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                                                                I. ИШЧИ   ДАСТУР 

 

Кириш 

Дастур Ўзбекистон Республикаси Президентининг 2015 йил 12 

июндаги “Олий таълим муассасаларининг раҳбар ва педагог кадрларини 

қайта тайёрлаш ва малакасини ошириш тизимини янада такомиллаштириш 

чора-тадбирлари тўғрисида”ги ПФ-4732-сонли, 2017 йил7 февралдаги 

“Ўзбекистон Республикасини янада ривожлантириш бўйича Ҳаракатлар 

стратегияси тўғрисида”ги ПФ-4947-сонли, 2019 йил 27 августдаги “Олий 

таълим муассасалари раҳбар ва педагог кадрларининг узлуксиз малакасини 

ошириш тизимини жорий этиш тўғрисида”ги ПФ-5789-сонли Фармонлари, 

шунингдек 2017 йил 20 апрелдаги “Олий таълим тизимини янада 
ривожлантириш чора-тадбирлари тўғрисида”ги ПҚ–2909-сонли ҳамда 
Ўзбекистон Республикаси Вазирлар Маҳкамасининг 2019 йил 23-сентябрдаги 

797 – сонли қарорида белгиланган устувор вазифалар мазмунидан келиб 

чиққан ҳолда тузилган бўлиб, у олий таълим муассасалари педагог 
кадрларининг касб маҳорати ҳамда инновацион компетентлигини 

ривожлантириш, соҳага оид илғор хорижий тажрибалар, янги билим ва 
малакаларни ўзлаштириш, шунингдек амалиётга жорий этиш кўникмаларини 

такомиллаштиришни мақсад қилади. 

Дастур доирасида берилаётган мавзулар таълим соҳаси бўйича 
педагог кадрларни қайта тайёрлаш ва малакасини ошириш мазмуни, сифати 

ва уларнинг тайёргарлигига қўйиладиган умумий малака талаблари ва ўқув 
режалари асосида шакллантирилган бўлиб, унинг мазмуни Ўзбекистоннинг 
миллий тикланишдан миллий юксалиш босқичида олий таълим вазифалари, 

таълим-тарбия жараёнларини ташкил этишнинг норматив-ҳуқуқий 

ҳужжатлари, илғор таълим технологиялари ва педагогик маҳорат, таълим 

жараёнларида ахборот-коммуникация технологияларини қўллаш, амалий 

хорижий тил, тизимли таҳлил ва қарор қабул қилиш асослари, махсус фанлар 

негизида илмий ва амалий тадқиқотлар, ўқув жараёнини ташкил этишнинг 
замонавий услублари бўйича сўнгги ютуқлар, педагогнинг креатив 
компетентлигини ривожлантириш, глобал Интернет тармоғи, мультимедиа 
тизимларидан фойдаланиш ва масофавий ўқитишнинг замонавий 

шаклларини қўллаш бўйича тегишли билим, кўникма, малака ва 
компетенцияларни ривожлантиришга йўналтирилган. 

Қайта тайёрлаш ва малака ошириш йўналишининг ўзига хос хусусиятлари 

ҳамда долзарб масалаларидан келиб чиққан ҳолда дастурда 
тингловчиларнинг махсус фанлар доирасидаги билим, кўникма, малака 
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ҳамда компетенцияларига қўйиладиган талаблар такомиллаштирилиши 

мумкин. 

                               Модулнинг мақсади ва вазифалари 

              Амалий хорижий тилни ўрганишнинг интенсив усуллари: тил 
кўникмаларини яъни сўзлашиш, тинглаб тушуниш, ўқиш ва ёзиш амалиётларини 
уйғунликда ривожлантириш орқали унинг чет тили малакасини  умумевропа 
стандартининг B2 дан С1 даражасига етказиш.  

          Қайта тайёрлаш ва малака ошириш тингловчилари курс давомида турли 

соҳаларда далилларга асосланган мураккаб бўлмаган матнларни ўқиб тўлиқ 
тушуниш, кундалик ва йўналиш соҳасига оид Интернет сайтларидан  

тегишли маълумотларни топиш ва тушуниш, рисолалар, рекламалар, газета 
эълонларидан мутахассисликка оид  маълумотларни топиш, ОАВ 

матнларининг ўқиб асосий мазмунини тушуниш каби топшириқларни 

бажарадилар. Шунингдек, тингловчилар тинглаб тушуниш, гапириш, ўқиш  

кўникмаларига ёзиш тил кўникмасини интеграллаштирган ҳолда ўз 
суҳбатдошига хат ва хабарлар ёзиш, анкетани турли шахсий маълумотлар 

билан тўлдириш, шахсий ҳамда  касб-ҳунарга оид контекстларда қайдлар ва 
хабарлар ёзиш, соҳага оид ҳисоботлар ёзиш, ариза, резюме ва йўлланма 
хатлар ёзиш каби вазифаларни ҳам бажарадилар. 

 

Модул мавзу ва топшириқлари 

          Kундалик ва ижтимоий ҳаётга оид мавзулар, шахсий маълумот, 
автобиография, оила ҳақида маълумот, бўш вақтни ўтказиш, тақвим, об-ҳаво, 

касблар, спорт, яшаш жойи, шаҳарлар ва мамлакатлар, кийим-кечак ва 
кийиниш одоби, саломатлик, транспорт, таълим соҳаси, турли касблар, 

кундалик ҳаётдаги воқеа ва ходисаларнинг қисқа тасвири, 

қизиқишлари,овқатланиш,инсоннинг характери ва фазилатларини тасвирлаш, 

санъат турлари, уй анжомлари, саёҳат ва туризм, бизнес, китоб, кино ва 
теледастурлар турлари ва уларнинг сифати, турли мамлакатлардаги сиёсий 

тизим, Ўзбекистон Республикасида таълим тизими, олий ўқув юрти, атроф-

муҳитни муҳофаза қилиш, Ўзбекистон Республикасининг ташқи иқтисодий 

алоқалари, инсонлар ўртасидаги муносабатлар, хизмат кўрсатиш, ижтимоий 

масалалар, жумладан ёшлар тарбияси, турли касалликлар ва уларнинг 
симптомлари, ихтисослигига оид мавзулар, касби билан боғлиқ долзарб 

масалалар ва ҳ.к.  
Тўрт хил тил кўникмаларини интеграллашган ҳолда ўқитиш: ўқиш, 

тинглаб тушуниш кўникмаларини ривожлантиришда 3 та босқичнинг 
аҳамияти.Турли хил интерфаол методларга асосланган коммуникатив 
вазифалар. Ёзма нутқни бошқа тил кўникмалари билан уйғунликда 
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ривожлантиришнинг асосий омиллари ва шартлари. Тил кўникмаларини 

ривожлантириш жараёнида муаммоаларни аниқлаш ва уларни тузатиш. 

Амалий хорижий тилни ўрганишнинг интенсив усулларини 

ривожлантиришда лойиҳага асосланган усулнинг аҳамияти. Лойиҳа ишини 

ташкил этиш ва баҳолаш усулллари. Интеллектуал салоҳият ва танқидий 

фикрлашни ривожлантиришга қаратилган топшириқлар. 

Модул бўйича тингловчиларнинг билими, кўникмаси, малакаси ва 

компетенцияларига қўйиладиган талаблар 

“Амалий хорижий тилни ўрганишнинг интенсив усуллари”ни фани 

бўйича тингловчилар  қуйидаги янги билим, кўникма, малака ҳамда 
компетенцияларга  эга бўлишлари талаб этилади: 

 

Тингловчи: 

билиши керак. 
1. “Амалий хорижий тилни ўрганишнинг интенсив усуллари”фанининг 
долзарб  муаммоларини; 

2. фанни ўқитишда хорижий мамлакатлар тажрибасини қўллашни;  

3. глобал интернет тармоғидан фойдаланган ҳолда  ўқув жараёнига 
замонавий педагогик ва ахборот технологияларини жорий этишни; 

4. тил ўрганиш ва ўқитишнинг замонавий методларидан фойдаланишни;  

5. илмий назарий ва амалий вазифаларни ҳал этиш технологиялари, касбий 

маҳоратни ошириш усулларидан фойдаланиш. 

 

Тингловчи: 

кўникмаларига эга бўлиши лозим.  

6. Чет тилида тинглиб тушуниш, эркин гапириш, ўқиш ва ёзув; 
7. тилшуносликнинг тараққиёт қонуниятлари, мутахассисликнинг назарий 

масалалари, муаммолари ва унинг ўзига хос хусусиятларини бугунги кун 

замонавий тилшунослик тараққиёти нуқтаи назардан талқин этиш.  

 

Тингловчи:   

малакаларига эга бўлиши зарур. 

1. Тил кўникмаларини ўқитишнинг  янги методларидан фойдаланиш; 

2. Коммуникатив вазифаларни ҳал этиш технологиялари, касбий мулоқот   
     усулларидан фойдаланиш, ҳамкорлик ишларини олиб бориш; 

3.  Хорижий тилшуносликни ўқитишда яратилган электрон ресурслардан 

унумли фойдаланиш; 
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Тингловчи: 

тилшунослик бўйича эгалланадиган назарий ва амалий билимларни чет тилда 
эркин баён этиш; 

1. Хорижий тилшунослик бўйича эгалланган билимларни чет тилида бемалол 
олиб бориш; 

2. Дарс жараёнида вазиятни тўлиқ назорат қила олиш; 

3. Дарс жараёнида замонавий техник воситаларни қўллай билиш; 

4. Дарс жараёнида талабалар билан тез мулоқотга киришиш 

компетенцияларига эга бўлиши зарур. 

 

           Модулни ташкил этиш ва ўтказиш бўйича тавсиялар 

“Амалий хорижий тилни ўрганишнинг интенсив усуллари” курси 

амалий машғулотлар шаклида олиб борилади. 

  Курсни ўқитиш жараёнида таълимнинг замонавий методлари, ахборот-
коммуникация технологиялари қўлланилиши назарда тутилган: 

1. Дарсларда замонавий компьютер технологиялари ёрдамида 
презентацион ва электрон-дидактик технологиялардан; 

2. Ўтказиладиган амалий машғулотларда техник воситалардан, 

экспресс-сўровлар, тест сўровлари, ақлий ҳужум, гуруҳли фикрлаш, кичик 
гуруҳлар билан ишлаш, коллоквиум ўтказиш, ва бошқа интерактив таълим 

усулларини қўллаш назарда тутилади. 

 

Модулнинг ўқув режадаги бошқа модуллар билан боғлиқлиги ва 

узвийлиги 

“Амалий хорижий тилни ўрганишнинг интенсив усуллари” модули 

мазмуни ўқув режадаги Дискурс таҳлили ўқув модули билан узвий боғланган 

ҳолда педагогларнинг тил кўникмаларини талаб даражасида қўллай олиш 

малакасини орттиришга хизмат қилади. 

