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Kupum

Jactyp V36exucron Pecry6mukacu Ilpesunentununr 2015 jiuwn 12 mroHmaru
“Onuii TabIUM MyaccacaJlapyUHUHT pax0ap Ba Meaaror KaJapJiapuHH KaiTa Tanépranr
Ba MaJlaKACMHHM OLUIMPHILI TU3MMHHHU SHAJa TAaKOMWUIAIITHUPUIL Yopa-Taadupiapu
TyFpucupa’n  [1®d-4732-commu, 2017 #mn 7  ¢espanmarn  “V36ekucToH
PecniyOnvkacuHu  siHaJa pPUBOXKJIAHTUPUIN  OYyilmua XapakaTiap CTpaTerusicu
tyrpucuaa’tu  [1®P-4947-connu, 2019 i#mn 27 asryctamarm  “Onuil  TabiuMm
Myaccacajqapu pax0ap Ba Menaror KaApJapUHUHT Y3JTYKCU3 MaJlaKaCUHU OLIMPHUII
TU3UMMHM KOpUM 3Tl TyFpucuna’ru [1P-5789-connu  dapmonnapu, UIyHUHTAECK
2017 vun 20 anmpengaru “Onuil TabJIUM THU3UMHHHU SIHAJa PUBOMIIAHTUPUIN 4HOpa-
tagbupnapu Tyrpucuna’tu [1K-2909-connu kapopujga OenruiiaHraH YCTyBOP
Bazudanap Ma3MyHUJAH Kenud YMKKaH XoJja Ty3wiran Oynu0, y ojui TabiiuM
Myaccacajlapy IeJaror KaJpJapuHUHT KacO MaxopaTH XamjJia HWHHOBAIMOH
KOMIIETEHTIMTUHU PUBOXJIAHTHPUII, cOXara OHJ WIFOP XOPHXKHUI Takpubanap, SHTU
OwIMM Ba MajlakaJlapHU Y3JalITUPHUIN, [IYHUHTJEK aMajauérra >KOpUMl ATHII
KYHUKMaJIApUHU TAaKOMUJUIAIITUPHUIIHA MaKcal KUJIaIu.

MabayMKH XO3Uprd KyHAAa YeT TWIM YKUTYBUMJIAPUTa KaTTa MachyJIUST
IOKJIaHTaH—XaJIKapo CTaHAapTiIapra MOC YeT THJIM KOMIETEHIMsCUTa 3ra MabHABUN Ba
MaZaHui 6apkamod aBioaHu Tabusutaml. by aca, ¥3 HaBOaTuaa, 4YeT TUIMHU YKUTUIITHU
MyKaMMaJUTAIITUPHII TajJabaHu Keaubd yukapau.

“Xopwxkuil TWUTApHA yMYMEBpOMa CTaHAapTiapu Tanadjiapu acocujia
YKUTUITHUHT JTUHTBUCTUK acniekTiapu” (paHu YKUTUIUIIN XKapaCHUIa drajilaHaurad
OwnMM, Majaka Ba KYHMKMallap HMXTUCOCIHUK (aniap OJiokura KupaauraH ¢daniap
OWJiaH MHTETpaUIalllyBH HATIKACHUJA THHTJIOBUYMIAPHUHT YEeT THUJIM KOMMYHHUKATHB
KOMTIETEHIIUSTIAPUHN (JIMHTBUCTHUK, MXKTUMOWN-JTMHTBUCTHK, ITHUCKYPCUB, CTPATETHK,
WKTUMOU-Ma/IaHu) PUBOXKJIAHTUPHUILA MYXHM axaMusAT KacO »dTajau, YyHKH
(GuIoIOTHUHT KacOMi KOMIIETEHIMSICH Ha3zapuil (aHjmap Ba acocwii 4eT TWiIu (aHu
VKUATHUIIT MaXXMYH/JIa TTaKJUTaHA .

Ymly  jgactyp  Ma3Kyp  KYPCHMHI  KOMMYHHUKATHB  TWJIIIYHOCIHK,
JUHTBONpPArMaTUKa, KOTHUTUB THINIYHOCTUK, KOMMYHHMKATUB  THUJIIIYHOCIHK
JUHTBOKYJIBTYPOJIOTHS,  Ha3apuid  TrpamMmaTHKa, Hazapud  ¢GoHeTHMKa  Kabu
TUIITYHOCTUKHUHT (DyHIaMEHTal WYHaTUIIUIApUHU XUCOOTa OJITaH XOJ/1a Ty3WJITaH.
Ymby 3aMOHaBHii MyHaTUIIIAPW HYKTau Ha3apuJaH, MAaTH — Ky TOFOHAIH, MyPaKkao
XapakTepra 3ra TWJ1 OUpPIUTY, MYJIOKOTHUHI acOoCHi OWpPIIMTH Ba MXKTUMOMM TabCHUP
sTumr acoobu cudaruma TaaKuH dTUIaAW. MaTH JIMHTBUCTUKACUIA THJI Ba MaJaHUST
MyHOcabaTiapu MyXMM axaMusiT KacO 9Tca, Hazapuil TpaMMaTHKa 3Ca THJIHUHT
TY3WIUIIA Ba YHUBEPCATMSUIAPUHU KOTHUTHUB,ITPArMATHK JKUXATAAH TAJIKUH KUJIAJIH.
bynna  wxTHUMOWK-MaJaHUA OMWJI Ba MWUIMA JAYyHE TACBUPHU alloXuja YpHH
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SraJUlaliId, YyHKM MaJaHUM KOHTEKCTHM Has3apAa TyTMaraH XOJ11a MAaTH MOXUSTUHH
MyKaMMaJl TylyHuo Oynmaiinu, 6ab3u xojutapaa 3ca OyHUHT WIOKHU XaM Oyiamaiau.

Ymby MaxkMmya SHIM NEAaroruk TEXHOTOTHsUIap Ba THIILIYHOCIUKHUHT
3aMOHaBMM WYHaIMILIApU acocuja TyOJaH SHTWIAHWIIHU WITapu cypaau Xamja
TUHTJIOBYWJIAPHUHT TabIUM Oepulll cuaTuHU KYyTapuil Makcaauia NacTypla Typiid
3¢ (}exTuB Ba 3aMOHABUI MEeAAroruK TEXHOJIOTUsIap UIUTATUIITaH.

MoayaHHHT MaKcaau Ba Basudaiapu

@DaHHM YKUTHIIAAH MAaKCaJ - TUHIJIOBUMIApAa  XOpPWXKHW TWIIApHU
yMyMeBpONia  CTaHAApTIapu Tajabiapu  acocuja YKUTUIIHUHT  JIMHTBUCTUK
acreKTiapu MOJYJIMHUHT METOJOJIOTUK TaMOMWJIJIApU, AacoCHUid TyIIyHYa Ba
TaMoMWJUIapu  OYinda MyTaxacCUCIMK mnpoduaura Moc OuiuM, KYHUKMa Ba
MaJlakaJapHU MIAKUIAHTUPHUII Ba TAKOMMWJUIAIITUPUIN, XaMmJa TUHIJIOBUMIIApAA MaTH
OwinaH WIUIAall MajaKaIapUHU IMAKJIAHTUPUIIT Ba MATHHM TaXJIWil  KUJIHUII
KYHUKMaJIapUHUA PUBOKIAHTUPHUILIIUP.

Xopwkuil TWIIApHU yMYMEBpOMa CTaHAApTiIapu Tajabiapw  acocujia
VKUTUIIHUHT ~ JIMHTBUCTUK  aCHEKTJIapd  KypCHHMHI  acocuil  Basudasaapu
Kyuuaaruiap:
® XOPIXKHI TWJIADHU YMYMEBpOIa CTaHJapTIapH Tanadiapu acocuaa YKAUTUITHUHT
JUHTBUCTHK AacleKTJIapu acoCUi Macajaiapu Oyinuya TasHY Hazapuil Ba amajuit
OMJIMMITAPHU IIAKJITIAHTH PHILL
® XOPIWXKHI TWIAPHU YMYyMEBpOIa CTaHJAApTIapH Tanablapu acocuaa YKAUTUITHUHT
JIMHIBUCTHUK AaCHEKTJIApU COXacHujaa SpUIIWIraH IOTYKJIApJaH YHYMJIM Ba aJeKBaT
ol nananum;
® XOPIXKHI TWUIAPHU YMYMEBPOIIa CTaHAApTIapH Tajadiapu acocuaa YKUTUITHUHT
JUHTBUCTHK acCMeKTiapu OVinW4Ya THUHTJIOBYWIAPHUHT KYHUKMAaJlapUHU  sTHajJa
TaKOMUJUTALITUPHILL,
® XOPIWXKHI TWJIAPHU YMYyMEBpOIa CTaHJAApTIapH Tanablapu acocuaa YKATUITHUHT
JMHTBUCTHK  acHEKIapu  CcOXacuJa  WIMHM  TagKUKOT  KYHUKMAaJIApUHU
PUBOKIIAHTUP UL
® XOPWXKHI TUJIAPHU YMYMEBPOIa CTaHAAPTIApH Tanablapu acocuaa YKATUITHUHT
JUHTBUCTUK AaCMeKTIapu MOAyau Oyinua ¢dolganmaHniagural  aHbaHABU Ba
3aMOHAaBUH TaXJIWJ METOJIAPU aCOCHJIa JINCOHUM Ba MaJIaHWN Ty3WJIMAaJIapHUHT Y3apo
MyHOCA0aTUHU aHMKJIAII Ba TaXJIMJI YTKA3UII KYHUKMAIAPUHU IAKUTAHTUPHILL;
® XOPWXHH TUJIAPHU YMYMEBpOIa CTaHAAPTIApH Tanablapu acocuaa YKATUITHUHT
JUHTBUCTHUK acleKTNIapu Oyilmya Typsiu Ouiumiiap Ty3uiaMaiapu Ba axXOOPOTHHUHT aKC
STTUPWINIIKA WYJJIADUHYU YPraHUINra KapaTWiraH KOTHUTUB METOJJIApHU aMaliia
KYJIJIaid OJIMILHY YPraTUil;



® XOPWXHI TWJIADHU YMYMEBpOIa CTaHAApTIapH Tanadiapu acocuaa YKUTULIIHUHT

JUHTBUCTUK acleKTiapu TapkuOuaa €TraH KOHIENTyald axaMusTra sra axOOpOTHH,

MyaJmu( MHTEHUUAJIApUHU (MaKcal) TaAKUKOT acocuja ound oOepuil.

XOopWwKuil TUJIApHU YyMYMEBpOIa CTaHAApTIapHu Tajabnapu acocuaa (pOHETHK Ba
rpaMMaTHK XOJucanap, JUHIBUCTUK aTaMmayiap, KOMMYHUKATHUB MHTEHUUs (Makcan),
KOMMYHHUKalUsi OuigaH OOFIMK IIapT-MIapouTiap, nparmatuk d3ddext Ba
KOMMYHUKalUs 3()QPEeKTUBIUry, MparMaTvk, Makcaajiap KaOu TyIIyHYalapHU
Yprasuul.

