

still play a role, but they are not 

determining the meaning of utterances. 

Students out of practice/in different 

real-life situations should derive rules. 

Thus, we have grammar in context, 

syntax in context, semantics in context, 

etc. 

Teacher is the main source of 

knowledge generation. Students are 

expected to be taught, and not to be 

guided. 

Teacher is not imposing his or her will 

on students. There is no right or wrong 

knowledge. Students are exposed to 

real-life situations, within which they 

generate their own knowledge on how 

to communicate appropriately in a 

situation.  

Teaching is based on learning and 

memorizing rules, facts, and meanings 

from texts. 

Teaching is based on developing 

students‘ thinking abilities, through 

which they themselves get to know 

about rules, facts, and meanings.   

 

  

3. Homework   

Time:    20 min 

 

 

HOMEWORK TASK ONE 

 

Please choose one English language class (e.g., speaking class or vocabulary class), 

which you have already taught, and which you will use for your homework tasks in this 

book. This class could be one you feel has been very successful, mediocre, or not 
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successful. When you choose an English language class, please write a short description 

about it (e.g., who are the students, language levels, content area, etc.) and explain the 

challenges you have in making his class communicative.  

Then, please choose one lesson from your English language class you described above. 

Please give a brief overview (1 paragraph) of the lesson. You will use this lesson 

throughout the book and you will have different versions of the same plan with different 

foci.  

  Principles of communicative Competence   

Activity A.   

Brainstorm the notion of “CEFR” 

 

Actvity B. 

Form 2 groups. Discuss the following definitions given to the notion of “GTM and 

CLT” and reveal their peculiarities. Each group shares its ideas with other groups 

Table 1. Comparative Table of GTM and CLT 

GTM CLT 

Rule is prioritized over practice. GTM 

believes that knowing the linguistic 

rules can secure the successfulness of 

communication. 

Practice is prioritized over rules. Rules 

still play a role, but they are not 

determining the meaning of utterances. 

Students out of practice/in different 

real-life situations should derive rules. 

Thus, we have grammar in context, 

CEFR 

Framework 

orassessmen

t 
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syntax in context, semantics in context, 

etc. 

Teacher is the main source of 

knowledge generation. Students are 

expected to be taught, and not to be 

guided. 

Teacher is not imposing his or her will 

on students. There is no right or wrong 

knowledge. Students are exposed to 

real-life situations, within which they 

generate their own knowledge on how 

to communicate appropriately in a 

situation.  

Teaching is based on learning and 

memorizing rules, facts, and meanings 

from texts. 

Teaching is based on developing 

students‘ thinking abilities, through 

which they themselves get to know 

about rules, facts, and meanings.   

 

Activity C.  

Discuss the given questions according to the text “Uzbek vignette”. Give specific 

reasons for your reply. 

1. What do you think about the examples given in the vignette?   

2. Can you provide additional language examples that shows how non-linguistic 

factors favour meaning construction in human communication? 

 

Activity D. Complete the sentences by filling in the blanks with the appropriate 

words listed below 

 

1. CEFR (Common European Framework of Reference) is an international 

framework within which the language ability of learner is explained and 

assessed identically (assessment). However, CEFR is not limited to 

Possession, society, communicating, rules and norms, delivering, 

unknown assessment, cultures, competences 



59 

 

______________. It is also about teaching and learning. Within CEFR, teaching 

and learning are based on CLT within which four _______________ are taught 

during the class. 

2. Communicative competence – an ability and knowledge of a language user 

about how, what and where to speak appropriately from the view point of 

culture, traditions, shared _______________. An ability of understanding social 

meaning and being understood within a social context. It consists of four 

aspects: linguistic, sociolinguistic, pragmatic/discourse, and strategic 

competence. 

3. Sociolinguistic competence – being aware of how culture(s), shared social rules 

and norms affect the way we describe things, objects, and processes within a 

_____________. Sociolinguistic competence targets at developing students‘ 

ability to understand how different _____________choice different grammar, 

syntax, semantic, stylistics in describing the same objects, subjects, and 

processes. It also tries to understand how something is spoken appropriately in a 

social context. 

4. Strategic competence – while lacking knowledge in linguistic, sociolinguistic, 

and pragmatic competences, strategic competence is being able to overcome 

such a shortage of knowledge by ____________ a message from one language 

into another one with the help of means other than those in linguistic, 

sociolinguistic, and pragmatic competencies. While _____________ with 

different people in a foreign language we are not always aware of certain words. 

To be able to deliver the meaning of these _________ words without using these 

words themselves implies the ____________ of strategic competence.       
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Session 2. Pragmatic competence 

Learning Outcomes: 

By the end of this section, you will be able to… 

A) understand that interpreting meaning is not an objective phenomenon, but it 

depends on a particular social context; and, 

B) explore how intended meanings could be taught via the cooperative principle.  

 

Materials: Handouts 

NB: Handout 1 Picture to describe  

Procedure 

1. Lead-in:  Introduction and overview 

Objectives: to introduce the topic; to prepare for the session 

Time:   10 min 

Materials:  handout 

Interaction:  plenary 

Handout 1  

Time: 30 min 

 

Figure One. Picture Description Task. 
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It might be difficult for you to identify what she is thinking and what he is 

thinking because we are not exactly clear about the context in which they are in. In 

other words, imagine if they were boyfriend and girlfriend, or friends at a coffee shop, 

or tutor/tuttee, or even business partners. Depending on the context and the specific 

roles of each of these people, the language they use will be different. Thus, we will 

interpret what they say differently depending on the context. For example, imagine 

that they are dating and are on their first date. The woman says to the man, ―I like you 

a lot.‖ Then, let us assume they are on their 101
st
 date. The man asks the woman, ―Do 

you love me?‖ She replies, ―I like you a lot.‖ We thus interpret the woman‘s utterance 

deeply and feel sorry for the man when they are on their 101s date because she turned 

down his inquiry.  When we think about language and context specifically, people will 

transfer not only fixed meanings within utterances, but intentions within these 

utterances (Hymes, 1967).  

Think about the following: 

1) What is the relationship between language use and social context (i.e. intended 

meaning)? 

2) What classroom activities could be introduced to organize classes from the 

vantage point of pragmatic competence? 

Handout 2  

Time: 30 min 

UZBEK VIGNETTE 

 

While observing an in-service teacher training class, the director of the Innovation 

Center under the Uzbekistan State World University, witnessed how a male teacher 

trainer was talking to a female teacher about an inappropriate behavior. The female 

was talking on the phone during the class. She believed she remained unnoticed. 

However, the male trainer saw the teacher and then started communicating with her in 

the following way: 

Trainer: Hello 
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 Teacher: Sorry 

 Trainer: How are you? 

 Teacher: Excuse me! 

Trainer: I think, you published a book last year on the topic that we are talking 

today, didn‘t you? 

Teacher: I am sorry, because my child is ill and thus I am worrying, and thus I 

am trying to know about how he is now. 