 

        Модулнинг олий таълимдаги ўрни 

Модулни ўзлаштириш орқали тингловчилар тил кўникмаларини  мос 
равишда амалда қўллаш малакаси ва касбий салоҳиятларини 

ривожлантирадилар. 
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МОДУЛ  БЎЙИЧА СОАТЛАР ТАҚСИМОТИ 

 

№ 

 

 

Модул мавзулари 

 

Тингловчининг ўқув юкламаси, 

соат 

Ҳ
ам

м
ас
и

 

Аудитория ўқув 

юкламаси 

М
ус
та
қ
и
л

 

та
ъ
л
и
м

 

Ж
ам

и
 

жумладан 

Н
аз
ар

и
й

 

м
аш

ғу
л
от

 

А
м
ал

и
й

 

м
аш

ғу
л
от

 

1. Role-Playing Adventure 2 2  2  

2. Writing Project: Surveys    2 2  2  

3. Environmental Issues  2 2  2  

4. Teaching with the Internet 2 2  2  

5. Food and Meals 2 2  2  

6. Travelling 2 2  2  

7. Oral Presentations 2 2  2  

8. People and jobs 2 2  2  

9. Places to Visit 2 2  2  

10. Festivals/Celebrations 2 2  2  

11. Eating habits 2 2  2  

 Жами 22 22  22  

 

ЎҚИТИШ ШАКЛЛАРИ 

 Мазкур модул бўйича қуйидаги ўқитиш шаклларидан фойдаланилади: 

1. маърузалар, амалий машғулотлар (маълумотлар ва технологияларни 

англаб олиш, ақлий қизиқишни ривожлантириш, назарий билимларни 

мустаҳкамлаш); 

2. давра суҳбатлари (кўрилаётган лойиҳа ечимлари бўйича таклиф бериш 

қобилиятини ошириш, эшитиш, идрок қилиш ва мантиқий хулосалар 

чиқариш); 

3. баҳс ва мунозаралар (лойиҳалар ечими бўйича далиллар ва асосли 

аргументларни тақдим қилиш, эшитиш ва муаммолар ечимини топиш 

қобилиятини ривожлантириш). 
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II. МОДУЛНИ  ЎҚИТИШДА  ФОЙДАЛАНИЛАДИГАН ИНТEРФАОЛ 

ТАЪЛИМ МЕТОДЛАРИ. 

          Ажурли арра методи. 

Ажур французча «ажоур» сўзидан олинган бўлиб, «бир ёқдан иккинчи 

ёққа ўтган, икки томони очиқ» деган маънони англатади. 

Бу методдан фойдаланиш қуйидаги босқичларда амалга оширилади: 

-талаба-ўқувчилардан 4-5 кишилик кичик гуруҳлар ташкил этилади 

-талаба-ўқувчиларга бериладиган топшириқ ва уларни бажаришда 
фойдаланиладиган матнли материаллар бир нечта асосий қисмлар (масалан, 

режа асосида бир нечта мавзучалар)га қирқилади; 

-мавзучалар ва уларга доир матнли материаллар пакети кичик 
гуруҳларнинг ҳар бир аъзосига тарқатилади; 

-кичик гуруҳ аъзолари матнли материаллардан фойдаланиб 

топшириқни бажаришга киришадилар; 

-кичик гуруҳларнинг яхши ўзлаштирувчи аъзоларидан эксперт гуруҳи 

ташкил этилади; 

-эксперт гуруҳи аъзолари қўлларидаги топшириқларни ҳамкорликда 
муҳокама қилишиб, бошқаларга ўргатиш режасини эгаллашадилар; 

-экспертлар ўзларининг дастлабки кичик гуруҳларига қайтишиб 

ўрганганларини бошқа шерикларига ўргатишади. 

Ўқитишга бундай ёндашилганда талаба-ўқувчиларнинг ҳамкорликда 
ишлашларига ва катта ҳажмдаги ўқув материалларининг ўзлаштирилишига 
эришилади. 

Бу методдан фойдаланувчи педагог талаба-ўқувчиларга тақдим этилган 

топшириқни бажаришга доир материалларни қунт билан ўрганишни, 

биргаликда муҳокама этишни, савол-жавоб қилишни, ўрганганларини 

бошқаларга ўргатишлари зарурлигини олдиндан айтади. 

Синектика методи 

Бу метод амалий, семинарлар ва лаборатория машғулотлари учун қулай 

бўлиб, «ақлий ҳужум» методига яқин. Бунда талаба дарсда қўйилган 

муаммони ҳал қилиш юзасидан аналогияга асосланган ҳолда ўз фикрларини, 

қарашларини олға суради. Бунда аналогия бевосита, шахсий, рамзий ва 
хаёлий бўлиши мумкин. 

Думалоқ стол методи 

Бу метод амалий машғулот учун қулай. Бунда ўқитувчи томонидан 

битта савол ёзилган варақ кичик гуруҳга тақдим этилади. Талабалар 

ўзларининг исми-шарифлари ва саволга жавобларини ёзиб, варақни ёнидаги 

талабага узатади. Шу тариқа ёзилган жавоблар йиғиштириб олиниб, 
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талабалар иштирокида нотўғрилари ўчириб чиқилади ва натижалар 

баҳоланади. 

Ручка стол устида методи 

Бу метод амалий машғулот учун қулай. Саволга ўзининг жавоб 

вариантини ёзган кичик гуруҳдаги талаба ручкасини стол устига қўйиб 

варақни ёнидаги шеригига узатади. Саволга жавоб ёза олмаган талаба 
ручкасини столга қўймайди. Бир нечта кичик гуруҳлардаги талабаларнинг 
қўйилган бир хил саволга жавоблари йиғиштириб олиниб биргаликда 
муҳокама қилинади. Бу методнинг афзалликлари: ўқитувчи машғулотга ким 

тайёр, ким тайёр эмаслигини кўриб туради; машғулотга тайёрланмаган 

талаба оғзаки муҳокама пайтида кўриб чиқилаётган мавзу юзасидан анчагина 
фойдали билимлар олади; бу метод кичик гуруҳда олиб бориладиган иш 

бўлиб, талаба интизомини мустаҳкамлайди ва уларни жипслаштиради, чунки 

ўзининг жавоб варианти устида узоқ ўйлаб ўтирадиган талаба бутун гуруҳга 
ажратилган вақтни сарфлаб юборади. Шунингдек талаба машғулотга тайёр 

бўлмаса, бунда ҳам гуруҳга панд беради; талабалар ўз жавобларини икки 

марта, яъни ёзма иш пайтида ва оғзаки муҳокама вақтида таҳлил қилиб 

чиқишади. 

Ротация методи 

Бу метод машғулот мавзуини ҳар бир кичик гуруҳ алоҳида-алоҳида 
муҳокама қилиб чиқиши, ёзганларини бутун гуруҳ жамоа бўлиб таҳлил 
қилиб кўриши учун қўлланилади ва қуйидаги босқичларда амалга 
оширилади: 

-дарс мавзуси бўйича номерланган топшириқлар (масалан, режадаги 

мавзучалар) плакатларга ёзилиб доскага осиб қўйилади; 

-топшириқлар сони учта бўлса, талаба-ўқувчилар ҳам шунча кичик 
гуруҳларга ажратилади ва гуруҳчалар номерланади; 

-кичик гуруҳлар ўзларининг номерларига мос номердаги топшириқни 

ва уни бажаришда фойдаланиладиган ёзма маълумотлар пакетини олади; 

-кичик гуруҳлар ўзларига тақдим этилган материалларни ҳамкорликда 
ўрганишиб топшириққа жавобларини ёзишади; 

-жавоблар кичик гуруҳдаги ҳуснихати чиройли бир талаба-ўқувчи 

томонидан ёзилади; 

-топшириқларга ёзилган жавоблар варағи, маълумотлар пакети кичик 
гуруҳлараро алмаштирилади ва қўшимчалар қилинади, бироқ жавобларнинг 
такрорланишига йўл қўйилмайди; 

-жавоблар қайси кичик гуруҳники эканлиги ажралиб туриши учун 

уларга ҳар хил рангдаги фламастерлардан фойдаланиш тавсия этилади. 
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Шунингдек кичик гуруҳлар номерланиб, улар ўзларининг жавобларини шу 
номер остида ёзишлари ҳам мумкин; 

-жавоблар ёзилган варақлар доскадаги осиғлиқ плакатларга скочда 
ёпиштирилиб, ўқитувчи иштирокида муҳокама қилинади, умумлаштирилади 

ва тўғри жавоблар дафтарларга ёзиб олинади; 

-тўғри ва мукаммал жавоблар сонига қараб талаба-ўқувчилар 

рағбатлантирилади ва баҳоланади. 

Галереяни айланиш методи 

Кичик гуруҳларнинг барча аъзоларига битта муаммо таклиф этилади. 

Ҳар бир кичик гуруҳ ўзларига берилган муаммога белгиланган вақт ичида  
фикрларини ёзиб, жавоблари ёзилган варақларини бошқа гуруҳ билан 

алмаштиради. Жавобларни олган гуруҳ уларни баҳолайди ва тугал бўлмаса 
ўз вариантлари билан тўлдиради. Сўнгра гуруҳлар фикрлари 

умумлаштирилиб, энг юқори баллга арзийдиган тўғри ва мукаммал жавоблар 

танлаб олинади. 

Қор бўрон методи 

Иккига ажратилган гуруҳ талабалари бир муаммо юзасидан энг кўп 

тўғри жавоблар топиш мақсадида биргаликда муҳокама юритишади. Ҳар бир 

тўғри жавоб юмалоқланган қор кўринишида ўша гуруҳ ҳисобига ёзиб 

қўйилади; тўпланган умумий баллар миқдори асосида гуруҳлар баҳоланади. 

Асалари галаси методи 

Муаммо битта гуруҳда ёки икки кичик гуруҳларда муҳокама қилинади. 

Бунда топшириқлар ҳар хил ёки бутун гуруҳга битта бўлиши мумкин. 

Гуруҳлар қўйилган муаммони маълум муддат муҳокама этиб, натижани 

бошқаларга маълум қилишади. Муаммо ечимининг энг яхши варианти 

танлаб олинади. 

Думаловчи қор уюми методи 

Думаловчи қор уюми методи ўқув машғулоти ўтказиш методининг 
рамзий номи бўлиб, иш қўйилган муаммо устида мулоҳаза юритиб кўриш 

учун талабаларга вақт, тегишли манбалар, тарқатма материаллар беришдан 

бошланади. Бу метод гуруҳнинг ҳар бир аъзосига бутун гуруҳнинг 
билимлари ва тажрибаларидан фойдаланиб, ўзининг кенг қамровли нуқтаи 

назарини баён этишни назарда тутади. Бунинг учун талабалар 4 та кичик 
гуруҳларга ажратилади. Муҳокама қилиб чиқиш учун барча гуруҳларга битта 
топшириқ берилади. Ҳар бир кичик гуруҳ топшириқ устида алоҳида 
ишлайди. Сўнгра биринчи билан иккинчи ва учинчи билан тўртинчи 

гуруҳлар муаммо устида биргаликда муҳокама юритишади. Охир оқибатда 
барча кичик гуруҳлар бирлашиб, бутун яхлит гуруҳ бўлиб қўйилган муаммо 

ечимини ҳал этишнинг турли йўлларини, вариантларини муҳокама 
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қилишади. Бундай муҳокама жараёнида талабаларнинг қўйилган муаммо 

юзасидан билимлари чуқурлашиб, ойдинлашиб, бойиб, кенгқамровли бўлиб 

боради.  