XOopwxKuil TUIUTAPHUA YMYMEBPOIIA CTaHAAPTIIapU Tajdabiapu acocuia YKUTUIIHUHT
JUHTBUCTUK acCMEKTIapyd MOAYJIMHUHI  Ma3MYHHUHU TalIKWJ 3TYBUM (DOHETHK,
rpaMMaTHK Oelruiap, cy3 Ba YHUHI CEMaHTUKACH, TY3WIHIIH, MAbHO Y3rapuuuiapura
KOTHUTHB €HJAIIYB, JHMCOHMA Ba KOHLENTyan JIyHEKapaml, ¢peiM, KOHIIENT,
OwiMMiap  Ty3wiIMacH,  KOTHUTHUB  MOJENb,  KOHLENTyaJUIAIITHUPUIL  Ba
KaTeropusyIallITUPUII KaOu TylIyHUaJapHU EPUTUIITHU Ha3zapaa TyTaaH.

MonayJ 0yii4a THHIJIOBYMJIAPHUHT OWJIMM, KYHUKMA, MaJIaKa Ba
KOMIIeTEHUMSICUTa KYHWIAaUrad tajgadaap
XopwKuil TWUIApHM yYMYMEBpOIa CTaHJIapTJIiapu Tanaldjapu acocuia
YKUTUIIHUHT JIMHTBUCTHK acleKkTiaapu (aHUHM Y3IalITHpUII KapaéHuAa amaira
OLIMpHUJIaUraH Bazudanap Aoupacuia:
TuHrI0BYM:

® XOPWKHUHI TWUIAPHU YMyMEBpOIla CTaHAApTIapu Tanaljapu acocuaa YKUTUIIHUHT
JMHTBUCTUK acHEKTIapy MOJyJM Ba Oouika ¢aHiap ypracuaaru ajoxaiap;

® XOpWXHUI TUUTapHU YMyMEBpOIla CTaHJIapTiaapu Tanaldjapu acocuja YKUTUIIHUHT
JMHTBUCTUK acneKkTiaapy (JaHUHUHT Ha3apuil Ba aMaliuil I0TyKJIapH;

® XOPWKHUI TWIUIApHU YMyMEBpOIla CTaHAApTIapu Tanaljapu acocuaa YKUTUIIHUHT
JUHTBUCTHK acleKTJIapy MOAYJIuZa MAaBXKyJl  Ha3apuil Kapauulap Ba €TaK4dd
KOHILIETILUATIAD;

® XOPWKHUI TWUIApHU YMyMEBpOIla CTaHAApTIapu Tanaljapu acocuaa YKUTUIITHUHT
JMHTBUCTUK aCHEKTIapu MOJIYJIUHUHT OOBEKTHB OOpIMK XaKUJIaru OWIMMIIApHU
aKC ATTUPYBYM THJI OUPIIMKIAPH;

e XOpPWXHMI TWUIADHHW YMyMEBpoONa CTaHAApTJIapu Tajadjiapu acocuaa YKUTUIIHUHT
JUHTBUCTUK  AaCMEKTIADUHHUHI  MaJaHUi  KOHLENTIAp, JIMHIBOKYJIbTYpeEMa,
MabHOHUHT MaJaHUAT OwujaH OoOfnuMK Oynmaru, MajaHuidi MyXuM ax0opor,
JIMHTBOKYJIBTYPOJIOTUK MAaiI0H (MOJ€), JMHIBOKYJBTYPOJIOTHK XOJIAT, MHUJUIMIM
AyHE TAaCBUPHU XAKUAATH OUIUMAAP2a Ta OYIUIIN JTO3UM.

Tunriaosum:

® XOpPWXHUI TWUIADHU YMyMEBpOINa CTaHAApTJIapu Tajadjapu acocuaa YKUTUIIHUHT

JIMHTBUCTHUK aCIEKTJIapU MOJYJIMHUHI aCOCUN HYHAIMIIIAPY Ba KaTETOPUSIIAPUHH;



® XOPIWXKHUHM TUJUIAPHU YMYMEBpOIa CTaHJapTIapu Tajdadiapu acocuia YKUTHUITHUHT

JIMHIBUCTHUK ACTEKTIIAPU MOJYJIMHHUHT METOJIOJOTHK NPUHUIUILUIAPU TaMOMMILIApU Ba

EHaalyBIapyuHu (apKiarl;

® XOPWWXHI TWIJIApHU YMYMEBpOIIa CTaHJapTIapu Tajdadiapu acocuia YKUTHUITHUHT
JIMHIBUCTUK ACTIEKTIIAPU MOAYJIMHUHI TEPMHUHOJOTHK anmnapaTd, KOHYHUSTIApU Ba
acoCcuy TYLIYHUIAPUHU aMaJiiii )KUXATIaH KyJulaul;

e Cy3 Ba YHHMHI CEMaHTUKACH, TY3WIMIIH, MaTH Kareropusuiapv, (GOHETHUK Ba
(OHOJOTUMK Hazapusaiap: HHPOPMATUBIMUK, MOJAUIMK KATErOpUsJaph, MaTH
SXJUTIUTA  Ba  TYTAUIAHTAHJIWTM  KaTeropusiiapu, MaTHAAa  YpUH-TIAUT
KaTeropusiIapuHu y3apo dapkJiail;

® XOPWXHI TWIJIApHU YMYMEBpOIIa CTaHJApTIapH Tajgadiapu acocuja YKUTHUITHUHT
JUHTBUCTUK acCleKTIapyu MOAYJIM Oyinya Hazapuil Map3yJapHH Ba 3rajulaHraH
ax0opoTHU aMaNHET/Ia KYJUlall MaJaKaJapUHU 3rajljIallu 3apyp;

TuHriaoBum:

e MaB3yJIapHU TaxJIWJI METOJJIApUHM (JUHTBUCTHUK LIApXJall, CYNepJIuHeap TaxJIui
METOJIU, CEMAHTHUK, CTUJIMCTUK, KOHUENTyal TaxJjiiwi, Cy3 Ba MaTH TaXJIMJIMHUHT
CTAaTUCTUK, UHPEPEHIIUA METOJW, MAaTH TaXJIWJIMHUHT  CTaTUCTUK METOJJIapH)
OWIIMII Ba yJapHU YKYB jkapaéHuaa KyIulal;

e MoAyJd OYiinya srajiylaHTaH OMiMM, KYHHKMa Ba MaJlakaJlapHU Oaxouiall, Xysocanap
Oepulll, yMyMIIAIITAPHUIIT Xama TaJIKUKOTIap oub Gopui,

e MoAyd OyiiMua OPTTUPWITaH MallaKalapHU Y3 WIMHH TaIKUKOT aMaluéruia
KYJUTalll KoMhemeHyuanapuza ra OYIuIim JIO3UM.

Moy THHHT YKYB pe:kajaru 00mKa MoayJjiap OnjiaH OOFJIUKJIUTY Ba
Y3BHUJIUTH
XOopwKuil  TWIIApHA yMYMEBpONa CTaHAApTIapu Tajabiapw  acocujia

VKUTUIIIHUHT JIMHTBUCTUK AaCHEKTIaph YKYB MOAYJIM JIEKCUKOJIOTHSA, Ha3apui

doHeTHKa, Hazapuii TpaMMaThKa, CTUJIUCTHKA, YMyMUH Ba KOMMYHUKATHB

TWIIIYHOCTUK, JIMHTBOIIParMaTuka, KOTHUTUB CEMaHTUKA, JIMHTBOKYJIbTYpPOJIOTHUS

KaOW TUJIIIYHOCIUKHUHT WYHATHUIIIApU OWiiaH ¥3apo OOFIHUK.

Maskyp danHn YKUTHII KapaCHUAA TabJIUMHUHT 3aMOHABHH METOMJIAPH,

MeIaroruK Ba ax00pOT-KOMMYHUKAIMS TEXHOJIOTHUTApUIAH KeHT (DoliamaHuIaam.

Xycycan, wuHTeppaosl METONJAPHUHT  KyWHIard TypllapugaH  KEHT
dolinananuIagu:

® TypyXxJu My30kapamnap (group discussions);

® >xamoa noituxanapu (project work);

e xxyhTimKiIap OYynuO TommupuKIapHu Oaxkapuir (pair WOrk);

® sKKa XOJjJa MabiyM MaB3ly Oyiuua mnpeseHTanusap kuwidin (individual

presentation);

e j1aBpa cyxOamiapu yrkasuir (round-table discussion);
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e yHcept TexHukacu (Insert technique);
e nuHOopa texuukacu (Pinboard);
® xeiic- ctaau (case-study);
® aKnii Xykym meroau (brainstorming).

[yHauHraek, GaHHu YKUTHUILIA 3aMOHABUM axOOpOT TEXHOJOTHsAJApUAAH XaM
KeHT (hoiananuinagy, >KyMiIaiaH:
e MyJIbTUMEINA EpJaMHIA MAIIFYJIOTIAP TAIIKHAJ ATUII,
e Power Point gactypu €pnamuna mpe3eHTalusuiap TallKWl KWIKII, KOMIbIOTEpAa
TeCTJIap YTKa3uul.
[ J

Monay/ THUHT OJIUH TABJIUMIATrH YPHH

MonaynHu — y3JAlUTUPULL  OPKAJIM  THUHIVIOBUYWIAD  XOpWXKMH  TWUIAPHU
yMyMEBpOIa CTaHAapTIapyd Tanadjiapu acocuja YKUTUIIHUHT  JIMHTBUCTHUK
acmeKkTiaapu YKyB MOAYJIM SPATUIIHKM YpraHUIl, amaiaa KyJam Ba Oaxonaiira JOup
KacOui KOMITETEHTJIMKKA 3ra Oymaauiap.

Monya Oyiin4a coatjiap TAaKCMMOTH

AyauTopusi YKYB IOKJIaMacH
JKyMi1aJlaH
Ne Monya maB3yaapu

= JE = S

2 2 =2

% 3 -

< = 5

- < S
1. | Principles of Communicative Competence 4 ) 2
2. | Linguistic competence 2 2
3. | Pragmatic competence 4 4
4. | Sociolinguistic competence 4 4
5. | Strategic competence 2 2
Kamnu: 16 2 14

YKYB MAIIFYJIOTJAP MABMYHHU
1- mam3y. Principles of Communicative Competence
Mynokot maxoparu Tamoimiapu (Beresova, J., Celce-Murcia, M. & Olshtain,
E., Coupland, N., & Jaworski, A., Grice H.P, Matthews, P.H., Richards, C., & Rodgers
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T. S., Wardhaugh, R.). Tasuu Tymynuamap: CEFR, communicative competence,
linguistic / grammatical competence, sociolinguistic competence, pragmatic /
discursive competence, and strategic competence. YXCJ| (YMymeBpomna XaJKapo
CTaHJapTH Japaxanapu). MyJoKOT MaxopaTH, TWI/TpaMMaTUKa acleKTIapH,
COOMOJUMHIBUCTUK Maxopart, IIparMaTuk Mmaxopar, CTPpaTeruk Mmaxopar.

Kynnanunaguran TabiuM TEXHOJOTHSIIAPU: OUANIO2UK EHOAULY8, MYAMMOIU
mawvaum, MyHo3apa, y3-y3uHu Ha3zopam.

