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Kupu

Hactyp V36exucTon Pecniyonukacu Ilpesunentununr 2017 iun 7 deBpangaru
“Y36exncToH PecryOnuKacMHM SHaja PHUBOXIAHTHPHIN Oyifmua Xapakatiap
ctpareruscu Tyrpucuaa’tu [1P-4947-con, 2019 iun 27 aBryctaaru “Onauil TabiuMm
Myaccacajiapu pax0ap Ba Menaror KaApJapUHUHT Y3JIYKCU3 MajaKaCUHU OUIUPHIILI
TU3UMHUHU >Kopuil stum TyFpucuaa’tu [1d-5789-con, 2019 #un 8 oxTsabpaaru
“¥V36exucton PecryGiukacu onuii TabinuM TH3MMHHA 2030 fiHiraya pHBOKIAHTHPHIL
KOHIIECTIIUSICHHY Tacauktam Tyrpucuaa’tu [1d-5847-con Ba 2020 iiun 29 oxtsaOpaaru
“Unm-panam 2030 #nradya pHUBOXKIIAHTUPHIN  KOHUEMUMUSICHHM  TACIUKJIALI
Tyrpucuna’tn  110-6097-conmn dapMoHTapn xamaa Y30eKkHcToH Pecry6imkacu
[Ipesunentununr 2012 vinn 10 gekabpaaru “Yet TuiuiapHu ypraHuil TH3UMUHU STHAa
TaKOMUWJUTAIITUPUIN ~ 4yopa-tapoupnapu  Tyrpucuga’tu  [IK-1875-con  xamna
V36exucron PecryGmukacu Basupnap Maxkamacuauar 2019 jimn 23 centsabpaaru
“Onuit TabaUM Myaccacaiapu pax0ap Ba Meaaror KajapJIapUHUHT MaJlaKaCUHU
OIIUPUII THU3UMHUHU SIHAJA TAKOMWUIAIITHPUIN OYyinya KymMMua dYopa-Tagoupiap
TVFpucuaa’tu  797-conin  Kapopilapuja OelrwiiaHraH  yCTyBOp  Bazudainap
Ma3MyHHUJIaH KeIUO YMKKAH XO0Jia Ty3Wiran Oynu0, y oMl TabiIuM Myaccacallapu
nejaror KaApJapyuHUHT KacO Maxopatd Xamja HWHHOBAIIMOH KOMIIETCHTIMTUHU
PUBOXIIAHTUPUII, COXara OWJ WIFOP XOPWXKUW Taxpubanap, SHrM OWITUM Ba
MaJIAKaJIApHU Y3JIAIITUPUIL, IIYHUHTJICK aMalauérra >KOPUM ITUII KYHUKMAIAPUHU
TaKOMUJUTAIITUPUIITHU MaKca KUJIaIu.

“KOMMYHMKATUB TWIIIYHOCIWK Ba TWJI KOMIETEHUUsUIApU ~ MOIYIH
VKATUIUIIN jKapaéHujla drajlaHauraH OWiiMM, Majlaka Ba KYHHKMasap MXTHCOCITHK
dannap Onokura kupaaurad ¢danaap OwlaH MHTErpaJJIallyBU HaTHUXKacHIa
TUHTJOBYMWJIAPHUHT YeT THUJIM KOMMYHHMKATUB KOMIICTCHIUSIIAPUHUA (JIMHTBUCTHUK,
WKTUMOUW-JINHTBUCTHK, JIACKYPCUB, CTpPATEruK, YWOKTHUMOMI -MaTaHu#)
PUBOXIIAHTUPUIIIA MYXHMM axaMmHsaT KacO 3Taau, YyHKUM (QUIOJIOTHUHT KacOui
KOMITETCHIIMSICH Hazapui (anmap Ba acocwii 4eT TWiM (paHW YKUTUII MaxMyHZIa

IaKUJIaHa M.



Ymly  jmactyp  Ma3Kyp  KypCHHHT  KOMMYHHKATHB  THJIIIYHOCIHK,
JMHTBOIIParMaTrKa, KOTHUTHB TWIIIYHOCIMK, KOMMYHHKATUB  THJIIIYHOCIUK
JUHTBOKYJIBTYPOJIOTHs,  Ha3apuil  rpaMmarvka, Hazapuil  ¢QoHeTMka  Kabu
TWIITYHOCIUKHUHT (yHIaMEHTal WYHATUIUIAPUHA XMCOOTa OJraH XOJija TY3WJTaH.
Ym0y 3aMoHaBUI HYHANUIIUIApY HYKTaW Ha3apuJaH, MaTH — Ky TTOFOHAJIM, MypaKka0
XapakTepra sra TWil OUpPJIUTU, MYJIOKOTHUHI acOCUN OUpPIUIH Ba WKTUMOMN TabCUP
T ac6o0u cudaTuaa TaaKWH STHIAAUM. MaTH TUHTBUCTUKACHUIA THJI Ba MaJaHUST
MyHOcabaTiapu MyXHMM axaMusT KacO 3Tca, Hazapuil rpaMMmMaTHKa 3Ca TUJIHHMHT
TY3WINIIA Ba YHUBEPCAJIWSJIAPUHNA KOTHUTHB,IIPArMaTUK JKUXATAAH TAJKUH KHJIAIU.
bynma  wKTMMOMK-MAamaHUM OMWJI Ba MWUIMM JOyHE TacBHpPH aJOXHIA YPUH
SraJulaiiii, YyHKH MaJaHUi KOHTEKCTHHM Has3ap/a TyTMaraH XOJiJa MaTH MOXUSTHUHU
MyKaMMaJl TyIIyHUO Oyiamaiiau, 6ab3u xojuiapia 3ca OyHUHT WIIOKH XaM OYJIMaiIu.

Ymly Maxmya SHIM [EJaroruk TEXHOTOTHsJIap Ba THJILIYHOCIUKHUHT
3aMOHAaBUM HyHanIMIUIapu acocuaa TyOJaH SHTUJIAHMIIHU WIrapu Cypaad Xamja
TUHIJIOBYMJIAPHUHT TabJIuM Oepull cu(aTHHU KYTapHIl Makcaauaa JacTypla TypJid
3¢ (deKTUB Ba 3aMOHABUI NEAArOTUK TEXHOJIOTHSUIAP UIIATUIITaH.

MoayJaHMHI MaKcaau Ba Bazudaiapu

@aHHM YKUTHIIAAH MaKCal — TUHIJIOBYWIAPJA KOMMYHUKATUB THIILIYHOCIUK
Ba TWJI KOMIIETEHIMSUIApU MOIYJMHUHT METOAOJOTUK TaMOMMIIIIapH, ACOCUI TyIIyHYa
Ba TaMolwuiapu Oyiluua MyTaxacCHUCIMK mpoduiura Moc OWIMM, KYHHKMa Ba
MaJIaKaJapHU [IAKJUIAHTUPHII Ba TAKOMWUIAIITHPHUIL, XaMJa THUHIJIOBYMJIApAA MaTH
OujiaH uWOUIall MalakalapuHU MIAKUITAHTUPUII Ba MATHHU TaxJIMI KWK
KYHUKMAJIAPWHH PUBOKIIAHTUPHULLLIUD.

KOMMyHUKaTHB THIIIIYHOCJIVK Ba THJ KOMIIETEHUUSJIAPU MOJYJIMHUHI aCOCHI
Basudasapu Kyrugaruiap:
® KOMMYHHUKATHB TWJIIIYHOCJIMK TYIIyHYacu OyiHya TasHY Ha3apuil Ba aMaluid
OMJTMMITApHU IAKJUTAHTUPHILL
® KOMMYHHKATHUB KOMIIETEHIUS TAMONMIIAPUHNA OMIINLII,
® KOMMYHUKATHMB  TWIIIYHOCIMK  Ba  TWJI  KOMIETEHUUsJIapu  Oyinua

TUHTJIOBYUJIAPHUHT KS’/HI/IKMaHapI/IHI/I sAHada TAKOMUJUIAIITUPUIIL;
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e CEFR Ba ynunr poupacuaa 4 KOMIIETCHIIMS: JTUHTBUCTHK, COIMOJIMHTBHCTHK,
JTUCKYPCHUB Ba CTPATETMK KOMIIETEHIUSIAP;

o KOMMYyHUKATHB THWIIIYHOCIMK Ba TWJ KOMIETEHIUSIApU MOAYyJIu Oyinya
doiinanannnaanurad aHbaHaBUM Ba 3aMOHABHMI TaxJIMJI METOJUIApPU acOCH]Ia JIMCOHUM
Ba MaJaHUi Ty3WIMaJapHUHT Y3apO0 MYyHOCA0ATMHU aHMKJANI Ba TaXJIMJI YTKa3UII
KYHUKMaJIAPUHU [AKJUTAHTHUPHILL

® XOPWXHI TWUITAPHU YMyMEBpOIa CTaHJapTIIapu Tajadyiapu acocuja YKUTUIIHUHT
JMHTBUCTUK acHeKTIapu Oyitnua Typiau Ouiaumiiap Ty3WiIMajiapyu Ba aXOOPOTHUHT aKc
STTUPWINIIN WYJUIAapUHU YpraHulra KapaTWIraH KOTHUTHB METOJJIAPHHA aMalja
KYJUJIal OJIMILHY YPraTHIL,

® XOPWXHI TWUIAPHU YMyMEBpOINa CTaHJAPTIIapu Tajadyiapu acocuaa YKUTUILIHUHT
JUHTBUCTUK aCHEKTIapu TapkuOuja €TraH KOHIENTyall axaMusiTra sra axOopOTHH,
MyaJuli( UHTEHUUSIIApUHU (MaKcal) TaAKUKOT acocuja o4ub Oepul.

KOMMyHUKaTHB THIIIYHOCIHMK Ba THJ KOMIIETEHLMsUIApU Tajadiiapu acocuaa
(oHETHK Ba rpaMMAaTUK XOAMCAJAp, JUHIBUCTUK aTamallap, KOMMYHHUKATHUB MHTCHIIMS
(Makcan), KOMMYHUKanusi OWJiaH OOFJIMK IIapT-IIapouTiap, nparMaTtuk 3¢d@ext Ba
KOMMYHUKaIMs 3()QPEeKTUBIUrY, MparMaTuk, Makcajap KaOu TylIyHYaJlapHU
YPraHuILL.

KoMMyHUKaTUB TWILIIYHOCIUMK Ba TWJI KOMIETEHIMSUIApU MOAYJIUHUHT
Ma3MyHUHHM TalIKWJI O3TyBYM (OHETUK, TrpamMMaTHK Oenruiap, cy3 Ba YHHUHT
CEMaHTUKACH, TY3WJIWIIM, MAabHO y3rapuiljapura KOTHUTUB €HJAIIYB, JIMCOHUN Ba
KOHLIETITyaln QyHEKapall, (ppeiM, KOHLENT, OMIUMIIap TY3WJIMAaCcH, KOTHUTUB MOJEIIb,
KOHIENTYaJJIAIITUPUII Ba KaTErOpHsUIAIITHUPUIN KaOW TyHIyHYaJapHU EPUTHUILIHU

HazapJa TyTaJu.

MoayJ 0yii4a THHIVIOBYMJIAPHUHT OMJIMM, KYHMKMA, MaJIaKa Ba
KOMIIETEHIUSICUTa KYyHHIaJurad Tajadaap
KoMMyHUKaTHMB TWILIYHOCAMK Ba THJI KOMIIETEHUHUSJIApU MOAYIH OViinya
TUHTJIOBUMJIAp KyHUAArd sSHTU OWiIMM, KYHHMKMa, Mallaka Xamja KOMIEeTeHIMsIapra
sra OynuiuIapu tanald FTUIAaH:

TuaraoBumu:



KOMMYHUKATHB THJIITYHOCIIVK TYIITyHUYaCUHH;

KOMMYHUKATHB KOMIIETEHITNS TAMONUIIAPUHY;

CEFR Ba yHmHT goupacuja 4 KOMIICTCHIIUS: JUHTBUCTHK, COITMOJWHTBUCTHK,
JTUCKYPCHB Ba CTPATETUK KOMIIETEHIUSIIAPHU;

CYy3iallyB OpKajil KOMMYHUKATUB KOMIIETCHIIUSIHU YPTaTUILIHU;

THHTJIAII OPKAJTH KOMMYHHKATHB KOMITIETCHIIMSIHN YPTAaTUIITHU;

€311 OpKAJIM KOMMYHHUKATUB KOMITETCHIIUSIHHA YPTaTUIITHY;

YKHUII OpKAJIM KOMMYHUKATHB KOMIETEHIIUSHUA YpraTUIIHY;

KOMMYHHUKATHB TpaMMaTHKa Ba KOMMYHUKATUB JIEKCUKAHU;

KOHIETITJIAPUHYA UHTEPIPETALMS KAJIUII Ba YKUTHUIIIHH;

XOpHKUN THIUIAPHA YMYMEBpOIa CTaHIAPTIIApU Taja0diapy acocua YKUTHIITHWHT
JUHTBUCTUK  ACTEKTJIAPUHWHT  MaJlaHW{d  KOHIIENTIAp, JIMHTBOKYJIBTYpPEMA,
MabHOHUHT MaJaHUAT OwunaH Oofnuk Oynard, MajgaHuii MyXuM axOopoT,
JUHTBOKYJIBTYPOJIOTUK MaiaoH (T0Jie), JTUHTBOKYJIBTYPOJOTHK XOJaT, MHUJUTAN
IyHE TaCBUPU XaKUAAru Ouaumaapea 3ra OYIvIm JI03UM.