Синдикат методи 

 Гуруҳ учта кичик гуруҳларга бўлинади. Бунда таклиф этилаётган 

топшириқ уч хил нуқтаи назардан ҳал этилиш зарур. Масалан, уч 

ноъмалумли учта тенгламалар системасини ечиш топшириғи берилган 

бўлсин, у ҳолда биринчи гуруҳ масалани Гаусс, иккинчи гуруҳ Крамер, 

учинчи гуруҳ матрица усулидан фойдаланиб ечади. Сўнгра ечимлар 

биргаликда муҳокама этилиб, умумлаштирилади. 

Аквариум методи 

 Гуруҳдан уч талаба ажратиб олиниб уларга хона ўртасидаги стол 
атрофига ўтиришлари ва қўйилган муаммони ўн минут атрофида биргаликда 
муҳокама, қилишиб фикр билдиришлари сўралади. Бу уч талаба 
аквариумдаги балиқларга қиёс. Атрофда ўтирган кузатувчилар ўртадаги 

талабаларнинг фикрларини диққат билан тинглаб, жавобларни тўғри ва 
нотўғрига ажратиб ёзиб боришади ҳамда муҳокама пайтида ўзларининг 
қарашларини баён этишади. Етарли даражада фикр билдира олмаган 

ўртадаги талабалар ўз ўринларини кучли фикр билдирган кузатувчи 

талабаларга бўшатиб беришади. Ҳар бир муаммо юзасидан билдирилган 

фикрлар талабалар иштирокида ўқитувчи томонидан умумлаштирилади. 

Рақамли методлар 

Гуруҳдаги талабаларнинг умумий сонидан келиб чиққан ҳолда 4х4х4, 5х5х5 

ёки 6х6х6 методларининг биридан фойдаланилади. Масалан, 5х5х5 методида 
ҳар бири 5 талабадан иборат 5 та кичик гуруҳчалар ташкил этилиб, уларнинг 
5 нафар сардорлари тўпланишиб қўйилган муаммони ҳамкорликда муҳокама 
этишади, сўнгра ўзларининг гуруҳларига қайтишиб шерикларига масаланинг 
ечимини ўргатишади. 
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III. АМАЛИЙ  МАШҒУЛОТЛАР МАЗМУНИ 

 

1-мавзу: Role-Playing Adventure 

A role-playing adventure (RPA) is a game-like, problem-solving set of 

activities that culminates with the accomplishment of a mission or objective. RPAs 

are task-based activities in which participants use the target language to reach 

proposed goals by tapping into all the language resources available to them. 

Although the main focus is on speaking, an RPA is an integrated-skills activity 

because participants end up using all four language skills (speaking, listening, 

reading, and writing). 

What Is a Role-Playing venture? 

 

             RPAs, participants are players, and their main objective is to come up with ideas to 

overcome several hurdles as they try to accomplish their mission. The teacher takes on the role 

of game-master. As game-master, the teacher controls the development of the story and rolls the 

dice, determining whether solutions presented by participants will be effective in overcoming 

obstacles. The teacher’s focus is on observing and helping participants use and/or learn language 

they need to reach these goals. 

Behind each RPA there is a storyline that provides participants with an objective and 

teachers with a framework for steering participants in the direction they want. In this article, we 

will use the beginning of one of our RPA storylines (“Derailed Train”) as an example of how 

teachers can develop activities. 

 

Role-Playing Adventure: Derailed Train 

In this RPA storyline, participants are involved in a train accident. They will need to 

survive the accident, help other passengers, and catch a terrorist. To use this activity with 

different levels and ages, simply adapt the storyline and picture cards for suitability. Due to 

space limitations, we will present here only the scenario where they need to survive the accident. 

 

What You Need 

For this RPA, you will need: 

1. one or two 6-sided dice 

2. picture cards for the following objects: an ice pack, saw, sling, car jack, bandages, blood 

pressure gauge, blanket, crowbar, pain-killer, alcohol, plier, gun, hammer, a mirror, 

adhesive tape, tweezers, a stretcher, nails, gloves, scissors, stretcher, soldering iron, 

lighter, rope, screwdriver, thermometer, ladder, insulating tape, crutches, vodka, shovel, 

wheelchair, power drill, diapers, wire, and sleeping bag. (Make sure you have enough 

cards for each participant to have one.) 

 

Step 1 

Begin the RPA by telling participants they will participate in a very exciting adventure. 

Place the picture cards on a table and have each participant choose one item and then have them 

explain why they have chosen it. Encourage them to come up with as many possible uses for 

their object as they can. 
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Step 2 

After participants have chosen their items, ask if they have travelled by train before. 

What kind of train was it? Did they enjoy the trip? What did they notice in their passenger cars? 

Step 3 

Tell them that they are on a train moving across the countryside. Ask participants to describe 

their passenger car. You could also have them draw the layout of the train and present it. 

 

Step 4 

Say (use your own words): You see a very strange, suspicious-looking man. What does 

he look like? What is he doing? Why does he look suspicious? 

Together as a group, have participants describe this man. Make sure to ask them if they notice 

any special features such as a scar or a tattoo. 

 

Step 5 

Say: The suspicious-looking man gets up and leaves your car. Suddenly, you hear a loud 

screech and a really loud noise! The train starts bumping like crazy! What do you do? 

With the whole group, discuss their answers. 

 

Step 6 

Say: When the train finally stops, you look around. You are all safe. You are the only 

ones in the passenger car. You try to get out, but the doors are stuck. You look out and you see 

water! There is water coming in from all sides! You need to get out as quickly as you can or you 

will all die! How are you going to get out? Which tools could you use? Is there an emergency 

exit? 

Ask the participants to suggest a plan. Review the items they have. 

 

Step 7 

As the participants suggest their plans, roll the dice. Tell them the dice will decide what 

their odds are. For example, if participants say they are going to use the crowbar to open the 

door, tell them that the plan will only be successful if they get a 6. If they don’t get a 6, ask them 

to improve their plan by adding something else (we will break a window), and roll the dice 

again. (If you get 5 or 6, your plan will be successful.) And so on. As they improve their plan, 

improve the odds. (Set the odds however you like; you can change them to make the groups go 

back to the drawing board and think of other solutions to the task, or just to add more fun to the 

activity.) 

When they present a successful plan, challenge them again by saying, for example: When 

you open the door (or break the windows), water will gush in. How can you make sure you don’t 

get pushed back in by the force of the water? 

They will eventually be successful with this task. Be prepared for a lot of cheering on the part of 

the participants. 

Other Possible Scenarios for the Derailed Train RPA 

1. Participants rescue injured passengers in other passenger cars. 

2. Participants conduct first aid on injured passengers. 

3. Participants describe their surroundings (e.g., if there are abandoned houses nearby, 

farms, a river, a road, a gas station, etc.). 
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4. Police arrive and participants describe a suspicious man. 

5. Participants help police locate suspicious man. 

Tips for Successful RPAs 

Here are some ideas that have worked for us when using RPAs: 

1. Begin the RPA by inviting your participants to create a new personality for themselves—

a second identity. Ask them questions to help them create their identity. (E.g., Where are 

you from? Where do you live? Do you have any special skills?) This will allow them to 

be more inventive and give themselves various abilities and skills. Have them introduce 

their new identity to their classmates. 

2. Do one task per class. This way, teachers can invite participants to retell what happened 

during the preceding class and revisit the new vocabulary and/or structures that came up. 

In our school, we have three 1-hour classes per week, and we use the RPA for 10 to 15 

minutes at the end of the class. The RPAs usually take 2 to 3 months to finish. 

3. You may ask your participants keep a journal of the adventure. You may also develop a 

dictionary, with participants contributing definitions, sample sentences, drawings, and so 

forth. 

4. Depending on your participants’ level of English, a task may take more time. You will 

need to give them more time to prepare for each task and provide more support through 

recast and help with vocabulary. 

5. There are several situations where you might invite a speaker (e.g., to talk about first-aid) 

or ask a participant to research a topic and give a presentation (e.g., how to make an SOS 

sign using smoke). You can also use short texts to complement a topic (e.g., a text on 

Morse code and the SOS sign). 

6. Dice, aside from determining the outcome of a plan, can be used for almost anything. 

Some examples: 

1. Determining quantities (e.g., 1 = 100 to 6 = 600) 

2. Answering a yes/no question (e.g., Do you have matches? An even roll of the dice 

= no; an odd roll = yes) 

3. Deciding whether participants found something (1 = no; 2 = a spring; 3 = a 

stream, etc.) 

We have used RPAs in our school since 1997, and they have yielded fun classes with lots 

of laughter, engaged participants, long-term recall of new vocabulary and structures, and better 

and faster language acquisition. 

 

 2-мавзу:  Writing Project: Surveys 

 

Level: High-intermediate or advanced 

Time: Six one-hour class periods 

The composition assignment: Participants will design their own surveys and execute their 

own research. This project involves writing a poll or survey, collecting first-hand data, 

organizing and presenting this data using both graphic representations and written discourse. 

Ultimately, the final participant projects could be compiled into a class magazine, which would 

be distributed to other participants at the school. 

What participants will learn by doing this assignment? 
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The learning goals for this assignment are manifold. For one, participants will gain 

familiarity with the terminology and procedure for doing first hand research. Secondly, because 

this is an integrated skills class, they will continue to develop their oral fluency outside of the 

classroom by asking people the questions on their polls. In addition, because the final products 

will be compiled into a class magazine, participants will gain increasing sensitivity to the idea of 

writing for a particular audience. Lastly, participants may develop advanced skills for using 

Microsoft Word, specifically the ability to import and reformat web images and create tables and 

charts. Though these goals may seem somewhat varied, it is important to note that especially in 

an intensive language program, where participants have a number of reasons for wanting to 

master English, class projects should maintain appeal for all involved. 

Project Outline: 

Each session is designed to take approximately 60 minutes. This is a process session with 

some emphasis on product, as the participants final writings may appear as magazine articles. 

The recommended time for this project is two weeks, though it could easily stretch over three 

weeks; as a three-week project, final articles would go through another revision. 

 

Day One: T begins by asking Participants to free write on a general question For 

example, what did you expect the United States (and this school) to be like before you arrived? 

What surprised you once you got here? Following 3-5 minutes of free writing, T asks class for 

responses. Together, Participants and T brainstorm a list of topics. T writes these on board, 

ultimately explaining that they are possible research topics for next writing project. 

Once a long list of topics is on the board, T asks Participants to think about which topic 

they would like to research. Participants can either meet in discussion groups to share their views 

on the topics or Participants take time (10 minutes) to free write on their chosen topic; either 

way, T should ask for feedback. 