2-map3y. Linguistic competence

Tun maxoparu (kommnereniusicu). (Celce-Murcia, M., & Larsen-Freeman, D.,
Celce-Murcia, M. & Olshtain, E., Chomsky, N., Croft W, Halliday, M. A. K Halliday,
M. A. K. & Hasan, R., Langacker, R. W., Levinson, S., Saussure, F.) Tasuu
tymynyanap: Structured linguistics, sound image (signifier), mental image (signified),
linguistic competence, form, meaning, and use. CTpykTypas JIMHI'BUCTHKA, OBO3JIH
TacBHD, aKJII/Iﬁ TAaCBHUP, JIUHTBUCTUK KOMIICTCHI WA, ITAKII, MA3MYH.

Kynnanwmaguran TabliMM TEXHOJOTHUSIIAPU: MYAMMOIU MAbIUM, Klacmep,
ouazpamma, MyHo3apa, y3-y3uHu Ha3opam.

3-maB3y. Pragmatic competence

[Mparmatuk kommerenius (Celce-Murcia, M. & Olshtain, E., Grice, H.P.,
Hymes, D., Yule, G.). Tasnu tymyH4danap: pragmatic competence, the Cooperative
Principle, maxim of quantity, maxim of quality, maxim of relevance, and maxim of
manner. HpaFMaTI/IK KOMIICTCHI U, KOOIICPATHUB TaMOﬁHH, CI/I(i)aT T&MOfII/IJII/I, MUKIOP
TaMOMMIIN.

Kynnanunaguran TabiuM TEXHOJOTHSIAPH: OUAIOUK EHOAULY8, MYAMMOJIU
mavaum, BEBU, mynosapa, y3-y3unu Hazopam.

4- mam3y. Sociolinguistic competence.

CornoauHrBucTUK Kommerenius. (Austin, J., Bowen, M., & Hoking, L., Celce-
Murcia, M., & Olshtain, E., Coupland, N., & Jaworski A., Duff, P. A., Hymes, D.,
Janks, H., Lakoff, G., & Johnson, M., Lakoff, G., McGroarty, E.M., Kasper, G. &
Omori, M., Searle, J., Street, B. & Leung, C., Wardhaugh, R., Xan, S., Jurayev, L., &
Inogamova, K.) Tasau tymyHuanap: sociolinguistic competence, ideology, and
cultural metaphors. ConuoJUHIBUCTHK KOMIICTCHIIMS, WJCOJIOTHS, MaJaHHUSTra OHJI
MeTtadopanap.

Kynnanunaguran TabiuM TEXHOJOTHSJIAPU: OUANOSUK EHOAULY8, MYAMMOJU
MavaumM, MyHO3apa, Keuc, y3-y3uHu Ha3zopam

5-maB3y. Strategic competence.

Crpareruk kommerenuus. (Celce-Murcia, M., Dornyei, Z. & Thurrell, S.,
Canale, M., & Swain, M., Dornyei, Z. & Thurrell, S) Tasau tymrynuanap: strategic
competence; an uneasy situation; repair strategies; reduction strategies; generalization
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strategy; the extended paraphrases; and, compensation. CtpaTeruk Maxopar, HOKyJiai
Ba3UAT, TYy3aTUII CTPATETUACU, KUCKAPTUPHUIL CTPATETUSACH.
Kynnanunaguran TabiuM TEXHOJOTHUSIIAPH OUAIOSUK EHOAULY8, MYAMMOIU
mawvaum, Keuc, MyHo3apa, Y3-y3uHu Ha3opam.
VKATHII aK/LIapu
Maskyp Moayn Oyiinya Kyiiuaaru YKATUII MIaKIapuaad GpoiianaHuiaam:

- Mawpy3anap, amMajauil MamFyjaoTiap (MabIyMOTJIApHM aHIIad OJUII, aKJIWuM
KU3UKUIITHU PUBOMIIAHTUPHUIILL, Ha3apUi OMIMMIIapHU MyCTaxKaMJIalll);

- naBpa cyxbOamiapu (Kypwia€Trad caBoJijiapra edumiiapu Oyiinda taxkiaud Gepur
KOOWJIMSITUHM OIIMPHUII, DIIUTHIN, WAPOK KWIHII Ba MAHTUKHN Xylocanap
YUKAPHIIL);

- 0axc Ba MyHO3apanap (acociau apryMeHTJIapHU TaKJAUM KWIHWII, SIIUTHIN Ba
MyamMMoJap €UUMHUHU TOTUII KOOMITUSTUHY PUBOKIIAHTHPHIII).
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“Kaactep” metoam: ym0oy MeToI ¥3 MOXHSATHTa Kypa Y3JIAlITHPWITAH OWIUMIIAPHU
TaxJWj Ba CEHTE3 KWIHII acOCHJAa aCcOCUM XamJa HMKKMHYM JAPAXKAIU MABIIyMOTIIAp
cudaruma rypyxjapra axpaTHIl WMKOHMHH Oepaan. MeTomHu KyJulamaa KyHuzaaru
Xapakatiap amaira OLHUPWIAAN:

Tunrnounnap ¢GaoNUATHUHUHT CaMapPaIOPJIUTMHA TabMUHJIAIl YYyH YJIApPHUHT
IpTHOOpIApPUTA KyHUAArd >KaJBaUlapHU TaKAUM OJTHII Makcajara MYyBOQHUKIUD.
Hamyna: Brainstorm the notion of “Text”

written
oral

TEXT

“AccecMeHT” MeTOaH

MeTOOHUHT MAaKcagu:  Ma3Kyp METOJ TabJIUM OJYBUMJIAPHUHT OWIUM
napakacuHd — Oaxostail, Ha3opaT KWIHI, Y3JAMITAPUIN KYpCaTKUYd Ba aMallui
KYHUKMQIAPUHU TEKIIUPUINTa WyHAJITHUPpWIraH. Ma3Kyp TEXHMKa OpKald TabJIUM
OJIYBUMJIAPHUHT OWnuIn (aoiusaTd Typiau WyHamunuiap (TeCT, amaauil KyHUKMaap,
MyaMMOJIM Ba3uATIAp MAIIK{A, KUECUHM TaxXJWj, CUMITOMIIADHHM aHUKJamI) Oyinda

TAIIXUC KWINHAANA Ba 0axoaHamIu.

MeToaHu amaJra omMpuIl TAPTUOU:

“AccecMeHT’ JapJaH Mabpy3a MaIIFyJIoTIapuaa TajabdalapHUHT EKU
KaTHAIIYWJIAPHUHT MaBXyJ OWJIMM JapakKaCUHU YpraHulliga, SHTU MabIyMOTIApHHU
0a€H KuIuIIga, CEeMUHAP, aMaldid MaIIFyJoT/IapJa 3ca MaB3y €K MabJIyMOTIApHU
V3JIalTUPHUII JapakaCuHU OaxoJfialll, ITYHUHTAEK, V3-Y3WHM OaxoJiall Makcaauaa

WHIWBHUAYyal IMakiga Qoigamanum TaBcus dtuinand. LyHuHTACK, VKHTYBUMHUHT

WKOIWNA EHAAITYBU XaMJa YKyB MakcajjiapuaaH Keiaud dYuKHoO, aCCECMEHTITa
KylIMMYa TONIIWPUKIAPHUA KUPUTHLI MyMKUH. HamyHa:
Identify text genres presented in the fragments below:
A B Once upon C Once

(Polonius:) What do you read my
lord?
(Hamlet:) Words, words, words.

a time there was a noble knight,
who lived in this castle, which is
on the borders of fairyland...

upon a time there was a noble
knight, who lived in this castle,
which is on the borders of
fairyland...




MeTtoguuHr Mmakcaau: Maskyp MeToJ YKyBuUMjapaa SHCU axOopoTiap
THU3UMUHHM KaOynl KWIUII Ba OWIMIApHU Y3MAIITUPWIMIIMHU CHTWLIAIITHPUIIT
Makcaauaa KYJUIaHWIAJW, IIYHUHTACK, Oy MeTOJ YKyBUWIap YYyH XOTHpa MaIlK{
Bazudacuuu xam yraiiau. Hamyna:

bunapaum bunvuHn XoxIapaum bunianod oaaum

“TymyH4yajgap TaxJIiIn” MeTOaH
MeTOOHHHT MaKCaAu: Ma3Kyp METo ] Tajabaiap KU KaTHAIIYUIApHA MaB3y Oyhnda
TasHY TYNIyHYAJapHW Y3JIAMTUPHIN JapakKaCHHH aHMKIAIL, V3 OWIMMIIApUHU
MYCTaKWJI paBWINJa TEKIIUPHUII, OaxoJiaml, IIYHUHIJICK, SHIH MaB3y Oyinda
JacTIa0Ku OMIUMITap JapakKaCHHU TAlIXUC KWIAI MaKcaauaa KyJUTaHWIa Iu.
MeToiHM aMajira OUTUPHII TaPTHOU:
S UINTUPOKYUIIAP MAIIFYJIOT KOWIaJIapy OWMJIaH TaHUIIITHPUIIA/IH;
eVKyBUMJIApTa MaB3yra €ku 00o0ra Terunuid OynraH cysziap, TylIyHYajgap HOMH
TYIIUPUITaH TapKaTMaiap Oepuiaau ( MHIMBUya)l EKU TYPYyXJU TapTrO/a);
eVKyBUMJIAD Ma3Kyp TyUIyHUajap KaHJIald MabHO AaHMVIATUINM, Ka4OH, KaHAal
xoJariapaa KyJUTaHWIUIIN XaKua €3Ma MablIyMoOT Oepaauiap;
eQeNTMJIaHTaH BAKT SIKYHUTA €Trady YKUTYBYM OCpWIIraH TyIIyHYAJApHUHT TYT'PH
Ba TYJIUK U30XUHH YKUO SIIUTTUPATU KU CIaill OpKajlu HAMOMUII dTaju;
exap OWp HINTHPOKYM OepuiraH TYIpH >KaBoOmap OWIaH Y3WMHHHT IIaXCHI
MyHOCa0aTHHU TaKKocHaWau, (apKJIapuHU aHUKIAWAM Ba ¥3 OWIUM JapakacCuHU
TEeKIUpuO, Oaxoanu.
Hamyna: “Moaynnaru Tasgid TyllyH4Yajgap TaxJdin’

“AKJIHI Xy:KyM” MeTOAU

Maskyp MeToJ MyailsiH MaB3y l03acH/laH OepuiraH MyaMMOJIApHHM Xaj 3THILJIA
KEHI KYJIJIAHWJAJUraH METOJ caHalauO, y MAalFyJdoT HIITUPOKYMUIIAPUHU MyaMMO
XyCycuja KEHI Ba Xap TOMOHJaMma (UKp IOPUTHIN XaMmJa Y3 TacaBBypJiapu Ba
FOSTTApHU FDKOOMH (Qoiinamanum Oopacuaa MabiyM KYHHKMa XamJa MajlaKaJlapHu
XOCHJI Kujumra parOatnantvupuiiagd. by Meron é€paamuja TamiKuil 3THITAH
MAILIFyJIOTap XKapaéHuJa HUXTUEPUA MyaMMoOJap l03acujlaH Oup Heya OpUTHHAaI
€YMMJIAPHU TOMUII MUMKOHHUSITH TYFWIAAW. AKJIUM Xy>KyM METOAM TaHJa0 OJMHIaH
MaB3yjiap Joupacuja MabiyM KaApusTIap aHUKIAll Ba yiapra MyKoOwn OVyiran
FOSUTTApHU TaHJIAII YUYyH apOUT ApaTaau.
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Hapc xxapaéuuna “Aknuil Xy:xym” MeToauaad Qoinananuiiia Kydiuaara Koujaainapra
amaJsl KWIMII Tanad dTUiaau:

1. VKyBUMIApHM MyaMMO JOMpAcHAa KEHI (UKp IOPHTHINTA YHIAII, YJIapHUHT
MaHTUKHIA QUKpIApHU OMIIIUPUIILIIAPUTA SPUIITHILL

2. Xap Oup YKyBYM TOMOHHUJAH OwiaupuiaérraH Qupkiap parOaTIaHTUPHINO
Ooopunanu. bunaupuiran ¢ukpiaap opacugaH SHr MakOyiulapu TaHiad OJIMHAMM.
OukpiapHUHT parOaTIaHTHPUIUIIN HaBOATHaru SHrU (QUKPIAPHUHT TYFHIIMIINATA
0110 KeJIaau.