Tunraosun:

KOMMYHUKATHB THJIIIYHOCTUK Ba THJI KOMIIETEHIMSJIAPH MOIYJIWHUHT acOCHU

WYHaJIMIUIapY Ba KATETOPUSATIAPUHYU aHIJIAlll,

¢ KOMMYHHUKATHB THJIITYHOCJIHUK MOAYJIMHUHT MCTOOOJIOTHK IIPpUHOUILIIapU

TaMOWWJIJIapU Ba EHJAITyBIapUHU (apKial,

KOMMYHUKATUB  TWINIYHOCIWK Ba THUJI  KOMIICTCHIMSJIAPU  MOJYJUHUHT
TEPMHUHOJIOTUK anmnapaTd, KOHYHHUSTIAPU Ba acOCHM TYIIYHUYIAPUHU aMalui
KUAXATAAH KyJUIAL;

Cy3 Ba YyHUHI CEMaHTHUKACH, TY3WIHUIIW, MaTH KaTeropusyiapu, (OHETUK Ba
(dboHONOTHMK Ha3apusjaap: HWHQOPMATHBIMK, MOJA/UIMK KaTeropusjaph, MaTH
SAXJIUTIUTH  Ba  TYTQJUIAHTAHJIIMTA ~ KAaTeropusjlapu,  MaTHAa  YPUH-TIAUT

KaTeropusyiapuHu y3apo dapkiaiii;



® KOMMYHHMKATHB THJIIIYHOCIMK Ba THJ KOMIETEHLIMsIIApU MOAYJIH OVitnda Hazapuit
MaB3yJIApHU Ba OJrajUlaHraH axOOpOTHH aMalMETAa KyJulall MAaJaKaJapyuHU
rajlIallM 3apyp;

Tunraosuu:

e MaB3yJIapHU TaxJIMJI METOMJAPUHU (JIMHIBUCTUK MIApXJall, CyNEepIHHEeap TaXJIJ
METOJIM, CEMAaHTHUK, CTWJINCTUK, KOHIENTyal TaXJWi, Cy3 Ba MaTH TaxJIMJIUHUHT
CTaTUCTUK, UH(PEPEHIINST METOJU, MaTH TaXJIWJIMHUHI CTAaTUCTUK METOJJIapy)
OwIMIN Ba yJIapHU YKYB jkapaéHuIa KYyIUIal;

e Moays Oyinya srajulaHraH OWIMM, KYHUKMa Ba MajlakajgapHu O0axoJiall, XyJjocajiap
Oepulll, yMyMJIAIITUPUIL XaMJa TaJKUKOTIap ojaub Gopu,

e MOAyn OyiMua OpPTTUPWUITaH MajakajapHH Y3 WIMUH TaIKUKOT aMalIu€THIa

KYJUIalll KoMnemeHyuanapuza 3ra OYIUIII J03UM.

MoayHUHT YKYB pexajaru 001mKa MoayJiiap OnjiaH 00FJIMKJIUTH Ba

Y3BHIJIUTH

KoMMyHUKATHB THINIYHOCTUK Ba THJI KOMIIETEHUHUsJIApU MOayiu Yer Tumi
VKUTHUILJIATH ~ 3aMOHAaBUU MeToJIap, TWJI KOMIICTCHIMSJIApUHU  OaxoJialn
MEXaHM3MJIapU, TWIINIYHOCIUKIA TaJKUKOTIAp OJIUO OOPUIIHWHT THU3UMIIM KaOu
TUJIITYHOCIMKHUHT WYHATUIIUIapu OUiaH y3apo OOFIIHUK.

Ma3kyp MOAyJIHM YKUTHIN >XKapa€HUAa TabJIMMHUHI 3aMOHABUWA METOJUIAPH,
MeIaroruK Ba ax00poT-KOMMYHUKAIUS TEXHOJIOTHUIApUIaH KeHT (poiiamaHuIaan.

XycycaH, wuHTep(}aoa METO/UIADHUHT  KyHuJaru TypJjapuaaH  KEHT
dolnananunagu:
® T'ypyXJu My3o0kapanap (group discussions);
® >xamoa Joiuxanapu (project work);
® xxypTiaukiaap OYauO TommMpuKIapHU Oaxcapuir (pair WOrk);
® sKKa XOJJla MabiyM MaB3y Oyiimua mnpeseHtanusuiap Kwmi (individual
presentation);
® naBpa cyxoOatiapu ytkaszuii (round-table discussion);

e uHcepT Texuukacu (Insert technique);



e uHOOp/ TexHukacu (Pinboard);
® xeiic- ctamgu (case-study);
® aKIHii Xy)Kym Metoau (brainstorming).
yaunaraex, GaHHd YKUTHIIIA 3aMOHaBHM axO0pOT TEXHOJOTHSIApUIAH XaM
KeHr (oiigaianunagm, >KyMiaian:
e MyJbTHMeAHA EpJaMuia MaIIFyJIOTIap TAIIKWJI STHIII,
e Power Point mactypu €pmamuaa mpe3eHTaUUsIap TAIIKWI KWIHIL, KOMITBIOTEpAa

TECTJIap YTKA3UIL.
Moay/JTHUHT 0JIMH TABJIUMIATUA YPHU

MopynHu Y3IamTHpUII OpKaidd TUHIVIOBUYWIAPD KOMMYHMKATHB THIIIIYHOCIIHK
Ba TWJI KOMIIETCHIMSAIAPU YKYB MOJYJIM SIPATUIIHHA YPraHUIl, amaija KyJulaml Ba

Oaxosnarira J0up KacOuil KOMIETEHTINKKA dra Oymaauiap.

Moaya O0yimn4a coatjiap TAKCMMOTH

Ayautopus YKYB IOKJIaMacu
JKyMJIAJaH
Ne Monaya maB3yiaapu
= >§ = ;
= | 2| E:
ES 3 s E
s s =
T < S
1. | Definition of Communicative Competence 2 2
2. | Principles of Communicative Competence 4 ) )
3. | Linguistic competence 2 2
4. | Pragmatic competence 2 2
5. | Sociolinguistic competence 4 4
6 | Strategic competence 2 2
Kamnu: 16 6 10




VYKYB MAIIFYJIOTJIAP MABMYHHU

1- 3 mam3y. Principles of Communicative Competence

Mynokot maxopatu Tamonuiapu (Beresova, J., Celce-Murcia, M. & Olshtain,
E., Coupland, N., & Jaworski, A., Grice H.P, Matthews, P.H., Richards, C., & Rodgers
T. S., Wardhaugh, R.). Tasau tymynuamap: CEFR, communicative competence,
linguistic / grammatical competence, sociolinguistic competence, pragmatic /
discursive competence, and strategic competence. YXCJI (YMymeBpora Xaakapo
CTaHJApPTH Japaxanapu). MyJoKOT MaxopaTd, TWJI/TpaMMaThKa acleKTIapH,
COOUOJUHIBUCTHUK Maxopar, IIparMaTukK Maxopar, CTpaTCruk Mmaxopar.

Kynnanunaguran TabiuM TEXHOJIOTHSIIAPU: OUAIOUK EHOAULY8, MYAMMOIU
Mawvaum, MyHO3apda, y3-Y3UHu HA30pam.

4-mas3y. Linguistic competence

Tun maxoparu (komnerennusicu). (Celce-Murcia, M., & Larsen-Freeman, D.,
Celce-Murcia, M. & Olshtain, E., Chomsky, N., Croft W, Halliday, M. A. K Halliday,
M. A. K. & Hasan, R., Langacker, R. W., Levinson, S., Saussure, F.) Tasnu
TymryHuanap: Structured linguistics, sound image (signifier), mental image (signified),
linguistic competence, form, meaning, and use. CTpykTypai JIMHIBUCTHKA, OBO3JIH
TaCBHP, aKJII/Iﬁ TaCBHP, JJMHI'BUCTHUK KOMIICTCHI WA, IIAKJI, Ma3MYH.

Kynnannnaguran TabJiMM TEXHOJIOTUSIIAPU: MYAMMOIU MABAUM, KIACMeED,
ouazpamma, MyHo3apa, y3-y3uHu Ha3opam.

5-maB3y. Pragmatic competence

[Tparmatuk xomnerenmnus (Celce-Murcia, M. & Olshtain, E., Grice, H.P.,
Hymes, D., Yule, G.). Tasnu tymynuanap: pragmatic competence, the Cooperative
Principle, maxim of quantity, maxim of quality, maxim of relevance, and maxim of
manner. [IparmaTuk KOMMIETEHIMS, KOONEPAaTUB TaMOWMII, cu(daT TaMOWUIIU, MUKJIOP
TaMOMUJIN.

Kynnanunaguran TabiuM TEXHOJIOTUSIIAPU: OUAIOUK EHOAULY8, MYAMMOIU
mavaum, BEBU, mynosapa, y3-y3unu nazopam.

6-7 maB3y. Sociolinguistic competence.
ConoauHrBUCTUK KoMmereHius. (Austin, J., Bowen, M., & Hoking, L., Celce-
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Murcia, M., & Olshtain, E., Coupland, N., & Jaworski A., Duff, P. A., Hymes, D.,
Janks, H., Lakoff, G., & Johnson, M., Lakoff, G., McGroarty, E.M., Kasper, G. &
Omori, M., Searle, J., Street, B. & Leung, C., Wardhaugh, R., Xan, S., Jurayev, L., &
Inogamova, K.) Tasau tymrynuanmap: sociolinguistic competence, ideology, and
cultural metaphors. ConnOJUHIBUCTHK KOMIIETCHIIUS, WJCOJIOTHS, MaTaHHUITIa OH/I
MeTtadopanap.

Kynnanunaguran TabiuM TEXHOJIOTUSIIAPU: OUAIOUK EHOAULY8, MYAMMOIU
Mawvaum, MyHO3apa, Keuc, V3-y3uHu Hazopam

8-maB3y. Strategic competence.

Crpareruk kommetreHims. (Celce-Murcia, M., Dornyei, Z. & Thurrell, S.,
Canale, M., & Swain, M., Dornyei, Z. & Thurrell, S) Tasuu Tymynvanap: Strategic
competence; an uneasy situation; repair strategies; reduction strategies; generalization
strategy; the extended paraphrases; and, compensation. CtpaTeruk Maxopar, HOKyJai
Ba3UAT, TY3aTHIL CTPATETUSICH, KUCKAPTUPUII CTPATETUSICH.

Kynnanunaguran TabiuM TEXHOJOTHSUIAPU OUANO2UK EHOAULY8, MYAMMOIU
Mawvaum, Keuc, MyHo3apa, V3-y3uHu Hazopan.

Vkurum maxaiapu

Maskyp Moayn O6yiinya Kyidugaru YKUTHIN MIaKuiapuaad GonanaHuiaam:

- Mabpy3ajiap, aMalui MamFyjaoTiap (MabIyMOTIApHU aHTJIa0 OJIUII, aKJIHi
KU3UKUIITHUA PUBOXKJIAHTUPUII, Ha3apuil OMJIMMIIApHUA MyCTaxKamJan);

- naBpa cyxOaTiapu (Kypuia€Tran caBosuiapra eunmiiapu Oyitnda takiaud Oepur
KOOWJIMATUHU OIIMPHIIL, SITUTHUII, UAPOK KUJIUII Ba MAHTUKHUM XyJocalap YUKapHIII);

- 0axc Ba MyHO3apajiap (acociM apryMeHTJIapHU TaKIUM KWJIWII, DIIUTUIN Ba

MyaMMoJiap €YMMHUHH TOTUII KOOWIUSTUHA PUBOAIIAHTUPHII).
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“Kaactep” meroam: ymly MeToJa y3 MOXHMATHra Kypa Y3JIallTHPWITaH OWIMMIIAPHH
TaXJWI Ba CEHTE3 KWJIHUII acOCHIa acOCHW XamJlla MKKHHYU Japakalld MablyMOTJIAp
cudarumga rypyxjapra axpaThil WMKOHUHU Oepaau. MeTomHHM KyJulamjga KyWuaard
XapakaTjiap amajira OlupUIaIu:

TuarnoBumnap GaoNUSITHHUHT CaMapaJopJIMTHHUA TAabMHUHIANI YYyH YJIAPHUHT
BTHOOpIIApUTA KyWHJIaTH >KaaBaJUIAPHA TaKIUM OJTHII Makcaara MyBOGUKIHD.

Hamyna: Brainstorm the notion of “Text”

written
oral

TEXT >

“AccecMeHT” MeTOAH

MeTroaHMHI MakKcagM:  Ma3Kyp METOJ TabJUM OJYBUMJIAPHUHT OWINM
JapakacuHM ~ 0axojiall, Ha3opaT KWIHII, Y3JAIITUPHUII KYpCcaTKU4YU Ba aMaldi
KYHUKMQJIAPUHHA TEKIUPUIITa NyHAITHpWIraH. Ma3skyp TEXHUKA OPKAIA TAabIUM
OJIYBUWJIADHUHT OwiMII (HaoNusITH Typiau HyHanumuiap (Tect, amanuii KYHUKManap,
MyaMMOJIA Ba3uATIAp MAIIKW, KUECHM TaxXJuj, CUMIOTOMIIAPDHU aHUKJIAI) OYiinua

TAIIXUC KWJINHAIN Ba 0axoJiaHaIu.

MeToaHu amaJira OIIMPHUII TAPTUOM:
“AccecMeHT’ JapiaH Mabpy3a MaIFyJoTiaapuaa TajlabaJapHUHT EKU

KaTHAIIIYHUJIAPHUHT MaBXy /I oMM JapaxKaCuHH S"pFaHI/IH_II[a, SAHI'M MabJIyMOTIIapHHU
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0a€H KWIMIIga, CEMUHApP, aMalluii MAaIIFyJlIoTiIapAa 3ca MaB3y €KUM MabIyMOTIApHH
V3mamTupuil gapaxacMHu OaxoJail, IIYHUHTACK, Y3-Y3uHM Oaxonaml Makcaauaa

UHIWBHUAYyal Imakijga Qoimananum taBcusa stwiaau. IlyHuHTACK, VKUTYBUMHUHT

wKonuid EHAANTYyBH Xamaa VKyB MakKcaajapuaaH KenmuO dYukub,  accecMeHTra
KYIIMM4a TOMUUPUKIAPHA KUPUTUII MyMKUH. HaMmyHa:
Identify text genres presented in the fragments below:
“bb B” meToau
A B Once upon C Once

(Polonius:) What do you read my
lord?
(Hamlet:) Words, words, words.

a time there was a noble knight,
who lived in this castle, which is
on the borders of fairyland...

upon a time there was a noble
knight, who lived in this castle,
which is on the borders of

fairyland...
D E F
When the fox preaches, take All books are either dreams or A witty woman is a treasure; a
care of your geese swords, witty beauty is a power.
You can cut, or you can drug, with
words.

MeroaHuHr Mmakcaaum: Maskyp MeToa YKyBUMJapia SIHTA axOopoTiiap
TU3UMUHU KaOyJdl KWIMII Ba OWIMIIApHU V3JIAIITUPWIMIINHU EHTUJUIAIITHPUIL
Makcaauaa KYJUIaHWIaJH, IIYHUHTJEK, Oy METONl YKyBUHJIAp YYYyH XOTHpa MAaIIKu

Bazudacunu xam yraiau. Hamyna:

bunapaum buavuiHu XoxjIapaum buniaud ongum

“TymyH4yajgap TaxJiuian” MeToan
MeToaHMHI MaKCaJau: Ma3Kyp METOJ| Tajadaiap €Ky KaTHAIIYMIapHU MaB3y Oyihnua
TasHY TYyIIyHYaJapHU Y3MalITHPUII JapakacMHU aHUKIAll, V3 OWIMMIapuHU
MYCTaKWJ paBUIIAa TEKIIMPHUIL, Oaxonail, IIyHUHTJEK, SHIM MaB3y Oyinua
IacTIa0KK OumuMIIap JapakaCMHM TAIIXUC KUJIUII MaKcaauaa KyJIaHUIA Iu.