Next, Participants receive 3-5 sample sets of survey questions. In groups, Participants 

create a set of criteria for writing poll/survey questions. T leads class in a discussion of designing 

strong survey questions.  

Homework: write your survey questions. 

 

Day Two: Class begins with a peer review of questions. Working in groups, participants 

try asking and answering the questions they have written. At this stage, Participants are 

encouraged to weed out any weak questions and add stronger ones as necessary. Once 

Participants are content with their questions, T can provide a brief grammatical review of 

question formation, a problem that seems to plague participants at every level. Participants are 

then asked to check their questions for accuracy. During this step, T should circulate among 

Participants, helping to correct grammatical mistakes by underlining them, thereby guiding 

Participants toward self-correction. Now, Participants are brought to the computer lab to re-

write, edit, and print final copies of their polls. Depending on the computer literacy level of the 

group, T might first provide a brief demonstration of using Microsoft Words numbered list icon 

and formatting menu. T assists as needed. Following class, T assists Participants in making 

multiple copies of their surveys. Homework: collect data. 

 

Day Three: Participants bring completed surveys to class, 20 min (optional) to obtain 

data orally from classmates. Participants are now paired to discuss survey results. (For this step, 
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T writes several discussion questions on the board: What topic are you researching? What did 

you find out? Does this information surprise you?) Individuals are then given 10 minutes to 

freewrite on the question: what does the data mean? Afterward, T presents several different ways 

of organizing data, including the use of graphic representations, both pie charts and bar graphs. 

Homework: Bring a rough draft of your article for peer evaluation. 

 

Day Four: Participants may exchange papers, though this is not required. Rather, 

Participants are given two sets of discussion questions and work with their partner to insure their 

papers are addressing all vital concerns on this topic. Once this is done, T provides several 

sample articles. Participants work in groups to analyze these models. Homework: Bring rough 

drafts to class for peer evaluation. 

 

Day Five: Peer exchange of papers. Participants fill out peer evaluation forms (attached) 

and then give each other oral feedback. Now, Participants are brought to the computer lab, where 

T demonstrates how to insert charts into Word documents (Insert/Picture/Chart/Enter data) and 

how to import and grayscale images from the WWW (Right click/Copy Image/Paste/Image 

Properties/Grayscale/Text Alignment). Participants are given class time to rework final ideas, re-

write, and add graphics to their pages. During this time, T holds mini-conferences with 

individual Participants. Homework: Bring a final copy of your article both a printed copy and on 

disk! 

� 

 

Day Six: T gives Participants editing guidelines. Participants proofread their own papers 

following these guidelines, then exchange papers to double check grammatical accuracy in 

peer’s paper. Participants are assigned to magazine groups. After this, the remainder of the 

session is spent in the computer lab. Participants make final changes to their articles. One 

magazine group makes a table of contents page and front cover. Another makes signs promoting 

the free magazine. Following the session, T makes multiple copies of class magazine. These are 

places near the front desk and in the computer lab, for other Participants to take and read. 

Rationale: 

The rationale for my having decided on a research project is a bit complex. For one, it is 

an often-neglected area in ESL writing tasks. Secondly, the session appeals to a wide range of 

interests. Some participants may be entering university programs which will require them to 

conduct research projects; still others will undoubtedly enter a business environment in which 

first hand research will play a role. Even for those Participants who will derive no long-term 

benefits from designing a research project, the oral component of negotiating the collection of 

data is worthwhile. This assignment requires everyone to use his or her English skills outside of 

class. 

The peer response segment of this session is designed to foster interactivity while giving 

writers feedback from the very audience for whom they are writing. Peer response is given both 

written and verbally. The written portion is designed to have participants look carefully at 

whether or not their peers are completing the assigned task. Meanwhile, the verbal portion 

allows for increased oral communication time. 

Writing for other participants at the school not only provides a tangible audience but, 

moreover, results in increased motivation to complete the task at hand. 
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Мавзу 3 :  Environmental Issues 

 

Hurricane Mitch 

Time: approximately 90 minutes 

Level: High-intermediate 

Objective: Participants will be able to use context clues to derive meaning for unknown 

vocabulary. (Because this is designed as an integrated skills session, a secondary objective is for 

participants to continue to develop their listening skills and oral fluency on a wide variety of 

topics.) 

Pre-reading Task: Deriving Clues from Context (15 minutes) 

Tell participants that we're going to be reading about natural disasters. Ask a few 

questions to stimulate interest in the reading task. (What do you do when you're reading and you 

come to a new word? How often do you use your dictionary? Why is it bad to keep referring to 

dictionary over the course of a short reading?) Once participants have determined their own 

reasons for wanting to avoid heavy dictionary usage, you can guide them in this task. Give them 

some examples of deriving meaning from context; the sentences below use natural disasters as 

the topic. (You can either write these examples on the board or distribute photocopies to the 

participants.) Make sure your participants know the italicized words are nonsense words. After 

asking participants to identify the part of speech for each word, focus on more direct ways of 

ascertaining meaning from context. Specifically, those ways are: 

Using context clues: 

It was raining really hard, so I put on my father's growl on before going outside. 

Using affixes and roots: 

The reading on the murk meter was 9.2 centimeters. 

Using discourse connectors: 

After the mudslide, we couldn't walk through the kitchen because of all the ink on the floor. 

(Although there are other ways to attack new vocabulary, introducing only three target questions 

provides participants with a manageable number of ways to endeavor on this new and somewhat 

daunting process,) 

Reading Task: "Deriving Meaning from Context" 30+ minutes 

Note: The article participants will read comes from USA Today On-line. It is a summary 

of the damage and destruction caused by Hurricane Mitch. Because this is a rather lengthy 

article, I have divided it into three parts. The first part will be done in class. The two remaining 

parts can be given for homework; half the participants will receive Homework A, the other half 

Homework B. 

Throughout the three parts of the article, I have maintained nearly all of the authentic 

text, cutting only two less important paragraphs and substituting maybe five words total. I have 

approached the remaining vocabulary in one of two ways: if the word seems difficult to ascertain 

from context, I have glossed it. Otherwise, new vocabulary is bold-faced. For the in-class portion 

of this exercise, definitions of the bold-faced words are provided under the text. 

Directions to teacher: Pass out the reading only. With the participants go through the first 

paragraph, asking for possibilities. Note these on the board. Then, pass out the definitions. Ask 

participants to identify which definition fits. Ask the participants to repeat the same procedure 
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individually. Circulate and assist as needed. Finally, have participants compare their work with a 

partner. Help each pair with any disagreements. 

Assessment: (15 minutes) here, assessment is a two-fold process. First, participants are 

assessed on their ability to glean new meaning from context. This is done through comparing 

their work with a partner. You should assist to resolve any discrepancies. 

Next, participants are assessed on their general comprehension of the article. You can do this by 

giving an oral summary of the article. However, tell the participants that you're tired/the article 

confused you etc. and let them know that you will be making mistakes. For example, the first 

paragraph may be summarized as follows: Still in pairs, participants can work together to 

accomplish this task. When I did this, each time I made a mistake, Ss had to stop me and correct 

me. I actually did this like a game, keeping track of each pairs' "points" on the board. Because 

my class was fairly small, this was fine. In a larger class, the you might arrange participants in 

small groups, having each group take notes on the mistakes and later comparing their answers. 

Follow-up discussion: (15 minutes) Working in pairs, participants can discuss the questions in 

Exercise Two on the classroom handout. 

Homework: Pass out the remainder of the newspaper article from USA Today. It's the same with 

glossed vocabulary to match. Here, however, no definitions are provided. Explain task to 

participants. Assessment on the homework can be provided through an in-class A/B pair activity. 

Vocabulary Cards: Natural Disasters and the Weather 

Activity: Vocabulary Review (Circumlocutions Game) 

Skills: Speaking, Listening 

Level: Intermediate-advanced 

Class Time: 30 minutes 

Preparation: However long it takes you to print this page, copy onto cardstock, and cut 

up. 

Directions: Divide the class into small groups. (If you have fewer than ten participants, 

you could play together--just pair participants and have each pair be a team.) Give each group a 

set of vocabulary cards. Instruct participants to place the cards face down in the center of the 

group. Play begins by one participant choosing a card and providing an oral definition. No 

gesturing or spelling is allowed. The person who answers with the word on the card gets to keep 

the card. Play continues clockwise. If a participant does not know a vocabulary word, the card is 

returned to the middle of the deck and the participant forfeits his/her turn. Play continues until all 

of the cards have been defined. The winner is the person with the most cards. 

Variation: Use the cards and the board to play team Pictionary or check out Ideas for 

Vocabulary Cards for more suggestions. 

avalanche lightning 

mudslide fog 

natural disaster temperature 

famine tsunami 

drought storm 

earthquake hurricane 
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aftershock tornado 

blizzard flood 

thunder heat wave 

  

 Matching: Natural Disasters 

Match each of the words in Column A with a definition from Column B. 

____ 1. drought 
A. the act of making people leave a place 

because of danger 

____ 2. mudslide 
B. a place where people can sleep in an 

emergency 

____ 3. emergency shelter 
C. a big wave that can destroy towns near 

the sea 

____ 4. flood 
D. a disaster when there is no rain for a 

long time 

____ 5. famine E. a very bad snowstorm 

____ 6. evacuation F. a disaster when there is no food 

____ 7. blizzard 
G. a disaster in which snow and ice move 

quickly down a mountain 

____ 8. tsunami H. a lot of water 

____ 9. aftershock 
I. a disaster in which hills become too wet 

and the soil moves 

____ 10. avalanche J. a small earthquake after a larger one 

Irregular Plurals 

Advanced Level 

Fill in each of the following blanks using the plural form of the noun. When you have 

finished, click on "Check." 

1. a cactus, a couple of  

2. one species, two  

3. an analysis, several  

4. a natural phenomenon, natural  

5. one radius, two  

6. an appendix, some  

7. one potato, two  

8. a hypothesis, several  

9. one criterion, a number of  

10. a syllabus, two  

11.  
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6-мавзу: Internet and Mass Media 

 

The WWW doubles in size every 90 days. A new web site is added every four seconds. 

At last check, 75% of the WWW was in English. Here's the place where you can start to figure it 

all out. 

We've created this page about the Internet to help you practice your English. There are 

scavenger hunts and Internet worksheets to help you learn about other web sites, quizzes to test 

your grammar and vocabulary, and discussion forums where you can share your ideas. Don't get 

left behind. The information super highway is waiting! 

 

Scavenger Hunts 

A scavenger hunt is a type of Internet activity that guides you through different web sites. To use 

these scavenger hunts, you can print the pages or you can work directly from this web site. 

1. Music - This scavenger hunt will teach you about the International Lyrics Server, MIDI 

files and MIDI karaoke, on-line music quizzes, and more. 

2. Movies - This scavenger hunt will teach you about the International Movie Database, on-

line movie quizzes, and more. 

3. The News - This Internet scavenger hunt will introduce you to the newspaper USA 

Today On-line, teach you one way to find newspapers on the WWW, and involve you in 

learning about current events at CNN Interactive. 