3. Xap Oup YKyBuM VY3MHHUHI IIaxcuil ¢uUKpiapura acocjaHUIIM Ba yJIapHU
y3rapTUpuIli ~ MYMKHH. ABBaJ  OWIIUMpWITaH (QUKPIApPHU  yMYMJIAUITHPHIL,
TYPKYMJAIITUPUII EKU YJIapHU Y3TapTUPHII MIMUNA acoCHaHraH (UKpIapHUHT
HIaKJUIAHUIIUTa 3aMOH XO3UpIaniu.

4. Mamrynot xapaéHuaa YKyBYuiap ¢GaoiusATHHU CTaHIApT Tajad acocja Has3opar
KWIWII, yjap TOMOHHIAaH Ounaupmiaétran GukpiapHyd Oaxosaiira Wyna KyHuiManu.
VYnapaunr ¢ukpiaapu 6axonaHu® Oopuiica VKyBUWIap AUKKATIAPUHHM IIIaXCUN
buKpIapuHd XMMOS KWJWINTa Kaparajawiap, okubarna sHru (Qukpmap wirapu
cypuinMani. MeTogHu KyJUlallgaH Ky3JIaHTaH aCOCUM MakKcaJ YKYBUMIAPHU MyaMMO
Oyiinmya KeHr (UKp IOPUTHUINTA YHAAII SKAaHJIUTHUHU E17a TYyTraH XoJja yJapHUHT
daonmusaTuHu 6ax01ad OOPHIIIaH BO3 KSUHIII MAKCaAra MyBOUKIUD.

HamyHna:

Brainstorming. Form 4 groups and discuss the following problems. Share your
ideas with other groups

Group 1 Discuss the role of extralinguistic factors in the process
of text interpretation

Group 2 How can the communicative postulates be applied to
textual communication

Group 3 Characterize the communicative postulates formulated
by G. Grice

Group 4 Comment on communicative principles suggested by
T.A. van Dijk and G. N. Leech

“ITopToano” meroau
“IToprponno” — ( wurtan. portfolio-moprdens, MHrI.XyXXKaTIap y4yH Mamka)
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TabIUMUN Ba KacOUil aonusT HaTHXKAIApUHU ayTEHTUK OaxoJiaiira Xu3Mar KHIyBUH
3aMOHaBUN TabJIUM TEXHOJOTUsUIapuJaH Xucobnanaau. [loprdoano MyraxacCuCHUHT
capajiaHTaH YKyB-METOJMK HIUIapH, KacOWil IOTYKjJIapu HUFUHAUCU cudaTuia akc
staau. XKXymnanan, tanada €Kd TUHTJIOBUMJIADHUHT MOYJ F03aCHUJIaH Y3JIAITUPHUIILL
HATW)KACUHU JJIEKTPOH MOPTHOIMONIAp OpKaIM TEKIIMPUII MYMKUH Oymamau. Onwmii
TabJIUM Myaccacajapuia nopTPOJIHUOHUHT KyHUAaru TypJiapu MaBXy:

DaoauaT N maxkiau
TYypHu
HNuauBuayan I'ypyxuii

Tabsnmumuit | Tanabanap noptdonuocu, | Tamabanap TYpyXH,
daonuar | OUTUPYBYH, JOKTOPAHT, | THHTJIOBYHJIAP TYypyXHu

TUHTJIOBYM  MOPTQOIMOCH Ba | MOPTHOIHOCH Ba OOIIIK.

OOIIIK.
Ienarorux | YkuryBun noptdonuocu, | Kapeapa, dakynbrer, Mapkas,

daonmuaT | paxbap xoauM OPTQHOIHOCH OTM noptdonuocu Ba OOIIIK.
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LECTURE 1. LANGUAGE AND COMMUNICATIVE COMPETENCE

Problems to be discussed:
1.1. Principles of Communicative Competence
1.2. Linguistic Competence
1.3. Pragmatic Competence
1.4. Sociolinguistic competence
KEY TERMS:

CEFR, communicative competence, linguistic / grammatical competence,
sociolinguistic competence, pragmatic / discursive competence, and strategic
competence, structured linguistics, sound image (signifier), mental image (signified),
linguistic competence, form, meaning and use, pragmatic competence, the Cooperative
Principle, maxim of quantity, maxim of quality, maxim of relevance, and maxim of
manner, sociolinguistic competence, ideology, and cultural metaphors, strategic
competence, an uneasy situation, repair strategies, reduction strategies, generalization
strategy, the extended paraphrases, compensation.

Chapter One addresses the theoretical underpinning of the Common European
Framework of Reference (CEFR), which is the overarching framework of teaching
foreign languages in Uzbekistan. The goal of this chapter is to familiarize you with the
four communicative competencies of language: linguistic, pragmatic, sociolinguistic,
and strategic. More specifically, Section 1.1 will exemplify that successful human
communication is built upon knowing linguistic competence in addition to other
competencies (i.e., sociolinguistic, pragmatic, and strategic). Section 1.2 discusses
linguistic competence, which is the ability to understand language structure (e.g.,
syntax). Section 1.3 delves into pragmatic competence, or, the ability to interpret and
convey meaning in context. Section 1.4 addresses sociolinguistic competence, which
examines how cultural norms play a role in meaningful communication. And finally,
Section 1.5 will conceptualize strategic competence — the ability of the interlocutor to
find ways to understand language without fully knowing what is being communicated.
A firm grounding in these competencies will provide you theoretical support in your
growing development as a language educator in Uzbekistan.

UZBEK VIGNETTE

A head of an English Language department was asked by the rector of the University
to observe a teacher’s lesson, and to determine if the language teacher is using
communicative approaches in his/her class. The head of the department (observer)
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expected to see a class on family, in which, students interacted with one another and
did group discussions on their own stories on this chosen topic. However, the head of
the department only saw the teacher explaining the vocabulary and the expected
grammatical rules students should memorize. The observer reported the class was not
interactive and the teacher’s voice could be heard only during the lesson.

The following day, the head of the English Department decided to conduct a
master class based on CLT. Everyone was interested in this communicative class,
including the teacher who was recently observed. The class started. The topic was
“The Principles of Communicative Competence.” Rather than starting with an
explanation of the rules on the principles of communicative competence, the head gave
two examples. The first read:

The sister (she) of my friend (he), sitting in front of me, is the best.

The head asked the class to discuss for two minutes who is sitting, he or she. Some
said he is sitting, while others said she is. Furthermore, the head asked the teachers
why some people made the decisions they did. The class discussed but did not come to
a consensus. The head asked if there were any syntactical rules that would guarantee
his or her sitting? No teacher could answer the department head’s question. This
example shows that syntactic rules are not enough to answer his query. Language
is about social context, that is, the real life to which syntactical rules should fit into,
and not the other way around. People, while communicating, could make mistakes
from a GTM perspective but might be right from a communicative perspective. In
other words, GTM says that “friend/he” is sitting because “there is at least a
collocational relationship between” “friend/he” and “sitting”, in which sitting in front
of me “is a phrase headed by the participle” (Matthews, 1981, p. 176). CLT, however,
prioritizes communication that takes place in a concrete time, space and social context,
thus he or she might be the case of sitting in that time, space, and social context.

The department head gave another example to demonstrate how non-linguistic
factors affect the way we interpret words, sentences, etc. The example reads:

I will be back in five minutes.

The head continued the previous discussion and asked participants whether this
utterance could be considered successful or not (i.e., successful communication can
ensue). Teachers mostly said there was no problem in understanding and the intended
meaning was apparent. However, the head said that this communication was not
successful between two people in real life because the speaker’s interlocutor did not
understand appropriately the utterance from a cultural perspective. (Even though this
utterance is grammatically correct.) The head explained the social context for this
utterance to the teachers: an Uzbek who was talking to a person from the United
States. Once this utterance was made, the American questioned it, saying “whether it is
real five minutes or Uzbek five minutes.” The American used to experience that

16



Uzbeks use the phrase 5 minutes to represent a certain amount of time, but not actual
five minutes. Even though five minutes is an objective fact, different cultures affect the
way we differently interpret this objective fact. Thus, we should decide whether we
are educating students to be competent only in knowing facts and rules, or they
should also be able to put these facts and rules into practice. One should be able to
accomplish a communicative goal.

What do you think about the examples given in the vignette? Can you provide
additional language examples that shows how non-linguistic factors favour
meaning construction in human communication?

1.2. Linguistic competence

UZBEK VIGNETTE

| remember vividly my language teachers at the Uzbekistan State University of
World Languages in the 2000s who educated me in the Grammar Translation Method
(GTM). From that time, we targeted at analyzing only form/structure and
meanings/semantics and left out an analysis of use/discourse/pragmatics. Let’s see
how such an analysis looked like in the following example:

A teacher in class asks students to analyze and translate the following utterance:
“It’s a holiday today; my kid is home from school.” Students say that this is a simple
sentence, which contains a noun phase, verb, and secondary parts of speech. Each
word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM says that once you know all these rules (the
building blocks of language), you can easily apply them to a new situation, composing
an indefinite amount linguistically correct sentences to describe the reality.

We never questioned how this sentence — “It’s a holiday today; my kid is home
from school” — could be interpreted differently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative
problem. Instead, Americans tend to use, “It’s a holiday today, my kids are home from
school.” “Kid” in its plural form. To use “kid” in a singular form may mean (meaning-
in-use) “my kid, whom I do not like or even despise” is home. To show endearment,
the speaker may use the singular noun, child instead of kid. The form/structure and
meanings/semantics never tells us meaning-in-use, functional meaning,
communicative meaning.

REFLECTION

17



Think about the vignette and reflect on it and the relationship among form,
meaning, and use. Then, think about the following sentence: Vegetarians like
eating beef. How could this sentence be correct in its form? Using Figure Two
above, what are the building blocks of this sentence? (Thus, can you explain
each level of the pyramid with the sentence, Vegetarians like eating beef?)