Questions: 

Think about the problem indicated in the vignette. Why did the teacher not 

answer any of the trainer‘s questions during their communication? Was the trainer 

satisfied by the teacher‘s justification about her talking on the phone during the class 

session? 

 

HOMEWORK TASK THREE 

Time : 10 min 

Please refer to the lesson you chose for Homework Task One. In a one-page 

report or less, please do the following: First, explain briefly how you understand 

pragmatic competence (i.e., what does pragmatic competence mean to you); Second, 

explain how the lesson you chose for Homework Task One (A) can be organized so 

that pragmatic competence is the focus. 

 

 

 

 

 

 

 

 

 

 



63 

 

Seminar 3: Pragmatic competence 

Activities 

Activity A. 

Brainstorm the ideas why do we need to understand other people’s feelings while 

communicating.  

 

Activity B. 

Discuss the opinion in the picture. 

 

Activity C 

Talk about making conversation, asking questions and replying an appropriate 

answer coming from the situation.  
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Activity D. Learn the followings. 

 

 

 

 

Activity E. 

Group discussion. Form 3 groups and discuss the following problems. Share your 

ideas with other groups 
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Group 1 Discuss the role of pragmatic factors in the process 

of communication 

Group 2 How can the communicative postulates be applied to 

communication 

Group 3 Discuss bout the Cooperative principle 

 

Session: 4. Sociolinguistic competence 

 Sociolinguistic competence has been an integral part of communicative 

competence in that it includes learning pragmatic and sociolinguistic knowledge about 

how to use language linguistically and socially appropriately. However, a number of 

studies highlight the lack of such communicative skills among EFL learners regardless 

of their proficiency level of linguistic knowledge. More specially, learners may not be 

able to develop socio-pragmatic knowledge of language as much as grammatical 

knowledge of the language being learnt. Informed by this critical inconsistency and 

learning challenge, this study reports the perceptions of English teachers about the 

development of sociolinguistic competence in language classrooms. The purpose is to 

explore their perceptions about learners‘ as well as the non-native EFL teachers‘ 

knowledge of sociolinguistic competence along with any difficulty they may face with 

the integration of this particular competence in their classroom practice. Both native 

(n=35) and non-native (n=35) English teachers were administered a questionnaire and 
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were asked to submit written reports revealing their perceptions underpinning the 

knowledge and practice of sociolinguistic competence as part of communicative 

competence. The results revealed that the development of sociolinguistic rules can 

guide learners in the choice of appropriate forms which should be closely integrated in 

language teaching and learning curricula. 

Introduction 

 In today‘s increasingly globalized world, the ability to express oneself in a 

second or foreign language has become a vital skill (Mizne, 2007). An L2 speaker is 

considered fluent if he or she is able to use the language in a range of situational 

contexts such as talking in a formal meeting, or making telephone calls. However, no 

matter how long the L2 language learner is exposed to the target language, he or she 

might still have difficulty in expressing that language to a native speaker in different 

social settings. In other words, the language learner may produce a perfectly 

grammatical utterance that the listener can understand, but he or she may not know 

how to convey the social meaning communicated in the target context. The 

inconsistency between the language teaching methodologies and the specific needs for 

language use in the real world has become more distinctive than ever. Kramsch (2014) 

highlights this tension:  

 “…there has never been a greater tension between what is taught in the 

classroom and what the students will need in the real world once they have left the 

classroom. In the last decades, that world has changed to such an extent that language 

teachers are no longer sure of what they are supposed to teach nor what real world 

situations they are supposed to prepare their students for.” 

 The lack of promoting sociolinguistic competence in foreign language learners 

becomes more evident when they start to use English for actual communication in real 

life as is also stressed by Kramsch. In the past, students used to learn English as part of 

curriculum and mainly for passing the tests to be able to graduate. However, today 

most of them need to learn another language for using it actively as a result of 

increasing needs. This changing need should be carefully analyzed and integrated into 
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the curriculum and classroom practices through the teachers who serve as the agent of 

change and development. Kramsch (2014) also connects the lack of skills to use 

language in the real worlds to the expectations from the teachers, who are supposed to 

teach and carry students to a particular level of proficiency. She implies that classroom 

teaching practices are controlled by the impositions at macro level decisions. They are 

also supposed to cover the language teaching materials in line with the curricula and 

syllabuses provided for them to follow. 

  It is evident that teaching how to use language in classroom setting is not a 

simple task that could be changed readily. Learning a second/foreign language is a 

holistic process that requires not just the mastery of structural, discoursal, and strategic 

rules but also, learners have to internalize sociolinguistic rules to assist them in the 

choice of appropriate forms (Yu, 2006). This study, therefore, aims to highlight these 

issues by investigating native and nonnative English teachers‘ perceptions of the 

knowledge and practice of sociolinguistic competence as part of communicative 

competence in language classrooms. Based on the data obtained thorough a 

questionnaire and written reports, the present research examines and discusses the 

crucial points English teachers should be aware of while teaching this particular 

competence in their classroom. 

 It is evident that teaching how to use language in classroom setting is not a 

simple task that could be changed readily. Learning a second/foreign language is a 

holistic process that requires not just the mastery of structural, discoursal, and strategic 

rules but also, learners have to internalize sociolinguistic rules to assist them in the 

choice of appropriate forms (Yu, 2006). This study, therefore, aims to highlight these 

issues by investigating native and nonnative English teachers‘ perceptions of the 

knowledge and practice of sociolinguistic competence as part of communicative 

competence in language classrooms. Based on the data obtained thorough a 

questionnaire and written reports, the present research examines and discusses the 

crucial points English teachers should be aware of while teaching this particular 

competence in their classroom. 
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 Communicative Competence The term ―competence‖ is derived from the 

concept of ―performance‖ firstly proposed by Chomsky in the 1960s. The former is the 

linguistic knowledge of the idealized native speaker, an innate biological function of 

the mind that allows the speaker to generate the indefinite set of grammatical sentences 

that constitutes the target language whilst the latter is the actual use of language in 

concrete situations. However, according to Campbell and Wales (1970), Chomsky‘s 

competence omitted the linguistic ability referring to the production or use of 

utterances which are grammatically incorrect, but appropriate to the context or the 

situational and verbal context of the utterance. In a similar fashion, Hymes (1972) 

emphasized that in addition to the linguistic competence, the language user has another 

intuitive system in which the rules of grammar would be useless. That is, he or she can 

adjust his or her language Teaching and Learning Sociolinguistic Competence … E. 

Mede & K. Dikilitaş Participatory Educational Research (PER) -16- use based on the 

factors as the topic, situation and human relations. Based on his argument, he proposes 

the concept of ―communicative competence‖ which includes both linguistic 

competence and implicit and explicit knowledge, both the rules of grammar and 

contextual or sociolinguistic knowledge of the rules of language use in contexts. To 

put it simply, Hymes states that communicative competence involves the following: 

what is formally possible, what is feasible, what is the social meaning or value of a 

given utterance, and what actually occurs. 

  After Hymes, the concept of communicative competence continued to develop. 

