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LAIIYA JACTYP

Kupum

Hactyp V36ekucron Pecny6nukacu  Ilpesunentununr 2015  #un
12 wronparu “Onuil TabJiUM MyaccacallapyHUHT pax0ap Ba Ieaaror KaJapiaapyuHu
KaiiTa Tai€piaml Ba MaJlaKaCWHU OLIMPUII TU3UMHUHHU SHAJA TAKOMWIUIAIITHPHIL
yopa-taabupiapu Tyrpucuga” Tt [1D-4732-con  DapMoHUIATH  YCTYyBOP
HyHaIMIIap Ma3MyHUJIaH KeauO YWKKaH XoJja Ty3wiraH OYnuO, y 3aMOHaBUI
Tajabnap acocwaa KalTa Talépiaml Ba Majaka OUIMPHUIN >Kapa&HJIapUHUHT
Ma3MyHUHU TaKOMWJUIAIITUPHUIN XaMJa OJIMM TabJIMM Myaccacajapu MNeaaror
KaJpJApUHUHT KacOMi KOMIIETEHTIIMTUHU MYHTa3aM OLIMPUO OOPHUIIHU MaKcay
Kuiagy. “XOpyKuM TWUIAPHU YKUTHIIAA TU3UMIIM Ba CTHIMCTHK TaxJIMJLIAPHU
KyIam” MOIYIHHHMHT VKYB yCIyOWMil MaXMyacH pexacuma Y30eKHCTOH
PecnyOnukacuzma onuil TabauM CTaHAApTU Tajllabura MOC KEJIyBUM Japciap
MaB3yJapy KeJITUPUIITAH.

Maskyp Moxyn ¢daH cudaruma TUIUM  YpraHwia€rraH MamyakaTJIapHUHT
Oanuuii anabuét HaMyHaJlapUHU VKHIII Ba Ma3MyHUHU aHIJalll, J1aBpuil MaTOyOT
Hampiapuaa OaéH HSTUIATaH acoCHil  BOKea-Xoaucanap TYFpucHaa YKUO,
MabJIyMOTIa 3ra OYIMIIM Xamja yJIapHH OF3akd cy31ad Oepulll, Ma3sMyHHHU €3Ma
0a€H »TUINra YpraTuliHu Ky3aa TyTwiaagud. Yoy (anman yTunaguran amaiuii
MalFyjoTiaapAa MarH OwWilaH HWIUlall  acoCuJa TUHIVIOBYUMHUHT  HYTKUU
MajakacUHHU OIIMPUII OPKAJIMW TYpiAM XWJI HYTK YCIyOJapuHd OWinO oM
UMKOHHSTHHH XOCHJI KWIAJIH.

MoayaHMHI MaKcaau Ba Basudasiapu
XOpwKUM TWUIAPHU YKUTUIIAA TU3MUMIIM Ba CTWIMCTUK TaxJIWJUIApHU
KyJu1an MOJYJIHUHT MaKCaIu: TUHTJIOBYUJIApAA JIMHTBUCTHK,
JUHBOKYJIbTYPOJIOTUK ~ Ba  KOMMYHUKaTUB  KYHHKMA Ba  MajakaJlapHU
MIAKJUTAHTUPUIIIAH HOOpaTIUp.

JIMHTBUCTUK KOMIETEHTIMK THUJ TU3UMM XaKuJard OWIMM Ba YHHHT
XOPIKUNA THIIIa KOMMYHUKALUA *KapaéHuAa aMajl KWIAL KOUJAlapuHu Y3 n4aura
Kampab ojaau.

KoMMyHHKATHB KOMMIETEHTIUK HYTKHH MYJOKOT IIapTiiapura OWHOAH
XOpMKUN TUIIa KOMMYHHUKAIUS >Kapa€HUHU Haszapaa TyTraau. Myomana (HYTK)
Ba3WATHIA MypOkKaaT KHUMra KapaTWITaHH Ba CyXOaTJOLIUIApHUHT ¥3apo
MyHOCa0aTh KOMMYHHKAIIUS )KUXATAaH YTa MyXUMIUP.



JIMHIBOKYIBTYPOJIOTUK KOMIIETCHUUSI TUIW YPraHWJIAETTaH MaMJIAKATHUHT
alHU MaWTAard WKTUMOUN-UKTUCOAUN Ba MaJaHUM PUBOKU Ba IIYHTa MOC Tap3jaa
HYTK MyOMaJla MaIaHUSITUHU Ha3apAa TyTaIH.

Ma3skyp MOAYJTHUHT KacOMWil Mmearoruk Makcaau 3ca YypraHuiaéTral TUIHU
ajanThB JapaxkaJa KOHKpPET MNEJAarorMK MyoMaja MAJIAKAJIAPWUHU SrajulallHd
(YKyBUMJIADHUHT HWHTEJUICKTyall (aoNusITHHU OOIIKApHUII, HYTK (aoTHSITHHH
MyaisiH MakcaJara WyHaITUPHIL, HYTK (DAaOMMSATHUHU TAIIKWI ATHILI, YHH Ha30pat
KWJIUII Ba X.K.) ¥3 wuudra Kampa® onagu. Basudacu HYTK aMalauéTu
TUHIJIOBUMHUHT MAHTUKUN TaQakKypuHU, YeT TUIUIArM HYTKUUA KOOWIMSATHHU,
XOTHUpJIALI TypiaapH, PUKpiIapu, yYMyMHYTKUA Ba yMyMTabJIUMUN HYpUKIApHU, TUIT
Oyiiya  MyCTaKWIMILIAIl  MajaKaJlapuHU  PUBOXIIaHTHUpaau.  Hazapuit
rpaMMaTrKa, MaMJIAKaTIIyHOCJIWK, JEKCUKOJOTUsA, TWJI TapuXHu, CTHJIMCTHUKA,
IIYHUHT/ICK, TICUXOJIOTHS, METO/IMKA Ba Oomika daHiapaa y3ialTupran OuimM Ba
MaJIAKAJIAPHY KYJUTAHWINIIH Ky34a TyTHUIaIu.