ACTION

Please write a one-page response to the following inquiry: Is human
communication the totality of linguistic rules (form and semantics), or, is it more
than that? If so, how; if not, how not? Use evidence from your life to provide
your rationale and justification.

1.3. Pragmatic competence

UZBEK VIGNETTE

| remember vividly my language teachers at the Uzbekistan State University of
World Languages in the 2000s who educated me in the Grammar Translation Method
(GTM). From that time, we targeted at analyzing only form/structure and
meanings/semantics and left out an analysis of use/discourse/pragmatics. Let’s see
how such an analysis looked like in the following example:

A teacher in class asks students to analyze and translate the following utterance:
“It’s a holiday today; my kid is home from school.” Students say that this is a simple
sentence, which contains a noun phase, verb, and secondary parts of speech. Each
word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM says that once you know all these rules (the
building blocks of language), you can easily apply them to a new situation, composing
an indefinite amount linguistically correct sentences to describe the reality.

We never questioned how this sentence — “It’s a holiday today; my kid is home
from school” — could be interpreteddifferently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative
problem. Instead, Americans tend to use, “It’s a holiday today, my kids are home from
school.” “Kid” in its plural form. To use “kid” in a singular form may mean (meaning-
in-use) “my kid, whom I do not like or even despise” is home. To show endearment,
the speaker may use the singular noun, child instead of kid. The form/structure and
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meanings/semantics never tells us meaning-in-use, functional meaning,
communicative meaning.

REFLECTION

Think about the vignette and reflect on it and the relationship among form,
meaning, and use. Then, think about the following sentence: Vegetarians like
eating beef. How could this sentence be correct in its form? Using Figure Two
above, what are the building blocks of this sentence? (Thus, can you explain
each level of the pyramid with the sentence, Vegetarians like eating beef?)

ACTION

Please write a one-page response to the following inquiry: Is human
communication the totality of linguistic rules (form and semantics), or, is it more
than that? If so, how; if not, how not? Use evidence from your life to provide
your rationale and justification.

SUMMARY

Pragmatic competence needs to be taught in foreign language teaching classes as
it enhances students’ ability to interpret meanings in social context, in real-life
situations. Interactive classroom activities should be conducted around the concepts
such as understanding the cooperative principle, through which we enhance students’
pragmatic competence.

1.4. Sociolinguistic competence

UZBEK VIGNETTE

One day a head of the English Language department attended a class conducted
by one of the best CLT teachers at the Uzbekistan State University of World
Languages. The head was particularly interested in the types of CLT activities that this
teacher (she) employs to teach sociolinguistic competence. The teacher’s class was
exceptionally interesting on that day: at the beginning of the class, the teacher asked
the class to write on a sheet of paper how they interpret/understand the concept of
love. The students (Ss) wrote the following: Love is...

S1 (she): “...passionate feeling toward someone who steals your peace days and
nights”;

S2 (she): “...addiction. Sacrifice your life for the sake the sake of others”;

S3 (she): “...quicksilver”;

S4 (she): “...understanding each other all your life”;
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S5 (he): “...emotion which comes of knowledge and understanding, as knowledge
changeable, feeling changeable as well”;
S6 (she): “...mutual understanding, respect, sympathy”;
S7 (he): “...the attitude towards somebody who feels appealing”;
S8 (she): “...abstract feeling. We have many kinds of love: to motherland, to children,
to a family”.
After this, the teacher asked the class to look in the dictionary and find out the
meanings of “love”. The class found the following dictionary meanings of love: (i) “a
strong feeling of deep affection for sh/sth, especially a member of your family or a
friend”; (ii) “a strong feeling of affection for sb that you are sexually attracted to”; (iii)
“the strong feeling of enjoyment that sth gives you”; (iv) “a person, a thing or an
activity that you like very much” (Oxford Advanced Learner’s Dictionary, 9th edition,
2015). The head was surprised why these differences between the dictionary meanings
and the students’ interpretations happened.

REFLECTION
Think about the situation above. Why was there a difference between the
dictionary meaning of love and the students’ interpretation of love? What social
factors facilitated the emergence of these differences? What do you think was the
next activity the teacher did with the class to proceed further?

ACTION

Please write a one-page response to the following inquiry: How can human
communication and interpretations be affected by non-linguistic factors? Use
evidence from your life to provide your rationale and justification on the
relationship between language and culture.

1.5. Strategik competence

UZBEK VIGNETTE

One day a student who was majoring in English came to his language teacher at
the university and explained a strange situation that had happened to him while he was
talking to a foreigner who was visiting Uzbekistan from the United States. The
foreigner did not speak Uzbek or Russian but only English and he was interested in
Uzbekistan’s national food. The student explained that he could not accurately and
fluently talk about the famous Uzbek national food plov (i.e., what ingredients it
contains and how to cook it). The student said that he felt shameful because he did not
represent his country well. The student said he lacked vocabulary; he also said he was
accompanied by fear that grammatically incorrect sentences were considered

unacceptable (as he was taught). He felt embarrassed. After listening to the student,
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the teacher thought for a while and was not sure about how to support the student in
this situation.

Think about the situation above. What kind of communication strategies would you tell
the student he could have used to communicate with the foreigner in a more effective
way?

ACTION

Please write a one-page response to the following inquiry: how can human
communication be successful, even if deficiencies connected with linguistic,
pragmatic and sociolinguistic competencies arise? Use evidence from your life to
provide your rationale and justification on overcoming such deficiencies.

SUMMARY

Strategic competence needs to be taught in foreign language teaching classes as
it enhances students’ ability to overcome uneasy situations that a speaker comes across
in real life situations while talking to foreigners.
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Session 1.1 Principles of Communicative Competence

Learning Outcomes:
By the end of this section, you will be able to...
A) understand the Common European Framework of Reference (CEFR) and
how linguistic, sociolinguistic, pragmatic, and strategic competences are
categorized within it; and,
B) compare traditional (Grammar Translation Method — GTM) and
communicative language teaching (CLT) approaches to understanding language.
Materials: Handout 1

NB: Handout 1 (Uzbek Vignette) can be given at the beginning of the class (30
minutes).

Procedure

1. Lead-in: Introduction and overview

Objectives: to introduce the topic; to prepare for the session
Time: 30 min
Materials: handout
Interaction: plenary
e Ask the teachers to answer the questions that are given in the Uzbek Vignette.
1) What do you think about the examples given in the vignette?

2) Can you provide additional language examples that shows how non-
linguistic factors favour meaning construction in human communication?

2. Activity

Time: 30 min
Table 1. Comparative Table of GTM and CLT

GTM CLT
Rule is prioritized over practice. GTM  Practice is prioritized over rules. Rules
believes that knowing the linguistic still play a role, but they are not
rules can secure the successfulness of  determining the meaning of utterances.
communication. Students out of practice/in different

real-life situations should derive rules.
Thus, we have grammar in context,
syntax in context, semantics in context,
etc.

22



Teacher is the main source of
knowledge generation. Students are
expected to be taught, and not to be
guided.

Teaching is based on learning and
memorizing rules, facts, and meanings
from texts.

3. Homework

Time: 20 min

| HOMEWORK TASK ONE

Teacher is not imposing his or her will
on students. There is no right or wrong
knowledge. Students are exposed to
real-life situations, within which they
generate their own knowledge on how
to communicate appropriately in a
situation.

Teaching is based on developing
students’ thinking abilities, through
which they themselves get to know
about rules, facts, and meanings.

Please choose one English language class (e.g., speaking class or vocabulary class),
which you have already taught, and which you will use for your homework tasks in this
book. This class could be one you feel has been very successful, mediocre, or not
successful. When you choose an English language class, please write a short description
about it (e.g., who are the students, language levels, content area, etc.) and explain the

challenges you have in making his class communicative.

Then, please choose one lesson from your English language class you described above.

Please give a brief overview (1 paragraph) of the lesson. You will use this lesson

throughout the book and you will have different versions of the same plan with different

foci.

Seminar 1.

Activity A.
Brainstorm the notion of “CEFR”
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Actvity B.

Form 2 groups. Discuss the following definitions given to the notion of “GTM and

CLT” and reveal their peculiarities. Each group shares its ideas with other groups

Table 1. Comparative Table of GTM and CLT

GTM

Rule is prioritized over practice. GTM
believes that knowing the linguistic
rules can secure the successfulness of

communication.

Teacher is the main source of

knowledge generation. Students are
expected to be taught, and not to be

guided.

Teaching is based on learning and

CLT

Practice is prioritized over rules. Rules
still play a role, but they are not
determining the meaning of utterances.
Students out of practice/in different
real-life situations should derive rules.
Thus, we have grammar in context,
syntax in context, semantics in context,
etc.

Teacher is not imposing his or her will
on students. There is no right or wrong
knowledge. Students are exposed to
real-life situations, within which they
generate their own knowledge on how
to communicate appropriately in a
situation.

Teaching is based on developing
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memorizing rules, facts, and meanings students’ thinking abilities, through
from texts. which they themselves get to know

about rules, facts, and meanings.

Activity C.
Discuss the given questions according to the text “Uzbek vignette”. Give specific
reasons for your reply.

1. What do you think about the examples given in the vignette?
2. Can you provide additional language examples that shows how non-linguistic
factors favour meaning construction in human communication?

Activity D. Complete the sentences by filling in the blanks with the appropriate
words listed below

Possession, society, communicating, rules and norms, delivering,
unknown assessment, cultures, competences

1. CEFR (Common European Framework of Reference) is an international
framework within which the language ability of learner is explained and
assessed identically (assessment). However, CEFR is not limited to

. It is also about teaching and learning. Within CEFR, teaching
and learning are based on CLT within which four are taught
during the class.

2. Communicative competence — an ability and knowledge of a language user
about how, what and where to speak appropriately from the view point of
culture, traditions, shared . An ability of understanding social
meaning and being understood within a social context. It consists of four
aspects:  linguistic, sociolinguistic, pragmatic/discourse, and strategic
competence.

3. Sociolinguistic competence — being aware of how culture(s), shared social rules
and norms affect the way we describe things, objects, and processes within a

. Sociolinguistic competence targets at developing students’

ability to understand how different choice different grammar,

syntax, semantic, stylistics in describing the same objects, subjects, and

processes. It also tries to understand how something is spoken appropriately in a

social context.
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4. Strategic competence — while lacking knowledge in linguistic, sociolinguistic,
and pragmatic competences, strategic competence is being able to overcome
such a shortage of knowledge by a message from one language
into another one with the help of means other than those in linguistic,
sociolinguistic, and pragmatic competencies. While with
different people in a foreign language we are not always aware of certain words.
To be able to deliver the meaning of these words without using these
words themselves implies the of strategic competence.

Session 1.2 Linguistic competence
Learning Outcomes:

By the end of this section, you will only be able to...