Canale and Swain (1980) defined communicative competence in the context of second 

language teaching as a synthesis of knowledge of basic grammatical principles, 

knowledge of how language is used in social settings to perform communicative 

functions, and knowledge of how utterances and communicative functions can be 

combined according to the principles of discourse. Based on their view, 

communicative competence comprises four areas of knowledge and skills. These are 

grammatical competence (also called linguistic competence) or the acquisition of 

phonological, morphological, syntactic and semantic rules. In other words, it is the 

mastery of the language code itself. The next one is the sociolinguistic competence 
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which refers to the learning of pragmatic aspects of various speech acts such as the 

cultural values, norms and other socio-cultural conventions in social contexts. 

Specifically, the styles and registers of speech are influenced by the topic of discourse, 

the social status, gender and age of the participants. Another area of knowledge of 

rules is the discourse competence which stresses the importance of the mastery of how 

to combine grammatical forms and meanings to achieve unified written text in 

different genres such as narratives, argumentative essays, academic papers etc. 

Basically, this type of competence is related to the cohesion (grammatical links) and 

coherence (appropriate combination of communicative functions) in a variety of 

discourse. Finally, strategic competence is the mastery of verbal and nonverbal 

communication strategies to compensate for communication breakdowns (e.g. 

activating background knowledge, contextual guessing etc.) due to limiting conditions 

or insufficient competence and to enhance the effectiveness of communication. 

 The specific ability to use L2 in various ways that may fit in various social 

settings in which the communication takes place is called sociolinguistic competence, 

and without this ability, even the most perfectly grammatical utterances can convey a 

meaning entirely different from what the speaker intended because there are several 

factors that are to be considered when communicating in L2 such as age, gender, status 

of the participants and the formality of the setting. Specifically, sociolinguistic 

competence can be generally divided into two areas. One is appropriateness of form, 

that is, pragma-linguistics, which signals ―the particular resources that a given 

language provides for conveying particular illocutions‖ (Leech, 1983, p. 11); the other 

is appropriateness of meaning, that is, socio-pragmatics, which defines the ways in 

which pragmatic performance is subject to specific sociocultural conventions and 

values (Kasper & Blum-Kulka, 1993). For non-native speakers, the misunderstandings 

they come across in the cross-cultural realization of communicative acts generally 

arise from their failure in appropriate use of pragma-linguistic and socio-pragmatic 

competence (Yu, 2006). 
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  In addition, Ya (2008) argues that one of the factors that make sociolinguistic 

competence so hard to acquire is the variance in cultural rules of speaking as well as 

the social, cultural and pragmatic elements that inherently exist in that competence. To 

put it differently, what is appropriate in one cultural situation might be entirely 

inappropriate in another one. The language learner often cannot differentiate between 

the rules of speaking of his or her native context and those of the target context. 

 These rules of speaking can be gradually acquired when the learner is immersed 

in the target culture. This is a time consuming process though. As for the second or 

foreign language context, raising learners‘ awareness about the rules of speaking might 

help them acquire these skills more efficiently and in less time (Mizne, 1997).  

 It is clear that sociolinguistic competence is a multifaceted and multi-layered 

one that requires knowing how speakers of a language use it to communicate in a way 

that will not bother one another. Such social, cultural and pragmatic aspects would be 

hard to acquire without being integrated into the culture, however, it is not impossible. 

Access to books, listening materials, videos and any materials that reflect the culture of 

the target language community is available. There are also more opportunities 

available that enable people from different cultures and countries to come together 

whether face-to-face or online. However, how these resources are brought together and 

how they are implemented and made use of by language teachers in the classrooms are 

the key issues in the teaching of sociolinguistic competence. This leads to the question 

of how second or foreign language teachers can develop the sociolinguistic 

competence of their learners? As Mizne (ibid.) discusses, one of the problematic areas 

about this issue is that both culture and sociolinguistic features are difficult to teach 

particularly when the learners are not yet competent in the second or foreign language. 

Another problem is that these cultural and sociolinguistic aspects of a language are 

unconsciously ingrained within the learner, which makes it hard for the teachers to 

integrate them in the language classrooms. Finally, the cultural elements of a language 

are generally introduced as an add-on topic through textbooks or supplementary 

materials, while sociolinguistic features are left for the language learner to learn on his 



72 

 

or her own through experience (Mizne, ibid.). In other words, there are not enough 

materials designed and developed to introduce the cultural and the sociolinguistic 

aspects of the target language in classrooms. Even if there are, the human resources 

who should use them in the classroom seem to be lacking. The present study will also 

elaborate this factor on the basis of the data collected from teachers themselves. 

  Based on the discussion above, it is obvious that Canale and Swain‘s (1980) 

framework attempts to highlight the kinds of knowledge and skills that a second 

language learner needs to be taught. From this perspective, the development of the 

theoretical basis for a communicative approach in the second language teaching will 

depend on an understanding of the nature of human communication. 

Teaching Sociolinguistic Competence 

 There are two basic ways of introducing and teaching sociolinguistic 

competence. One of them is resorting to cultural models where students are explicitly 

or implicitly taught cultural elements ingrained in language use and/or integrating 

speech acts as situations where learners are forced to use language in consideration of 

socio-pragmatic factors such as social statues of the hearer, the degree of imposition, 

or the content of the request. Classroom environment may not be an appropriate 

context where sociolinguistic competence can be developed due to several reasons 

unique to any learning experience in an EFL context such as non-authenticity of the 

content of the materials. For example, Izumi (1996) highlights that in developing 

sociolinguistic knowledge, most non-native speakers (NNS) who teach English 

experience challenges such as their own lack of knowledge, the existing curriculum 

requirements, the various teaching goals, student motivation, and evaluation 

procedures. These factors play a critical role in the process of learning how to use 

language in an appropriate way because the major concentration of most EFL learners 

is devoted to learning what the rules of language are and how they can produce 

grammatical sentences rather than Teaching and Learning Sociolinguistic Competence 

… E. Mede & K. Dikilitaş Participatory Educational Research (PER) -18- how they 

can produce appropriate sentences that fit the specific social context. For example, 



73 

 

whatever the proficiency level of EFL learners is, there is usually room for 

development in their socio-pragmatic use of language because Bardovi and Harlig 

(1996) claim that proficiency does not improve concomitantly with the ability to use 

foreign language appropriately by operationalizing their sociolinguistic competence. 

Izumi (1996) concludes that for all the challenges in learning and teaching of 

sociolinguistic competence, it is possible to help students to promote and acquire this 

competence by raising their awareness in the rules of sociolinguistic use of language as 

argued by Ellis (1991). 

  Omaggio (2001) highlights three main reasons why sociolinguistic competence 

is not often treated as a topic in its own right and as an indispensable aspect of 

language teaching:  

a) Language teachers often think that they do not have time for sociocultural teaching 

due to time constraints in their curriculum.  

b) Teachers may not have enough confidence in believing that they can teach 

sociocultural aspect of foreign language learning well.  

c) The teaching of sociocultural competence often involves dealing with student 

attitudes which teachers usually find very challenging when trying to guide their 

students to understand and appreciate the logic and meaning of the target culture. 