MeroaHu amaira OUUPHII TAPTHOH:
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S UIIITHPOKYMIIAP MAIIFYIIOT KOMJAAIApH OWJIaH TAHUIIITUPHIIA]IH;

eVKyBUIIIapra MaB3yra €ku 000Ta Terumuim OynraH cysiap, TyIIyHYajaap HOMHU
TYIIUPUWITaH TapKaTManap Oepunaau ( ”HIMBUIYyal KU TYPyXJIH TapTHOaa);

oVKYBUIIIAp Ma3Kyp TYILIyHYajJap KaHAall MabHO AaHIVIATUINM, KA4yoH, KaHJal
XoJaraap/a KyJUIaHUITUIIN Xakuaa €3Ma MablyMOT Oepaauiap;

eOC/ITMIIaHTaH BAaKT SIKyHHWra €Trad YKUTYBYM OepHiraH TyIIyHYaJapHUHT TYTPU
Ba TYJIUK U30XUHHU YKHO SIIUTTUPAIU €KU CIaii] OpKajlu HAMOMHII STaju;

exap OWp MINTUPOKYM OEpuUiIraH TYIpH >KaBoOmap OWIaH Y3WHHUHT IIaXCUI
MyHOCAa0aTMHM TaKKOCHaiau, (QapkiapyuHu aHUKIAWIM Ba y3 OWIMM JapakacuHU
TEKIUpUO, Oaxomaiam.

Hamyna: “Moaynaaru TassH4 TymryH4anap TaxJIuian’

“AKJHI XyKyM” MeTOAH

Maskyp Meroa MyaisiH MaB3y l03acuJaH OepuiraH MyamMMOJIapHU Xajl 3THIIAA
KEHI KYJUIaHWIaJWraH METOJl CAaHaauO, y MAIUFyJoT HUINTHPOKYMUIIAPUHU MyaMMO
XyCcycHu/ia KEHI' Ba Xap TOMOHJIamMa (PUKp IOPUTHIN XamjJia Y3 TacaBBypjapu Ba
FOSUTApHU WKOOMHM (Qoiipananuin Oopacuga MablyM KYHUKMa XaMJa MallakajlapHU
XOCWJ Kwiuira parbGaTinantupuinaan. by wmeron éEpaamuaa  Tamkuia  3TWITaH
MalIFyJIoTiap >kKapa€HUJa HMXTUEPUM MyamMmoJiap lo3acuiaH OMp Heua OpUTHHAI
€UMMJIaPHU TONMII MMKOHUATU TYFUJIAAU. AKJIUNA XY>KyM METOAM TaHIa0 OJIMHTaH
MaB3yJap JoHMpacuaa MablyM KaJIpHsTiap aHUKJAIl Ba yjlapra MyKoOwsn OYyirax

rosiJIapHA TaHJIaIl Y4YH mapouT sparaiu.

Hapc xxapaéuuna “Axaui Xyxym” mMeToAauAaH QoigaiaHuIia KyWnaaru Kouaanapra

aMaJl KNI Tanad OTUJIadN:

1. VKyBuMnapHm MyaMMO JOMpacHia KeHT (UKp IOPUTHINTA YHJIALI, YJIApHUHT

MaHTUKUN GUKpIaApHA OUIIIUPHUITLIIAPUTA IPUTITHIIL.

2. Xap Oup YKyBYM TOMOHHJAH Owaupwiaérran ¢GUpKIap parOaTIaHTUPUIUO
14



Ooopunanu. bunmupunran Qukpmap opacwmaH SHT MakOyJUlapyu TaHIad OJIMHAIY.
QOukprapHUHT parOaTIAHTUPWIMITN HaBOATHaru SHrU (UKPIAPHUHT TYFUIIUIIINATA

0JIN0 KeJIaau.

3. Xap Oup VYKyBUM V3UHUHI IIaXCUW (QUKpjapura acocjaaHWIIM Ba YJIApHH
y3rapTUpUIIM ~ MYMKUH. ABBail Owiaupwiran (QUKpIapHU  yYMYMIIAIITHPHIIL,
TYPKYMJIAIITUPHUIT €KW yJIApHU Y3rapTUPUIN WIMHH acocliaHTaH (UKpPIAPHUHT

MaKJIIaHuIMra 3aMOH XOSHpH&ﬁI{H.

4. MamrynoT xapa¢Huga YKyBuuiap (aodusTUHM CTaHAapT Tajad acocla Ha3opaT
KWJIUII, yJIap TOMOHUJAH Ounaupuiaétrad Gukpiapau 6axosnaiira Wyn KynuiManu.
Vnapuunr d¢ukpiaapu OaxonaHu® Oopuiica YKyBUMJAp AUKKATIApPUHU IIAXCHUM
bukprapyuH XMMOS KWIMIITa KapaTajwiap, oKuOarna sHru (Quxpiap wuirapu
cypwiMaia. MeToHu KyJulalgaH Ky3JIaHTaH aCOCUM MaKcaJl YKyBUWIAPHU MyaMMO
Oyiinya KeHr (QUKp IOpUTHINTa YHIAII JKAHJIUTUHU €aJ1a TyTraH XOJija YJIapHHUHT
daonusaTruan 6axo0y1a0 OOpHUILIaH BO3 KEUHUI MaKcara MyBOQUKIUD.

Hamyna:

Brainstorming. Form 4 groups and discuss the following problems. Share your

ideas with other groups

Group 1 Discuss the role of extralinguistic factors in the process

of text interpretation

Group 2 How can the communicative postulates be applied to

textual communication

Group 3 Characterize the communicative postulates formulated
by G. Grice
Group 4 Comment on communicative principles suggested by

T.A. van Dijk and G. N. Leech

“ITopTrdoano” meroau
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“Iloptdonuo” — ( utan. portfolio-mopTdens, MHIIXyXOKaTIap y4yH TMarka)
TaBJIMMUN Ba KacOui (paonusT HaTWXKaTapuHU ayTEHTUK OaxoJalira Xu3mar KuiyBYd
3aMOHABHMU TabJIMM TeXHOJOTHsUIapuaaH xucoobmananu. [loprdonno MyTaxacCUCHUHT
capajaHraH YKyB-METOAHMK HIIIapH, KacOWd IOTyKIapu WUFHUHIWCU cudaTHAa aKc
stamu. KymnanaH, tanaba €KM TUHIJIOBYMJIAPHUHT MOAYJN I03aCHIaH Y3MallITUPHII
HATWKACUHU D3JICKTPOH MOPTQOIHONAP OPKAIM TEKIIMPHUII MyMKUH OYymamau. Onuii

TaBJINM Myaccacajiapuaa mopTHOJIMOHUHT KyWHIaru TypJIapyd MaBxKyI:

DaoauAT N makiau

TypH NuauBuayadu I'ypyxuii

Tabnumuii | Tanabanap noptdonunocu, | Tanmadanap TypyXH,
daonuar | Outupysuw, JTOKTOPAHT, | THHIJIOBYMJIAP TYypyXu

TUHIJIOBYM  nopTdoivocu Ba | mopTdoauocu Ba OOIIK.

OOIIIK.

Henaroruk | YkuryBun noprdomumocu, | Kapeapa, dakynpTeT, Mapkas,

daomuar | pax6ap xoaum noptdoauocu OTM noprdonrocu Ba OOIIK.
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1.1. LECTURE 1. DEFINITION OF COMMUNICATIVE
COMPETENCE
Problems to be discussed:
1.2. Definition of Communicative Competence
1.3. Examples and Observations
1.4. Hymes on Competence

1.5. Canale and Swain's Model of Communicative Competence

KEY TERMS:

CEFR, communicative competence, linguistic / grammatical competence,
sociolinguistic competence, pragmatic / discursive competence, and strategic
competence, structured linguistics, sound image (signifier), mental image (signified),
linguistic competence, form, meaning and use, pragmatic competence, the Cooperative
Principle, maxim of quantity, maxim of quality, maxim of relevance, and maxim of
manner, sociolinguistic competence, ideology, and cultural metaphors, strategic
competence, an uneasy situation, repair strategies, reduction strategies, generalization

strategy, the extended paraphrases, compensation.
1.1. Definition of Communicative Competence

The term communicative competence refers to both the tacit knowledge of a
language and the ability to use it effectively. It's also called communication
competence, and it's the key to social acceptance.

The concept of communicative competence (a term coined by linguist Dell
Hymes in 1972) grew out of resistance to the concept of linguistic competence
introduced by Noam Chomsky. Most scholars now consider linguistic competence to

be a part of communicative competence.
Examples and Observations

"Why have so many scholars, from so many fields, studied communicative
competence within so many relational, institutional, and cultural contexts? Our hunch
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Is that scholars, as well as the contemporary Western societies in which most live and
work, widely accept the following tacit beliefs: (a) within any situation, not all things
that can be said and done are equally competent; (b) success in personal and
professional relationships depends, in no small part, on communicative competence;
and (c) most people display incompetence in at least a few situations, and a smaller
number are judged incompetent across many situations."

(Wilson and Sabee)

"By far the most important development in TESOL has been the emphasis on a
communicative approach in language teaching (Coste, 1976; Roulet, 1972;
Widdowson, 1978). The one thing that everyone is certain about is the necessity to use
language for communicative purposes in the classroom. Consequently, the concern for
teaching linguistic competence has widened to include communicative competence,
the socially appropriate use of language, and the methods reflect this shift from form to
function.”

(Paulston)
Hymes on Competence

"We have then to account for the fact that a normal child acquires knowledge of
sentences not only as grammatical, but also as appropriate. He or she acquires
competence as to when to speak, when not, and as to what to talk about with whom,
when, where, in what manner. In short, a child becomes able to accomplish a
repertoire of speech acts, to take part in speech events, and to evaluate their
accomplishment by others. This competence, moreover, is integral with attitudes,
values, and motivations concerning language, its features and uses, and integral with
competence for, and attitudes toward, the interrelation of language with the other code
of communicative conduct."

(Hymes)

Canale and Swain's Model of Communicative Competence

In "Theoretical Bases of Communicative Approaches to Second Language

Teaching and Testing" (Applied Linguistics, 1980), Michael Canale and Merrill Swain
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identified these four components of communicative competence:

(i) Grammatical competence includes knowledge of phonology, orthography,
vocabulary, word formation and sentence formation.

(i1) Sociolinguistic competence includes knowledge of sociocultural rules of use.
It is concerned with the learners' ability to handle for example settings, topics and
communicative functions in different sociolinguistic contexts. In addition, it deals with
the use of appropriate grammatical forms for different communicative functions in
different sociolinguistic contexts.

(iii) Discourse competence is related to the learners' mastery of understanding
and producing texts in the modes of listening, speaking, reading and writing. It deals
with cohesion and coherence in different types of texts.

(iv) Strategic competence refers to compensatory strategies in case of
grammatical or sociolinguistic or discourse difficulties, such as the use of reference
sources, grammatical and lexical paraphrase, requests for repetition, clarification,
slower speech, or problems in addressing strangers when unsure of their social status
or in finding the right cohesion devices. It is also concerned with such performance
factors as coping with the nuisance of background noise or using gap fillers.

In connection with new trends in development and renewal in education of
Uzbekistan, recorded in the Strategy for Development of Uzbekistan, the goal of
education has been reoriented towards the formation and development of key
competencies of students, communicative competences, including. In pedagogical
psychology, general didactics and private methods, much attention is paid to the
problem of the formation of communicative competence.

Communicative competence is a multicomponent complex socio-psychological
concept. The essence of communicative competence is the ability to organize speech
activities depending on the tasks and specific communicative situation based on the
acquired knowledge and skills.

The quality of the manifestation of competence in communicative activity we
call communicative competence.

The analysis of psychological-didactic literature showed that the problem of the

19



formation of communicative competence is the most discussed. Various methodical
schools are looking for ways to form communicative competence. The purpose of our
study was to determine the pedagogical conditions that ensure the effective formation
of communicative competence in teaching a foreign language.

Competence in a foreign language is the goal and result of special education.
The formation of communicative competence of students in teaching a foreign
language is carried out through the development in the aggregate of communicative,
language competences and linguisticcultural competence, which is carried out through
familiarization with material about the country of the language being studied.

Communicative competence combines four types of communication skills;
reading, speaking, listening, writing. Language competence refers to phonetic
knowledge and pronunciation skills, receptive and productive lexical knowledge and
skills, receptive and productive grammatical knowledge and skills.

In recent years, the problem of the formation of communicative skills of
listening has increasingly attracted the attention of teachers, psychologists,
psycholinguists and methodologists. A serious theoretical search is conducted in the
study of this complex process.

The formation of communicative listening skills is of great importance, since the
mastery of a foreign language and the development of speech skills is carried out
mainly through listening. Therefore, listening should be developed better than other
skills, but putting on listening causes great difficulties.

For successful learning, listening requires a didactic and methodical system that
takes into account these difficulties and provides for their overcoming [1, 227]. One of
the effective conditions for the formation of communicative competence is the
definition of a tool or tool, the use of which contributes to a qualitative change in the
level of formation of communicative competence in a foreign language in high school
students. A generally accepted means of generating knowledge and skills is exercise.
Communicative competence is formed through various communication exercises
aimed at overcoming communicative difficulties arising in the process of learning a
foreign language. Studying a variety of communicative exercises and the role of
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exercises in the learning process, V. L. Skalkin wrote: “most often, the goal in a lesson
Is not achieved precisely because there are no bad or good exercises, but there are
teachers who either do well or wrongly are using. In other words, in the hands of the
master of the exercise, “terrible power” .

But the use of individual communication exercises can not lead to high results.
Consequently, a more versatile tool is needed, the use of which can guarantee the
achievement of planned results and ensure the effectiveness of teaching a foreign
language as a whole. Such a universal tool is a system of exercises. According to V. A.
Onischuk, “skills and abilities are formed on the basis of the fulfillment of a certain
system of exercises, they are improved and consolidated in the process of their creative
application in changing situations” .

The exercise system is understood as an organized sequence of learning
activities in order of increasing language and operational complexity and aimed at
building the necessary skills and abilities. From our point of view, an exercise system
IS an organization of exercises with gradual complication, interconnected by one theme
and arranged in a certain sequence.This is a system that includes a sufficient number of
exercises for the formation of communicative skills of students.