Moay/iHM y3JalUTHPHUINTA KYHHJIAIUIaH Tajgadaap
XOpWKUM TWJIAPHA YKUTHILNA TU3UMIIM  Ba CTWIACTUK TaxJIMJUIAPHU
KyJUTalll KypCHHM Y3JalITUPHUIN Kapa€HHAa amaira OIIMPUIIaWraH Macanianap
Jloupacuia;

TunriaoByu:

® YHIVIW3 TWIMHUHT CTUJIMCTHK TY3WIMIIHM Ba yCIy0 TU3UMHU; YpraHuiaéTra
TWIAAH VKUTHIID OJu0O Oopuia€TraH TWira CTUIMCTUK MbEpiapra amain
KWIMIIM Ba CTWIMCTUK XYCYCUSTIApH, MEbEPUNM KOTHUTHUB CTHUJIMCTHKA
acociuapu;

® VHIJIM3 TUJIWMHUHI PUBOXKU Ba THJI JOUPACUIATH aCOCUN HKCTPAIMHIBUCTHK
AKUXaTJaH NIaKUIAHUIIHUHT aCOCUM OMIIIIapy Xamja Tapuxuil MaHOanapu,
YHUHT JTNATEKTUK XUJIMa-XUJUIATH (KOTHUTHUB CTHJIMCTHKA,
JMHTBOKYJIbTYPOJIOTHS, KOMMYHUKATUB JIMHT BUCTHKA);

® MYJOKOTHUHI OF3aKM Ba €3Ma TypJlapu; UHIJIM3 TUIuAa QUKPHU JIMCOHUUN
nudona KUIUII yCyJUlapy Ba YJIApHUHI HYTK OF3aKM Ba €3Ma IIaKulapuaa
KYJUTAaHWJINIIN KOHYHHUSTIIAPH;

® HYTKHUHI JMAJIOTMK Ba MOHOJIOTMK WIaK/UIApW XaKuJa TacaBBypra sra
oymumu;

® TWIHUHI 3aMOHAaBMM XOJIaTU TaBCU(PH, CTUIUCTUK BOCHUTaNAp, rpaduka,
JIEKCUK-TPaMMaTUK CTUJIMCTUK OYVEKIOp BOCHTalap, cy3 YHuHHU, OOmIKa
TUJUIApJIaH CY3 KUPUO KETUIIUHUHT YMYMHUI CTUIMCTUK KYJUTAHUIINHH;

® JMAJIEKTAJ JICKCUKAHUHI aCOCUM XYyCYCHATIApU XaKuaa OMJaMmIIapra sra
OYJIUIIN JIO3UM.



Tunraouu:
UHIJI3 TWIMAA CY3JI0BUM IIAXCIAPHUHI KEHI TapKaJIraH KyHJIAJIUK Ba
KacOuil BasuATiapja cy3inaraH HYTKMHHU TYIIyHa OJHII: SIIUTHIAETTaH
MaTHJIapJaH (paauo, TeleBUACHUE, Buacokacceranap, [ABJl) xamaa nnmuii
MaTHJIapHH TYIIyHa OJIMII Ba yJapJaH y3u yuyH 3apyp Oyiaran axOopoTHH
oJ1a OWJIMIL Ba TU3UMIIM TaxJIUJI skapa€Huia Kapop Kadys KWINL,
MaTHJIAPHHA JIMHIBUCTUK JKAXATAAH TaXJIWI KWIHII, Typiad >KaHpra OWJ
MaTHJIApHU HMHIVIM3 TWIMJIAH OHA TWIATa Ba OHA TWINWJAH WHIVIM3 TUJIWTa
OF3aKy Ba €3Ma Tap)KUMa KWINILI;
YKaXOHHUHT TYpJI JABJIATIAPU MAJAaHUATH XyCYCUATIIApUHUA KUECTall,
TaxXJIAJI KA KYHMKMAJIAPUTa 3ra 0Y/IuIIN JIO3UM.

Tunriaouu:
Xap XWJ MaB3y Ba MaTHJIAPHU YKUTUII oJuO OopuiaéTran Tuira cyxoar,
HYTK Ba Mabpy3aJlapHU OF3aKW M3YWJ Ba CTHWJIMCTHUK IApXJIALL;
CTWIMCTHK MAabIyMOTHM KyJuiad aHHOTauus, pedepar, MabIymMoTiap
TYIJIAll Ba TY3HILL
SHTM CTWIMCTUK TaxJIIIapJaH KacOra WYHanTUpWIraH Makcajiapaa
dolinanana oyuiil;
JMCOHMM Ba KOTHUTUB CTHJIMCTUKAra ajoKaaop OMIMMIIApDHU KEHTaUTHUPHUII
Ba UyKYpJIAIITUPHUILI;
KOMMYHUKATHB KYHUKMaJapuHA  (DAoUTAITUPUIN  y4yH 3aMOHaBUMN
MH(OPMAIMOH TEXHOJIOTHsUIApAaH (oiiagaHuIl Mallakacura sra OYiuil Ba
yiapaaH ¢oiigaiana oaul;
MHIJIM3 TUJIUAArd XO3UPrH agabuil makiaa Typiau XWI MypakKaOIUruaarua
MAaTHJIAPHUHT CTUJIMCTUK TaXJIWJI KUJIHIILL,
WHTJIM3 TWIWJA XOPWXKHM MyTaxaccuciap OWwiaH KacOWii Ba MauWIIHid
MaB3yJlapAa SpPKUH MYJIOKOTTa KUPHUIIMII MAJAKAJAPUHU IraJulalid
JIO3UM.

Tunraoun:
¥3 coxacwra ouj axOOPOTHHM MAaHTHKUN OJIOKJapra a)XXpaTwil Ba aHUK,
JAYHAQ, TYITyHApJIM paBuiaa 0aéH dTHIII,
MOJYJUIM €HJAIIYB aCOCUA YKYB Kapa€HUHU TALLKWJI dTHILI,
TEXHOJIOTUK €H/IAIYB aCOCH/Ia TAhJIUM Ba TapOus »apaCHUHU OOIIKApUILI;
KOMMYHUKATUBIMKHA Ba MYCTaKwiI (DAOJIUSATHH TAIIKWJI STUII FO03acUaH
KOMIIeTEHUUSIJIAPUTa 3ra OVJIUIIM TaJaad 3THJIAIN.