  Similarly, Ya (2008) reports lack of context where students use language 

communicatively, but suggests that as most of foreign language learning occurs in the 

classroom setting, providing opportunities to use authentic and natural language seems 

to be difficult to achieve. Ya (ibid.) discusses several sources which impede learning 

and teaching of sociolinguistic competence. Among them is transfer from L1, which 

involves transferring of L1 sociocultural patterns into the L2 sociolinguistic rules of 

language use, often due to the limited knowledge of sociolinguistic competence of L2. 

One of the reasons for such limitation is that, as Holmes and Brown (1987) argue, 

explicit teaching of discrete grammatical rules, segmental level of pronunciation, and 

lexical items seem easier, during which sociocultural aspects of communicative 
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competence are thought to be incidentally acquired. However, this is a problematic 

claim because knowing rules of language along with how to pronounce individual 

words and what they mean may not necessarily ensure knowing the sociolinguistics 

contexts in which they might be used. The knowledge about sociolinguistic values of 

linguistic forms is constructed on the basis of the social context and cultural 

environments where language is naturally used. The functions and socio-pragmatic 

values of forms are attached to them in actual communication. From a pedagogical 

perspective, the situation seems complex for the teachers who are expected to help 

students promote communicative competence in the classroom setting, which can be 

developed by close interaction with native speakers. This also leads to a critical debate 

which is devoted to the teachers‘ own sociolinguistic competence because to be able to 

effectively teach sociolinguistic competence, teachers need to have knowledge and 

practice of this competence to an extent that they can help students develop it. 

However, having come from the same educational system which lacked proper 

instruction on improving learners‘ sociolinguistic competence, most teachers either 

neglect teaching what they themselves feel weak or teach this competence with an 

ineffective mode of instruction. This issue of teachers‘ owns lack of sociolinguistic 

competence needs to be addressed adequately. This can only be achieved with a proper 

planning of teaching this competence to teachers or offering them opportunities where 

they interact with native speakers of English to foster a critical understanding of 

English culture and relevant language use. The reported problems can also be achieved 

by changing the curriculum and syllabuses followed in a way that supports the 

teaching of this competence. The findings from qualitative data will also address the 

factors that are claimed to pose challenges to the development of sociolinguistic 

competence in learners. 

Communicative Competence in Curriculum Planning, Syllabus Design, 

Integration and Material Development 

  In order to have a valid and affective outcome of foreign/second language 

teaching process, the macro and micro policies with special attention to curriculum 
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planning, syllabus design and integration and presentation plans should be closely 

taken into consideration. A language curriculum is an overall language program which 

includes teaching objectives, specification of contents, learning activities that aim to 

achieve the objectives, ways to measure learning achievements, and evaluation of each 

aspect of the curriculum.  

 Understanding the concept of communicative competence and applying it is a 

challenging process, particularly in terms of its adaptation and implementation in 

second/foreign language teaching and learning curricula. Regarding the adoption of the 

communicative competence in developing such language programs, a transition from 

the proposed syllabus combining the structurally-based approach to the communicative 

based language teaching is needed. Kern (1990) refers to this type of syllabus as 

‗competency-task based syllabus‘ in which language learners‘ competencies are 

required for the course as well as competencies to be developed during the course are 

outlined, explained and resulted in increased student performance. Competency-based 

objectives specify what the learners will be able to do with the English language they 

have learned. In order to achieve those objectives, the methodology which underlines 

such competencies should be identified in the syllabus. In brief, the needs of the 

learners, classroom activities, teacher roles and teaching materials should be 

thoroughly designed. 

 Method In the light of the literature review presented in the previous section, 

development of the communicative competence in second/foreign language learners is 

a vital skill which should be closely integrated in language teaching and learning 

curricula based on competencies and tasks that focus on meaning, have a goal, 

emphasize the outcome and reveal a real world relationship by using the definitions 

and the criteria specified above. However, before the unification of the communicative 

competence in the language curriculum, the learners‘ level of such competences 

should be determined. Within the scope of this study, the focus is primarily on the 

English teachers‘ perceptions about their own and their learners‘ level of one part of 

communicative competence namely, sociolinguistic competence which is often 
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neglected in the second/foreign language curricula. Specifically, the study attempts to 

find out the perceptions of the EFL teachers with regard to the knowledge of learners‘ 

sociolinguistic competence, the perceptions of the non-native EFL teachers about their 

own knowledge of sociolinguistic competence and the difficulty they face with the 

integration of this particular competence in their classrooms, the possible sources in 

helping learners develop sociolinguistic competence and the perceptions of the native 

EFL teachers about the effective ways of developing non-native teachers‘ own and 

their learners‘ sociolinguistic competence.  

 The following research questions were addressed: 

 (1) What are the perceptions of the EFL teachers with regard to non-native teachers‘ 

and learners‘ knowledge of sociolinguistic competence? 

 (2) What kind of difficulties do the EFL teachers experience with the development of 

learners‘ sociolinguistic competence? 

 (3) What are the perceptions of the non-native EFL teachers about their own 

knowledge of sociolinguistic competence and the difficulty they experience with the 

integration of this particular skill in their classroom? 

(4) What are the EFL teachers‘ perceptions about the possible sources in helping 

learners develop sociolinguistic competence? 

 (5) What are the perceptions of the native EFL teachers about the effective strategies 

of developing non-native teachers‘ own and their learners‘ sociolinguistic 

competence? 

Discussion 

  The current study attempted to investigate the perceptions of the English 

teachers with regard to the knowledge and practice of sociolinguistic competence in 

language classrooms. Specifically, the perceptions of the non-native EFL teachers 

about their own knowledge of sociolinguistic competence and the possible difficulties 

they may face with the integration of this particular competence in their classrooms. 
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Besides, the effective ways in helping learners and non-native English teachers‘ 

develop sociolinguistic competence and integrate this vital skill in language 

classrooms were also examined. 

  The analyses of the surveys and written reports revealed low level of 

descriptions for learners‘ knowledge with respect to sociolinguistic competence. The 

EFL teachers stated that learners only felt comfortable with performing and responding 

to simple language functions. One of the most critical point behind this finding is the 

confession that the non-native teachers themselves lack this particular knowledge, 

which can then be connected to teacher beliefs, lack of exposure to the target culture 

and lack of need to teach it as it is not integrated in the existing curricula assessment. 

To put it simply, similar to Izumi‘s (1996) findings, since nonnative EFL teachers did 

not feel comfortable with the integration of this particular strategy due to their lack of 

knowledge, lack of exposure and lack of need to teach it, they avoided emphasizing its 

development in their learners.  

 In addition, another important finding related to the difficulty the EFL teachers 

experienced with the development of their learners‘ sociolinguistic competence was 

similar to the previous section. One of the major causes of this failure was linked to 

pedagogical and personal issues. In other words, since the learners were learning 

English in a foreign language context, they had little opportunity to engage in 

authentic contexts with native speakers out of the classroom which is in parallel with 

Ya‘s (1998) study suggesting that as most of foreign language learning occurs in the 

classroom setting, providing opportunities to use authentic and natural language seems 

to be difficult to achieve. 