A) discuss how linguistic competence is tied to form/structure and
meanings/semantics, but

leaving use to discuss in the pragmatic, sociolinguistic, and strategic competences
sections;

B) confirm your knowledge of the building blocks of language:

PHONOLOGY distinctive
feature
/ phoneme
l_ syllable
MORPHOLOGY morpheme
_ ‘ . \. _
STRESS
SYNTAX / phrase \|
..-"'{ BRHYTHM
INTONATION
clause
./ \
/ utterance \
DISCOURSE \
—
/l text

Figure Two. Units of Language (van Lier, 1995, p. 15)

Materials: Handout 1
NB: Handout 1 (Uzbek Vignette)
Procedure

4. Lead-in: Introduction and overview
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Objectives: to introduce the topic; to prepare for the session
Time: 30 min

Materials: handout

Interaction: plenary

Handout 1
Time: 30 min

UZBEK VIGNETTE

I remember my language teachers at the Uzbekistan State University of World
Languages in the 2000s who educated me in the Grammar Translation Method. In that,
we targeted at analyzing only form/structure and meanings/semantics, leaving out of
an analysis use/discourse/pragmatics. Let’s see how such an analysis looked like in the
following example:

A teacher in class asks from students to analyze and translate the following
utterance “It’s a holiday today; my kid is home from school.” Students say that this is a
simple sentence, which contains a noun phase, verb, and secondary parts of speech.
Each word in the sentence is given in its primary meaning, thus it is a neutral sentence.
Students learnt by heart all the words given in these sentences. The dictionary helped
students to translate them easily. GTM say, once you know all these rules (the building
blocks of language), you can easily apply them to a new situation, composing an
indefinite amount linguistically correct sentences to describe the reality.

We never questioned how this sentence — “It’s a holiday today; my kid is home
from school.” — could be interpreted differently in a real-life situation. So, once these
sentences are regarded to be the relevant utterances from the viewpoint of
form/structure and meanings/semantics, their use could cause a communicative
problem because in the United States people usually do not deploy such them, instead
using “It’s a holiday today, my kids are home from school.” “Kid” in its plural form.
To use “kid” in a singular form may mean (meaning-in-use) “my kid, whom | do not
like or even despise” is home. To show endearment, the speaker may use the singular
noun, child instead of kid. The form/structure and meanings/semantics never tells us
meaning-in-use, functional meaning, communicative meaning. Thus, the sentence
“Vegetarians like eating beef” could be correct in its form and semantics, but
irrelevant in its use.

Answer the following questions:

1. Think about the vignette and reflect on it. Do you agree that within
GTM we used to learn language via its form/structure and
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meanings/semantics, but missing meaning-in-use/communicative
meaning?

Handout 2 (Read at home)

Time: 30 min

An American’s Perspective of the Form-Meaning-Use Dimensions

The subsystems of form, meanings, and use (Cecle-Murcia & Larsen-Freeman,
1999) are both interdependent and overlapping because “each element in a language is
explained by reference to its function in the total linguistic system” (Halliday, 1994, p.
xiv). 1 will illustrate the interdependency and overlapping nature of the three
dimensions with the title | was given during my Peace Corps Service. Although | was
called a Peace Corps Volunteer (PCV) from the American Government perspective,
that was not my title in China. Of the 72 countries Peace Corps serves, China
volunteers are the only volunteers not called PCVs, but rather, US-China Friendship
Volunteers. | have been intrigued with this change of name for quite some time.
Through an explication of this noun phrase | will show how the linguistic system of
language is a part of the social system. | will begin with Celce-Murcia and Larsen-
Freeman’s (1999) subsystem of form.

Form, as one of the dimensions, “consists of the visible or audible units: the
sounds (or signs in the case of sign language), written symbols, inflectional
morphemes, function words (e.g., of), and syntactic structures” (Larsen-Freeman,
2003, p. 34). Form takes into consideration how grammar operates at the subsentential
or morphological level and is constituted by studies in phonology, graphology,
semiology, morphology, and syntax. US-China Friendship Volunteer is pronounced as
/iu es tfaino frendfip volon'tior/, and is a noun phrase (NP) with five morphemes. US-
China (noun + noun) are two free morphemes compounded to form one lexical item.
Friendship, (noun + noun), consists of one free and one bound morpheme. The bound
morpheme, ship, is derivational and does not change the grammatical function of the
word. Volunteer consists of one free morpheme. The word order, or internal structure,
of the NP US-China Friendship Volunteer, is fixed. The NP is broken down by the
subject determiner, US-China, and then followed by the noun head. A NP “consist of a
noun as head, alone or accompanied by one or more dependents” (Huddleston &
Pullum, 2002, p. 326). The pre-head dependent adjective, friendship, accompanies
volunteer; thus, the internal structure is fixed and the word order cannot be conceived
as *Friendship US-China Volunteer. This structure is the form of the noun phrase US-
China Friendship Volunteer.

IDr. David Chiesa, an editor of this manual.
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Meaning is another dimension. “When dealing with meaning, we want to know
what a particular English grammar structure means and what semantic contribution it
makes whenever it is used” (Celce-Murcia & Larsen-Freeman, 1999, p. 4). When
placed in an appropriate case-form, the NP functions as a complement in clause
structure; for example, as a subject (A US-China Friendship Volunteer arrived), object
(Our school needs a US-China Friendship Volunteer), or predicate complement (Dave
Is a US-China Friendship Volunteer). Additionally, the US-China Friendship
Volunteer’s denotation, the dictionary definition or referential meaning, means “an
unpaid person from the US Peace Corps who represents a friendly relationship
between the United States of America and The People’s Republic of China.” The
phrase’s connotation, an extension beyond the literal denotation and the emotional
association of the word, will be different from the denotation. One might assume that
there is a relationship between the American and Chinese that involves mutual
knowledge, esteem, affection, and respect.

A question inevitably arose from other China volunteers and myself during our
two years of service: What kind of connotations did the title Peace Corps Volunteer
hold for it to be changed to US-China Friendship Volunteers? According to Bonnie
Thie, Peace Corps China country director (2009-present),

From talking with the first country director, my understanding is that the name
"PC" had connotations linked to third world development work and to notions of
clandestine or subversive activities. In addition "corps" carried military overtones.
Because of the concerns, a unique name was agreed on that recognized the specific
goal of building people-to-people friendships. Both names were used in the country
agreement which was signed in 1998 (personal communication, October 2009).

Bonnie’s explanation of PC emphasizes how each element in a language makes
reference to its function (meaning-in-use) in the social context. PC has a semantic
relation of situational reference or exophoric reference. Halliday and Hassan (1989)
posit that an “exophoric item...is one which does not name anything; it signals that
reference must be made to the context of situation” (p. 33). The exophoric reference of
PC retrieved a negative referential meaning of “subversive activities” and “military;”
thus, the title was changed. This example shows how a word’s reference (to a social
context and to different cultures) can influence the use, or lack thereof, of a specific
lexical item in a certain context.

Use is the third dimension in Larsen-Freeman’s form, meaning, and use
paradigm. According to Celce-Murcia and Larsen-Freeman (1999), pragmatics is
another name for use. Levinson (1983) explained that pragmatics are the “relations
between language and context that are grammaticalized, or encoded in the structure of
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a language” (p. 9). Just knowing the form and meaning of the noun phrase, US-China
Friendship Volunteer, is not sufficient for someone to be able to use it appropriately. A
speaker will need to know when to use US-China Friendship Volunteer instead of
Peace Corps Volunteer or another one of the hundreds of volunteer organizations from
America that is currently in China. While | was in China, US-China Friendship
Volunteer was used only in speeches at banquets, ceremonies, and festivals and in any
other formal interactions between a Peace Corps staff and someone from China’s
Communist Party.

Homework task
Time: 10 min

Find a phrase that you use in your textbook, such as the one similar to U.S.
China Friendship Volunteer. Can you identify the form, meaning, and use? Please
write it out and then explain your answer.

HOMEWORK TASK TWO

Please refer to the lesson you chose for Homework Task One. In a one-page
report please do the following: First, explain how you understand linguistic
competence in general (i.e., what does linguistic competence mean to you); Second,
explain how the lesson you chose for Homework Task One (A) can be transformed to
have linguistic competence as the focus.

Seminar 2: Linguistic competence

Activity A. Complete the sentences by filling in the blanks with the

appropriate words listed below

Structure semantic contribution
linguistic system form
interdependent dimensions

communication syntactic structures



D

o)

The subsystems of , meanings, and use (Cecle-Murcia &
Larsen-Freeman, 1999) are both and overlapping
because “each element in a language is explained by reference to its
function in the total ” (Halliday, 1994, p. xiv)

J

0

o) C

Form, as one of the ““consists of the visible or audible
units: the sounds (or signs in the case of sign language), written
symbols, inflectional morphemes, function words (e.qg., of), and

” (Larsen-Freeman, 2003, p. 34).

J

D

o) C

Meaning is another dimension. “When dealing with meaning, we
want to know what a particular English grammar means
and what it makes whenever it is used” (Celce-
Murcia & Larsen-Freeman, 1999, p. 4).

9

S

Linguistic competence — an unconscious as well as conscious
knowledge of language “which consists of the basic elements of
sentence patterns, morphological inflections,

lexical resources, and phonological or orthographic systems”
(Celce-Murcia & Olshtain, 2000, 16).

—/

Activity B.

Discuss the picture given below.
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How do we spend our communications time?

We spend approximately 70% of our time communicating with
others.

Of this communications time, we spend:

~ —  16% Reading / 9% Writing

30% Talking 45% Listening
=Y

Activity C.

/

Tya
-

Give your opinion to the given quotation. Make your own quotations about

linguistic competences.

“l know that you believe you
understand what you think | said,
but | am not sure you realize that
what you heard is not what |
meant!”

Quote from a U.S. government official

Activity D. Discuss the model.
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An Effective
Communications Model

SEMDER RECEIVER

1. Sends message 2. Hears and responds
- i
3. Clarifies 4. Confirms
_— -

Activity E. Practice with your partner on your favorite topic according to opinion
in the table.

The Listening Dilemma

« We speak at a rate of about 150 words per
minute (wpm).

« But we can hear at a rate of about 1,000
wpm.

« This gives us a lot of extra
time!

« What do we do with this
time?

Session 1.3. Pragmatic competence

Learning Outcomes:
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By the end of this section, you will be able to...
A) understand that interpreting meaning is not an objective phenomenon, but it
depends on a particular social context; and,
B) explore how intended meanings could be taught via the cooperative principle.

Materials: Handouts
NB: Handout 1 Picture to describe
Procedure

1. Lead-in: Introduction and overview
Objectives: to introduce the topic; to prepare for the session

Time: 10 min
Materials: handout
Interaction: plenary

Handout 1
Time: 30 min

Picture Description Task

What is she thinking? What is he thinking?

Will they tell each other what they are thinking?
Why or why not?

Figure One. Picture Description Task.

It might be difficult for you to identify what she is thinking and what he is
thinking because we are not exactly clear about the context in which they are in. In
other words, imagine if they were boyfriend and girlfriend, or friends at a coffee shop,
or tutor/tuttee, or even business partners. Depending on the context and the specific
roles of each of these people, the language they use will be different. Thus, we will
interpret what they say differently depending on the context. For example, imagine
that they are dating and are on their first date. The woman says to the man, “I like you
a lot.” Then, let us assume they are on their 101°% date. The man asks the woman, “Do
you love me?” She replies, “I like you a lot.” We thus interpret the woman’s utterance
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deeply and feel sorry for the man when they are on their 101s date because she turned
down his inquiry. When we think about language and context specifically, people will
transfer not only fixed meanings within utterances, but intentions within these
utterances (Hymes, 1967).
Think about the following:
1) What is the relationship between language use and social context (i.e. intended
meaning)?