Quizzes 

1. Internet Terms - (medium, scrambled sentences) 

2. E-mail - (medium, cloze) 

ESL Worksheets 

1. Dave's ESL Cafe 

2. EF Englishtown 

3. On-line TOEFL Materials 

4. Randall's CyberListening Lab 

5. The All Music Guide 

6. Earth Alert 

 

  

 

4-мавзу: Teaching with the Internet 

                We've created this page to provide resources, sessions, and ideas on teaching 

with the Internet. The printable activities for classroom use come in two main session 

formats: scavenger hunts and Internet worksheets. We also have several discussion 

forums where you can share your ideas and links to other web sites about the Internet. 

Don't get left behind. The information super highway is waiting. 

Scavenger Hunts 

          These Internet scavenger hunts are for intermediate and advanced participants. 

They can be done in pairs or individually. Each session will take around 90 minutes. To 

use these scavenger hunts, print the page and review the tasks with your participants 

before bringing them to the computer lab. Once there, participants can come directly to 
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Karin's ESL PartyLand. (Clicking on the links from this site will result in new windows 

opening in their browsers.) 

1. Music - This scavenger hunt will teach participants about the International Lyrics Server, 

MIDI karakoe, on-line music quizzes, and more. Please note, the MIDI karakoe site 

requires QuickTime. If your computers are not equipped with QuickTime, I recommend 

skipping this site rather than having participants download the program. 

2. Movies - A WWW activity in which participants learn how to use the International 

Movie Database, find scripts and screenplays, and more. This session will take at least 60 

minutes. 

3. The News - This Internet scavenger hunt will introduce participants to USA Today On-

line, teach them one way to find newspapers on the WWW, and involve them in learning 

about current events at CNN Interactive. 

Internet Worksheets 

ESL Learning Web Sites Interesting Web Sites 

1. Dave's ESL Cafe 

2. EF Englishtown 

3. Kent's ESL Wonderland 

4. On-line TOEFL Materials 

5. Randall's CyberListening Lab 

1. The All Music Guide 

2. The Discovery Channel On-line 

3. Earth Alert 

4. Lonely Planet On-line 

Cloze Exercise - Email Quiz 

I have to admit that I'm addicted to e-mail. Whenever I get home, I  and check to see if 

I've gotten any new . I even enjoy reading  of jokes and stories. I usually read all my new 

messages before I . A lot of times I'll send an immediate . I've had to create a lot of folders to 

store all the messages I've received. I don't want to  them, because you never know when you 

might want to read them again. I mean, maybe one day you don't get any new . If that's the case, 

you're glad to have all the old ones to look at. If you're also addicted to e-mail, I'm sure you can 

relate. 

Use These Words: 

1. delete 

2. forwards 

3. log in 

4. log off 

5. mail 

6. messages 

7. reply 

8.  

Media 

Can you recognize this famous person? 

Do you know why she is an important media figure? 

To find out, click here. 

The media includes newspapers, magazines, TV, and--of course--the Internet. We've 

created this page about the media to help you practice your English. There are quizzes to test 

your English skills, a discussion forum where you can share your ideas, as well as games and 

activities about the media. Come on, stay with the times. 

Discussion 
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There's a lot happening in the world. 

1. What do you think was the biggest media event in the last decade? 

2. How do you stay up to date with the news? 

Activities and Games 

1. Interactive WWW Activity: Princess Diana - Practice your vocabuary, reading, and 

writing as you participate in this interactive session on the death of Princess Diana. 

2. Matching Activity: TV--What Type of Show Is It - How well do you know North 

American TV shows? See if you can match these popular shows with the type of show 

each is. 

3. Scrambled Sentences: The Nightly News - Can you unscramble these ten sentences from 

the nightly news? Warning: This one's difficult! 

4. Matching Activity: Newspaper Headlines - Can you match each of these ten headlines to 

the section of the newspaper where you'd find them? 

5. Internet Worksheet: CNN Interactive - This worksheet will help you use a great web site 

called CNN Interactive. You can print the worksheet, or you can work directly on your 

computer. 

6. News on the WWW - This Internet scavenger hunt will introduce you to the newspaper 

USA Today On-line, teach you one way to find newspapers on the WWW, and involve 

you in learning about current events at CNN Interactive. You can work on this activity 

directly from your computer, or you can print the page before visiting each web site. 

 

 

5- Мавзу: Food and Meals 

Discussion 

Do you like to cook? Do you like to try new kinds of food? 

1. What's your favorite meal? 

2. Are there any foods that you like now that you didn't like when you were a child? 

3. What's your idea of a perfect romantic dinner? 

Activities and Games 

1. Interactive Web Activity: the Menu at Hamburger Mary's - Take a look at a menu from a 

real American diner as you practice vocabulary, reading, and writing. 

2. Interactive Web Activity: the Slanted Door - This activity will give you the chance to 

read a review of a San Francisco restaurant. 

3. Interactive Web Activity: Arrabiata Sauce - Learn how to make pasta arrabiata AND 

practice your reading, writing and vocabulary skills! 

4. Food Quantifiers: Crossword - Do you say a carton of milk or a box of milk? See how 

well you do with this interactive crossword puzzle. 

5. At a Restaurant: Scrambled Sentences - Try this scrambled sentence game. 

Quizzes 

Practice your vocabulary, grammar, and TOEFL skills by taking an interactive quiz! 

1. Making Dinner: Prepositions of Location - (very easy, multiple choice) 

2. Picture Vocabulary: In the Kitchen - (easy, multiple choice) 

3. What Kind of Food Is It? - (medium, multiple choice) 

4. Safeway: Supermarket Vocabulary - (easy, cloze) 

5. Cooking Pasta - (difficult, cloze) 

6. Tense Review: At a Restaurant - (medium, fill-in) 
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Food Quantifiers Crossword 

You have just moved into your own apartment. Your mother is worried about you. She 

brings you two big bags of groceries. As you unpack, this is what you find: 

 

 

 

 

 

 

 

 

 

Clues Across 

1. 2 _____of cereal 

3. 2 _____ of wine 

7. 
a _____ of 

mayonnaise 

8. a _____ of eggs 

10. a _____of butter 

12. a _____ of cake 

13. 10 _____ of cheese                           
 

 

Clues Down 

1. 2 _______ of rice 

2. a _____ of toilet paper 

4. 2 _____ of bread 

5. 2 _____ of soup 

6. a _____ of gum 

9. 2 _____ of lettuce 

11. a _____ of toothpaste 

 

 

 

Cooking Pasta 

Pasta is my favorite meal. If I get home late from work, I just an onion and some 

mushrooms and them in a little olive oil. Then I add some tomato sauce and spices and let the 

whole thing for a little while. Finally, I some water and throw the pasta in. Once it's cooked, I the 

pasta, throw some sauce on top, and eat dinner. 
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Use these words: 

1. boil 

2. chop up 

3. drain 

4. saute 

5. simmer 

 

6-мавзу: Travelling 

We've created this page about travel to help you practice your English. There are quizzes 

to test your grammar and vocabulary, discussion forums where you can share your ideas, games, 

and activities about travel. 

Activities and Games 

1. Clearing Customs: Scrambled Sentences - When you arrive in a new country, you'll have 

to answer some questions. Try this scrambled sentence game to see how well you'll do on 

your next international trip. 

2. At a Hotel: Scrambled Sentences - Here are some sentences you might hear at a hotel. 

Can you arrange the words correctly? 

3. Travel Trivia: How Much Do You Know about the U.S.? - So you've been to the US, but 

how much do you really know? Test your knowledge with this multiple-choice activity. 

4. Travel Trivia: How Much Do You Know about Europe? - See how much you remember 

from that backpacking trip across Europe. 

5. Lonely Planet On-line - This Internet worksheet will help introduce you to the Lonely 

Planet web site. You can print it or work directly from your computer. 

6. The Rough Guide On-line - Another Internet worksheet. This one introduces you to the 

Rough Guide's web site. Print or work directly from your computer. 

7.  

Trivia Quiz - United States Travel 

How Much Do You Know about the United States? 

Click on the correct answer. 

 

1) 
At this tourist attraction in Washington D.C. you can find Lincoln's 

bedroom, the Green Room and the Red Room. 

   The White House 

   The Smithsonian Institute 

   The Museum of US History 

2) Which of the following is NOT a borough of New York City? 

   Manhattan 

   Queens 

   Long Island 
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3) Which state legalized gambling in 1931? 

   California 

   New Jersey 

   Nevada 

4) What's the smallest US state? 

   Hawaii 

   Rhode Island 

   Washington D.C. 

5) 
At this famous monument located in South Dakota, you can see the 

faces of four US presidents. 

   Mount Rushmore 

   Yellowstone 

   Mount McKinley 

6) Carmel is a romantic, beach resort in _______. 

   Florida 

   Hawaii 

   California 

7) What's the capital of California? 

   Los Angeles 

   Sacramento 

   San Francisco 

8) Jazz music comes from this city. 

   New Orleans 

   Atlanta 

   New York City 

9) This is the longest river in the United States. 

   The Colorado 

   The Missouri 
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   The Mississippi 

10 What state is the Grand Canyon in? 

   Colorado 

   Arizona 

   Nevada 

       English Speaking Cultures & Cultural Differences 

English has become the leading language of international communication. It is the third 

most widely spoken language in the world and the official language of 53 countries. The United 

States is an English speaking culture and so is Great Britain. This paper will explore American 

and British culture as they relate to the English language. 

The United States is a multicultural and multilingual nation. The population is ethnically 

and racially diverse. Americans have many different traditions and values and the culture has 

been influenced heavily by European immigrants and the descendants of slaves from the African 

continent. English is not the official language, but people who do not speak it usually deal with 

limited employment opportunities. Learning English opens doors and allows people to become 

part of main stream society. The government provides services in many languages to 

accommodate newcomers. Details about certain aspects of English-speaking American Culture 

are below. 

American (US) Culture 

1. Most Americans are friendly and informal. It is common for people address others who 

they know well by a first name only. 

2. It is important to be polite in most social situations. People commonly please and thank 

you when they interact with each other. 

3. Most Americans dress casually outside of work. Jeans and sweatshirts are very popular. 

Business casual attire is acceptable in most offices. 

4. The formality of meals at private homes varies, so it is a good idea to follow the lead of 

the host 

5. Americans use a lot of slang and idiomatic expressions. Sometimes it is difficult for non-

native speakers to learn the expressions, but after hearing them frequently they will learn 

what they mean. 

United Kingdom (UK) Culture 

Four countries make up the United Kingdom. They are England, Scotland, Wales and 

Northern Ireland. The English language is not governed by a formal code. People from around 

the world go to England to learn English, live and work. English people speak Modern English 

that evolved from Old English. Details about the culture and traditions are below. 

1. British people are reserved, but friendly and helpful to foreigners. It is okay to address 

people there by their first name after you get to know them and they invite you to do so. 

The British observe formalities and protocols in business and punctuality is of paramount 

importance. 