For the formation of communicative competence in the process of learning a
foreign language, it is necessary to develop a system of exercises that, given the
difficulties in learning, will ensure their overcoming and lead to the achievement of the
goal. More acceptable, in our opinion, is the approach of

V. A. Onischuk. We took it as a base with the subsequent adaptation to the
formation of communicative competence in teaching a foreign language in high school
students. The didactically expedient sequence of exercises in V. A, Onishchuk,
adopted by many teachers, is as follows: preliminary, introductory, trial, training,
creative, and control.

We have used the communicative exercisesfor the formation of general
auditskills and abilities used by modern domestic and foreign methodologists-
researchers in teaching foreign languages in America, England, Germany and France:

1. Exercises to overcome the phonetic difficulties of perception;
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2. Exercises to overcome grammatical difficulties;

3. Exercises to overcome lexical difficulties;

4. Exercises for learning the perception of speech flow;

5. Exercises for learning anticipation, isolation of various categories of semantic
information;

6. Exercises for the development of an auditory memory, attention, imagination,
logical thinking;

7. Speech exercises.

The formation of communicative competence in teaching a foreign language,
should be carried out on the basis of the use of a system of communicative exercises to
overcome phonetic difficulties and difficulties in learning anticipation. Anticipation is
anticipation or prediction.

For listening skills, communication is anticipation of perceived information
from a foreign language text to listen to. E.I. Passov believes that in the listening
process there is a pre-tuning of the organs of speech, which contributes to the
excitation of some models in the brain. Such pre-tuning is the basis for the functioning
of the anticipation mechanism. This may be anticipation of the structural side of
speech and its substantive side.

The formation of communicative competence of students in learning a foreign
language is a long and complex process. It involves the implementation of a
competence-based approach aimed at the formation and improvement of not one type
of communicative skills, but in the aggregate of all components of communicative
competence: communicative skills of listening, reading, speaking and writing. Only
then can we talk about the formation of a systemic set of competencies, mastering
them in the complex.

Thus, the effectiveness of the formation of communicative competence is
achieved through the development of communicative listening skills. Improving the
quality of students' knowledge is achieved through the use of a scientifically-based
system of communication exercises, which includes exercises to overcome phonetic

difficulties and difficulties in anticipation.
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Compliance with the formation of communicative competence contributes to the
achievement of positive results in the learning process.
Used literatures:

1. David L. Chiesa, Ph.D. (Ed.), Ulugbek Azizov, Ph.D., Svetlana Khan, Klara

Nazmutdinova, KomilaTangirova Reconceptualizing language teaching: an in-

service teacher education courses in Uzbekistan

2. Dr. Babaniyazova Nargiza Polatovna. Development of communicative
competence in the process of teaching English. European Journal of Research
and Reflection in Educational Sciences Vol. 7 No. 12, 2019 ISSN 205

Lecture 2. Principles of Communicative Competence
Plan:

1.1. Principles of Communicative Competence
1.2. Linguistic Competence
1.3. Pragmatic Competence
1.4. Sociolinguistic competence
1.1. Principles of Communicative Competence
Chapter One addresses the theoretical underpinning of the Common European
Framework of Reference (CEFR), which is the overarching framework of teaching
foreign languages in Uzbekistan. The goal of this chapter is to familiarize you with the
four communicative competencies of language: linguistic, pragmatic, sociolinguistic,
and strategic. More specifically, Section 1.1 will exemplify that successful human
communication is built upon knowing linguistic competence in addition to other
competencies (i.e., sociolinguistic, pragmatic, and strategic). Section 1.2 discusses
linguistic competence, which is the ability to understand language structure (e.g.,
syntax). Section 1.3 delves into pragmatic competence, or, the ability to interpret and
convey meaning in context. Section 1.4 addresses sociolinguistic competence, which
examines how cultural norms play a role in meaningful communication. And finally,

Section 1.5 will conceptualize strategic competence — the ability of the interlocutor to
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find ways to understand language without fully knowing what is being communicated.
A firm grounding in these competencies will provide you theoretical support in your

growing development as a language educator in Uzbekistan.

UZBEK VIGNETTE

A head of an English Language department was asked by the rector of the University
to observe a teacher’s lesson, and to determine if the language teacher is using
communicative approaches in his/her class. The head of the department (observer)
expected to see a class on family, in which, students interacted with one another and
did group discussions on their own stories on this chosen topic. However, the head of
the department only saw the teacher explaining the vocabulary and the expected
grammatical rules students should memorize. The observer reported the class was not
interactive and the teacher’s voice could be heard only during the lesson.

The following day, the head of the English Department decided to conduct a
master class based on CLT. Everyone was interested in this communicative class,
including the teacher who was recently observed. The class started. The topic was

2

“The Principles of Communicative Competence.” Rather than starting with an
explanation of the rules on the principles of communicative competence, the head gave
two examples. The first read:
The sister (she) of my friend (he), sitting in front of me, is the best.

The head asked the class to discuss for two minutes who is sitting, he or she. Some
said he is sitting, while others said she is. Furthermore, the head asked the teachers
why some people made the decisions they did. The class discussed but did not come to
a consensus. The head asked if there were any syntactical rules that would guarantee
his or her sitting? No teacher could answer the department head’s question. This
example shows that syntactic rules are not enough to answer his query. Language
Is about social context, that is, the real life to which syntactical rules should fit into,
and not the other way around. People, while communicating, could make mistakes

from a GTM perspective but might be right from a communicative perspective. In
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other words, GTM says that “friend/he” is sitting because “there is at least a
collocational relationship between” “friend/he” and “sitting”, in which sitting in front
of me “is a phrase headed by the participle” (Matthews, 1981, p. 176). CLT, however,
prioritizes communication that takes place in a concrete time, space and social context,
thus he or she might be the case of sitting in that time, space, and social context.

The department head gave another example to demonstrate how non-linguistic
factors affect the way we interpret words, sentences, etc. The example reads:

| will be back in five minutes.

The head continued the previous discussion and asked participants whether this
utterance could be considered successful or not (i.e., successful communication can
ensue). Teachers mostly said there was no problem in understanding and the intended
meaning was apparent. However, the head said that this communication was not
successful between two people in real life because the speaker’s interlocutor did not
understand appropriately the utterance from a cultural perspective. (Even though this
utterance is grammatically correct.) The head explained the social context for this
utterance to the teachers: an Uzbek who was talking to a person from the United
States. Once this utterance was made, the American questioned it, saying “whether it is
real five minutes or Uzbek five minutes.” The American used to experience that
Uzbeks use the phrase 5 minutes to represent a certain amount of time, but not actual
five minutes. Even though five minutes is an objective fact, different cultures affect the
way we differently interpret this objective fact. Thus, we should decide whether we
are educating students to be competent only in knowing facts and rules, or they
should also be able to put these facts and rules into practice. One should be able to
accomplish a communicative goal.

What do you think about the examples given in the vignette? Can you provide

additional language examples that shows how non-linguistic factors favour

meaning construction in human communication?

1.2. Linguistic competence
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UZBEK VIGNETTE

| remember vividly my language teachers at the Uzbekistan State University of
World Languages in the 2000s who educated me in the Grammar Translation Method
(GTM). From that time, we targeted at analyzing only form/structure and
meanings/semantics and left out an analysis of use/discourse/pragmatics. Let’s see
how such an analysis looked like in the following example:

A teacher in class asks students to analyze and translate the following utterance:
“It’s a holiday today; my kid is home from school.” Students say that this is a simple
sentence, which contains a noun phase, verb, and secondary parts of speech. Each
word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM says that once you know all these rules (the
building blocks of language), you can easily apply them to a new situation, composing
an indefinite amount linguistically correct sentences to describe the reality.

We never questioned how this sentence — “It’s a holiday today; my kid is home
from school” — could be interpreted differently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative
problem. Instead, Americans tend to use, “It’s a holiday today, my kids are home from
school.” “Kid” in its plural form. To use “kid” in a singular form may mean (meaning-
in-use) “my kid, whom I do not like or even despise” is home. To show endearment,
the speaker may use the singular noun, child instead of kid. The form/structure and
meanings/semantics never tells us meaning-in-use, functional meaning,

communicative meaning.

REFLECTION

Think about the vignette and reflect on it and the relationship among form,

meaning, and use. Then, think about the following sentence: Vegetarians like

eating beef. How could this sentence be correct in its form? Using Figure Two
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above, what are the building blocks of this sentence? (Thus, can you explain

each level of the pyramid with the sentence, Vegetarians like eating beef?)

ACTION

Please write a one-page response to the following inquiry: Is human
communication the totality of linguistic rules (form and semantics), or, is it more
than that? If so, how; if not, how not? Use evidence from your life to provide

your rationale and justification.

1.3. Pragmatic competence

UZBEK VIGNETTE

| remember vividly my language teachers at the Uzbekistan State University of
World Languages in the 2000s who educated me in the Grammar Translation Method
(GTM). From that time, we targeted at analyzing only form/structure and
meanings/semantics and left out an analysis of use/discourse/pragmatics. Let’s see
how such an analysis looked like in the following example:

A teacher in class asks students to analyze and translate the following utterance:
“It’s a holiday today; my kid is home from school.” Students say that this is a simple
sentence, which contains a noun phase, verb, and secondary parts of speech. Each
word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM says that once you know all these rules (the
building blocks of language), you can easily apply them to a new situation, composing
an indefinite amount linguistically correct sentences to describe the reality.

We never questioned how this sentence — “It’s a holiday today; my kid is home
from school” — could be interpreteddifferently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative

problem. Instead, Americans tend to use, “It’s a holiday today, my kids are home from
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school.” “Kid” in its plural form. To use “kid” in a singular form may mean (meaning-
in-use) “my kid, whom I do not like or even despise” is home. To show endearment,
the speaker may use the singular noun, child instead of kid. The form/structure and
meanings/semantics never tells us meaning-in-use, functional meaning,

communicative meaning.

REFLECTION

Think about the vignette and reflect on it and the relationship among form,

meaning, and use. Then, think about the following sentence: Vegetarians like
eating beef. How could this sentence be correct in its form? Using Figure Two

above, what are the building blocks of this sentence? (Thus, can you explain

each level of the pyramid with the sentence, Vegetarians like eating beef?)

Please write a one-page response to the following inquiry: Is human
communication the totality of linguistic rules (form and semantics), or, is it more
than that? If so, how; if not, how not? Use evidence from your life to provide

your rationale and justification.

SUMMARY

Pragmatic competence needs to be taught in foreign language teaching classes as
it enhances students’ ability to interpret meanings in social context, in real-life
situations. Interactive classroom activities should be conducted around the concepts
such as understanding the cooperative principle, through which we enhance students’

pragmatic competence.

1.4. Sociolinguistic competence

UZBEK VIGNETTE




One day a head of the English Language department attended a class conducted
by one of the best CLT teachers at the Uzbekistan State University of World
Languages. The head was particularly interested in the types of CLT activities that this
teacher (she) employs to teach sociolinguistic competence. The teacher’s class was
exceptionally interesting on that day: at the beginning of the class, the teacher asked
the class to write on a sheet of paper how they interpret/understand the concept of
love. The students (Ss) wrote the following: Love is...

S1 (she): “...passionate feeling toward someone who steals your peace days and
nights”;
S2 (she): “...addiction. Sacrifice your life for the sake the sake of others”;
S3 (she): “...quicksilver”;
S4 (she): “...understanding each other all your life”;
S5 (he): “...emotion which comes of knowledge and understanding, as knowledge
changeable, feeling changeable as well”;
S6 (she): “...mutual understanding, respect, sympathy”;
S7 (he): “...the attitude towards somebody who feels appealing”;
S8 (she): “...abstract feeling. We have many kinds of love: to motherland, to children,
to a family”.
After this, the teacher asked the class to look in the dictionary and find out the
meanings of “love”. The class found the following dictionary meanings of love: (1) “a
strong feeling of deep affection for sb/sth, especially a member of your family or a
friend”; (i1) “a strong feeling of affection for sb that you are sexually attracted to™; (ii1)
“the strong feeling of enjoyment that sth gives you”; (iv) “a person, a thing or an
activity that you like very much” (Oxford Advanced Learner’s Dictionary, 9th edition,
2015). The head was surprised why these differences between the dictionary meanings
and the students’ interpretations happened.

REFLECTION
Think about the situation above. Why was there a difference between the
dictionary meaning of love and the students’ interpretation of love? What social

factors facilitated the emergence of these differences? What do you think was the
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next activity the teacher did with the class to proceed further?

ACTION

Please write a one-page response to the following inquiry: How can human

communication and interpretations be affected by non-linguistic factors? Use

evidence from your life to provide your rationale and justification on the

relationship between language and culture.

1.5. Strategic competence

UZBEK VIGNETTE

One day a student who was majoring in English came to his language teacher at
the university and explained a strange situation that had happened to him while he was
talking to a foreigner who was visiting Uzbekistan from the United States. The
foreigner did not speak Uzbek or Russian but only English and he was interested in
Uzbekistan’s national food. The student explained that he could not accurately and
fluently talk about the famous Uzbek national food plov (i.e., what ingredients it
contains and how to cook it). The student said that he felt shameful because he did not
represent his country well. The student said he lacked vocabulary; he also said he was
accompanied by fear that grammatically incorrect sentences were considered
unacceptable (as he was taught). He felt embarrassed. After listening to the student,
the teacher thought for a while and was not sure about how to support the student in

this situation.

REFLECTION

Think about the situation above. What kind of communication strategies would you tell
the student he could have used to communicate with the foreigner in a more effective

way?

ACTION
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Please write a one-page response to the following inquiry: how can human
communication be successful, even if deficiencies connected with linguistic,
pragmatic and sociolinguistic competencies arise? Use evidence from your life to

provide your rationale and justification on overcoming such deficiencies.

SUMMARY

Strategic competence needs to be taught in foreign language teaching classes as
it enhances students’ ability to overcome uneasy situations that a speaker comes across

in real life situations while talking to foreigners.

Lecture 3 (4 mavzu). Linguistic competence

Learning Outcomes:

By the end of this section, you will only be able to...