2) What classroom activities could be introduced to organize classes from the
vantage point of pragmatic competence?

Handout 2
Time: 30 min
| UZBEK VIGNETTE |

While observing an in-service teacher training class, the director of the Innovation
Center under the Uzbekistan State World University, witnessed how a male teacher
trainer was talking to a female teacher about an inappropriate behavior. The female
was talking on the phone during the class. She believed she remained unnoticed.
However, the male trainer saw the teacher and then started communicating with her in
the following way:

Trainer: Hello

Teacher: Sorry

Trainer: How are you?

Teacher: Excuse me!

Trainer: | think, you published a book last year on the topic that we are talking

today, didn’t you?

Teacher: | am sorry, because my child is ill and thus | am worrying, and thus |

am trying to know about how he is now.
Questions:

Think about the problem indicated in the vignette. Why did the teacher not
answer any of the trainer’s questions during their communication? Was the trainer
satisfied by the teacher’s justification about her talking on the phone during the class
session?

| HOMEWORK TASK THREE |
Time : 10 min
Please refer to the lesson you chose for Homework Task One. In a one-page
report or less, please do the following: First, explain briefly how you understand
pragmatic competence (i.e., what does pragmatic competence mean to you); Second,
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explain how the lesson you chose for Homework Task One (A) can be organized so
that pragmatic competence is the focus.

Seminar 3: Pragmatic competence
Activities
Activity A.
Brainstorm the ideas why do we need to understand other people’s feelings while

communicating.

Other People's Feelings

are often more amportant than following
all the rules too clasely,

This person
tatties too
- rmuch. Fcant ™,
trust her

Why did he
attle on me for
- that? It wasn't
such & bag deal!

He Is always
coOrreciing me,
even when it
doesn't really
matter!

I like students who follow The
rules, but this student is very
irrfitating! He just cany't rmind his
own business!

Activity B.

Discuss the opinion in the picture.

Flexible. Thinking
is Social Thinking

www.s'ocialfhfnking.com

Activity C
Talk about making conversation, asking questions and replying an appropriate
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answer coming from the situation.

Starting a Conversation

&

1. Introduce yourself if you don't
know the person.

VsV i

2. Ask a question.

-
3. Follow up with more questions.

4. Each person will learn one thing
about the other person.

60‘
C"\. s
R
_r.\, A4

CONVER$AT|ONAI. MOVES

REALLY
LISTE IN-

(Don't just sit and thank
about what yeufl say nexe )

GIVE OTHERS
A CHANCE
To TALK.

THINK. THEN
ADD YOUR

THOUGSHTS.
PISAGREE ';‘2:5: 'ot':‘b:.::’&“ . \‘
AR (EEEL G

Mz Seave. X
1“‘4041(’ -

QUESTION. 7582 22

Activity D. Learn the followings.
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Essen{}'ﬁ@ll Social Skills

O Following Directions

DAstk:gfor help
3 Listening

O Apologizin

O Stauing ong‘l*ust

O Waiting your furn

O Minding your own business

O Asking for what you want/need

gquestions
Asking questions for which gou need
Acc = g F
epting "no” for an answer
w with others

Disagreeing appropriately
Giving consfructive criticism
for help
Ppeer pressure
an undesirable ftask
ntion appropriately
criticism/conseguences

coococcooot oo
QSW

A TESNEEUENENEEENEENT '_?
“That $UCLS “1 il B IR ITHIRL TR IR “whete dld "HNIC'SC
Texas 13 : ?5I,J"j'“ KIND NOT KIND 100 ¢l aren’t my
hot me~ farorite
- co10rs.”
-133 slides of No printing,
social skKills laminating,
questions! or cutting!

ROW 13 3he feclind?
EXPECTED | UNEXPECTED et ot o

Activity E.
Group discussion. Form 3 groups and discuss the following problems. Share your
ideas with other groups
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Group 1 Discuss the role of pragmatic factors in the process
of communication

Group 2 How can the communicative postulates be applied to
communication

Group 3 Discuss bout the Cooperative principle

Learning outcomes:

Session 1.4 Sociolinguistic competence

By the end of this section, you will be able to...

A) understand how culture (shared experiences and practices within a certain

language community) affects the way people

words/sentences/utterances; and,

B) explore how such variables as socio-economic class, ethnicity, gender, age,
historical memory, and ideology could contribute to the construction of

meanings of utterances we use in our life.

Materials: Handouts
NB: Handout 1
Procedure

1. Lead-in:

Introduction and overview

Objectives: to introduce the topic; to prepare for the session

Time:

10 min
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Materials: handout

Interaction: plenary

Handout 1
Time: 40 min
1. Activity (Handout 1)

UZBEK VIGNETTE

One day a head of the English Language department attended a class conducted
by one of the best CLT teachers at the Uzbekistan State University of World
Languages. The head was particularly interested in the types of CLT activities that this
teacher (she) employs to teach sociolinguistic competence. The teacher’s class was
exceptionally interesting on that day: at the beginning of the class, the teacher asked
the class to write on a sheet of paper how they interpret/understand the concept of
love. The students (Ss) wrote the following: Love is...

S1 (she): “...passionate feeling toward someone who steals your peace days and
nights”;

S2 (she): “...addiction. Sacrifice your life for the sake the sake of others™;

S3 (she): “...quicksilver”;

S4 (she): “...understanding each other all your life”;

S5 (he): “...emotion which comes of knowledge and understanding, as knowledge
changeable, feeling changeable as well”;

S6 (she): “...mutual understanding, respect, sympathy”;

S7 (he): “...the attitude towards somebody who feels appealing”;

S8 (she): “...abstract feeling. We have many kinds of love: to motherland, to children,
to a family”.

After this, the teacher asked the class to look in the dictionary and find out the
meanings of “love”. The class found the following dictionary meanings of love: (1) “a
strong feeling of deep affection for sb/sth, especially a member of your family or a
friend”; (i1) “a strong feeling of affection for sb that you are sexually attracted to”; (iii)
“the strong feeling of enjoyment that sth gives you”; (iv) “a person, a thing or an
activity that you like very much” (Oxford Advanced Learner’s Dictionary, 9th edition,
2015). The head was surprised why these differences between the dictionary meanings
and the students’ interpretations happened.

Questions:
Time to answer: 20 min
1. Think about the situation above. Why was there a difference between the

dictionary meaning of love and the students’ interpretation of love?
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2. What social factors facilitated the emergence of these differences? What do you
think was the next activity the teacher did with the class to proceed further?

[HOMEWORK TASK FOUR |

Time: 10 min

Please refer to the lesson you chose for Homework Task One. In a one-page report or
less, please do the following: First, explain briefly how you understand sociolinguistic
competence (i.e., what does sociolinguistic competence mean to you); Second, explain
how the lesson you chose for Homework Task One can be organized so that
sociolinguistic competence is the focus.

EXTRA ACTIVITY ON SOCIOLINGUISTIC COMPETENCE

Please read the following text and then do the activity below:

It is generally accepted nowadays that English does not belong to any of the
countries where it is the official native tongue; quite the contrary, it is firmly
consolidated as the global lingua franca for both social and occupational
communication. Because a working knowledge of English is required in so many
fields and professions, according to the British

Council (http://vW\AN.britishcounciI.org/learning-faq-the-engIish-
language.htm), speakers of English as a foreign language (henceforth, EFL)
outnumber those who use it in the 75 countries where it is the first language
(approximately 750 million people are believed to speak EFL in the world). It
consequently follows that English is above all the wvehicular language for
communication between non-natives and, as is well known, the influence of a
language depends more on the number of people who use it as a second language
than on the number of native speakers.

Partly due to this fact, the old clichés of trying to imitate the native English
spoken in a certain influential or neighbouring country have given way to a more
realistic and non-prescriptive view of the language, where the emphasis is placed on
intelligibility and interaction with heterogeneous types of speakers (rather than on
native-like accuracy). Furthermore, attention is paid nowadays to different variants
of this language throughout the world, depending on the specific interest (typically
of a socio-economic and political nature) of communicating with speakers of the
corresponding communities. In this context there is a growing intercultural

awareness, i.e., sensitivity for the linguistic and extralinguistic peculiarities of each
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speaker’s community. EFL and particularly ESP (English for Special Purposes)
learners now seek to be interculturally competent with a two-fold objective: firstly,
to fully perceive and understand the words, feelings, and intents of an interlocutor
with a different cultural background and, secondly, to control the impression that
such an interlocutor may develop of our own words, feelings and intents.

The extralinguistic features present in communication refer to facial gestures,
body movements, the physical proximity between speakers, and other non-verbal
variables of significance in a given communicative act, particularly between
speakers of different cultures, where misinterpretations can be greater. This “body
language” forms an intrinsic part of most messages, sometimes reinforcing their
content, but other times diminishing their effects or even openly contradicting them.
The idea of teaching this knowledge declaratively and inculcating the corresponding
meta-cognitive awareness attempts to moderate the inevitable ethnocentrism which
makes us interpret the cultural practices within the professional world which are
strange for us, starting from criteria of our own culture, in order to minimise the
presence of potential ambiguity and antagonism.

When contrasting the stereotypical behaviour of people pertaining to
different nationalities, many people have a more or less accurate idea of what this
would be in private, social and working environments, that is, in contexts
characterized by different levels of formality. These extralinguistic features have
sometimes being disregarded and mistrusted for the overgeneralization they imply,
and indeed, there is large scope for individual variation within the same

Session 1.5 Strategic competence
Learning outcomes:

By the end of this section, you will be able to...

A) understand that effective communication does not solely depend only on
being linguistic, sociolinguistic and pragmatically competent, but also on a
persons’ ability to effectively use his/her strategic competence during discourse;
and,

B) explore different communication strategies which you can use and/or teach
students.

Materials: Handouts

NB: Handout 1

Procedure
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1. Lead-in: Introduction and overview

Objectives: to introduce the topic; to prepare for the session
Time: 10 min

Materials: handout

Interaction: plenary

1. Activity (Handout 1)
Time: 30 min

UZBEK VIGNETTE

One day a student who was majoring in English came to his language teacher at
the university and explained a strange situation that had happened to him while he was
talking to a foreigner who was visiting Uzbekistan from the United States. The
foreigner did not speak Uzbek or Russian but only English and he was interested in
Uzbekistan’s national food. The student explained that he could not accurately and
fluently talk about the famous Uzbek national food plov (i.e., what ingredients it
contains and how to cook it). The student said that he felt shameful because he did not
represent his country well. The student said he lacked vocabulary; he also said he was
accompanied by fear that grammatically incorrect sentences were considered
unacceptable (as he was taught). He felt embarrassed. After listening to the student,
the teacher thought for a while and was not sure about how to support the student in
this situation.

Questions for discussing in class
Time to discuss: 30 min

Think about the situation above. What kind of communication strategies would
you tell he student he could have done to communicate with the foreigner?