Conclusion and Suggestions 

  The present study suggests that the development of the communicative 

competence in second/foreign language learners is a vital skill which should be closely 

integrated in language teaching and learning curricula. Therefore, both teachers‘ and 

learners‘ level of such competencies should be thoroughly identified to come up with 

more meaningful tasks that have a goal, emphasize the outcome and reveal a real 
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world relationship. And in Turkey, where students are not exposed to the target 

culture, it is the responsibility of the EFL teachers to raise the awareness of the 

learners about the sociolinguistic use of the language through a variety of strategies.  

 The findings of this study have clear methodological recommendations for the 

development of the communicative competence in the foreign language teaching and 

learning curricula. First of all, in order to teach English communicatively, the teachers 

should be aware of the importance and functions of the sociolinguistic elements of 

language use. As for development of their own and learners‘ knowledge of 

sociolinguistic competence, language teachers should expose learners to authentic use 

of language and conversations through social media, songs, literature etc. and also 

design classroom practices engaging students to use the language in real-life contexts. 

Besides, students should be encouraged to interact with native speakers by joining the 

student exchange programs or the social network where they can make friends from 

different parts of the worlds.  

 Finally, sociolinguistic norms of language use should be integrated in the 

existing curricula as well as in the assessment which will aid in with the development 

of this particular strategy both in teachers and learners. To conclude, as the present 

study was conducted in a Turkish EFL context, it is hoped that the gathered findings 

will serve basis for further development in the field of foreign language teaching and 

learning. Finally, there are certain limitations in this study. First of all, an experimental 

study can be carried out to find out the effects of various classroom practices on 

learners‘ development of sociolinguistic competence. Next, oral data such as role plays 

can be gathered to provide more insights into the actual performances of the learners. 

In addition, other aspects of sociolinguistic competence such as phonological and 

lexical variations can be studied. Last but not least, more longitudinal studies on the 

development of sociolinguistic competence in English language teachers and learners 

can be carried out which will lead to more detailed future studies. Though much 

remains for future research, we feel that this study takes a step forward in terms of the 
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development of the communicative competence in second/foreign language 

learners/teachers to be closely integrated in language teaching and learning curricula. 

References 

1.  Bardovi-Harlig, K. (1996). Pragmatics and language teaching: bringing pragmatics 

and pedagogy together. In Bouton, L. F. (Ed). Pragmatics and Language Learning. 

Monograph Series, 7, 21-39.  

2. Campbell, R., & Wales, R. (1970). The study of language acquisition. New 

Horizons in Linguistics, 242-260.  

3. Canale, M., and Swain, M. (1980). Theoretical bases of communicative approaches 

to second language teaching and testing. Applied Linguistics, 1(1), 1-47. Ellis, R. 

(1991). Communicative competence and the Japanese learner. JALT Journal, 13(2), 

103-129. 

4. Holmes, J., and Brown, D. F. (1987). Teachers and students learning about 

compliments. TESOL Quarterly, 21(3), 523-546. Hymes, D. (1972). On 

communicative competence. Sociolinguistics, 269293, 269-293.  

5. Izumi, K. (1996). Teaching sociolinguistic knowledge in Japanese high schools. 

JALT Journal, 18(2), 327-340. 

6. Kasper, G. & Blum-Kulka, S. (1993). Interlanguage pragmatics. New York: Oxford 

University Press. Kramsch, C. (2014), Teaching foreign languages in an era of 

globalization: Introduction. The Modern Language Journal, 98: 296–311. Leech, G.N. 

(1983). Principles of pragmatics. New York: Longman. 

7.  Mizne, C. A. (1997). Teaching sociolinguistic competence in the ESL classroom. 

Senior Thesis Projects, 1993-2002. http://trace.tennessee.edu/utk_interstp2/20 8.  

 

8. Omaggio, A.C. (2001). Teaching languages in context: Proficiency-oriented 

instruction, 3rd ed. Boston, MA: Heinle & Heinle Publishers. Strauss, A., & Corbin, J. 

http://trace.tennessee.edu/utk_interstp2/20%208


80 

 

M. (1990). Basics of qualitative research: grounded theory procedures and techniques. 

Sage Publications, Inc.  

9. Ya, L. I. U. (2010). A study of language teaching from a sociolinguistic perspective 

of communicative competence. Canadian Social Science, 4(3), 80-86. Yu, M. C. 

(2006). On the teaching and learning of l2 sociolinguistic competence in classroom 

settings. Asian EFL Journal, 1-24. 

Session 5. Sociolinguistic competence 

Learning outcomes: 

By the end of this section, you will be able to… 

A) understand how culture (shared experiences and practices within a certain 

language community) affects the way people interpret 

words/sentences/utterances; and, 

B) explore how such variables as socio-economic class, ethnicity, gender, age, 

historical memory, and ideology could contribute to the construction of 

meanings of utterances we use in our life. 

Materials: Handouts 

NB: Handout 1  

Procedure 

1. Lead-in:  Introduction and overview 

Objectives: to introduce the topic; to prepare for the session 

Time:   10 min 

Materials:  handout 

Interaction:  plenary 

Handout 1  

Time: 40 min 

1. Activity (Handout 1) 
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UZBEK VIGNETTE 

 

One day a head of the English Language department attended a class conducted 

by one of the best CLT teachers at the Uzbekistan State University of World 

Languages. The head was particularly interested in the types of CLT activities that this 

teacher (she) employs to teach sociolinguistic competence. The teacher‘s class was 

exceptionally interesting on that day: at the beginning of the  class, the teacher asked 

the class to write on a sheet of paper how they interpret/understand the concept of 

love. The students (Ss) wrote the following: Love is... 

S1 (she): ―...passionate feeling toward someone who steals your peace days and 

nights‖; 

S2 (she): ―...addiction. Sacrifice your life for the sake the sake of others‖; 

S3 (she): ―...quicksilver‖; 

S4 (she): ―...understanding each other all your life‖; 

S5 (he): ―...emotion which comes of knowledge and understanding, as knowledge 

changeable, feeling changeable as well‖; 

S6 (she): ―...mutual understanding, respect, sympathy‖; 

S7 (he): ―...the attitude towards somebody who feels appealing‖; 

S8 (she): ―...abstract feeling. We have many kinds of love: to motherland, to children, 

to a family‖. 

After this, the teacher asked the class to look in the dictionary and find out the 

meanings of ―love‖. The class found the following dictionary meanings of love: (i) ―a 

strong feeling of deep affection for sb/sth, especially a member of your family or a 

friend‖; (ii) ―a strong feeling of affection for sb that you are sexually attracted to‖; (iii) 

―the strong feeling of enjoyment that sth gives you‖; (iv) ―a person, a thing or an 

activity that you like very much‖ (Oxford Advanced Learner‘s Dictionary, 9th edition, 

2015). The head was surprised why these differences between the dictionary meanings 

and the students‘ interpretations happened. 