A) discuss how linguistic competence is tied to form/structure and
meanings/semantics, but

leaving use to discuss in the pragmatic, sociolinguistic, and strategic competences
sections;

B) confirm your knowledge of the building blocks of language:

PHONOLOGY distinctive
feature
/ phoneme
I_ syllable
MORPHOLOGY morpheme
_ ‘ . N _
STRESS
SYNTAX / phrase \ |
..-"'{ RHYTHM
INTONATION
clause
./ \
/ utterance \'
DISCOURSE \
—
/l text

Figure Two. Units of Language (van Lier, 1995, p. 15)
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Materials: Handout 1
NB: Handout 1 (Uzbek Vignette)
Procedure

1. Lead-in: Introduction and overview

Objectives: to introduce the topic; to prepare for the session
Time: 30 min

Materials: handout

Interaction: plenary

Handout 1

Time: 30 min

UZBEK VIGNETTE

| remember my language teachers at the Uzbekistan State University of World
Languages in the 2000s who educated me in the Grammar Translation Method. In that,
we targeted at analyzing only form/structure and meanings/semantics, leaving out of
an analysis use/discourse/pragmatics. Let’s see how such an analysis looked like in the
following example:

A teacher in class asks from students to analyze and translate the following
utterance “It’s a holiday today; my kid is home from school.” Students say that this is a
simple sentence, which contains a noun phase, verb, and secondary parts of speech.
Each word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM say, once you know all these rules (the building
blocks of language), you can easily apply them to a new situation, composing an

indefinite amount linguistically correct sentences to describe the reality.
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We never questioned how this sentence — “It’s a holiday today; my kid is home
from school.” — could be interpreted differently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative
problem because in the United States people usually do not deploy such them, instead
using “It’s a holiday today, my kids are home from school.” “Kid” in its plural form.
To use “kid” in a singular form may mean (meaning-in-use) “my kid, whom I do not
like or even despise” is home. To show endearment, the speaker may use the singular
noun, child instead of kid. The form/structure and meanings/semantics never tells us
meaning-in-use, functional meaning, communicative meaning. Thus, the sentence
“Vegetarians like eating beef” could be correct in its form and semantics, but

irrelevant in its use.
Answer the following questions:

1. Think about the vignette and reflect on it. Do you agree that within
GTM we used to learn language via its form/structure and
meanings/semantics, but missing meaning-in-use/communicative

meaning?
Handout 2 (Read at home)

Time: 30 min

An American’s Perspective of the Form-Meaning-Use Dimensions

The subsystems of form, meanings, and use (Cecle-Murcia & Larsen-Freeman,
1999) are both interdependent and overlapping because “each element in a language is
explained by reference to its function in the total linguistic system” (Halliday, 1994, p.
xiv). 11 will illustrate the interdependency and overlapping nature of the three
dimensions with the title I was given during my Peace Corps Service. Although | was

called a Peace Corps Volunteer (PCV) from the American Government perspective,

IDr. David Chiesa, an editor of this manual.
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that was not my title in China. Of the 72 countries Peace Corps serves, China
volunteers are the only volunteers not called PCVs, but rather, US-China Friendship
Volunteers. | have been intrigued with this change of name for quite some time.
Through an explication of this noun phrase | will show how the linguistic system of
language is a part of the social system. | will begin with Celce-Murcia and Larsen-

Freeman’s (1999) subsystem of form.

Form, as one of the dimensions, “consists of the visible or audible units: the
sounds (or signs in the case of sign language), written symbols, inflectional
morphemes, function words (e.g., of), and syntactic structures” (Larsen-Freeman,
2003, p. 34). Form takes into consideration how grammar operates at the subsentential
or morphological level and is constituted by studies in phonology, graphology,
semiology, morphology, and syntax. US-China Friendship Volunteer is pronounced as
/iu es tfaino frendfip volon'tror/, and is a noun phrase (NP) with five morphemes. US-
China (noun + noun) are two free morphemes compounded to form one lexical item.
Friendship, (noun + noun), consists of one free and one bound morpheme. The bound
morpheme, ship, is derivational and does not change the grammatical function of the
word. Volunteer consists of one free morpheme. The word order, or internal structure,
of the NP US-China Friendship Volunteer, is fixed. The NP is broken down by the
subject determiner, US-China, and then followed by the noun head. A NP “consist of a
noun as head, alone or accompanied by one or more dependents” (Huddleston &
Pullum, 2002, p. 326). The pre-head dependent adjective, friendship, accompanies
volunteer; thus, the internal structure is fixed and the word order cannot be conceived
as *Friendship US-China Volunteer. This structure is the form of the noun phrase US-

China Friendship Volunteer.

Meaning is another dimension. “When dealing with meaning, we want to know
what a particular English grammar structure means and what semantic contribution it
makes whenever it is used” (Celce-Murcia & Larsen-Freeman, 1999, p. 4). When
placed in an appropriate case-form, the NP functions as a complement in clause

structure; for example, as a subject (A US-China Friendship Volunteer arrived), object
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(Our school needs a US-China Friendship Volunteer), or predicate complement (Dave
Is a US-China Friendship Volunteer). Additionally, the US-China Friendship
Volunteer’s denotation, the dictionary definition or referential meaning, means “an
unpaid person from the US Peace Corps who represents a friendly relationship
between the United States of America and The People’s Republic of China.” The
phrase’s connotation, an extension beyond the literal denotation and the emotional
association of the word, will be different from the denotation. One might assume that
there is a relationship between the American and Chinese that involves mutual

knowledge, esteem, affection, and respect.

A question inevitably arose from other China volunteers and myself during our
two years of service: What kind of connotations did the title Peace Corps Volunteer
hold for it to be changed to US-China Friendship Volunteers? According to Bonnie
Thie, Peace Corps China country director (2009-present),

From talking with the first country director, my understanding is that the name
"PC" had connotations linked to third world development work and to notions of
clandestine or subversive activities. In addition "corps" carried military overtones.
Because of the concerns, a unique name was agreed on that recognized the specific
goal of building people-to-people friendships. Both names were used in the country

agreement which was signed in 1998 (personal communication, October 2009).

Bonnie’s explanation of PC emphasizes how each element in a language makes
reference to its function (meaning-in-use) in the social context. PC has a semantic
relation of situational reference or exophoric reference. Halliday and Hassan (1989)
posit that an “exophoric item...is one which does not name anything; it signals that
reference must be made to the context of situation” (p. 33). The exophoric reference of
PC retrieved a negative referential meaning of “subversive activities” and “military;”
thus, the title was changed. This example shows how a word’s reference (to a social
context and to different cultures) can influence the use, or lack thereof, of a specific

lexical item in a certain context.
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Use is the third dimension in Larsen-Freeman’s form, meaning, and use
paradigm. According to Celce-Murcia and Larsen-Freeman (1999), pragmatics is
another name for use. Levinson (1983) explained that pragmatics are the “relations
between language and context that are grammaticalized, or encoded in the structure of
a language” (p. 9). Just knowing the form and meaning of the noun phrase, US-China
Friendship Volunteer, is not sufficient for someone to be able to use it appropriately. A
speaker will need to know when to use US-China Friendship Volunteer instead of
Peace Corps Volunteer or another one of the hundreds of volunteer organizations from
America that is currently in China. While | was in China, US-China Friendship
Volunteer was used only in speeches at banquets, ceremonies, and festivals and in any
other formal interactions between a Peace Corps staff and someone from China’s

Communist Party.
Homework task
Time: 10 min

Find a phrase that you use in your textbook, such as the one similar to U.S.
China Friendship Volunteer. Can you identify the form, meaning, and use? Please

write it out and then explain your answer.

HOMEWORK TASK TWO

Please refer to the lesson you chose for Homework Task One. In a one-page
report please do the following: First, explain how you understand linguistic
competence in general (i.e., what does linguistic competence mean to you); Second,
explain how the lesson you chose for Homework Task One (A) can be transformed to

have linguistic competence as the focus.
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Linguistic competence

Activity A. Complete the sentences by filling in the blanks with the
appropriate words listed below

Structure semantic contribution
linguistic system form

interdependent dimensions
communication syntactic structures

&)

The subsystems of , meanings, and use (Cecle-Murcia &
Larsen-Freeman, 1999) are both and overlapping
because “each element in a language is explained by reference to its
function in the total ” (Halliday, 1994, p. xiv)

S)

QY

Form, as one of the “‘consists of the visible or audible
units: the sounds (or signs in the case of sign language), written
symbols, inflectional morphemes, function words (e.g., of), and

” (Larsen-Freeman, 2003, p. 34).

~

J
- o
(D

Meaning is another dimension. “When dealing with meaning, we
want to know what a particular English grammar means
and what it makes whenever it is used” (Celce-
Murcia & Larsen-Freeman, 1999, p. 4).




8

Linguistic competence — an unconscious as well as conscious

knowledge of language “which consists of the basic elements of

sentence patterns, morphological inflections,

lexical resources, and phonological or orthographic systems”
(Celce-Murcia & Olshtain, 2000, 16).

o)

—/
Activity B.
Discuss the picture given below.

How do we spend our communications time?

We spend approximately 70% of our time communicating with
others.

Of this communications time, we spend:

—

~ —  16% Reading / 9% Writing
/‘ 30% Talking 45% Listening

Activity C.
Give your opinion to the given quotation. Make your own quotations about

linguistic competences.
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“l know that you believe you
understand what you think | said,
but | am not sure you realize that
what you heard is not what |
meant!”

Quote from a U.S. government official

Activity D. Discuss the model.

An Effective
Communications Model

SENMDER RECEIVER

1. Sends message 2. Hears and responds
- -

-

3. Clarifies 4. Confirms
_— 4

Activity E. Practice with your partner on your favorite topic according to opinion
in the table.
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The Listening Dilemma

« We speak at a rate of about 150 words per
minute (wpm).

- But we can hear at a rate of about 1,000
wpm.

» This gives us a lot of extra
time!

« What do we do with this
time?
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Session 4. Principles of Communicative Competence

Learning Outcomes:

By the end of this section, you will be able to...
A) understand the Common European Framework of Reference (CEFR) and
how linguistic, sociolinguistic, pragmatic, and strategic competences are
categorized within it; and,
B) compare traditional (Grammar Translation Method — GTM) and
communicative language teaching (CLT) approaches to understanding language.

Materials: Handout 1

NB: Handout 1 (Uzbek Vignette) can be given at the beginning of the class (30

minutes).
Procedure

2. Lead-in: Introduction and overview

Obijectives: to introduce the topic; to prepare for the session
Time: 30 min
Materials: handout
Interaction: plenary
e Ask the teachers to answer the questions that are given in the Uzbek Vignette.
1) What do you think about the examples given in the vignette?

2) Can you provide additional language examples that shows how non-

linguistic factors favour meaning construction in human communication?
3. Activity

Time: 30 min
Table 1. Comparative Table of GTM and CLT
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GTM

Rule is prioritized over practice. GTM

believes that knowing the linguistic
rules can secure the successfulness of

communication.

the main of

knowledge generation. Students are

Teacher is source

expected to be taught, and not to be

guided.

Teaching is based on learning and
memorizing rules, facts, and meanings

from texts.

4. Homework

Time: 20 min

HOMEWORK TASK ONE

CLT

Practice is prioritized over rules. Rules
still play a role, but they are not
determining the meaning of utterances.
Students out of practice/in different
real-life situations should derive rules.
Thus, we have grammar in context,
syntax in context, semantics in context,
etc.

Teacher is not imposing his or her will
on students. There is no right or wrong
knowledge. Students are exposed to
real-life situations, within which they
generate their own knowledge on how
to communicate appropriately in a
situation.
Teaching is based on developing
students’ thinking abilities, through
which they themselves get to know

about rules, facts, and meanings.

Please choose one English language class (e.g., speaking class or vocabulary class),
which you have already taught, and which you will use for your homework tasks in this

book. This class could be one you feel has been very successful, mediocre, or not
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successful. When you choose an English language class, please write a short description
about it (e.g., who are the students, language levels, content area, etc.) and explain the
challenges you have in making his class communicative.

Then, please choose one lesson from your English language class you described above.
Please give a brief overview (1 paragraph) of the lesson. You will use this lesson
throughout the book and you will have different versions of the same plan with different

foci.

Principles of communicative Competence

Activity A.
Brainstorm the notion of “CEFR”

Framework

orassessmen

Actvity B.
Form 2 groups. Discuss the following definitions given to the notion of “GTM and

CLT” and reveal their peculiarities. Each group shares its ideas with other groups
Table 1. Comparative Table of GTM and CLT
GTM CLT

Rule is prioritized over practice. GTM  Practice is prioritized over rules. Rules
believes that knowing the linguistic still play a role, but they are not
rules can secure the successfulness of  determining the meaning of utterances.
communication, Students out of practice/in different

real-life situations should derive rules.

Thus, we have grammar in context,
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of

knowledge generation. Students are

Teacher is the main source

expected to be taught, and not to be

guided.

syntax in context, semantics in context,
etc.

Teacher is not imposing his or her will
on students. There is no right or wrong
knowledge. Students are exposed to

real-life situations, within which they

generate their own knowledge on how
to communicate appropriately in a
situation.

Teaching is based on learning and

Teaching is based on developing

memorizing rules, facts, and meanings students’ thinking abilities, through
from texts. which they themselves get to know

about rules, facts, and meanings.

Activity C.
Discuss the given questions according to the text “Uzbek vignette”. Give specific
reasons for your reply.

1. What do you think about the examples given in the vignette?

2. Can you provide additional language examples that shows how non-linguistic

factors favour meaning construction in human communication?

Activity D. Complete the sentences by filling in the blanks with the appropriate

Possession, society, communicating, rules and norms, delivering,
unknown assessment, cultures, competences

words listed below

1. CEFR (Common European Framework of Reference) is an international
framework within which the language ability of learner is explained and

assessed identically (assessment). However, CEFR is not limited to
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. It is also about teaching and learning. Within CEFR, teaching

and learning are based on CLT within which four are taught

during the class.
2. Communicative competence — an ability and knowledge of a language user
about how, what and where to speak appropriately from the view point of

culture, traditions, shared . An ability of understanding social

meaning and being understood within a social context. It consists of four
aspects: linguistic, sociolinguistic, pragmatic/discourse, and strategic
competence.

3. Sociolinguistic competence — being aware of how culture(s), shared social rules
and norms affect the way we describe things, objects, and processes within a

. Sociolinguistic competence targets at developing students’

ability to understand how different choice different grammar,

syntax, semantic, stylistics in describing the same objects, subjects, and
processes. It also tries to understand how something is spoken appropriately in a
social context.

4. Strategic competence — while lacking knowledge in linguistic, sociolinguistic,
and pragmatic competences, strategic competence is being able to overcome

such a shortage of knowledge by a message from one language

into another one with the help of means other than those in linguistic,

sociolinguistic, and pragmatic competencies. While with

different people in a foreign language we are not always aware of certain words.
To be able to deliver the meaning of these words without using these

words themselves implies the of strategic competence.
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Session 5. Pragmatic competence
Learning Outcomes:
By the end of this section, you will be able to...
A) understand that interpreting meaning is not an objective phenomenon, but it
depends on a particular social context; and,

B) explore how intended meanings could be taught via the cooperative principle.

Materials: Handouts
NB: Handout 1 Picture to describe
Procedure

1. Lead-in: Introduction and overview

Obijectives: to introduce the topic; to prepare for the session
Time: 10 min

Materials: handout

Interaction: plenary

Handout 1
Time: 30 min

Picture Description Task

What is she thinking? What is he thinking?