HOMEWORK TASK FIVE

Time: 10 min

Please refer to the lesson you chose for Homework Task One. In a one-page
report or less, please do the following: First, explain briefly how you understand
strategic competence (i.e., what does

Activities

for strategic competence
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1. Imagine you do not know the names of the following devices, instruments and
objects. You call your friend to explain that you have bought the following devices,
instruments and objects. Use your strategic competence to explain the followings
without actually naming them. Make sure that your friend understands what you have
bought and for what purposes.







» Define the links between Text Linguistics and other linguistic disciplines.

Give specific reasons and provide examples of their relationship.

» Choose the most appropriate definitions to the text. Give specific reasons
for your choice.

» Find your own examples and provide examples of analysis of different types
of cohesion and coherence

» Define the structure of the following types of texts: a) story, b) novel, c¢)
poem, d) fable, e) advertisement, f) business letter, g) complaint letter

» Analyze the following fragment of the text. Identify its type, stylistic devices
used, words with emotive meaning. Comment on the peculiarities of text
heterogeneity.

Four score and seven years ago our fathers brought forth on this continent, a
new nation, conceived and so dedicated in Liberty, and dedicated to the proposition
that all men are created equal.

Now we are engaged in a great civil war, testing whether that nation, or any
nation so conceived, can long endure. We are met on a great battle-field of that war.
We have come to dedicate a portion of that field, as a final resting place for those who
here gave their lives that that nation might live. It is altogether fitting and proper that
we should do this

But, in a larger sense, we cannot dedicate — we cannot consecrate — we cannot
allow this ground. The brave men, living and dead, who struggled here, have
consecrated it, far above our poor power to add or detract. The world will little note,
nor long remember what we say here, but it can never forget what they did here. It is
for us the living, rather, to be dedicated here to the unfinished work which they who
fought here have thus far so nobly advanced. It is rather for us to be dedicated to the
great task remaining before us — that from these honored dead we take increased
devotion to that cause for which they gave the last full measure of devotion — that we
here highly resolve that these dead shall not have died in vain — that this nation, under

God, shall have a new birth of freedom — and that the government of the people, by the
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people, for the people, shall not perish from the earth (A. Lincoln, The Gettysburg
Address).
» Write a summary formulating your own scientific views on the following
problems:

1. Comment on the problems of functional styles and genres.

2. The main criteria for text typology

3. The role of text forms (narration, description, reasoning, dialogue, etc) in the

semantic structure of the text.
4. The difference between the oral and the written types of texts?

5. Text heterogeneity and its reasons

Analyze the following fragments of the text and reveal the functions of

intertextual markers, their types and cognitive significance

Madame Chalon, at forty, fitted no category of murderers; she was neither
Cleopatra nor beldame. A Minerva of a woman, he told himself instantly, whose large,
liquid eyes were but a shade lighter than the cobalt blue of the Mediterranean
twinkling outside the tall windows of the salon where they sat(Donnel, Recipe for
Murder)

The front door of the cottage opened, and Eileen Evans stood there. There were
still vague traces of beauty left, like clues to what once was, but bitterness had
overlaid the past with a harsh brush. It was a Dorian Gray situation (Her beauty had

gone into Dana) (Sheldon, The Sky is Falling).

» Compare intertextual markers used in the fictional and scientific texts and

comment on their peculiar features

The importance of the discourse level for the study of language and linguistics
can hardly be overestimated: "Discourse is what makes us human" (Graesseret al.,
1997). It is not surprising, therefore, that the study of text and discourse has become an
increasingly important area over the last decades, both in linguistics and psychology
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(T.Sanders, J. Sanders, Text and Text Analysis)

At the discourse level such a discussion is nowadays absent. In the pioneering
years of text linguistics, scholars like van Dijk (1972) and Petofi and Rieser (1973)
attempted to describe texts as a string of sentences within the framework of generative

grammar (Sanders, Text and Text Analysis)

“Oh, my!” Ma said wearily. “Oh! My dear sweet Lord Jesus asleep in a manger!
What we are goin’ to do now?” she put her forehead in her hand and rubbed her eyes

(Steinbeck, The Grapes of Wrath).

With devilish cunning | encouraged her to talk. Unsuspecting, she laid her heart
bare. Upon the cold, conspicuous common, printed page | offered it to the public gaze.
A literary Judas, | kissed her and betrayed her. Forpieces of silverl dressed her sweet
confidences in the pantalettes and frills of folly and made them dance in the market
place (O'Henry, Selected Stories, P.74).
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An uneasy situation

a breakdown that might happen during
the communication because of (a) a
speaker comes across the unfamiliar
topic, (b) a speaker faces a situation, in
which his/her interlocutor fails to
understand the speaker.

CEFR

(Common European Framework of
Reference) IS an international
framework within which the language
ability of learner is explained and
assessed  identically  (assessment).
However, CEFR is not limited to
assessment. It is also about teaching and
learning. Within CEFR, teaching and
learning are based on CLT within which
four competences are taught during the
class.

Communicative competence

an ability and knowledge of a language
user about how, what and where to
speak appropriately from the view point
of culture, traditions, shared rules and
norms. An ability of understanding
social meaning and being understood
within a social context. It consists of
four aspects: linguistic, sociolinguistic,
pragmatic/discourse, and  strategic
competence.

Compensation

a communicative process, in which a
speaker uses verbal and non-verbal
language to compensate for
communication problems that is caused
by speaker’s insufficient knowledge in
linguistic rules.

Cultural metaphors

figurative utterances that represent a
nation’s culture, ideology and social
institutions.  As  such, figurative
utterances carry within themselves the
ways of doing things and seeing the
world.

Generalization strategy

replacing a specific term with a
commonly  used word  without
destroying a general meaning of a
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message. For example, using this thing
instead of screwdriver, for example.

Ideology

a set of beliefs, shared practices and
social institutions within a normative
context. As such, ideology determines
what language (form and semantics) is
meaningful and appropriate within a
specific time and space.

Linguistic competence

an unconscious as well as conscious
knowledge of language “which consists
of the basic elements of communication:
sentence patterns, morphological
inflections, lexical resources, and
phonological or orthographic systems”

Linguistic or
competence

grammatical

the ability to be able to apply
grammatical, lexical, syntactical, and
stylistic rules to oral and written
utterances. Linguistic competence is
important since it explains how
utterances and sentences are structured —
structural conceptualization of language.
However, these rules are not enough to
accomplish a communicative goal since
non-linguistic factors play a role in
constructing social meanings.

Mental image (signified)

the meaningful image, which is caused
as a result of pronounced sound image
in the minds of people.

Pragmatic competence

an ability to interpret and convey
meaning in (social) context. The
intended meaning is more than what is
said. A dialogue can be wrong in terms
of form/structure and
meanings/semantics, but it can Dbe
correct from the viewpoint of pragmatic
meaning. Once interloutors understand
cach other’s intended meanings, even
with grammatically incorrect sentences,
the communication is still successful.
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Pragmatic/discourse competence

an ability to interpret and convey
meaning in context. To understand a
dynamic meaning depends on time,
space, and social context. While
communicating  people not only
exchange meaningful structures and
semantics but they transfer intentions.
An utterance carries within itself such
intentions of a speaker. This intention is
tied to time, space, and social context.
To able to interpret these intentions in
communications is to possess a
pragmatic/discourse competence.

Reduction strategy

reducing and/or adapting what we know
to our goal. Example: if we do not know
the vocabulary on routes/travels/tickets,
buying a ticket from an automatic
vending machine, on which the pictorial
explanation is  accompanied  to
customers. By this, we avoid the risk of
not being understood by a native
speaker.

Repair strategies

the ways through which one is able to
overcome an uneasy situation. They are
reduction  strategy, generalization
strategy, paraphrases.

Sociolinguistic competence

being aware of how culture(s) and the
variables such as gender, age, social
status, shared norms and rules, and
ideologies affect the way we describe
and/or interpret objects and processes.
As such, different cultures interpret the
same objects and processes differently.
Each culture and the variables carry
within themselves shared practices,
experiences, rules and norms, shortly
called shared knowledge. Shared
knowledge is prior knowledge that has
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been constructed during previous
experiences among interlocutors. Such
knowledge is key in securing common
interpretations of objects and processes.
Even though people talk the same
language and use grammatically correct
sentences (form/semantics), they may
not understand each other because of
knowledge that is not shared.

Sound image (signifier)

pronounced letters in a sequential order,
which is supposed to cause a mental
image.

Strategic competence

having deficiencies in knowledge
(linguistic, pragmatic, and
sociolinguistic  competences), being
aware of how one is able to compensate
such deficiencies to communicate
effectively. while lacking knowledge in
linguistic, sociolinguistic, and pragmatic
competences, strategic competence is
being able to overcome such a shortage
of knowledge by delivering a message
from one language into another one with
the help of means other than those in
linguistic, sociolinguistic, and pragmatic
competencies. To be able to deliver the
meaning of these unknown words
without using these words themselves
implies the possession of strategic
competence.

Structured linguistics

linguistic competence is built upon
structural linguistics of Swiss linguist
Ferdinand de Saussure. According to
structural linguistics, a meaningful sign
iIs composed of two elements: sound
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image and mental image.

The cooperative principle

an equal amount of effort (i.e. true,
sincere and appropriate information)
that is invested by both a speaker and
hearer to construct meaning while
communicating

The extended paraphrases

saying its functions rather than mention
exactly its name. For example, while
talking people can come across special
terms that they do not know in foreign
language, in which one can use
extended paraphrases such as “how one
can say this devise in your language,
with which you can combine two metals
together so that they cannot be separated
and transmit electricity” (i.e. the
function of a devise is targeted).

The maxim of manner

The maxim of manner coherent
(sequence, structure), well ordered and —
organized  utterance, absence of
ambiguity. A speaker should be able to
realize that his utterance is transmitted
to a hearer, to an audience clearly. For
example, there are lots of cases among
scholars in Uzbekistan, in which the
maxim of manner is broken while using
PP presentations. Scholars use long
sentences, texts from legal documents in
their PP presentations, which are not
readable by an audience because of
poorly ordered organization of the
language of PP presentations.

The maxim of quality

truth, intersubjectively accepted truth
within a society. Both speaker’s and
hearer’s beliefs on truthfulness of what
Is spoken and what is heard. Usually,
when people talk to each other, they rely
on common, shared memories, practices
and experiences. These shared practices
and  experiences contain  within
themselves a certain type of truth, which
is known to both interlocutors. Besides,
if a person poses a statement without
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enough evidence to prove that
statement, which is easily recognizable
to the other party in the communication,
a conversation may fail since one of the
parties is not telling the truth. Analyze
the following dialogue and try to guess
at what stage the conversation is broken
because the maxim of quality is not
kept.

The maxim of quantity

evaluation by the speaker hearer’s need
in new information (much/less speaking
may lead to unsuccessful
communication). In the given example,
the woman did not provide enough
information to the man. She just said no,
which is misinterpreted by the man, who
thought that no refers to this dog does
not bite. This break of the maxim led to
the failure of the communication, the
result of which is an unintended action,
I.e. the dog bit the man.

The maxim of relevance

connected with the topic, timely given
information. While talking to each
other, people are required to pose
utterances that are connected with the
discussed topic. To be irrelevant in
saying words and sentences that are off
the topic may lead to the situation, in
which a hearer stops accepting speaker’s
information.
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