Questions:  

Time to answer: 20 min 
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1. Think about the situation above. Why was there a difference between the 

dictionary meaning of love and the students‘ interpretation of love?  

2. What social factors facilitated the emergence of these differences? What do you 

think was the next activity the teacher did with the class to proceed further? 

HOMEWORK TASK FOUR 

Time: 10 min 

Please refer to the lesson you chose for Homework Task One. In a one-page report or 

less, please do the following: First, explain briefly how you understand sociolinguistic 

competence (i.e., what does sociolinguistic competence mean to you); Second, explain 

how the lesson you chose for Homework Task One can be organized so that 

sociolinguistic competence is the focus. 

EXTRA ACTIVITY ON SOCIOLINGUISTIC COMPETENCE 

Please read the following text and then do the activity below: 

It is generally accepted nowadays that English does not belong to any of the 

countries where it is the official native tongue; quite the contrary, it is firmly 

consolidated as the global lingua franca for both social and occupational 

communication. Because a working knowledge of English is required in so many 

fields and professions, according to the British

 Council (http://www.britishcouncil.org/learning-faq-the-english-

language.htm), speakers of English as a foreign language (henceforth, EFL) 

outnumber those who use it in the 75 countries where it is the first language 

(approximately 750 million people are believed to speak EFL in the world). It 

consequently follows that English is above all the vehicular language for 

communication between non-natives and, as is well known, the influence of a 

language depends more on the number of people who use it as a second language 

than on the number of native speakers. 

Partly due to this fact, the old clichés of trying to imitate the native English 

spoken in a certain influential or neighbouring country have given way to a more 

http://www.britishcouncil.org/learning-faq-the-english-language.htm)
http://www.britishcouncil.org/learning-faq-the-english-language.htm)
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realistic and non-prescriptive view of the language, where the emphasis is placed on 

intelligibility and interaction with heterogeneous types of speakers (rather than on 

native-like accuracy). Furthermore, attention is paid nowadays to different variants 

of this language throughout the world, depending on the specific interest (typically 

of a socio-economic and political nature) of communicating with speakers of the 

corresponding communities. In this context there is a growing intercultural 

awareness, i.e., sensitivity for the linguistic and extralinguistic peculiarities of each 

speaker‘s community. EFL and particularly ESP (English for Special Purposes) 

learners now seek to be interculturally competent with a two-fold objective: firstly, 

to fully perceive and understand the words, feelings, and intents of an interlocutor 

with a different cultural background and, secondly, to control the impression that 

such an interlocutor may develop of our own words, feelings and intents. 

The extralinguistic features present in communication refer to facial gestures, 

body movements, the physical proximity between speakers, and other non-verbal 

variables of significance in a given communicative act, particularly between 

speakers of different cultures, where misinterpretations can be greater. This ―body 

language‖ forms an intrinsic part of most messages, sometimes reinforcing their 

content, but other times diminishing their effects or even openly contradicting them. 

The idea of teaching this knowledge declaratively and inculcating the corresponding 

meta-cognitive awareness attempts to moderate the inevitable ethnocentrism which 

makes us interpret the cultural practices within the professional world which are 

strange for us, starting from criteria of our own culture, in order to minimise the 

presence of potential ambiguity and antagonism. 

 

When contrasting the stereotypical behaviour of people pertaining to 

different nationalities, many people have a more or less accurate idea of what this 

would be in private, social and working environments, that is, in contexts 

characterized by different levels of formality. These extralinguistic features have 

sometimes being disregarded and mistrusted for the overgeneralization they imply, 

and indeed, there is large scope for individual variation within the same  
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V. КЕЙСЛАР БАНКИ 

 

 Define the links between Text Linguistics and other linguistic disciplines. 

Give specific reasons and provide examples of their relationship. 

 Сhoose the most appropriate definitions to the text. Give specific reasons 

for your choice. 

 Find your own examples and provide examples of analysis of different types 

of cohesion and coherence 

 Define the structure of the following types of texts: a) story, b) novel, c) 

poem, d) fable, e) advertisement, f) business letter, g) complaint letter 

 Analyze the following fragment of the text. Identify its type, stylistic devices 

used, words with emotive meaning. Comment on the peculiarities of text 

heterogeneity. 

Four score and seven years ago our fathers brought forth on this continent, a 

new nation, conceived and so dedicated in Liberty, and dedicated to the proposition 

that all men are created equal. 

Now we are engaged in a great civil war, testing whether that nation, or any 

nation so conceived, can long endure. We are met on a great battle-field of that war. 

We have come to dedicate a portion of that field, as a final resting place for those who 

here gave their lives that that nation might live. It is altogether fitting and proper that 

we should do this  

  But, in a larger sense, we cannot dedicate – we cannot consecrate – we cannot 

allow this ground. The brave men, living and dead, who struggled here, have 

consecrated it, far above our poor power to add or detract. The world will little note, 

nor long remember what we say here, but it can never forget what they did here. It is 

for us the living, rather, to be dedicated here to the unfinished work which they who 

fought here have thus far so nobly advanced. It is rather for us to be dedicated to the 

great task remaining before us – that from these honored dead we take increased 

devotion to that cause for which they gave the last full measure of devotion – that we 

here highly resolve that these dead shall not have died in vain – that this nation, under 
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God, shall have a new birth of freedom – and that the government of the people, by the 

people, for the people, shall not perish from the earth (A. Lincoln, The Gettysburg 

Address). 

 Write a summary formulating your own scientific views on the following 

problems: 

1. Comment on the problems of functional styles and genres. 

2. The main criteria for text typology 

3. The role of text forms (narration, description, reasoning, dialogue, etc) in the 

semantic structure of the text. 

4. The difference between the oral and the written types of texts? 

5. Text heterogeneity and its reasons 

 

Analyze the following fragments of the text and reveal the functions of 

intertextual markers, their types and cognitive significance 

Madame Chalon, at forty, fitted no category of murderers; she was neither 

Cleopatra nor beldame. A Minerva of a woman, he told himself instantly, whose large, 

liquid eyes were but a shade lighter than the cobalt blue of the Mediterranean 

twinkling outside the tall windows of the salon where they sat(Donnel, Recipe for 

Murder) 

The front door of the cottage opened, and Eileen Evans stood there. There were 

still vague traces of beauty left, like clues to what once was, but bitterness had 

overlaid the past with a harsh brush. It was a Dorian Gray situation (Her beauty had 

gone into Dana) (Sheldon, The Sky is Falling). 

 Compare intertextual markers used in the fictional and scientific texts and 

comment on their peculiar features 

The importance of the discourse level for the study of language and linguistics 

can hardly be overestimated: "Discourse is what makes us human" (Graesseret al., 

1997). It is not surprising, therefore, that the study of text and discourse has become an 
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increasingly important area over the last decades, both in linguistics and psychology 

(T.Sanders, J. Sanders, Text and Text Analysis) 

At the discourse level such a discussion is nowadays absent. In the pioneering 

years of text linguistics, scholars like van Dijk (1972) and Petofi and Rieser (1973) 

attempted to describe texts as a string of sentences within the framework of generative 

grammar (Sanders, Text and Text Analysis) 

―Oh, my!‖ Ma said wearily. ―Oh! My dear sweet Lord Jesus asleep in a manger! 