2. Many English people enjoy entertaining in their homes. They expect guests to arrive 10-

20 minutes after the start time. Generally dinner conversation is not about work. 
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3. The residents of larger cities like London dress more formally than the residents of the 

countryside. Men and women love to wear, jeans, wools and tweeds to casual gatherings. 

English usage varies between cultures. The people of England have spoken it for over 1,000 

years. American English, however, has only a 300 year history. It evolved from Old English 

and has been influenced by immigration, slavery and even wars. Most ESL/EFL programs 

teach American and British English. The three main differences are pronunciation, 

vocabulary and spelling. British Commonwealth countries where the residents are not native 

English speakers frequently closely follow British English. The countries which have been 

historically influenced by the United States follow American English usage. 

 

 

7-мавзу: Oral Presentations 

Oral presentations are a great way for participants to practice their English skills. The 

extra pressure of knowing they're going to be in front of the classroom provides participants with 

some great extrinsic motivation for staying on task. I usually start by going through presentation 

basics with the group, then assigning an oral presentation every three weeks or so. (As a general 

rule, never allow participants to write out their presentations. Rather, encourage them to use note 

cards to stay on track.) 

 

1. Presentation Basics - This classroom handout discusses the basic structure of an oral 

presentation. (Ideally, you should prepare a presentation yourself to give as a model. 

Then elicit the structure of an oral presentation from the class before reviewing the 

handout.) 

2. Oral Presentations: Do's & Don'ts - This classroom handout provides advice on giving 

presentations. 

3. Oral Presentations: Peer Evaluation Form - This is a peer evaluation form for participants 

to use while their classmates are presenting. To allow for greater objectivity, I don't have 

the participants write their own names on the forms - just the name of the participant 

they're evaluating. Before having participants use this form, make sure you've gone 

through presentation basics with the group. 

4. Oral Presentations: Teacher Evaluation - You can use this form as participants give their 

presentations. Because the peer evaluation form has a lot of feedback on presentation 

skills, this one focuses on grammar. I usually write down direct quotes and underline the 

mistakes. Participants must then take some time to self-correct their mistakes. 

Oral Presentations: Basics 

The Big Rule: Tell them what you're going to tell them. Tell them. Tell them what you 

told them. In other words, your presentation should have three parts: an introduction, body, and 

conclusion. Let's look at these three parts and see what you should include in each. 

                                              The Introduction 

The purpose of the introduction is not only to introduce your topic, but also to interest your 

audience in the topic. 

1. Grab the audience's attention by somehow involving them in your topic. You can do this 

by asking a question, offering an interesting fact, using a quotation or telling a short 

story. (The question "How many people here have a home computer?" is a lot more 

interesting than "Today I'm going to tell you about the Internet.") 
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2. You should preview the content of your presentation by offering a brief outline of what 

you will be discussing. You may also want to include why you choose this topic to 

present on. 

The Body 

The body of your presentation should support your introduction by offering facts, 

opinions, and reasons to support your topic. It should contain at least three ideas with supporting 

details to illustrate your point. 

The Conclusion 

The conclusion should restate the main points without giving examples. Think of it as a brief 

summary which emphasizes what you want the audience to remember. You can finish with a 

recommendation, a personal thought, an observation, or a question. Your closing  statement 

(Oral Presentations: Do's & Don'ts 

1. Be organized! The more organized and focused your presentation is, the more relaxed 

you'll feel. 

2. Breathe! (It helps you relax.) 

3. Don't try to cover too much material. Remember you only have 7-10 minutes. 

4. Do speak clearly, slowly and at an appropriate level for your audience. 

5. Use vocabulary that is appropriate for your audience. If you use new vocabulary, make 

sure you explain it and write it on the board. 

6. Do make eye contact with all members of your audience. 

7. Do move around. 

8. Do use hand gestures. 

9. Do allow the audience to ask questions at the end of your presentation. 

10. Don't read your presentation. You can use short notes, but reading a presentation is 

unnatural; also, it makes it very difficult for your audience to follow. 

11. Do practice your presentation with a partner or in front of the mirror. 

12. Do remember to thank your audience and introduce the next speaker. 

the last statement) should pull your presentation together. 

 

Teaching with Music 

 

        Take advantage of the power of music and use it in your ESL classes. 

We've created this page to provide resources, sessions, and ideas on teaching with music. There 

are printable materials for classroom use, sessions, lyrics, and ideas. We also have two 

discussion forums and links to other web sites about music. Get ready to jam. 

Low Prep Ideas for Using Music in the ESL Classroom 

Sessions 

1. Conversation Question Cards: Music - A conversation card set on music. For suggestions 

on how to use these cards, take a look at Ideas for Using Conversation Card Sets. 

2. Musical Impressions - You bring four songs to class and copies of this classroom 

handout. Then divide the participants into groups of three, and monitor as they engage in 

meaningful discussion. For use with high-beginner and low-intermediate participants. 

3. ESL Scavenger Hunt: Music - This is an Internet scavenger hunt intermediate and 

advanced participants can do in pairs or individually. This session will take 45-60 

minutes. To use this scavenger hunt, print the page and review the tasks with your 
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participants before bringing them to the computer lab. Once there, participants can come 

directly to this site. (Clicking on the links from this site will result in a new window 

opening in their browsers.) This scavenger hunt will teach participants about the 

International Lyrics Server, MIDI karakoe, on-line music quizzes, and more. Please note, 

the MIDI karakoe site requires QuickTime. If your computers are not equipped with 

QuickTime, I recommend skipping this site rather than having participants download the 

program. 

4. The All Music Guide - This Internet worksheet introduces participants to the extensive 

on-line music resource called the All Music Guide. 

Lyrics 

Here are the lyrics to some songs you might want to use in your class! 

1. The Beach Boys: Wouldn't It Be Nice 

2. Led Zeppelin: Stairway to Heaven 

3. The Eagles: Hotel California 

4. Madonna: Holiday 

5. 4 Non Blondes: What's Up? 

6. Elvis Presley: Suspicious Minds 

7. Guns 'N Roses: November Rain 

8. U2: One 

Classroom Handouts 

The following printable handouts each focus on specific songs. (Okay, I'm a U2 fan.) Designed 

for use in small groups, each session includes pre-listening discussion questions, a vocabulary 

exercise, a listening fill-in, and discussion questions. Though these sessions were designed for 

high-intermediate listening/speaking classes, they could easily be adapted for other skills or 

levels. 

1. U2: One 

2. U2: Tryin' to Throw Your Arms Around the World 

Classroom Handouts - U2 Lyrics Activity 1 

U2 (Achtung Baby) 

One 

Part One - Vocabulary 

With your group, write one sentence for each of the following words and idioms: 

1. blame (verb) 

2. crawl (verb) 

3. leper (noun) 

4. drag (verb) 

5. temple (noun) 

6. to leave a bad taste in one's mouth 

Part Two - Discussion 

Discuss these questions with your group: 

1. What do you know about U2?  

2. Where are they from? 

      Are they popular in your country? 

      What U2 songs do you know? 

3. What is the significance of the name U2? 
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4. What are the most common feelings people have at the end of a relationship?  

5. What are some ways that people deal with these feelings? 

Part Three - Listening 

1. Close your eyes and listen to the song without writing anything. As you listen, think 

about this question: Is this a love song? After you've listened, compare your answer to 

this question with your group. 

2. Now, listen again. This time fill in one word per space. 

� 

1. Is it _______ ________ 

2. Or _____ _______ ______ the same 

3. _______ _____ _______ _____ easier on you 

4. Now you got someone to blame 

5. You say 

6. One love 

7. One life 

8. When it's one need 

9. ____ ______ ________ 

10. It's one love 

11. We get to share it 

12. It leaves you baby 

13. If you don't care for it 

14. Did I ________ _______? 

15. Or leave a bad taste in ______ _______? 

16. You act like you never had _______ 

17. And you want me to go without 

18. Well it's too late 

19. Tonight 

20. To drag ______ ______ ______ 

21. Into the light 

22. ______ ______ 

23. But we're not the same 

24. _____ _____ ____ _______ each other 

25. Carry each other 

26. One 

27. Have you come here for __________ 

28. _____ ______ ______ _____ raise the dead 

29. _____ ______ ______ _____ to play Jesus 

30. To the lepers in your head 

31. Did I ask _______ _______ 

32. More than a lot 

33. You gave me __________ 

34. _____ ______ ______ _____ _______ 

35. We're one 

36. But we're not the same 

37. We hurt ______ _______ 
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38. Then we do it again 

39. You say 

40. ______ _____ a temple 

41. Love a higher law 

42. Love is a temple 

43. Love the higher law 

44. You _____ _____ ____ enter 

45. But then you ________ ______ crawl 

46. And I can't be holding on 

47. To what you got 

48. When all you got is _______ 

49. One _______ 

50. One _______ 

51. One _______ 

52. You got to do what you should 

53. One life 

54. With _____ ________ 

55. Sisters 

56. Brothers 

57. One life 

58. But we're _____ _____ _______ 

59. We get to carry each other 

60. Carry each other 

61.  

62. One 

63.  

64. One. 

Compare your answers with your group. Ask your teacher to play the song again if you can't 

agree on certain lines. 

Part Four - Discussion 

With your group, discuss the following: 

What do you know about U2? Where are they from? Are they popular in your country? What U2 

songs do you know? 

What is the significance of the name U2? 

What are the most common feelings people have at the end of a relationship? What are some 

ways that people deal with these feelings? 

What is this song about? 

Is this a love song? If you say yes, support your answer with specific lyrics from the song. 

What type of relationship have these two people had? Have they broken up yet? 

What do you think is going to happen to the two people in this song? 

Why this song is called “Оne”? 
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8-мавзу: People and Jobs 

 

1. people's physical appearance & character 

2. jobs 

3. qualities needed for certain professions 

4. clothes 

 Look at the pictures. Do you recognize these landmarks? Where are they? 

Which of these places would you choose to go to on holiday? Why? 

What could you see and do in each place! Name one of the most well-known landmarks of your 

country/city. 

Read the following, then listen to the tape and match the numbers with the letters. 

 

You are going to read a magazine article about London. For questions 1 - 7, choose the answer 

(A, B, C or D) which you think fits best according to the text. 
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9-Мавзу: Places to Visit 
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МАВЗУ- 10:  FESTIVALS/CELEBRATIONS
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МАВЗУ -11: EATING HABITS 
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V.  КЕЙСЛАР БАНКИ 

1
st
 case. How to take an interview and bypass competitors? A premiere of the film with 

participation of a star of Hollywood is being passed in your city. You are the young, vigorous 

journalist constantly working over yourself. You know several foreign languages and have 

finished courses on psychology of the person. You work in one very popular publishing 

magazine. You know that in department where you work, the hidden conflict between employees 

for the right to interview influential people takes place. One of employees is you. All employees 

of your organization show identical level of the professional skills, comparable experience and 

formation. Before your department there is problem, to achieve an audience and to make the 

interview with the protagonist (leading character) of the film.  