Moay/iHM TAIIKWI 3THIN BAa YTKa3UII OYHM4Ya TaBCUAIAP

“XopmkuM TWUIAPHUM YKUTHUIIAA TU3UMIM Ba CTWIMCTHUK TaxJIMJLIAPHU
KyJutam’” MOJYJIM Mabpy3a Ba aMajuil MaIIFyJIOTIap Makiuaa oaud Oopuiaau.

KypcHu yxutuin xapaéHuja TabIMMHUHT 3aMOHAaBHIl METOAJIapHu, axO0poT-
KOMMYHHKAIMsI TEXHOJIOTHsUIApU KYJUIAaHWIMIIM Ha3apjaa TyTWIraH Oyiuo,
Mabpy3a Japciapuja 3aMOHaBUM KOMIBIOTEp TEXHOJIOTUsIapu €EpaamMuaa
IPE3CHTALIMOH Ba AJIEKTPOH-IUAAKTUK TEXHOJOTMsIapra acoClaHraH XoJija
VTKa3WiIaau.

AManuii MalrynoTiap/ia TEXHHK BOCHUTAJIaplaH, SKCHOpecC-CYpoBlap, TECT
CYpOBIIapH, akJIui Xy>KyM, TypyXjH (pUKpiaml, KUIUK TypyxJap OWIaH WILIall, Ba
OOIIKa MHTEPAKTUB TAabJIUM YCYJUIAPUHU KYyJUlall Haszapja TyTwiaad. byHpaad
TallKapy, MYCTaKWI XojJa VYKyB Ba WIMUN anaOuérinapaaH, 3JIEKTPOH
pecypciapias, TapkatMa MaTepuajuiapaas (poiganaHuIl TaBCUs STUIIAIM.

MoayJJHHHT YKYB pexagard 001Ka Moay/uiap Onjiad OOFJIMK/IUIH Ba
Y3BUUJIUTH

“Xopmkuil TWIIApHU YKUTHUIIJA TU3UMIM Ba CTWIMCTUK TaxJIMJUIapHU
KyJutanr” MOAYJIH YKYB pekaJaru UKKMHYM OJIOK Ba MyTaXxXacCUCIUK (paHIapUHUHT
Oapua coxanapu OwiaH Y3BHI OOFJaHraH XoJiJa ME€AArorjJapHUHT YMYMH
Tau€prapiuk Japa)kaCHHH OMIMPHUIITa XU3MAaT KHJIaIH.

Monynau — Y3MalITUPUIN  OpPKaldM THHIJIOBYMJIAp TabiUM Ba TapOus
YKapaéHJIapUHU MEBbEPUN-XYKYKUI aCOCIIApUHU YPraHWLI, YJApHU TaxXJWi ITULI,
amaJja Kysuiamnr Ba 6axoJjarira Joup KacOuii KOMIIETCHTIIMKKA dra OYraaumap.

MoayaHUHT 0JIMHA TABJIUMAATH YPHHU
MonynHu y37amTUpUIT OpPKaId TUHTJIOBYMIIAP TabJIUM >KapaéHUHU TaIIKUIT
ATHUIIa TEXHOJOTUK EHJAIIyB acocjlapuHH Ba Oy Oopajgard WIFop TakpuOaHU
Yypranaguiap, yJaapHU TaxJIHI 3THII, amaijia KyJuiam Ba 0axoamra qoup Kacoui
KOMITETEHTIIMKKA 3ra Oynaauiap.



MonayJa 0yiin4ua coatyiap TAKCUMOTH

THHII0BYUMHHUHT YKYB IOKJIaMacH,
coat
Ayauropusi yKyB
0KJIaMacu -
o Kymnaagan E
0/1yJ1 MaB3yJiapu § 5
<] S = = o s
3 = = B 3
BHEE:
=
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HA3APUI MAIIFYJOTJAP MABMYHHU

1-mabpy3a: 3aMoHABMI THIINIYHOCJMK HYHAJIUILJIAPY HUTOXUIA CTUWIHCTHK
Ba TU3UMJIM TAXJIWJ METOJIAPH

Crunuctuka  3aMOHABUM  TWIIIYHOCIUK — WYHAIMILIAPM  HUTOXHJA.
CrunuctukanuHr Oomka ¢annap OwiaH OOFIMKIWIUA:  CTWIMCTHKA Ba
KOMMYHUKATHB JTMHTBUCTHKA, CTUJIMCTUKA Ba IParMajJMHIBUCTHKA, CTUJIUCTHUKA Ba
JIMHTBOKYJIBTYPOJIOTHSI.

Crunuctuka Typiapu: KUE€CUM  CTWIMCTHKA, aMalliid  CTWIUCTHKA,
GypKIIMOHANT CTHUIMCTUKA, WHAWBUAYal YCIy0 CTHUIMCTHKACH, KOMMYHUKATHB
CTUJIUCTHKA.

CTUIMCTHK TaXJIUI METOMJIAPH.

VYcnyOuii nekcuka TapkuOu: amaOuil cysmap, Hetpan cyznap, agaduii
CY3MapHUHI  CTWJIMCTUK  JKAXATJIapu, OF3aKH  CY3JAPDHUHT  CTWJIHUCTHUK
XycycusiTiaapu. Anaduii HyTK JISKCUKAcH: aTama, apXau3M, HEOJOTH3M, YaTUIIMa,
MOATHUK CY3JIap TYIIyHUYaJapy Ba yJIapHUHT MaTHIAru CTUJIMCTUK Bazudanapu.

Orf3aku HYTK JIGKCUKAaCH: CJICHT, ByJbrapusM, 3BGeMHU3M, II€Ba Ba >KaproH
CY3JapHUHT TyIIyHYaJIapy Ba yJIAPHUHT MaTHAAru CTWJIMCTUK Bazudanapu.

Tunna mewrep Tymynuacu. [laxcuit €umamyB Ba MebEp. YMyMHuil agaduii,
OF3aKu Ba afabuii yciayOmnap xycycustiapu. Peructp Tymrynuacu.