What we are goin‘ to do now?‖ she put her forehead in her hand and rubbed her eyes 

(Steinbeck, The Grapes of Wrath). 

With devilish cunning I encouraged her to talk. Unsuspecting, she laid her heart 

bare. Upon the cold, conspicuous common, printed page I offered it to the public gaze. 

A literary Judas, I kissed her and betrayed her. Forpieces of silverI dressed her sweet 

confidences in the pantalettes and frills of folly and made them dance in the market 

place (O'Henry, Selected Stories, P.74). 
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VI. ГЛОССАРИЙ 

Тушунчалар Уларнинг шарҳи 

Communicative competence  is a term in linguistics which refers to a language 

user's grammatical knowledge 

of syntax, morphology, phonology and the like, as 

well as social knowledge about how and when to use 

utterances appropriately 

Grammatical competence  – is   to recognize lexical, morphological, syntactical, 

and phonological features of a language and to use 

these features effectively to interpret, encode, and 

decode words and sentences.  

Sociolinguistic competence – is the ability to communicate appropriately by using 

the right words, expressions, and attitude towards a 

specific topic, setting, and relationship.is how well a 

person speaks and is understood in various social 

contexts 

Discourse competence  – is the knowledge of how to produce and comprehend 

oral or written texts in the modes of speaking/writing 

and listening/reading respectively. 

Strategic competence  is the knowledge of how to use one's language to 

communicate intended meaning. Foreign language 

students may develop competence in each of these 

three areas at different rates, but all are important in 

developing communicative competence. 

Communicative Language 

Teaching: 

Communicative language teaching (CLT) is an 

approach to foreign or second language learning 

which emphasizes that the goal of language learning 

is communicative competence.  

Competence learning model: Especially when we take specialized courses, 

https://en.wikipedia.org/wiki/Linguistics
https://en.wikipedia.org/wiki/Syntax
https://en.wikipedia.org/wiki/Morphology_(linguistics)
https://en.wikipedia.org/wiki/Phonology
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learning seems to take place in four stages. We begin 

with unconscious incompetence: we do not know 

how much we do not know.  

Comprehensible input: Language that is understandable to learners 

 Content words: Words that carry meaning; usually nouns, verbs and 

sometimes adjectives and adverbs. 

Context clues: used when guessing word meanings; clues that 

provide students with meaning or comprehension 

based on the environment in which a word is found. 

 Contrastive analysis: Comparing two languages to predict where learning 

will be facilitated and hindered. 

Controlled practice:  Practice of language forms in a way that is controlled 

by the teacher. 

 Creative construction 

hypothesis: 

Hypothesis in language acquisition which states that 

learners gradually develop their own rule systems for 

language  

 Deductive teaching:  Also known as deduction, from the verb ―to deduce‖; 

a teaching technique in which the teacher presents 

language rules and the students then practice those 

rules in activities. Deductive teaching is usually 

based on grammar-based methodology and proceeds 

from generalizations about the language to specifics. 

(See ―Inductive teaching‖.) 

Delayed copying: The teacher writes a short familiar sentence on the 

board, gives students time to look at it, erases it, and 

then they see if they can write it. 

Descriptive grammar: Grammar that is described in terms of what people 

actually say or write, rather than what grammar 

books say tho grammar of the language should be. 
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See ―prescriptive grammar‖. 

Diagnostic test: A test to diagnose or discover what language students 

know and what they need to develop to improve their 

language abilities; may be used before a course of 

study and combined with placement test. 

Dictation:  technique in which the teacher reads a short passage 

out loud and students write down what the teacher 

reads; the teacher reads phrases slowly, giving 

students time to write what they hear; the technique is 

used for practice as well as testing. 

Facilitator: A concept related to a teacher‘s approach to 

interaction with students. Particularly in 

communicative classrooms, teachers tend to work in 

partnership with students to develop their language 

skills. A teacher who is a facilitator tends to be more 

student-centred and less dominant in the classroom 

than in other approaches. The facilitator may also 

take the role of mentor or coach rather than director. 

Feedback: Reporting back or giving information back, usually to 

the teacher; feedback can be verbal, written or 

nonverbal in the form of facial expressions, gestures, 

behaviours; teachers can use feedback to discover 

whether a student understands, is learning, and likes 

an activity. 

Fluency: Natural, normal, native-like speech characterized by 

appropriate pauses, intonation, stress, register, word 

choice, interjections and interruptions 

Form-focused instruction: The teaching of specific language content (lexis, 

structure, phonology). See ―language content‖. 
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Free practice:  Practice activities that involve progressively less 

control by the teacher. 

Function words:   form words, empty words, structure or structural 

words and grammar words; these words connect 

content words grammatically; function words have 

little or no meaning by themselves. Examples include 

articles, prepositions and conjunctions 

Functional syllabus: Syllabus based on communicative acts such as 

making introductions, making requests, expressing 

opinions, requesting information, refusing, 

apologising, giving advice, persuading; this type of 

syllabus is often used in communicative language 

teaching. 

Gesture:  A facial or body movement that communicates 

meaning; examples include a smile, a frown, a shrug, 

a shake or no of the head. Gestures often accompany 

verbal communication. 

Grammar:  See ―descriptive grammar‖ and ―prescriptive 

grammar‖. Also, see ―communicative competence‖. 

. Graded reader: Reading material that has been simplified for 

language students. The readers are usually graded 

according to difficulty of grammar, vocabulary, or 

amount of information presented. 

. Grammar translation:  A method of language teaching characterized by 

translation and the study of grammar rules. Involves 

presentation of grammatical rules, vocabulary lists, 

and translation. Emphasizes reading rather than 

communicative competence 

Grammatical syllabus:  A syllabus based on the grammar or structure of a 
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language; often part of the grammar translation 

method. 

Interlanguage – The language a learner uses before mastering the 

foreign language; it may contain features of the first 

language and the target language as well as non-

standard features 

Interlocutor: – In a conversation, this refers to the person you are 

speaking to. 

Language content:  –  Language has three components, which are 

commonly taught as language items. 

49. Motivation paradox: – Students‘ main motivators are factors the teacher has 

little control over (integrated versus instrumental 

motivation, which heavily influence time on task), 

yet motivation is critical to learning. 

Metalanguage: Language 

used to describe, analyse or 

explain another language. 

Metalanguage includes, for 

example, grammatical terms 

and the rules of syntax. The 

term is sometimes used to 

mean the language used in 

class to give instructions, 

explain things, etc. – in 

essence, to refer to all teacher 

talk that does not specifically 

include the ―target 

language‖.– 

Language used to describe, analyse or explain 

another language. Metalanguage includes, for 

example, grammatical terms and the rules of syntax. 

The term is sometimes used to mean the language 

used in class to give instructions, explain things, etc. 

– in essence, to refer to all teacher talk that does not 

specifically include the ―target language‖. 