In the meantime, employees of other well known magazine had undertaken the attempts of 

a meeting with a star too. Advantage of this magazine before yours is that the star had already 

given the interview to this publishing house before. Having made monitoring of interest of your 

potential respondent, you learnt that both of you have identical preferences in meal, as well as he 

is found of riding as you. 

After conversation with the editor-in-chief and offers to interview a star you understand 

that he actually is interested in other journalist. 

However, you have all possibilities to convince star to come to you. 

Questions and tasks: 

1. How will you act in such situation? 

2. How do you use language skills and knowledge received on courses? 

3. As you are a young woman will you apply the female charm persuading the chief to allow to 

interview to you? 

4. How will you motivate the respondent on conversation with you? 

5. How will you eliminate competitors not only from your department, but also from other 

magazine? 

6. Whether the information about celebrity’s preferences will help you? 

Кейс аннотацияси. Бевосита объектда олиб бориладиган сюжетли, ўтмиш ва бугунги кунни 

боғлаш асосидаги, топшириқ тарзидаги, босма ҳамда кўп объектли кейс ифодаланган. 

Услубий кўрсатма: 

1. Тингловчи аниқ вазиятни топиши; 

2. Тингловчи асосий муаммони топиши; 

3. Ғоялар йиғиши; 

4. Тўғри қабул қилинган ғояларни излаши; 

5. Тўғри қабул қилинган ғоялар асосида кейс ечимини топиши; 

6. Кейс ечими бўйича тавсиялар бериши керак. 
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Ўқитувчи-кейсологнинг кейс ечими бўйича варианти: 

Чет тилларидан хабардор журналист сифатида бош мухаррирга психологик таъсир 

кўрсатиб, Голливуд юлдузидан ажойиб суҳбатни олади. 

  Тингловчи:  

Асосий муаммони ажратиб олиш 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Ғоялар 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________________________ 

 

Тўғри қабул қилинган ғоялар 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Кейс ечими 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Кейс ечими бўйича таклифлар 

______________________________________________________________________________

____________________________________________________________________________ 

Вазият 2. Юқори синф ўқувчиларидан бир йигит синфдош қизга мактуб жўнатди. Мактубда 
унга бўлган ҳиссиётларини баён этиб,уни учрашувга таклиф этганлиги баён этилган эди. Қиз бу 
мактубни олгач уйларига бориб бувисига кўрсатди. Бувиси мактубни ўқигач синф раҳбарга 
телефон қилиб, бўлиб ўтган воқеани тушунтирди ва шу йигитнинг ота-онасини чақиртириб жазо 
кўриш кераклигини талаб этди. Синф раҳбари вазиятни юмшатиш учун қизнинг бувисига керакли 

чора кўришини айтиб тинчлантирди. Орадан бир кун ўтиб қизнинг бувиси яна телефон қилди ва 
қайта йигитнинг ота-онасини чақиртириш кераклигини таъкидлади. Бу вазиятда синф раҳбари 

сифатида қандай йўл тутар эдингиз? Жавобингизни педагогик нуқтаи назардан асосланг.  
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Кейс аннотацияси. Бевосита объектда олиб бориладиган сюжетли, ўтмиш ва бугунги кунни 

боғлаш асосидаги, топшириқ тарзидаги, босма ҳамда ҳикоя кейс ифодаланган. 

 

Услубий кўрсатма: 

1. Тингловчи аниқ вазиятни топиши; 

2. Тингловчи асосий муаммони топиши; 

3. Ғоялар йиғиши; 

4. Тўғри қабул қилинган ғояларни излаши; 

5. Тўғри қабул қилинган ғоялар асосида кейс ечимини топиши; 

6. Кейс ечими бўйича тавсиялар бериши керак. 

 

Ўқитувчи-кейсологнинг кейс ечими бўйича варианти: 

1. Гуруҳ мураббийси сифатида ҳар бир ўқувчи билан индивидуал ишлаш, уларнинг 
ҳиссиётларини ҳурмат қилиш ҳамда қизнинг бувисига гаплашгани тўғрисида ахборот бериш. 

 

Тингловчи:  

Асосий муаммони ажратиб олиш 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Ғоялар 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________________________ 

 

Тўғри қабул қилинган ғоялар 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 
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Кейс ечими 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Кейс ечими бўйича таклифлар 

______________________________________________________________________________

____________________________________________________________________________ 

Вазият 3. Иккинчи босқич ўқувчиси Абдулазиз бирданига ўқишни ташлаб кетмоқчи бўлиб 

қолди. Уста бу ҳақда Абдулазиз билан суҳбатлашди ва у аста-секин устанинг ҳақ эканлигига 
ишона бошлади. Шундан сўнг, Абдулазиз ўқишдан анчагина яхши ишлар, бошлаб қўйган 

дўстларидан ажралмаслик учун ўқишдан кетмасликка қарор қилди. Устанинг педагогик маҳорати 

нимадан иборат? 

 

Кейс аннотацияси. Ўтмиш ва бугунги кунни боғлаш асосидаги, саволли, , босма ҳамда кўп 

объектли, ҳикоя кейс ифодаланган. 

Услубий кўрсатма: 

1. Тингловчи аниқ вазиятни топиши; 

2. Тингловчи асосий муаммони топиши; 

3. Ғоялар йиғиши; 

4. Тўғри қабул қилинган ғояларни излаши; 

5. Тўғри қабул қилинган ғоялар асосида кейс ечимини топиши; 

6. Кейс ечими бўйича тавсиялар бериши керак. 

 

Ўқитувчи-кейсологнинг кейс ечими бўйича варианти: 

7. Устанинг педагогик маҳорати юксак даражада. Чунки у ўз шогирдини тўғри йўлга 
йўналтира олди.  

Тингловчи:  

Асосий муаммони ажратиб олиш 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 
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Ғоялар 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________________________ 

 

Тўғри қабул қилинган ғоялар 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Кейс ечими 

______________________________________________________________________________

______________________________________________________________________________

___________________________________________________________________________ 

 

Кейс ечими бўйича таклифлар 

______________________________________________________________________________

____________________________________________________________________________ 

 

Вазият 4. Ота-оналар мажлисига келган Абдулаззизнинг отаси Азиз ака гуруҳ мураббийига: 
“Мени фақат 10 дақиқа вақтим бор, холос. Хўш, мени ўғлим дарсга вақтида келаяптими? 

Безорилик қилмаяптими? Икки баҳолари йўқми?”, деб сўради ва мураббий билан хайрлашди. 

Гуруҳ мураббийси ҳайрон бўлди ва ўзича: “Нимага камдан-кам ота-оналар ўғли касбини 

севадими? Ўртоқлари уни ҳурмат қиладими? Унинг ўзи хушмуомалами?” – каби саволлар 
бермайдилар деб кўнглидан ўтказди. Гуруҳ мураббийсининг ҳайрон бўлишини Сиз қандай 

баҳолайсиз? 

 

Кейс аннотацияси. Ўтмиш ва бугунги кунни боғлаш асосидаги, саволли, топшириқ 
тузилди, муаммо, ечим ёки концепцияни изоҳлашга қаратилган ҳамда кўп объектли кейс 
ифодаланган. 

Услубий кўрсатма: 

1. Тингловчи аниқ вазиятни топиши; 

2. Тингловчи асосий муаммони топиши; 

3. Ғоялар йиғиши; 

4. Тўғри қабул қилинган ғояларни излаши; 

5. Тўғри қабул қилинган ғоялар асосида кейс ечимини топиши; 
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VI. МУСТАҚИЛ ТАЪЛИМ МАВЗУЛАРИ 

Мустақил ишни ташкил этишнинг шакли ва мазмуни 

Тингловчи мустақил ишни муайян модулни хусусиятларини ҳисобга 
олган холда қуйидаги шакллардан фойдаланиб тайёрлаши тавсия этилади: 

- меъёрий хужжатлардан, ўқув ва илмий адабиётлардан фойдаланиш 

асосида модул мавзуларини ўрганиш; 

- тарқатма материаллар бўйича маърузалар қисмини ўзлаштириш; 

-  автоматлаштирилган ўргатувчи ва назорат қилувчи дастурлар билан 

ишлаш; 

 - махсус адабиётлар бўйича модул бўлимлари ёки мавзулари устида 
ишлаш; 

 -амалий машғулотларда берилган топшириқларни бажариш. 

 

 

Мустақил таълим мавзулари 

 

1.Writing Project: Surveys    

2.Internet and Mass Media 
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V.ГЛОССАРИЙ 

 

Academic controversy 

 

A form of debate in which students work 

co-operatively to consider alternative 

sides of an issue before reaching 

consensus. 

 

 

academic language proficiency 

Ability in language skills needed for 

mastering academic material; pertains to 

both written and oral language. 

 

 

Accountability 1. Research conducted by classroom 

teachers, often concurrent with their 

teaching. 

2. Assessment processes provide 

information to parents, students, systems, 

institutions and other stakeholders and 

may be open to public scrutiny. For 

accountability purposes it is the 

professional responsibility of schools and 

teachers to ensure that assessment 

procedures are appropriate, transparent, 

equitable and inclusive of all learners. 

 

 

Action research A cyclic research process where an 

identified problem or question is 

systematically investigated within a 

specific context and the findings are 

utilised to improve and/or 

change practice, and to formulate further 

questions for investigation. 

 

 

Active citizenship Programs that assist students to 

understand and act upon democratic 

values such as the rule of law, equality 

under the law, democracy, freedom of 
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opinion and a tolerant, fair and inclusive 

society. Examples include celebrating 

Harmony Day, Student Representative 

Councils, Peer Support programs, 

students as volunteers and students 

working to solve real-life community 

problems. For further information 

 

 

Active listening An instructional skill where group 

members 

 listen to the speaker as if they are 

walking in their shoes 

 listen with all their senses 

 let the argument or presentation run its 

course without interruption 

 encourage the speaker's train of 

thought 

 actively respond to questions and 

directions 

 use their body language to show they 

are listening. 

 

Activity setting Context in which teaching occurs (home, 

softball field, classroom, etc.). 

 

Assessment Assessment is the process of acquiring 

information and making judgements 

about 

students' learning. The purposes of 

assessment include the following: 

 to assist student learning related to 

outcomes, 

 to make judgements about students' 

achievements, 

 to evaluate the effectiveness of 

teaching programs, and 

 to inform decisions about students' 

future learning. 
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Some people broadly distinguish 

between formative and summative 

assessment. 

 

Authentic assessment Authentic assessment is linked to a 

teaching and learning program that seeks 

to provide 

contextual tasks in a supportive 

environment so that the learner can be 

given feedback 

about their progress. 

 

Backward design An approach to teaching for 

understanding in which the 

understandings of the unit are decided 

upon first, then used as a basis to 

determine appropriate assessment 

methods to demonstrate those 

understandings, and finally the learning 

experiences that will be needed to enable 

students to develop and demonstrate the 

identified understandings. 