OyHkimoHan yciay0 tymryHyacu. DOyHKIHMOHAT yclyOd Ba YHUHT TypJapH.
banuuii yciny0 XycycusiTiapu: MebpHid, [pamMa Ba HACp YCIyOJapUHHHT acOCHI
TUn Xycycustiapu. Unmuii yeny0 xycycusitiapu Ba Bazudanapu. [lyomunuctux
ycnyd xycycusitiapu Ba Basudamapu. [azera yciayOu XycycusiTiapd Ba
Bazu(amapu. ['azeta MarHuAa >KaHp Typjapu Ba Xxycycusitiapu. Pacmuii
XyXoKaTiap yciayou Basudaniapu, Typiapu Ba YIApPHUHT JIUCOHHUM XYCYCHUSITIApH.
Udona Ba ctunmmctuk Bocuta TyrmryHuacd. CTWIMCTHK Basuda TyIIyHUacu Ba
TypJiapyu. CTUIMCTUK BOCUTAJIAPHUHT caTXJIapapo TypJIaHUIIU.

2- Mmabpy3a: KoMMyHUKAaTHB, KOTHUTHB, MAJIAaHUH Ba KOPIYC MAaTH TAXJIHJIH
MeTOAJIapH

MatH Taxjauiu (paHuHUHT Makcaiau Ba Bazudanapu. MaTHHUHT ajaOuil Ba
JUHTBUCTUK TY3WJIUIIN Xycycusariapu. MatH masmyHu. OOpa3 CTpyKTypacu:
myaimud o0pasu, Tabumar o0pas3u, acap KaxpamMoHW oOpasu, Oaguuii aeTal
TYIIYHYACH Ba YHUHT Typiapu. MaTH 1Iakiu.

MarH JTMHBUCTHKACH acOCHM TyllyHYajgapu, MaTH KaTeropuscu TypJapu:
WH(POPMATUBIUK KATETOPUSICH, MOJAJUIMK KAaTETOPHSICH, MAaTH OOFJIUKIUTU Ba
SXJUTIUTH KATErOpUsSCH, MATH CETMEHTAIUsICU, YPUH TIAlT KaTeropuscH,
WHTEPTEKCTYyATUK KaTETOPHUSICH.



banuuit acap Homnapu, Typiapu Ba YHUHT uH(popMaTtuBiauru. bagumii acap
HOMMHUHT KOHIIETITyaJsl axXOOpOoTHU 04n0 OepuIiaru YpHU.

MartH Taxjmnu mMeTtoanapu. MaTHHHUHI KOHUENTyall axaMusATH. MaTHHUHT
MWUIMA  — MaJaHUudl XyCycHsTJIapu. MaTHHM  CTWINCTHK, IIparMaTHk,
JMHTBOKYJIBTYPOJIOTUK TAaXJIMJI STUILI.

1. YciyOuil BocHTanapHUHT JIMHTBUCTHK MOXMSTH Ba YJIAPHUHT HYTKJIard
Bazudamapu.

2. nrnm3 Ba y30€k TUIuAaru yeiryOuid BOCUTAIAPHUHT KUECUN TaXJIAIIH.

3. ®ynkuuoHanm yciayOJlapHUHI y3ura xoc Xycycuariaapu (Oaguui,
MyOJIMITUCTUK Ba peKaMa yciayomapn).

4. Of3aKku HYTK yclyOu mMacaliajapH.

5. Cy3 OoitnuruHuHr 0ab3u Oup OYIMMIIapHU, bHU HEOJOTU3M-SHIH sICAraH
cy3map, CJIPHT, TEPMUH (aJ0XUJ1a coXara oOujl) CY3JapHUHT YCIyOud TaxJIHIIN.

6. bagunii MaTHIAry THII MaHOATApUHUHT KOHUENTYall KUMaTH.

7. banuuii MaTHHU TaxJIWJI KWINILI KaTETOPHUsIIApPH, MOJAJUIMK KaTErOpHUsCH,
SAIIUPUH  MAabHOHM  OYHMII  KaTEropuscH, HH(YOPMATUBIUK  KaTETOPUSICH,
IIPOCIIEKIUS, PECTPOCIEKIIH.

8. baguuii anabuér Ba razeTa MaTHJIapuia capiaBxa.

9. Cy3 sAcai skapaéHuia CY3JIapHUHT YCIIyOuid OeNruIaHraHIUTH.

10. Murnu3 Ba Amepuka €3yBUMIIapU acapjapujiard y3ura Xoc yCIyOui
XyCycusTaap.

AMAJIMA MAIIFYJOT MABMYHHU
1-cemunap mamryor: CTWINCTHK Ba MAaTH TaXJIMJIH

Kopnyc TaxjmJHMHT 10/13ap0Juru Ba sasudasnapu

JIekcUK CTWJIMCTHK BOcuTajiap: meradopa, METOHUMHS, UPOHUS, SIUTET,
runep0oa, OKCOMOPOH, AHTOHOMACHS, 3€BI'Ma, Cy3 YHMHU TYyLIyHYacH, JIUCOHUMN
aXxaMHsITH Ba Basudaniapu.

JIeKCUK-CUHTAKTUK CTWJIMCTUK BOCHUTajap: YXIIATHUI, nepedpas, JUTOTA,
rpajanus, aHTUTEe3a, AJUTI03Ms, Y3IallTHpMa ral TYIIyHYaCcH, JJUCOHUN axaMHUsATH
Ba Baszudanapu.

CHHTaKTUK CTUJIMCTUK BOCHUTAJAPHUHT JUCOHMIA axaMUATU Ba Basudanapu.
[Nan KypunMiuuaara y3rapuiuiapra acocjlaHraH CTHJIMCTUK BocHUTanap: Oup Ooii
Oynaknu ram, HWHBEpCHUs, Napajyiesl KOHCTPYKIMS, Xua3M, TaKpop, CaHall,
MOJIMCUH/IETOH, aCUHJIETOH Ba PUTOPUK CYpoOK ram. OFf3aku HyTKIard ran Tapkuou
y3rapuiiapra acocjaHraH CTHJIMCTUK BOCUTAJap: 3JUIAIICHUC, TyraJulaHMaraH rari,
QXpaTUITraH KOCTPYKLIHSL.
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@DOHETUK CTHIIUCTUK BOCUTAP: I0OPOHUS, AIUTUTEpALs, OHOMATOIHS
TYLIYHYacCH, IMCOHUN aXaMUSITH Ba Ba3udaiapH.