Will they tell each other what they are thinking?
Why or why not?

Figure One. Picture Description Task.
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It might be difficult for you to identify what she is thinking and what he is
thinking because we are not exactly clear about the context in which they are in. In
other words, imagine if they were boyfriend and girlfriend, or friends at a coffee shop,
or tutor/tuttee, or even business partners. Depending on the context and the specific
roles of each of these people, the language they use will be different. Thus, we will
interpret what they say differently depending on the context. For example, imagine
that they are dating and are on their first date. The woman says to the man, “I like you
a lot.” Then, let us assume they are on their 101 date. The man asks the woman, “Do
you love me?”” She replies, “I like you a lot.” We thus interpret the woman’s utterance
deeply and feel sorry for the man when they are on their 101s date because she turned
down his inquiry. When we think about language and context specifically, people will
transfer not only fixed meanings within utterances, but intentions within these
utterances (Hymes, 1967).

Think about the following:

1) What is the relationship between language use and social context (i.e. intended

meaning)?

2) What classroom activities could be introduced to organize classes from the

vantage point of pragmatic competence?

Handout 2

Time: 30 min

UZBEK VIGNETTE

While observing an in-service teacher training class, the director of the Innovation
Center under the Uzbekistan State World University, witnessed how a male teacher
trainer was talking to a female teacher about an inappropriate behavior. The female
was talking on the phone during the class. She believed she remained unnoticed.
However, the male trainer saw the teacher and then started communicating with her in
the following way:

Trainer: Hello
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Teacher: Sorry

Trainer: How are you?

Teacher: Excuse me!

Trainer: | think, you published a book last year on the topic that we are talking

today, didn’t you?

Teacher: | am sorry, because my child is ill and thus | am worrying, and thus |

am trying to know about how he is now.
Questions:

Think about the problem indicated in the vignette. Why did the teacher not
answer any of the trainer’s questions during their communication? Was the trainer
satisfied by the teacher’s justification about her talking on the phone during the class

session?

HOMEWORK TASK THREE

Time : 10 min

Please refer to the lesson you chose for Homework Task One. In a one-page
report or less, please do the following: First, explain briefly how you understand
pragmatic competence (i.e., what does pragmatic competence mean to you); Second,
explain how the lesson you chose for Homework Task One (A) can be organized so

that pragmatic competence is the focus.
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Seminar 3: Pragmatic competence

Activities
Activity A.
Brainstorm the ideas why do we need to understand other people’s feelings while

communicating.

Other People's Feelings

are often more amportant than following
all the rules too clasely,

This person
tatties too
" rmmuch. Fcant ™
trust her

Why did he
attle on me for
- that? It wasn't
such & bag deal!

He Is always
correctiing me,
even when it
doesn't really
matter!

1 like students who follow The
rules, but this student is very
irrfitating! He just cany't mind his
own business!

Activity B.

Discuss the opinion in the picture.

Flexible. Thinking
is Social Thinking

www.socialfhinking.com

Activity C
Talk about making conversation, asking questions and replying an appropriate

answer coming from the situation.
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Starting a Conversation

&7 T

1. Introduce yourself if you don't
kKnow the person.

0 B S
e s JOINEE -

2. Ask a question.

3. Follow up with n.'nore questions.

0P wnat® gpen? gwer wn? R

4. Each person will learn one thing
about the other person.

60‘
5'\s [

i
L\, .

CONVER $AT|0NAI. MOVES

REALLY s o
LISTE IN- o -

(Con't _yust Sit and thank
Qbout wnat yeufl say nexe )

GIVE OTHERS
A CHANCE
To TALK.

‘rﬂ!NK-TﬂEN - a live €o
ADD YOUR B L et et
THOUGRHTS.

DISAGREE lock aF iE, ButE
try A Poute SN TR %

xen not Seare. X
— ..“..::3::",.,‘ )
Ot

Activity D. Learn the followings.
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| Essential Social Skills
O Following Directions

DAstk:gfor help
3 Listening

O Apologizin
O Stauing ong‘l*ust
O Waiting your furn
O Minding your own business
O Asking for what you want/need

Ans gquestions
Asking questions for which gou need
Acc = o i

ep no or an answer

w 't‘gvvi‘lh others

Disagreeing appropriately
Giving consfructive criticism
for help
Peer pressure
an undesirable ftask

ntion appropriately
criticism/conseguences

[
|
|
b
b |
|
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b |
aRr

0 Co
a6

f-

A TESESEUENENERENNENE 7y
r

u[ha’ 5}”6‘3 wy ' 7 B30 NOLUER A (L RRSN AR I A "IF!Y: 3’;‘ "”\’GSC
[eXas 13 L KN NOT KINDY | you sci aren’s my
hot.” me~ favorite
colors.”
-133 slides of No printing,
social skills laminating,
questions! or cutting!

ROW I3 3he feclind?

£X‘P[’CI£D U"‘[X'F[CI[D SCARED HAPPY EXCITED

Activity E.
Group discussion. Form 3 groups and discuss the following problems. Share your
ideas with other groups
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Group 1 Discuss the role of pragmatic factors in the process

of communication

Group 2 How can the communicative postulates be applied to

communication

Group 3 Discuss bout the Cooperative principle

Session: 6. Sociolinguistic competence

Sociolinguistic competence has been an integral part of communicative
competence in that it includes learning pragmatic and sociolinguistic knowledge about
how to use language linguistically and socially appropriately. However, a number of
studies highlight the lack of such communicative skills among EFL learners regardless
of their proficiency level of linguistic knowledge. More specially, learners may not be
able to develop socio-pragmatic knowledge of language as much as grammatical
knowledge of the language being learnt. Informed by this critical inconsistency and
learning challenge, this study reports the perceptions of English teachers about the
development of sociolinguistic competence in language classrooms. The purpose is to
explore their perceptions about learners’ as well as the non-native EFL teachers’
knowledge of sociolinguistic competence along with any difficulty they may face with
the integration of this particular competence in their classroom practice. Both native
(n=35) and non-native (n=35) English teachers were administered a questionnaire and
were asked to submit written reports revealing their perceptions underpinning the
knowledge and practice of sociolinguistic competence as part of communicative
competence. The results revealed that the development of sociolinguistic rules can
guide learners in the choice of appropriate forms which should be closely integrated in
language teaching and learning curricula.
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Introduction

In today’s increasingly globalized world, the ability to express oneself in a
second or foreign language has become a vital skill (Mizne, 2007). An L2 speaker is
considered fluent if he or she is able to use the language in a range of situational
contexts such as talking in a formal meeting, or making telephone calls. However, no
matter how long the L2 language learner is exposed to the target language, he or she
might still have difficulty in expressing that language to a native speaker in different
social settings. In other words, the language learner may produce a perfectly
grammatical utterance that the listener can understand, but he or she may not know
how to convey the social meaning communicated in the target context. The
inconsistency between the language teaching methodologies and the specific needs for
language use in the real world has become more distinctive than ever. Kramsch (2014)
highlights this tension:

“...there has never been a greater tension between what is taught in the
classroom and what the students will need in the real world once they have left the
classroom. In the last decades, that world has changed to such an extent that language
teachers are no longer sure of what they are supposed to teach nor what real world
situations they are supposed to prepare their students for.”

The lack of promoting sociolinguistic competence in foreign language learners
becomes more evident when they start to use English for actual communication in real
life as is also stressed by Kramsch. In the past, students used to learn English as part of
curriculum and mainly for passing the tests to be able to graduate. However, today
most of them need to learn another language for using it actively as a result of
increasing needs. This changing need should be carefully analyzed and integrated into
the curriculum and classroom practices through the teachers who serve as the agent of
change and development. Kramsch (2014) also connects the lack of skills to use
language in the real worlds to the expectations from the teachers, who are supposed to
teach and carry students to a particular level of proficiency. She implies that classroom
teaching practices are controlled by the impositions at macro level decisions. They are
also supposed to cover the language teaching materials in line with the curricula and
syllabuses provided for them to follow.

It is evident that teaching how to use language in classroom setting is not a
simple task that could be changed readily. Learning a second/foreign language is a
holistic process that requires not just the mastery of structural, discoursal, and strategic
rules but also, learners have to internalize sociolinguistic rules to assist them in the
choice of appropriate forms (Yu, 2006). This study, therefore, aims to highlight these
issues by investigating native and nonnative English teachers’ perceptions of the
knowledge and practice of sociolinguistic competence as part of communicative
competence in language classrooms. Based on the data obtained thorough a
questionnaire and written reports, the present research examines and discusses the
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crucial points English teachers should be aware of while teaching this particular
competence in their classroom.

It is evident that teaching how to use language in classroom setting is not a
simple task that could be changed readily. Learning a second/foreign language is a
holistic process that requires not just the mastery of structural, discoursal, and strategic
rules but also, learners have to internalize sociolinguistic rules to assist them in the
choice of appropriate forms (Yu, 2006). This study, therefore, aims to highlight these
issues by investigating native and nonnative English teachers’ perceptions of the
knowledge and practice of sociolinguistic competence as part of communicative
competence in language classrooms. Based on the data obtained thorough a
guestionnaire and written reports, the present research examines and discusses the
crucial points English teachers should be aware of while teaching this particular
competence in their classroom.

Communicative Competence The term “competence” is derived from the
concept of “performance” firstly proposed by Chomsky in the 1960s. The former is the
linguistic knowledge of the idealized native speaker, an innate biological function of
the mind that allows the speaker to generate the indefinite set of grammatical sentences
that constitutes the target language whilst the latter is the actual use of language in
concrete situations. However, according to Campbell and Wales (1970), Chomsky’s
competence omitted the linguistic ability referring to the production or use of
utterances which are grammatically incorrect, but appropriate to the context or the
situational and verbal context of the utterance. In a similar fashion, Hymes (1972)
emphasized that in addition to the linguistic competence, the language user has another
intuitive system in which the rules of grammar would be useless. That is, he or she can
adjust his or her language Teaching and Learning Sociolinguistic Competence ... E.
Mede & K. Dikilitag Participatory Educational Research (PER) -16- use based on the
factors as the topic, situation and human relations. Based on his argument, he proposes
the concept of “communicative competence” which includes both linguistic
competence and implicit and explicit knowledge, both the rules of grammar and
contextual or sociolinguistic knowledge of the rules of language use in contexts. To
put it simply, Hymes states that communicative competence involves the following:
what is formally possible, what is feasible, what is the social meaning or value of a
given utterance, and what actually occurs.

After Hymes, the concept of communicative competence continued to develop.
Canale and Swain (1980) defined communicative competence in the context of second
language teaching as a synthesis of knowledge of basic grammatical principles,
knowledge of how language is used in social settings to perform communicative
functions, and knowledge of how utterances and communicative functions can be
combined according to the principles of discourse. Based on their view,
communicative competence comprises four areas of knowledge and skills. These are
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grammatical competence (also called linguistic competence) or the acquisition of
phonological, morphological, syntactic and semantic rules. In other words, it is the
mastery of the language code itself. The next one is the sociolinguistic competence
which refers to the learning of pragmatic aspects of various speech acts such as the
cultural values, norms and other socio-cultural conventions in social contexts.
Specifically, the styles and registers of speech are influenced by the topic of discourse,
the social status, gender and age of the participants. Another area of knowledge of
rules is the discourse competence which stresses the importance of the mastery of how
to combine grammatical forms and meanings to achieve unified written text in
different genres such as narratives, argumentative essays, academic papers etc.
Basically, this type of competence is related to the cohesion (grammatical links) and
coherence (appropriate combination of communicative functions) in a variety of
discourse. Finally, strategic competence is the mastery of verbal and nonverbal
communication strategies to compensate for communication breakdowns (e.g.
activating background knowledge, contextual guessing etc.) due to limiting conditions
or insufficient competence and to enhance the effectiveness of communication.

The specific ability to use L2 in various ways that may fit in various social
settings in which the communication takes place is called sociolinguistic competence,
and without this ability, even the most perfectly grammatical utterances can convey a
meaning entirely different from what the speaker intended because there are several
factors that are to be considered when communicating in L2 such as age, gender, status
of the participants and the formality of the setting. Specifically, sociolinguistic
competence can be generally divided into two areas. One is appropriateness of form,
that is, pragma-linguistics, which signals “the particular resources that a given
language provides for conveying particular illocutions” (Leech, 1983, p. 11); the other
is appropriateness of meaning, that is, socio-pragmatics, which defines the ways in
which pragmatic performance is subject to specific sociocultural conventions and
values (Kasper & Blum-Kulka, 1993). For non-native speakers, the misunderstandings
they come across in the cross-cultural realization of communicative acts generally
arise from their failure in appropriate use of pragma-linguistic and socio-pragmatic
competence (Yu, 2006).

In addition, Ya (2008) argues that one of the factors that make sociolinguistic
competence so hard to acquire is the variance in cultural rules of speaking as well as
the social, cultural and pragmatic elements that inherently exist in that competence. To
put it differently, what is appropriate in one cultural situation might be entirely
inappropriate in another one. The language learner often cannot differentiate between
the rules of speaking of his or her native context and those of the target context.

These rules of speaking can be gradually acquired when the learner is immersed
in the target culture. This is a time consuming process though. As for the second or
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foreign language context, raising learners’ awareness about the rules of speaking might
help them acquire these skills more efficiently and in less time (Mizne, 1997).

It is clear that sociolinguistic competence is a multifaceted and multi-layered
one that requires knowing how speakers of a language use it to communicate in a way
that will not bother one another. Such social, cultural and pragmatic aspects would be
hard to acquire without being integrated into the culture, however, it is not impossible.
Access to books, listening materials, videos and any materials that reflect the culture of
the target language community is available. There are also more opportunities
available that enable people from different cultures and countries to come together
whether face-to-face or online. However, how these resources are brought together and
how they are implemented and made use of by language teachers in the classrooms are
the key issues in the teaching of sociolinguistic competence. This leads to the question
of how second or foreign language teachers can develop the sociolinguistic
competence of their learners? As Mizne (ibid.) discusses, one of the problematic areas
about this issue is that both culture and sociolinguistic features are difficult to teach
particularly when the learners are not yet competent in the second or foreign language.
Another problem is that these cultural and sociolinguistic aspects of a language are
unconsciously ingrained within the learner, which makes it hard for the teachers to
integrate them in the language classrooms. Finally, the cultural elements of a language
are generally introduced as an add-on topic through textbooks or supplementary
materials, while sociolinguistic features are left for the language learner to learn on his
or her own through experience (Mizne, ibid.). In other words, there are not enough
materials designed and developed to introduce the cultural and the sociolinguistic
aspects of the target language in classrooms. Even if there are, the human resources
who should use them in the classroom seem to be lacking. The present study will also
elaborate this factor on the basis of the data collected from teachers themselves.