 

Benchmark A benchmark is a designated standard of 

performance. It may be described 

qualitatively or as a location on a 

measurement scale. The Department uses 

its Literacy and Numeracy monitoring 

test results to report to the 

Commonwealth on the percentage of 

students achieving National Benchmarks 

in Years 3 and 5 reading, writing and 

numeracy. These benchmarks were 

originally described qualitatively, but 

they have since been located on 

measurement scales. 

 

Bias Bias occurs when the assessment process 

lacks objectivity, fairness, or impartiality 
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in some way. This may disadvantage or 

discriminate against an individual or 

group of students. Bias may take the 

form of flawed assessment tools, design, 

procedures, analyses or reporting 

processes. Unbiased assessment is 

inclusive and works towards equitable 

outcomes for all learners. 

 

Bilingual education Broad term denoting programs for 

students with limited or no proficiency in 

the language of instruction (English in 

the U.S.). Programs generally use 

students’ home language for academic 

and language arts instruction while 

students are acquiring proficiency in 

English for academic purposes. In some 

programs, home language use is limited 

to 2 or 3 years and ultimately 

discontinued; in other programs, home 

language is used for extended periods 

with the goal of promoting proficiency in 

both languages. 

 

Bilingual proficiency Ability to use 2 or more languages in oral 

and/or written form; proficiency can vary 

from beginning to advanced levels and 

can be at the same level in both 

languages or at 

different levels in each language. 

 

Blog The term blog comes from web log, 

which is an online personal diary or 

journal. Blogs are generally available for 

the public to read and to enter comments 

about the daily entries or postings. Blog 

content ranges from personal activity, 

often on a daily basis, to political, 

technical, educational and other special-
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purpose content. 

 

Bloom's Taxonomy A tool for categorising the level of 

abstraction of questions. Questions are 

categorized according to six levels: 

knowledge, comprehension, application, 

analysis, synthesis and 

evaluation. 

 

Brainstorm An instructional tactic used for group 

problem-solving that involves the 

spontaneous 

contribution of ideas from all members 

of the group. 

 

Bundling Uses inductive thinking and is a tactic in 

which ideas or responses are grouped or 

'bundled' into various categories decided 

upon by the students or participants. 

 

Calibration Calibration is a process for locating the 

difficulties of items (and standards) on a 

measurement scale. In terms of the 

Essential Learning Outcomes, it involves 

the calibration of the Standards, 

investigating their relative difficulty on 

measurement scales. 

 

Card cluster A card cluster is an effective way of 

grouping ideas. Individually or in groups, 

students write one idea on a card. The 

cards are grouped to create a visual 

display. 

 

Carousel sharing This strategy allows all groups to share at 

once their group work products. It also 

gives students in the 'reporting' position a 

chance to practise their presentation 

skills several times. Groups display their 
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work on their tables or wall. One or two 

group members stay with the display to 

explain the work and answer questions. 

Groups rotate on around each of the 

stations viewing and discussing each 

other's work. This strategy is similar to 

gallery walk. 

 

Choral/montage poem A collection of words and/or phrases 

selected and arranged to create a poem to 

be performed by a group. 

 

Closed questions Questions that can be answered with a 

single word or phrase. For example: How 

many days are there in a week? 

 

Community of inquiry ‘Community if Inquiry’ is central to the 

understanding of Philosophy in Schools. 

The focus is on listening, thinking, 

challenging and changing viewpoints 

within a safe environment in which 

students can take risks in their thinking. 

Logic and reasoning underpin ideas as 

each member of the community 

challenges the thoughts expressed by 

others. 

 

Concept attainment Concept attainment was examined by 

Jerome Bruner in Beyond the 

Information Given (1974). It assists us to 

understand that there are different classes 

and categories of objects and to identify 

and recognise how we can distinguish 

what does and does not belong. For 

further information on developing the 

strategy view Bruner’s concept 

attainment. 
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Fair A fair assessment is valid reliable and 

unbiased. 

 

Concept map Concept maps are tools for organising 

and representing knowledge. They 

illustrate concepts and the relationships 

between them. These links are indicated 

by words that specify the relationship 

between two or more concepts. Concepts 

maps provide a process for students to 

build their understanding by 

progressively adding information and 

increasing the complexity of the links. 

They can be used for formative and 

summative assessment. 

 

Concept mapping Concept mapping is a technique for 

representing related concepts in visual 

form. A series of networks and nodes are 

used to explain the links between 

different concepts. 

 

Contextualize to put a word or activity, particularly a 

new one, into a familiar context. 

 

Criterion referenced assessment 

 

Criterion referenced assessment is the 

performance of an individual as 

measured against a standard or 

previously established criteria rather than 

against performance of others who take 

the same test. 

 

Criterion referencing Criterion referencing is the reporting of 

performances in terms of specified 

learning objectives (criteria). 

 

Culminating outcomes 

 

Culminating outcomes describe a small 

set of valued learning performances 

linked to each of the Essential Learnings. 
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They represent the teaching and learning 

goals towards which education is 

working. 

 

Culminating performance 

 

A performance designed to exhibit deep 

understanding which takes place at the 

culmination of a unit of work. In The 

Teaching for Understanding Framework, 

this can occur as a more complex 

performance within the unit, giving 

students a chance to synthesise 

understandings having completed 

introductory and guiding performances. 

 

Data retrieval chart An effective way of sorting information 

and enabling students to recognise 

patterns in data. Charts are set up as 

grids, with headings for each row and 

column. Headings might take the form of 

questions, topics or sources of 

information. 

 

Diagnostic assessment 

 

Diagnostic assessment is a type of 

formative assessment particularly 

intended to diagnose areas of weakness, 

or misunderstanding, and strength. 

 

Discipline A body of knowledge to which a 

particular set of principles, key questions 

and methods 

of testing assumptions are attributed. 

 

ELL, English language learner 

 

Student whose first language is not 

English and who either lacks proficiency 

in English 

or has beginning level proficiency in 

English. 

 

Enterprise learning Enterprise learning involves students in 
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designing, producing and marketing a 

product or service. Students work with 

the wider community, business or 

industry to create or 

produce something that is tangible and 

real. 

 

Evaluation Evaluation is the process of gathering, 

measuring, interpreting and using 

information to make educational 

decisions or judgments. The term 

'evaluation' is usually used to describe a 

reasoned judgment about the 

effectiveness of a learning sequence or a 

program. 

 

Exemplar Exemplars are samples of work that 

demonstrate the essential characteristics 

of performance to meet particular 

standards or criteria. They are frequently 

used in assessment against rubrics. 

 

Exhibitions Exhibitions are substantial products or 

presentations, which are often complex 

public performances showcasing student 

learning and competence. They may be 

judged by an expert panel and can 

incorporate judgements from a range of 

sources including learners, peers, 

educators, parents and others. 

 

First language A student's first language, generally the 

language spoken at home. 

 

Fishbone A particular type of concept map which 

is often used to demonstrate cause and 

effect. 

 

Fishbowl This strategy help focus the attention of 
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students as observers, while others model 

a process or product. Have some students 

sit centre-stage (in the 'fishbowl'), while 

other students observe the action from 

outside the fishbowl. 

 

Formal assessment Formal assessment is structured and 

recorded assessment. 

 

Formative assessment 

 

Formative assessment is used to monitor 

learning progress during a learning 

sequence. It provides continuous 

feedback to teachers and students, which 

enables them to monitor progress and 

identify and address errors in learning. 

Because formative assessment is 

primarily directed towards improving 

learning, the results are typically not 

used for assigning awards. 

 

Forum theatre A scene is enacted in front of a group. At 

any time during the drama, observers or 

actors can stop the performance to ask 

for assistance or change the focus of the 

action. Observers may step in and add or 

take over an existing role. 

 

Funds of knowledge The intellectual and social knowledge 

existing in families and communities. 

 

Futures wheel This is a graphic organiser that places a 

future event in a circle in the centre of a 

document. Consequences from this first 

event are placed in a second ring of 

circles, then a third, and so on. The 

futures wheel identifies expanding 

consequences. 

 

Gallery tour/walk Select one person to display the item. 
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Select a second person to stay with the 

display and give a one minute overview 

while other groups come and listen. After 

two rotations select another group 

member to give the overview. 

 

Generative topic A significant topic, issue, concept or 'big 

idea' which provides depth and rigour, 

multiple connections and different 

perspectives required to support students' 

development of powerful understandings. 

A generative topic is typically central to 

one or more of the disciplines, interesting 

to both teachers and students, accessible 

and supports inquiry based approaches to 

learning. 

 

Graffiti A cooperative learning strategy that 

facilitates brainstorming. Graffiti can 

also be used 

as a group energiser. 

 

Graphic organiser A tool which organises information in 

visual form. There are many different 

types of graphic organisers including 

concept maps, fishbone maps, flow 

charts, KWLs and timelines. 

 

Guiding question Questions that aim to develop deep 

understanding through an inquiry mode 

of learning. They are open-ended, non-

judgemental and provide a relevant 

inquiry context rather than content as a 

basis for the construction and selection of 

learning experiences. 

 

Higher-order thinking Thinking that occurs at higher levels of 

abstraction. In Bloom's Taxonomy it 

indicates thinking that takes place at the 
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analysis, synthesis and evaluation levels. 

 

Hot-seating A dramatic technique used to deepen 

understanding. An individual sits in the 

'hot seat' and is asked questions which 

they answer from the point of view of the 

role they are enacting. For example, they 

may take / play the role of a character 

from a book or a movie. 

 

Individual professional learning plan 

 

An individual teacher's plan for 

organising and managing their 

professional learning so it meets 

individual, school and system needs and 

priorities. 

 

Inductive thinking One of the two broad methods of logical 

reasoning - the other being deductive 

thinking. Inductive thinking uses a 

'bottom up' approach moving from 

specific observations through to broad 

generalisations and theories. 

 

Informal assessment Teachers and students use informal 

assessment opportunities to make 

incidental and immediate judgements and 

provide feedback about student learning. 

Informal assessment is frequently used 

for formative assessment purposes. 

 

Integrated units Integrated units use an approach that is 

interdisciplinary and uses basic content, 

processes, pedagogy, assessment 

strategies and topics of shared interest in 

authentic and cohesive ways. 

 

Interdependence A student learning culture needs to move 

from dependence to independence to 

interdependence. Students operate 
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interdependently when they understand 

the need to work together in a 

community of learners to accomplish 

tasks. 

 

Inquiry-based learning 

 

An inquiry is a systematic investigation 

into an idea or issue. Inquiry-based 

learning encompasses the processes of 

posing problems, gathering information, 

thinking creatively about possibilities, 

making decisions and justifying 

conclusions. 

 

Inside/outside circle 

 

Inside/outside circles is a tactic that 

facilitates dialogue and builds 

community. It involves placing students 

in two circles, one inside the other, with 

each student in one circle facing a 

student in the other. A facilitator asks 

students to discuss a problem or a 

question. The student on the outside tells 

the student on the inside how they would 

attempt to solve it, then the outside 

person extends the thinking. The outside 

student then rotates one to the left or 

right continuing the discussion or starting 

a new. 
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