CTUIMCTUK KOHBEPreHIMsl TYIIYHYacH Ba YHUHT Bazuanapu.

®pa3eonOrusIHUHT CTUJIMCTUK MaHOaanapy Ba yciayOuil KYJIJIaHWIAIIN.

MopddonorusHuHT cTUIUCTUK pecypenapu. Cy3 TypKyMIapUHUHT CTHIIMCTUK
UMKOHHUSITIIAPH.
2- ceMHHap MalFyaoT: Jlekcuk Ba (ppa3eoOruK THI BOCUTAIAPH OPKAJIH
CTUJIMCTHK 0YE€KKA IpUIIHII YCYJIAPH

JIekCuK CTWJIMCTUK BOcUTanap: Meradopa, METOHHMHUSA, UPOHUS, SIUTET,
runepoosa, OKCIOMOPOH, aHTOHOMACHS, 3€BIMa, Cy3 YHUHU TYLIyHYacH, JTUCOHUMN
axaMusTH Ba Bazuanapu.

JIeKCUK-CUHTAKTUK CTHJIMCTUK BOCUTajap: yxmaTull, nepedpas, JUTOTa,
rpajanys, aHTUTE3a, AJUTI03Us, Y3JallTHpMa ran TyIIyHYacH, JINCOHUN axaMUusTh
Ba Baszudanapu.

CHHTaKTUK CTUJIMCTUK BOCUTAJAPHUHI JUCOHHUI axaMUATU Ba Basu(amapu.
[Nan Kypunaummard y3rapuiapra acocjaHraH CTHJIMCTHUK BOcHUTanap: Oup 0ol
Oynaknu ram, WHBEpCHs, Mapaiel KOHCTPYKIUS, XHa3M, Takpop, CaHall,
MOJIMCUH/IETOH, aCUHJIETOH Ba PUTOPUK CYpOK ram. OF3aku HyTKIaru ran Tapkuou
y3rapuiiapra acocjiaHral CTHJIMCTUK BOCUTAJap: 3JUIMIICHUC, TyrajslaHMaraH rari,
QXpaTUIITaH KOCTPYKLIHSL.

CTUMCTUK ~ KOHBEPreHIMs  TYyIIyHYacH Ba  YHUHr  Basu(anapu.
@®pa3eoSIOTUSIHUHT  CTWJIMCTHK  MaHOaalapu Ba  yciayOud — KYJUITaHWJIWIIM.
MopdosnorussHUHT CTUIUCTHK pecypciapu. Cy3 TypKyMJIapUHHUHT CTHJIMCTHK
UMKOHHUSITIIAPH.

3- ceMuHap MalFyJaoT: MaTH cTuiucTukacu. MaTH TypJaapu. MaTH
TaxJIuIM. MaTHJapaa CTWINCTHK 0YEKKA 3PUIIHIIHUHT UMKOHUATIAP

MarH JTMHBUCTHKACH acOCUM TyllyHYajgapu, MaTH KaTeropuscu Typiapu:
WHOOPMATUBINK KATETOPHUSICH, MOJAIIMK KATETOPHSICH, MAaTH OOFIMKIUTH Ba
AXJIUTJIIITH  KaT€TOPUACH, MATH CETMEHTALMSICH, YPUH TAWT KaTErOpHUsCH,
MHTEPTEKCTYAUIUK KATETOPHUSCH.

banuwnii acap Homuiapu, Typiapu Ba YHUHT uHGopMmaTuBiuru. baguuii acap
HOMHUHUHT KOHIIENTyaj axXOOpOTHU 04n0O Oepuigaru ypHu.

MarH Taxnaunu MeTomsiapu. MaTHHUHT KOHUENTYyall aXamuaATH. MaTHHUHT
MWUIMK — MaJaHuh XycycusiTiapu. MaTHHM  CTWINCTUK, IIparMaTHk,
JIMHTBOKYJIBTYPOJIOTUK TaXJIUJ STHUILL.

4- cemuuap mamryJaot: Ctuianctuxk purypanap. Kornutus meradopa,
METOHMMHUS ACOCHUH CTHJINCTHK (purypa cudaruaa.
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MarH Taxnunu Metomsiapu. MaTHHUHT KOHUENTYyall aXamuaATH. MaTHHUHT
MWJUIMA — MaJaHuil  XycycusATiapu. MaTHHM  CTUJIMCTUK, MparMaTHk,
JIMHTBOKYJIBTYPOJIOTMK TaXJIUI 3THIIL.

1. VYcnyOuil BOCHTaJapHUHT JIMHTBUCTUK MOXHUATA Ba YJIapHUHT
HYTKIAru Basudamapw.

2. Wurnmm3 Ba y30€K TWiAMAArd YyCIyOWMid BOCHTAJIAPHUHI KUECUU
TaxJIWIIN.

3. OyHKnMoHAN yCayOmapHUHT y3Wra Xoc Xycycustiapu (Oamuui,
MyOJIMIIMCTUK Ba peKIaMa yciayoapn).

4. Or3aku HYTK yclyOHu Macaajiapi.

5. Cy3 OodnuruHUHr 06ab3u Oup OYViIMMIIApU, SSTbHU HEOJIOTM3M-SHIU
scaliraH cy3Jap, CJIPHT, TEPMUH (aJOXUa COXara Ouj) CY3JIapHUHT yCIIyOuii
TaxJIHIIN.

6. banuuii MaTHIAry T MaHOATAPUHUHT KOHUENTYall KUIMaTH.

7. baguuii MaTHHM TaxJWjid KWIWII KaTerOpUsIapH, MOJAJUIUK
KaTeropusiCH, SILIMPUH MabHOHU OYMII KATETOPUsICH, HHPOPMATHUBIUK
KaTE€rOpUsCH, MPOCIEKIUS, PECTPOCIEKIIHS.

8. baguuii anabuér Ba razeTa MaTHJIApUAA CapiiaBXa.