Rapport:. : Relationship, usually a harmonious one, established 
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 within a classroom between teacher and students and 

among students. 

Recycling or spiralling:  Sometimes called the cyclical approach; the purpose 

is to repeat language items throughout the syllabus; 

each time a language item is encountered more detail 

about it is added; this allows students to build on 

prior knowledge. 

Needs assessment:  Measurement of what students need in order to learn 

language and achieve their language learning goals; 

also may include consideration of the school syllabus  
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VII. ФОЙДАЛАНИЛГАН АДАБИЁТЛАР РЎЙХАТИ 

 

I.Ўзбекистон Республикаси Президенти асарлари 

1. Мирзиѐев Ш.М. Эркин ва фаровон, демократик Ўзбекистон давлатини 

биргаликда барпо этамиз. – Тошкент: Ўзбекистон, 2016. 

2. Мирзиѐев Ш.М. Танқидий таҳлил, қатъий тартиб интизом ва шахсий 

жавобгарлик ҳар бир рахбар фаолиятининг кундалик қоидаси бўлиши керак. – 

Тошкент: Ўзбекистон, 2017.  

3. Мирзиѐев Ш.М. Буюк келажагимизни мард ва олийжаноб халқимиз 

билан бирга қурамиз. – Тошкент: Ўзбекистон, 2017. 

4. Мирзиѐев Ш.М. Қонун устуворлиги ва инсон манфаатларини таъминлаш 

– юрт тараққиѐти ва халқ фаровонлигининг гаровидир. – Тошкент: Ўзбекистон, 

2017. 

5. Мирзиѐев Ш.М. Миллий тараққиѐт йўлимизни қатъият билан давом 

эттириб, янги босқичга кўтарамиз. 1-жилд. – Тошкент: Ўзбекистон, 2017. 

6. Мирзиѐев Ш.М. Халқимизнинг розилиги бизнинг фаолиятимизга 

берилган энг олий баҳодир. 2-жилд. – Тошкент: Ўзбекистон, 2018. 

7. Каримов.И.А. Юксак маънавият-енгилмас куч. Тошкент: Ўзбекистон, 

2008. 

8. Каримов.И.А. Демократик ислоҳотларни янада чуқурлаштириш ва 

фуқаролик жамиятини шакллантириш – мамлакатимиз тараққиѐтининг асосий 

мезонидир. 19-жилд.  Тошкент: Ўзбекистон, 2011. 

9. Каримов И.А. Ўзбекистон мутақилликка эришиш остонасида. Тошкент: 

Ўзбекистон,  2011. 

10. Каримов И.А. Она юритимизнинг бахту иқболи ва буюк келажаги 

йўлида хизмат қилиш – энг олий саодатдир. Тошкент: Ўзбекистон, 2015. 
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II. Норматив-ҳуқуқий ҳужжатлар 

11. Ўзбекистон Республикасининг Конституцияси. – Тошкент: 

Ўзбекистон, 2018, 40-бет.  

12. Ўзбекистон Реслубликасининг "Таълим тўғрисида"ги Қонуни. Т, 

1997. 

13. Ўзбекистон Республикаси "Кадрлар тайѐрлаш Миллий дастури". Т, 

1997. 

14. Ўзбекистон Республикасининг ―Ёшларга оид давлат сиѐсати 

тўғрисида‖ Қонуни, 2016 йил 14 сентябрь, ЎРҚ-406-сон. 

15. Ўзбекистон Республикаси Президентининг 2017 йил  

7 февралдаги ―2017-2021 йилларда Ўзбекистон Республикасини 

ривожлантиришнинг бешта устувор йўналиши бўйича Ҳаракатлар стратегияси 

тўғрисида‖ги ПФ-4947-  сонли Фармони. 

16. Ўзбекистон Республикаси Президентининг 2017 йил  

20 апрелдаги ―Олий таълим тизимини янада ривожлантириш чора-тадбирлари 

тўғрисида‖ги  ПҚ-2909-сонли Қарори. 

17. Ўзбекистон Республикаси Президентининг 2018 йил 21 сентябрдаги 

―2019-2021 йилларда Ўзбекистон Республикасини инновацион ривожлантириш 

стратегиясини тасдиқлаш тўғрисида‖ Фармони. 

18. Ўзбекистон Республикаси Президентининг 2019 йил 25 февралдаги 

―Ўзбекистон Республикасининг халқаро рейтинглар ва индекслардаги ўрнини 

яхшилаш чора-тадбирлари тўғрисида‖ги ПҚ-4210-сонли Қарори. 

19. Ўзбекистон Республикаси Президентининг 2019 йил 29 апрелдаги 

―Ўзбекистон Республикаси халқ таълими тизимини 2030 йилгача 

ривожлантириш концепциясини тасдиқлаш тўғрисида‖ги ПФ-5712-сонли 

Фармони. 

20. Ўзбекистон Республикаси Президентининг 2019 йил 8 майдаги 

―Ўзбекистон Республикаси мактабгача таълим тизимини 2030 йилгача 

ривожлантириш концепциясини тасдиқлаш тўғрисида‖ги ПҚ-4312-сонли  

Қарори. 
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21. Ўзбекистон Республикаси Президентининг 2019 йил 11 июлдаги  

―Олий ва ўрта махсус таълим соҳасида бошқарувни ислоҳ қилиш чора-

тадбирлари тўғрисида‖ги  ПФ-5763-сон Фармони. 

22. Ўзбекистон Республикаси Президентининг 2019 йил 11 июлдаги  

―Олий ва ўрта махсус таълим тизимига бошқарувнинг янги тамойилларини 

жорий этиш чора-тадбирлари тўғрисида‖ги ПҚ-4391-сонли Қарори. 

23. Ўзбекистон Республикаси Президентининг 2019 йил  

27 августдаги ―Олий таълим муассасалари раҳбар ва педагог кадрларининг 

узлуксиз малакасини ошириш тизимини жорий этиш тўғрисида‖ги  

ПФ- 5789-сонли Фармони. 

24. Ўзбекистон Республикаси Президентининг 2019 йил 8 октябрдаги 

―Ўзбекистон Республикаси олий таълим тизимини 2030 йилгача ривожлантириш 

концепциясини тасдиқлаш тўғрисида‖ги ПФ-5847-сонли Фармони. 

25. Ўзбекистон Республикаси Вазирлар Маҳкамасининг 2019 йил  

23 сентябрдаги  ―Олий таълим муассасалари раҳбар ва педагог кадрларининг 

малакасини ошириш тизимини янада такомиллаштириш бўйича қўшимча чора-

тадбирлар тўғрисида‖ги 797-сонли Қарори. 
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IV. Интернет сайтлари 

22.  Ўзбекистон  Республикаси  Олий  ва  ўрта  махсус  таълим  вазирлиги: 

www.edu.uz. 

23.  Тошкент ахборот технологиялари университети: www.tuit.uz. 

24.  Ўзбекистон Республикаси Давлат Ҳокимияти портали: www.gov.uz 
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