Based on the discussion above, it is obvious that Canale and Swain’s (1980)
framework attempts to highlight the kinds of knowledge and skills that a second
language learner needs to be taught. From this perspective, the development of the
theoretical basis for a communicative approach in the second language teaching will
depend on an understanding of the nature of human communication.

Teaching Sociolinguistic Competence

There are two basic ways of introducing and teaching sociolinguistic
competence. One of them is resorting to cultural models where students are explicitly
or implicitly taught cultural elements ingrained in language use and/or integrating
speech acts as situations where learners are forced to use language in consideration of
socio-pragmatic factors such as social statues of the hearer, the degree of imposition,
or the content of the request. Classroom environment may not be an appropriate
context where sociolinguistic competence can be developed due to several reasons
unique to any learning experience in an EFL context such as non-authenticity of the
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content of the materials. For example, lzumi (1996) highlights that in developing
sociolinguistic knowledge, most non-native speakers (NNS) who teach English
experience challenges such as their own lack of knowledge, the existing curriculum
requirements, the various teaching goals, student motivation, and evaluation
procedures. These factors play a critical role in the process of learning how to use
language in an appropriate way because the major concentration of most EFL learners
Is devoted to learning what the rules of language are and how they can produce
grammatical sentences rather than Teaching and Learning Sociolinguistic Competence
... E. Mede & K. Dikilitas Participatory Educational Research (PER) -18- how they
can produce appropriate sentences that fit the specific social context. For example,
whatever the proficiency level of EFL learners is, there is usually room for
development in their socio-pragmatic use of language because Bardovi and Harlig
(1996) claim that proficiency does not improve concomitantly with the ability to use
foreign language appropriately by operationalizing their sociolinguistic competence.
Izumi (1996) concludes that for all the challenges in learning and teaching of
sociolinguistic competence, it is possible to help students to promote and acquire this
competence by raising their awareness in the rules of sociolinguistic use of language as
argued by Ellis (1991).

Omaggio (2001) highlights three main reasons why sociolinguistic competence
IS not often treated as a topic in its own right and as an indispensable aspect of
language teaching:

a) Language teachers often think that they do not have time for sociocultural teaching
due to time constraints in their curriculum.

b) Teachers may not have enough confidence in believing that they can teach
sociocultural aspect of foreign language learning well.

c) The teaching of sociocultural competence often involves dealing with student
attitudes which teachers usually find very challenging when trying to guide their
students to understand and appreciate the logic and meaning of the target culture.

Similarly, Ya (2008) reports lack of context where students use language
communicatively, but suggests that as most of foreign language learning occurs in the
classroom setting, providing opportunities to use authentic and natural language seems
to be difficult to achieve. Ya (ibid.) discusses several sources which impede learning
and teaching of sociolinguistic competence. Among them is transfer from L1, which
involves transferring of L1 sociocultural patterns into the L2 sociolinguistic rules of
language use, often due to the limited knowledge of sociolinguistic competence of L2.
One of the reasons for such limitation is that, as Holmes and Brown (1987) argue,
explicit teaching of discrete grammatical rules, segmental level of pronunciation, and
lexical items seem easier, during which sociocultural aspects of communicative
competence are thought to be incidentally acquired. However, this is a problematic

claim because knowing rules of language along with how to pronounce individual
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words and what they mean may not necessarily ensure knowing the sociolinguistics
contexts in which they might be used. The knowledge about sociolinguistic values of
linguistic forms is constructed on the basis of the social context and cultural
environments where language is naturally used. The functions and socio-pragmatic
values of forms are attached to them in actual communication. From a pedagogical
perspective, the situation seems complex for the teachers who are expected to help
students promote communicative competence in the classroom setting, which can be
developed by close interaction with native speakers. This also leads to a critical debate
which is devoted to the teachers’ own sociolinguistic competence because to be able to
effectively teach sociolinguistic competence, teachers need to have knowledge and
practice of this competence to an extent that they can help students develop it.
However, having come from the same educational system which lacked proper
instruction on improving learners’ sociolinguistic competence, most teachers either
neglect teaching what they themselves feel weak or teach this competence with an
ineffective mode of instruction. This issue of teachers’ owns lack of sociolinguistic
competence needs to be addressed adequately. This can only be achieved with a proper
planning of teaching this competence to teachers or offering them opportunities where
they interact with native speakers of English to foster a critical understanding of
English culture and relevant language use. The reported problems can also be achieved
by changing the curriculum and syllabuses followed in a way that supports the
teaching of this competence. The findings from qualitative data will also address the
factors that are claimed to pose challenges to the development of sociolinguistic
competence in learners.

Communicative Competence in Curriculum Planning, Syllabus Design,
Integration and Material Development

In order to have a valid and affective outcome of foreign/second language
teaching process, the macro and micro policies with special attention to curriculum
planning, syllabus design and integration and presentation plans should be closely
taken into consideration. A language curriculum is an overall language program which
includes teaching objectives, specification of contents, learning activities that aim to
achieve the objectives, ways to measure learning achievements, and evaluation of each
aspect of the curriculum.

Understanding the concept of communicative competence and applying it is a
challenging process, particularly in terms of its adaptation and implementation in
second/foreign language teaching and learning curricula. Regarding the adoption of the
communicative competence in developing such language programs, a transition from
the proposed syllabus combining the structurally-based approach to the communicative
based language teaching is needed. Kern (1990) refers to this type of syllabus as
‘competency-task based syllabus’ in which language learners’ competencies are
required for the course as well as competencies to be developed during the course are
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outlined, explained and resulted in increased student performance. Competency-based
objectives specify what the learners will be able to do with the English language they
have learned. In order to achieve those objectives, the methodology which underlines
such competencies should be identified in the syllabus. In brief, the needs of the
learners, classroom activities, teacher roles and teaching materials should be
thoroughly designed.

Method In the light of the literature review presented in the previous section,
development of the communicative competence in second/foreign language learners is
a vital skill which should be closely integrated in language teaching and learning
curricula based on competencies and tasks that focus on meaning, have a goal,
emphasize the outcome and reveal a real world relationship by using the definitions
and the criteria specified above. However, before the unification of the communicative
competence in the language curriculum, the learners’ level of such competences
should be determined. Within the scope of this study, the focus is primarily on the
English teachers’ perceptions about their own and their learners’ level of one part of
communicative competence namely, sociolinguistic competence which is often
neglected in the second/foreign language curricula. Specifically, the study attempts to
find out the perceptions of the EFL teachers with regard to the knowledge of learners’
sociolinguistic competence, the perceptions of the non-native EFL teachers about their
own knowledge of sociolinguistic competence and the difficulty they face with the
integration of this particular competence in their classrooms, the possible sources in
helping learners develop sociolinguistic competence and the perceptions of the native
EFL teachers about the effective ways of developing non-native teachers’ own and
their learners’ sociolinguistic competence.

The following research questions were addressed:

(1) What are the perceptions of the EFL teachers with regard to non-native teachers’
and learners’ knowledge of sociolinguistic competence?

(2) What kind of difficulties do the EFL teachers experience with the development of
learners’ sociolinguistic competence?

(3) What are the perceptions of the non-native EFL teachers about their own
knowledge of sociolinguistic competence and the difficulty they experience with the
integration of this particular skill in their classroom?

(4) What are the EFL teachers’ perceptions about the possible sources in helping
learners develop sociolinguistic competence?

(5) What are the perceptions of the native EFL teachers about the effective strategies
of developing non-native teachers’ own and their learners’ sociolinguistic
competence?

Discussion
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The current study attempted to investigate the perceptions of the English
teachers with regard to the knowledge and practice of sociolinguistic competence in
language classrooms. Specifically, the perceptions of the non-native EFL teachers
about their own knowledge of sociolinguistic competence and the possible difficulties
they may face with the integration of this particular competence in their classrooms.
Besides, the effective ways in helping learners and non-native English teachers’
develop sociolinguistic competence and integrate this vital skill in language
classrooms were also examined.

The analyses of the surveys and written reports revealed low level of
descriptions for learners’ knowledge with respect to sociolinguistic competence. The
EFL teachers stated that learners only felt comfortable with performing and responding
to simple language functions. One of the most critical point behind this finding is the
confession that the non-native teachers themselves lack this particular knowledge,
which can then be connected to teacher beliefs, lack of exposure to the target culture
and lack of need to teach it as it is not integrated in the existing curricula assessment.
To put it simply, similar to [zumi’s (1996) findings, since nonnative EFL teachers did
not feel comfortable with the integration of this particular strategy due to their lack of
knowledge, lack of exposure and lack of need to teach it, they avoided emphasizing its
development in their learners.

In addition, another important finding related to the difficulty the EFL teachers
experienced with the development of their learners’ sociolinguistic competence was
similar to the previous section. One of the major causes of this failure was linked to
pedagogical and personal issues. In other words, since the learners were learning
English in a foreign language context, they had little opportunity to engage in
authentic contexts with native speakers out of the classroom which is in parallel with
Ya’s (1998) study suggesting that as most of foreign language learning occurs in the
classroom setting, providing opportunities to use authentic and natural language seems
to be difficult to achieve.

Conclusion and Suggestions

The present study suggests that the development of the communicative
competence in second/foreign language learners is a vital skill which should be closely
integrated in language teaching and learning curricula. Therefore, both teachers’ and
learners’ level of such competencies should be thoroughly identified to come up with
more meaningful tasks that have a goal, emphasize the outcome and reveal a real
world relationship. And in Turkey, where students are not exposed to the target
culture, it is the responsibility of the EFL teachers to raise the awareness of the
learners about the sociolinguistic use of the language through a variety of strategies.

The findings of this study have clear methodological recommendations for the
development of the communicative competence in the foreign language teaching and

learning curricula. First of all, in order to teach English communicatively, the teachers
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should be aware of the importance and functions of the sociolinguistic elements of
language use. As for development of their own and learners’ knowledge of
sociolinguistic competence, language teachers should expose learners to authentic use
of language and conversations through social media, songs, literature etc. and also
design classroom practices engaging students to use the language in real-life contexts.
Besides, students should be encouraged to interact with native speakers by joining the
student exchange programs or the social network where they can make friends from
different parts of the worlds.

Finally, sociolinguistic norms of language use should be integrated in the
existing curricula as well as in the assessment which will aid in with the development
of this particular strategy both in teachers and learners. To conclude, as the present
study was conducted in a Turkish EFL context, it is hoped that the gathered findings
will serve basis for further development in the field of foreign language teaching and
learning. Finally, there are certain limitations in this study. First of all, an experimental
study can be carried out to find out the effects of various classroom practices on
learners’ development of sociolinguistic competence. Next, oral data such as role plays
can be gathered to provide more insights into the actual performances of the learners.
In addition, other aspects of sociolinguistic competence such as phonological and
lexical variations can be studied. Last but not least, more longitudinal studies on the
development of sociolinguistic competence in English language teachers and learners
can be carried out which will lead to more detailed future studies. Though much
remains for future research, we feel that this study takes a step forward in terms of the
development of the communicative competence in second/foreign language
learners/teachers to be closely integrated in language teaching and learning curricula.
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Session 7. Sociolinguistic competence

Learning outcomes:

By the end of this section, you will be able to...
A) understand how culture (shared experiences and practices within a certain
language community) affects the way people interpret
words/sentences/utterances; and,
B) explore how such variables as socio-economic class, ethnicity, gender, age,
historical memory, and ideology could contribute to the construction of
meanings of utterances we use in our life.

Materials: Handouts
NB: Handout 1
Procedure

1. Lead-in: Introduction and overview

Objectives: to introduce the topic; to prepare for the session
Time: 10 min

Materials: handout
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Interaction: plenary

Handout 1
Time: 40 min
1. Activity (Handout 1)

UZBEK VIGNETTE

One day a head of the English Language department attended a class conducted
by one of the best CLT teachers at the Uzbekistan State University of World
Languages. The head was particularly interested in the types of CLT activities that this
teacher (she) employs to teach sociolinguistic competence. The teacher’s class was
exceptionally interesting on that day: at the beginning of the class, the teacher asked
the class to write on a sheet of paper how they interpret/understand the concept of
love. The students (Ss) wrote the following: Love is...

S1 (she): “...passionate feeling toward someone who steals your peace days and
nights”;

S2 (she): “...addiction. Sacrifice your life for the sake the sake of others”;

S3 (she): “...quicksilver”;

S4 (she): “...understanding each other all your life”;

S5 (he): “...emotion which comes of knowledge and understanding, as knowledge
changeable, feeling changeable as well”;

S6 (she): “...mutual understanding, respect, sympathy”;

S7 (he): “...the attitude towards somebody who feels appealing”;

S8 (she): “...abstract feeling. We have many kinds of love: to motherland, to children,
to a family”.

After this, the teacher asked the class to look in the dictionary and find out the
meanings of “love”. The class found the following dictionary meanings of love: (1) “a
strong feeling of deep affection for sb/sth, especially a member of your family or a
friend”; (i1) “a strong feeling of affection for sb that you are sexually attracted to”; (iii)

“the strong feeling of enjoyment that sth gives you”; (iv) “a person, a thing or an
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activity that you like very much” (Oxford Advanced Learner’s Dictionary, 9th edition,
2015). The head was surprised why these differences between the dictionary meanings
and the students’ interpretations happened.
Questions:
Time to answer: 20 min

1. Think about the situation above. Why was there a difference between the

dictionary meaning of love and the students’ interpretation of love?

2. What social factors facilitated the emergence of these differences? What do you

think was the next activity the teacher did with the class to proceed further?

HOMEWORK TASK FOUR

Time: 10 min

Please refer to the lesson you chose for Homework Task One. In a one-page report or
less, please do the following: First, explain briefly how you understand sociolinguistic
competence (i.e., what does sociolinguistic competence mean to you); Second, explain
how the lesson you chose for Homework Task One can be organized so that

sociolinguistic competence is the focus.
EXTRA ACTIVITY ON SOCIOLINGUISTIC COMPETENCE
Please read the following text and then do the activity below:

It is generally accepted nowadays that English does not belong to any of the
countries where it is the official native tongue; quite the contrary, it is firmly
consolidated as the global lingua franca for both social and occupational
communication. Because a working knowledge of English is required in so many

fields and professions, according to the British

Council (http://WWW.britishcounciI.org/learning—faq—the—english—
language.htm), speakers of English as a foreign language (henceforth, EFL)

outnumber those who use it in the 75 countries where it is the first language

64


http://www.britishcouncil.org/learning-faq-the-english-language.htm)
http://www.britishcouncil.org/learning-faq-the-english-language.htm)

(approximately 750 million people are believed to speak EFL in the world). It
consequently follows that English is above all the wvehicular language for
communication between non-natives and, as is well known, the influence of a
language depends more on the number of people who use it as a second language

than on the number of native speakers.