9. C¥3 dacai )xapaéHuia Cy3JIapHUHT YCIyOuil OeNruiIaHT aHIUTH.

10. Murnu3 Ba AMepuka €3yBUMIIapy acapiiapuiaru y3ura xoc yciayoui
XyCycusTaap.

YKUTHUII HIAKJLIAPH

Maskyp Moayn O6yiinya KyiHugaru YKUTUIN IIaKuiapuaad GonanaHuIaim:
- HOaHbaHABUM YKUTHUII (MHTEPAKTUB, KOHbepeH1us, n1e0ar);
- 1aBpa cyxOariapu (Myxokama JTHJIaéTraH MyaMMO Ba YHUHI €4MMH OViinda
MaHTHKWN XyJiocajiap YMKaApHIN);
0axc Ba MyHO3apajnap (Jioluxaigap eduMu Oyiirua Janusuiap Ba acoC/iM pakamyap
TaKIUM KWINIIL, OSIIMTUIL Ba MyaMMoOJap €UUMHHU TOMNHUII KOOWJIUATUHU

PUBOKIIAHTUPUIL).
BAXOJIAII ME3OHHA
M
Ne baxoJai Mme30HH" ARcHMal H3ox
0asn

WNuTerpauiamras tui
[Toptdonuo sipatumi-

1 1,56am1 2.5
Keiic Ty3um — 1,0 6amn

KYHUKMaJIApUHU Xap OupH
Oyiinua aHUK TOTIIHPUKIAP
Oakapwiiaau Ba 6axosaHaau
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ILMOAYJHU YKUTUILJIA ®ONJAJIAHUIATUTAH
WUHTPE®AOJI TABJIUM METO/IJIAPH.

Method Ne 1: Linguistic compensation.

It presupposes the analysis of contextual meanings, the correlation of
denotative and connotative meanings, comparison of contextual and dictionary
meanings. This method is most relevant to text semantics since it enables the
reader to discern subtle shades of meanings the language units acquire in the text.

Method Ne 2: Componential analysis. It deals with, the semantic content
of language units and is based on the linguistic postulate that lexical meaning
can be segmented into minimal semantic components (semes). The method
includes techniques of a multi-stage definitional analysis and that of associative
field. Componential analysis was first applied to the study of the semantic
word structure, word agreement, lexicographical descriptions, syntagmatic and
paradigmatic links of the word. In text linguistics, this analysis may be helpful in
revealing conceptual features constituting the cognitive structure of words.

Method Ne 3: Method of associative field is aimed at revealing associative
links of the analyzed unit and building its associative field. This method can be
implemented in two ways: 1) on the basis of an associative experiment; 2) on
the material of associative dictionaries and thesauruses. An associative
experiment has been elaborated in cognitive psychology, and it is based on the
assumption that a certain stimulus presupposes some reaction: S —> R. The
second way to uncover a net of associations inherent in the analyzed unit is to use
the material supplied by various dictionaries of associations.

Method Ne 4: Supralinear analysis introduced by IL.R. Galperin is
concerned with the problem of implicit information. It aims to find the verbal
signals of implicit information in the text and give a clue how to explain “dark",
obscure and ambiguous points on the basis of contextual and associative links.

Method Ne 5: Method of stylistic experiment. It consists in selecting
synonyms and antonyms, priphrasing, compressing and extending text spans,
various types of transformations in the text. This method is aimed to clarify
stylistic and contextual meanings of linguistic units and to extract additional
stylistic information.

Method Ne 6: Pragmatic analysis is based on the situational interpretation
of the discourse and aims a) to hypothise about the author's pragmatic intention on
the basis of verbal signals; b) to characterize the linguistic personality's social
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status, cultural background and psychological inner world; c) to substantiate the
appropriateness and effectiveness of communication by the verbalized in the text
direct or indirect indications of a pragmatic intention and the addressee's verbal of
non-verbal reaction to it.

Method Ne 6: Methods of parameterization. It is the study of linguistic
units including texts, based on a set of parameters and principles of categorization.
It is used to define complex linguistic notions and hierarchy of distinctive
features constituting them.

Method Ne 7: Method of categorization. It is a kind of taxonomical
activity aimed at sorting out and combining somewhat similar notions and
corresponding units into larger categories. This method is based on cognitive
operations of comparing, contrasting, identifying, setting up similarities and
differences, etc. In the domain of text linguistics, the method of categorization
may be helpful in analyzing text as a conceptual system, and revealing
hierarchical relationships between its constituents.

Method Ne 10: Conceptual analysis is based on theories that relate
linguistic choices to cognitive structures and processes. In the Text Linguistics,
conceptual analysis deals with the problems of conceptualization, conceptual
world picture, and conceptual information. It presupposes searching for the
conceptually relevant verbal signals in the text including: a) key words; b) means
of foregrounding (convergence of stylistic devices and expressive means,
coupling, defeated expectancy); c) implicates; d) title and other language units
used in the text to verbalize micro-, macro- and superconcepts. Conceptual
analysis is combined with frame analysis, cognitive mapping, cross-cultural
analysis and corpus analysis.

Method Ne 11: Conceptological analysis. It is a comprehensive, multi-
stage analysis of concepts, which presupposes description of a) the concept
structure and its constituents (notional, figurative and evaluative spheres); b)
hierarchical taxonomy of cognitive features inferred in the process of
conceptualization; c) distribution of cognitive features according to the
“field" principle, i.e. their reference to either the nucleus or periphery of a
concept.

Method Ne 12: Cognitive metaphorical analysis is based on the theoretical
conception that metaphor is not only a stylistic device, but also a means of
conceptualization. It is one of the main mental operations, a means of cognition,
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categorization and evaluation (Lacoff, 1980). *Metaphorical analysis aims to
disclose the mechanism of metaphorization, which lies in the interaction of the
two, source and target, spheres. The system of knowledge structures of a source
sphere serves as a basis for cognitive modelling of a target sphere. Cognitive
metaphorical analysis is of a special significance for fiction since imagery is
considered an inalienable property of this text type.

Method Ne 13: Method of cognitive modelling. It enables a researcher
to decode the "deep structure” of the text and includes frame analysis and
cognitive mapping.

Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame, the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a verbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic
In addition, contextual, connotative and associative links of the stimulus. With
regard to the text frame analysis consists in a) searching for the verbal signals
representing conceptually relevant frames; b) activizing the frame structure with
the help of the above - mentioned techniques; c) conceptualizing knowledge
structures presented by the frame.

Cognitive mapping helps penetrate into "deep™ semantics of the language
units. It is presented as a step-by-step procedure including the study of:

e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;

e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

13- Method: Cross-cultural analysis. It is based on comparing and
contrasting languages and cultures. It consists in cognitive interpretation of a)
culturally and conceptually relevant language units in the text (linguoculturemes);
b) universal and nationally-specific properties of language units including texts; c)
cultural concepts manifesting particular domains.

1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001
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I11. HASAPUH MATEPUAJLIAP MABMYHHU

Lecture Ne 1: Stylisic and system analysis in the light of modern linguistics
Problems for discussion:

1.1. The Subject of Stylistics and Language System. General Scientific
Fundamentals of Stylistics. The Aim and Objectives (tasks). The Main Problems of
Stylistics as a Linguistic Discipline.
1.2. The Main Aspects and Trends of Stylistics. Functional Stylistics, Structural
Stylistics, Decoding Stylistics, Practical Stylistics, Individual Style Study,
Comparative Stylistics, Communicative Stylistics, Cognitive Stylistics.
1.3. Stylistic Devices and Expressive Means of the Language

The aim of the lesson: Providing listeners with the fundamental information
on stylistics as a linguistic discipline

e Pedagogical objectives:
Presenting the general information on Stylistics in relation to language hierarchy.
Presenting information on the general scientific fundamentals of Stylistics;
Giving data on the aim and objectives of the academic course;
Providing a brief information on the main problems of Stylistics;
Giving the basic information on functional and structural aspects of Stylistics;
Describing the topical trends of Stylistics (Decoding Stylistics. Practical
Stylistics, Individual Style Study. Comparative Stylistics, Cognitive Stylistics);
Giving data on the issues of stylistic devices and expressive means of the
language
The methods used in lesson:
Method Ne 1: Componential analysis. It deals with, the semantic content
of language units and is based on the linguistic postulate that lexical
meaning can be segmented into minimal semantic components (semes). The
method includes techniques of a multi-stage definitional analysis and that of
associative field. Componential analysis was first applied to the study of
the semantic word structure, word agreement, lexicographical
descriptions, syntagmatic and paradigmatic links of the word. In text
linguistics, this analysis may be helpful in revealing conceptual features
constituting the cognitive structure of words.

Method Ne 2: Method of associative field is aimed at revealing associative
links of the analyzed unit and building its associative field. This method can be
implemented in two ways: 1) on the basis of an associative experiment; 2) on
the material of associative dictionaries and thesauruses. An associative
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experiment has been elaborated in cognitive psychology, and it is based on the
assumption that a certain stimulus presupposes some reaction: S —> R. The
second way to uncover a net of associations inherent in the analyzed unit is to use
the material supplied by various dictionaries of associations.

1.1. The Subject of Stylistics and Language System. General Scientific
Fundamentals of Stylistics. The Aim and Objectives (tasks). The Main
Problems of Stylistics as a Linguistic Discipline.

There are close links observed between text linguistics and stylistics. Many
notions of text linguistics, be it repeated, had long been discussed in stylistics, and
it is quite valid since stylistics is based on the study of texts, mainly literary texts.
There fore it is expedient to single out a stylistic trend in text linguistics, which
embraces a great variety of problems:

e text types related to the problem of functional styles;

e compositional structure of the text;

e stylistic text categories;

e stylistic means of cohesion and coherence;

e stylistic peculiarities of an individual style;

e the role of language units in transmitting conceptual information and
representation of the conceptual world picture

Let us briefly elucidate some of the problems?. Functional stylistics as is
well-known, is concerned with the description of various types of texts. In text
linguistics the problem of text types is also in the focus of interest, and it is studied
in text typology and text stylistics. One of the main tasks of text stylistics is to
study language means functioning in typified standard situations. Therefore much
attention is attached to the text types characterized by definite stylistic functions
and traits®. Besides, the stylistic theory of text linguistics is faced with the problem
of compositional speech forms, to wit: narration, description, reasoning, dialogue
(monologue, polylogue). All these forms will be extensively discussed further.
Here it is worth mentioning that according to a text type either this or that
compositional form prevails. Thus the dramatic text is presented in the form of a
dialogue. The scientific text is based on reasoning. As for the publicistic text, it is
mainly narration. A peculiar feature of the fictional text is the combination of all
the above mentioned forms, each fulfilling its own communicative-aesthetic
function.

2 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
3 Ashurova D.U. Text linguistics. T, tafakkur ganoti, 2012
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1.2. The Main Aspects and Trends of Stylistics. Functional Stylistics,
Structural Stylistics, Decoding Stylistics, Practical Stylistics, Individual Style
Study, Comparative Stylistics, Communicative Stylistics, Cognitive Stylistics.

Text stylistics also deals with the problem of the compositional structure of
the text. Composition is a complex organization of the text, the elements of which
are arranged according to a definite system and in a special succession. It implies
not only certain correlations of stylistic layers within the text, but also definite
schemes of text development (Oxqunmos, 1980:263). On the one hand, composition
is closely connected with the semantic structure of the text, on the other — with the
type of the text. In fact, it serves as one of criteria in the definition of a text type.
Thus, the compositional structure of a fable is: exposition — dialogue — action —
moral®. The compositional scheme of the story is: title — exposition — initial
collision — development of action — culmination — denouement — end. As for a
sonnet, its composition consists of 2 parts including 14 lines. The first part
contains exposition and the main theme. The second part presents denouement. A
concluding line of the sonnet is considered most significant from the point of view
of both stylistic and conceptual information. The compositional structure of an
application is quite different. It includes heading, which contains the name of an
applicant, his address, and the date; a brief essence of the application; the text
itself which contains a request and its grounds; concluding phrases and signature.
See diagram 2

Text type Structure
genre
story Title — exposition — initial collision - development of action —
culmination — denouement - end
fable Exposition — dialogue — action — moral
sonnet 2 parts, 14 lines

1 s part — exposition — the main theme
2 "4 part — denouement
A concluding line

application | Heading (name, address, date) — brief essence — text (a request and
its grounds) — concluding phrases - signature

essay Introduction — the main body - conclusion

4 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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business Letterhead (address, date, salutation) — letter text (context
letter paragraph, content paragraph, action paragraph) — closing —
signature

Therefore, the above-described compositional schemes supply sufficient
evidence to the fact that the compositional structure depends on a text type, and
this assumption once more confirms the idea of close links between stylistics and
text linguistics.