Partly due to this fact, the old clichés of trying to imitate the native English
spoken in a certain influential or neighbouring country have given way to a more
realistic and non-prescriptive view of the language, where the emphasis is placed on
intelligibility and interaction with heterogeneous types of speakers (rather than on
native-like accuracy). Furthermore, attention is paid nowadays to different variants
of this language throughout the world, depending on the specific interest (typically
of a socio-economic and political nature) of communicating with speakers of the
corresponding communities. In this context there is a growing intercultural
awareness, i.e., sensitivity for the linguistic and extralinguistic peculiarities of each
speaker’s community. EFL and particularly ESP (English for Special Purposes)
learners now seek to be interculturally competent with a two-fold objective: firstly,
to fully perceive and understand the words, feelings, and intents of an interlocutor
with a different cultural background and, secondly, to control the impression that

such an interlocutor may develop of our own words, feelings and intents.

The extralinguistic features present in communication refer to facial gestures,
body movements, the physical proximity between speakers, and other non-verbal
variables of significance in a given communicative act, particularly between
speakers of different cultures, where misinterpretations can be greater. This “body
language” forms an intrinsic part of most messages, sometimes reinforcing their
content, but other times diminishing their effects or even openly contradicting them.
The idea of teaching this knowledge declaratively and inculcating the corresponding
meta-cognitive awareness attempts to moderate the inevitable ethnocentrism which

makes us interpret the cultural practices within the professional world which are

65



strange for us, starting from criteria of our own culture, in order to minimise the

presence of potential ambiguity and antagonism.

When contrasting the stereotypical behaviour of people pertaining to
different nationalities, many people have a more or less accurate idea of what this
would be in private, social and working environments, that is, in contexts
characterized by different levels of formality. These extralinguistic features have
sometimes being disregarded and mistrusted for the overgeneralization they imply,
and indeed, there is large scope for individual variation within the same

Session 8. Strategic competence

Learning outcomes:

By the end of this section, you will be able to...
A) understand that effective communication does not solely depend only on
being linguistic, sociolinguistic and pragmatically competent, but also on a
persons’ ability to effectively use his/her strategic competence during discourse;
and,
B) explore different communication strategies which you can use and/or teach
students.

Materials: Handouts
NB: Handout 1
Procedure

1. Lead-in: Introduction and overview

Obijectives: to introduce the topic; to prepare for the session
Time: 10 min

Materials: handout

Interaction: plenary
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1. Activity (Handout 1)
Time: 30 min

UZBEK VIGNETTE

One day a student who was majoring in English came to his language teacher at
the university and explained a strange situation that had happened to him while he was
talking to a foreigner who was visiting Uzbekistan from the United States. The
foreigner did not speak Uzbek or Russian but only English and he was interested in
Uzbekistan’s national food. The student explained that he could not accurately and
fluently talk about the famous Uzbek national food plov (i.e., what ingredients it
contains and how to cook it). The student said that he felt shameful because he did not
represent his country well. The student said he lacked vocabulary; he also said he was
accompanied by fear that grammatically incorrect sentences were considered
unacceptable (as he was taught). He felt embarrassed. After listening to the student,
the teacher thought for a while and was not sure about how to support the student in

this situation.
Questions for discussing in class
Time to discuss: 30 min

Think about the situation above. What kind of communication strategies would

you tell he student he could have done to communicate with the foreigner?

HOMEWORK TASK FIVE

Time: 10 min

Please refer to the lesson you chose for Homework Task One. In a one-page
report or less, please do the following: First, explain briefly how you understand
strategic competence (i.e., what does

Activities

for strategic competence
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1. Imagine you do not know the names of the following devices, instruments and
objects. You call your friend to explain that you have bought the following devices,
instruments and objects. Use your strategic competence to explain the followings
without actually naming them. Make sure that your friend understands what you have

bought and for what purposes.
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» Define the links between Text Linguistics and other linguistic disciplines.

Give specific reasons and provide examples of their relationship.

» Choose the most appropriate definitions to the text. Give specific reasons
for your choice.

» Find your own examples and provide examples of analysis of different types
of cohesion and coherence

» Define the structure of the following types of texts: a) story, b) novel, c)
poem, d) fable, e) advertisement, ) business letter, g) complaint letter

» Analyze the following fragment of the text. Identify its type, stylistic devices
used, words with emotive meaning. Comment on the peculiarities of text
heterogeneity.

Four score and seven years ago our fathers brought forth on this continent, a
new nation, conceived and so dedicated in Liberty, and dedicated to the proposition
that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation, or any
nation so conceived, can long endure. We are met on a great battle-field of that war.
We have come to dedicate a portion of that field, as a final resting place for those who
here gave their lives that that nation might live. It is altogether fitting and proper that
we should do this

But, in a larger sense, we cannot dedicate — we cannot consecrate — we cannot
allow this ground. The brave men, living and dead, who struggled here, have
consecrated it, far above our poor power to add or detract. The world will little note,
nor long remember what we say here, but it can never forget what they did here. It is
for us the living, rather, to be dedicated here to the unfinished work which they who
fought here have thus far so nobly advanced. It is rather for us to be dedicated to the
great task remaining before us — that from these honored dead we take increased
devotion to that cause for which they gave the last full measure of devotion — that we

here highly resolve that these dead shall not have died in vain — that this nation, under
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God, shall have a new birth of freedom — and that the government of the people, by the
people, for the people, shall not perish from the earth (A. Lincoln, The Gettysburg
Address).
» Write a summary formulating your own scientific views on the following
problems:

1. Comment on the problems of functional styles and genres.

2. The main criteria for text typology

3. The role of text forms (narration, description, reasoning, dialogue, etc) in the

semantic structure of the text.
4. The difference between the oral and the written types of texts?

5. Text heterogeneity and its reasons

Analyze the following fragments of the text and reveal the functions of

intertextual markers, their types and cognitive significance

Madame Chalon, at forty, fitted no category of murderers; she was neither
Cleopatra nor beldame. A Minerva of a woman, he told himself instantly, whose large,
liquid eyes were but a shade lighter than the cobalt blue of the Mediterranean
twinkling outside the tall windows of the salon where they sat(Donnel, Recipe for
Murder)

The front door of the cottage opened, and Eileen Evans stood there. There were
still vague traces of beauty left, like clues to what once was, but bitterness had
overlaid the past with a harsh brush. It was a Dorian Gray situation (Her beauty had

gone into Dana) (Sheldon, The Sky is Falling).

» Compare intertextual markers used in the fictional and scientific texts and

comment on their peculiar features

The importance of the discourse level for the study of language and linguistics
can hardly be overestimated: "Discourse is what makes us human" (Graesseret al.,

1997). It is not surprising, therefore, that the study of text and discourse has become an

72



increasingly important area over the last decades, both in linguistics and psychology
(T.Sanders, J. Sanders, Text and Text Analysis)

At the discourse level such a discussion is nowadays absent. In the pioneering
years of text linguistics, scholars like van Dijk (1972) and Petofi and Rieser (1973)
attempted to describe texts as a string of sentences within the framework of generative

grammar (Sanders, Text and Text Analysis)

“Oh, my!” Ma said wearily. “Oh! My dear sweet Lord Jesus asleep in a manger!
What we are goin’ to do now?” she put her forehead in her hand and rubbed her eyes

(Steinbeck, The Grapes of Wrath).

With devilish cunning | encouraged her to talk. Unsuspecting, she laid her heart
bare. Upon the cold, conspicuous common, printed page | offered it to the public gaze.
A literary Judas, | kissed her and betrayed her. Forpieces of silverl dressed her sweet
confidences in the pantalettes and frills of folly and made them dance in the market
place (O'Henry, Selected Stories, P.74).
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An uneasy situation

a breakdown that might happen during
the communication because of (a) a
speaker comes across the unfamiliar
topic, (b) a speaker faces a situation, in
which his/her interlocutor fails to
understand the speaker.

CEFR

(Common European Framework of
Reference) is an international
framework within which the language
ability of learner is explained and
assessed  identically  (assessment).
However, CEFR is not limited to
assessment. It is also about teaching and
learning. Within CEFR, teaching and
learning are based on CLT within which
four competences are taught during the
class.

Communicative competence

an ability and knowledge of a language
user about how, what and where to
speak appropriately from the view point
of culture, traditions, shared rules and
norms. An ability of understanding
social meaning and being understood
within a social context. It consists of
four aspects: linguistic, sociolinguistic,
pragmatic/discourse, and  strategic
competence.

Compensation

a communicative process, in which a
speaker uses verbal and non-verbal
language to compensate for
communication problems that is caused
by speaker’s insufficient knowledge in
linguistic rules.

Cultural metaphors

figurative utterances that represent a
nation’s culture, ideology and social
institutions. ~ As  such,  figurative
utterances carry within themselves the
ways of doing things and seeing the
world.

Generalization strategy

replacing a specific term with a
commonly used word  without
destroying a general meaning of a

74




message. For example, using this thing
instead of screwdriver, for example.

Ideology

a set of beliefs, shared practices and
social institutions within a normative
context. As such, ideology determines
what language (form and semantics) is
meaningful and appropriate within a
specific time and space.

Linguistic competence

an unconscious as well as conscious
knowledge of language “which consists
of the basic elements of communication:
sentence patterns, morphological
inflections, lexical resources, and
phonological or orthographic systems”

Linguistic or
competence

grammatical

the ability to be able to apply
grammatical, lexical, syntactical, and
stylistic rules to oral and written
utterances. Linguistic competence is
Important since it explains how
utterances and sentences are structured —
structural conceptualization of language.
However, these rules are not enough to
accomplish a communicative goal since
non-linguistic factors play a role in
constructing social meanings.

Mental image (signified)

the meaningful image, which is caused
as a result of pronounced sound image
in the minds of people.

Pragmatic competence

an ability to interpret and convey
meaning in (social) context. The
intended meaning is more than what is
said. A dialogue can be wrong in terms
of form/structure and
meanings/semantics, but it can be
correct from the viewpoint of pragmatic
meaning. Once interloutors understand
each other’s intended meanings, even
with grammatically incorrect sentences,
the communication is still successful.
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Pragmatic/discourse competence

an ability to interpret and convey
meaning in context. To understand a
dynamic meaning depends on time,
space, and social context. While
communicating  people not only
exchange meaningful structures and
semantics but they transfer intentions.
An utterance carries within itself such
intentions of a speaker. This intention is
tied to time, space, and social context.
To able to interpret these intentions in
communications IS to possess a
pragmatic/discourse competence.

Reduction strategy

reducing and/or adapting what we know
to our goal. Example: if we do not know
the vocabulary on routes/travels/tickets,
buying a ticket from an automatic
vending machine, on which the pictorial
explanation is  accompanied to
customers. By this, we avoid the risk of
not being understood by a native
speaker.

Repair strategies

the ways through which one is able to
overcome an uneasy situation. They are
reduction  strategy,  generalization
strategy, paraphrases.

Sociolinguistic competence

being aware of how culture(s) and the
variables such as gender, age, social
status, shared norms and rules, and
ideologies affect the way we describe
and/or interpret objects and processes.
As such, different cultures interpret the
same objects and processes differently.
Each culture and the variables carry
within themselves shared practices,
experiences, rules and norms, shortly
called shared knowledge. Shared
knowledge is prior knowledge that has
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been constructed during previous
experiences among interlocutors. Such
knowledge is key in securing common
interpretations of objects and processes.
Even though people talk the same
language and use grammatically correct
sentences (form/semantics), they may
not understand each other because of
knowledge that is not shared.

Sound image (signifier)

pronounced letters in a sequential order,
which is supposed to cause a mental
image.

Strategic competence

having deficiencies in knowledge
(linguistic, pragmatic, and
sociolinguistic  competences), being
aware of how one is able to compensate
such deficiencies to communicate
effectively. while lacking knowledge in
linguistic, sociolinguistic, and pragmatic
competences, strategic competence is
being able to overcome such a shortage
of knowledge by delivering a message
from one language into another one with
the help of means other than those in
linguistic, sociolinguistic, and pragmatic
competencies. To be able to deliver the
meaning of these unknown words
without using these words themselves
implies the possession of strategic
competence.

Structured linguistics

linguistic competence is built upon
structural linguistics of Swiss linguist
Ferdinand de Saussure. According to
structural linguistics, a meaningful sign
iIs composed of two elements: sound
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Image and mental image.

The cooperative principle

an equal amount of effort (i.e. true,
sincere and appropriate information)
that is invested by both a speaker and
hearer to construct meaning while
communicating

The extended paraphrases

saying its functions rather than mention
exactly its name. For example, while
talking people can come across special
terms that they do not know in foreign
language, in which one can use
extended paraphrases such as “how one
can say this devise in your language,
with which you can combine two metals
together so that they cannot be separated
and transmit electricity” (i.e. the
function of a devise is targeted).

The maxim of manner

The maxim of manner coherent
(sequence, structure), well ordered and —
organized  utterance, absence of
ambiguity. A speaker should be able to
realize that his utterance is transmitted
to a hearer, to an audience clearly. For
example, there are lots of cases among
scholars in Uzbekistan, in which the
maxim of manner is broken while using
PP presentations. Scholars use long
sentences, texts from legal documents in
their PP presentations, which are not
readable by an audience because of
poorly ordered organization of the
language of PP presentations.

The maxim of quality

truth, intersubjectively accepted truth
within a society. Both speaker’s and
hearer’s beliefs on truthfulness of what
IS spoken and what is heard. Usually,
when people talk to each other, they rely
on common, shared memories, practices
and experiences. These shared practices
and  experiences contain  within
themselves a certain type of truth, which
Is known to both interlocutors. Besides,
if a person poses a statement without
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enough evidence to prove that
statement, which is easily recognizable
to the other party in the communication,
a conversation may fail since one of the
parties is not telling the truth. Analyze
the following dialogue and try to guess
at what stage the conversation is broken
because the maxim of quality is not
kept.

The maxim of quantity

evaluation by the speaker hearer’s need
In new information (much/less speaking
may lead to unsuccessful
communication). In the given example,
the woman did not provide enough
information to the man. She just said no,
which is misinterpreted by the man, who
thought that no refers to this dog does
not bite. This break of the maxim led to
the failure of the communication, the
result of which is an unintended action,
I.e. the dog bit the man.

The maxim of relevance

connected with the topic, timely given
information. While talking to each
other, people are required to pose
utterances that are connected with the
discussed topic. To be irrelevant in
saying words and sentences that are off
the topic may lead to the situation, in
which a hearer stops accepting speaker’s
information.
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