The core role in text stylistics is certainly attached to stylistic categories.
This problem requires a special attention and will be discussed in other sections
(see ch. 5). Here it is necessary to stress that many traditional stylistic categories
and notions applied to text linguistics should be reviewed and reconsidered. For
instance, such categories as imagery, implicitness, emotiveness, evaluation are
regarded not as properties ascribed to separate language units, but mostly as text
phenomena.

Another issue relevant to text stylistics is stylistic cohesion of the text.
Among all others, the means of stylistic cohesion play a considerable, sometimes
predominant role. There is a great variety of stylistic means of cohesion: parallel
constructions, all types of repetition, sustained stylistic devices, symbols and so on.
It is interesting to note that stylistic means of cohesion are characterized by
simultaneous realization of two functions: stylistic and text forming. We have
already discussed the role of recurrence in this respect. Recent researches have
shown that recurrence, traditionally studied as a stylistic means, is considered a
basic factor in the structural and semantic organization of the text, and what is
more, it is regarded as a fundamental principle of text integrity (Mockayibckasi,
2010). The significance of recurrence is confirmed by the facts that a) it is found
practically in all languages; b) it is realized at all the language levels from a
phoneme up to the whole text; c) it designates a thematic development of the text;
d) it fulfills various stylistic and pragmatic functions. The following rhyme may
serve as an illustration®:

For want of a nail, the shoe was lost,

For want of the shoe, the horse was lost,

For want of the horse, the rider was lost

For want of the rider, the battle was lost

For want of the battle, the kingdom was lost

And all from the want of a horseshoe nail.

This example is interesting in many respects. First of all it demonstrates all
types of repetition — anaphora, epiphora, chain repetition, framing, and anadiplosis.

5> Ashurova D.U. Stylistics of literary text. T., 2014,
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Then it promotes the thematic development of the text. And finally, it is a
mechanism of shaping text as such.

1.3. Stylistic Devices and Expressive Means of the Language

Developing the topic of stylistic cohesion we cannot help mentioning the
role of stylistic devices, especially metaphor and symbol. As is known, symbol is a
trope functioning in the literary texts as a polyconceptual structure, and assuming
various stylistic functions (/[xycymos, 2006). At the same time, it IS necessary to
underline its text-forming function because symbolic meanings appear in the text
on the basis of frequently repeated key notions. Here are some examples:

Rain — a symbol of unhappiness, loneliness and sufferings in the works by
E.Hemingway;

Sandcastle - a symbol of illusive love and unreal dreams (A. Murdock);

Oak tree - a symbol of powerful England (J.Galsworthy);

White monkey - a symbol of spiritual bankruptcy (J.Galsworthy)

Special significance in text stylistics is attached to the problems of
individual style. Individual style (idiostyle) is regarded as a complex structural
unity of the means and forms of verbal expressions peculiar to certain authors, and
reflecting their world vision and subjective evaluation of the described phenomena.
In this field of research good results have been achieved both in practical and
theoretical aspects. Suffice it to mention the works by V. V. Vinogradov, G. O.
Vinokur, I. R. Galperin, I. V. Arnold, V. A. Kukharenko and others. These works
give rise to theoretical discussions of the following problems:

e individual specificity of fictional texts;

e the author’s image and viewpoint;

e types of the narrator;

® a polyphonic structure of the literary text;

e correlation of individual style with general language norms;
e individual peculiarities of the language usage in the text®.

The key notion of the theory of individual style is the notion of the author’s
image, which was introduced by V.V. Vinogradov. The author’s image is a focus
of the whole text, its content and compositional structure. As V.A.Kukharenko
stated, the author’s image is an organizing centre of the whole literary work, it
combines its separate parts into a united whole characterized by a single world
outlook (1988:179).

At the present stage of text stylistics a new impetus has been given to the
problem of “individual paradigm”, and a new term “cognitive style” has emerged.

s Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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This term is defined as a style of conveying and presenting information, its
peculiar arrangement in the text/discourse connected with a specific choice of
cognitive operations or their preferable usage in the process of text production and
interpretation (KCKT, 1996:80). Cognitive style is regarded as a style of the
author’s individual representation associated with his personality, the peculiarities
of an individual creative process of thinking and subjective modality.

Much attention in text stylistics is attached to the language units functioning
in the text. Emphasis is made on the usage of stylistically marked units,
particularly stylistic devices. Traditionally stylistic devices have been studied from
the point of view of their structural and semantic organization and stylistic
functions. In text stylistics these units are regarded as text components playing an
important role in transmitting conceptual information of the text and representing
the conceptual world picture. The conceptual value of a stylistic unit will be
discussed later. Here it is necessary to stress that stylistic means regarded as means
of text conceptualization serve to reveal the author’s conceptual world picture.

Testing questions:
What is the subject-matter of stylistics?
What is the role of stylistics in the language system?
What is the difference between structural and functional stylistics?
What angle are the language means studied from in stylistics?

W e

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University
Press, 2001.
2. Apuonmpn  W.B. Crwiuctuka COBPEMEHHOTO — AHIJIMMCKOTO  SI3bIKa

(Ctumuctuka aexoauposanus). JI., 1993.
3. Ashurova D.U. Text linguistics. T., 2012

Lecture Ne 2. Communicative, cognitive, cultural and corpus analysis methods
Problems for discussion:
2.1.Text interpretation and linguopragmatics
2.2. Brief instructions of interpreting the literary text
2.3. Text interpretation as a linguistic discipline. Its subject matter aims and
tasks. Linguostylistics and text interpretation as related disciplines.
2.4. Corpus analysis.

The aim of the lesson: Developing theoretical knowledge and practical skills in
fundamentals of text interpretation as a linguistic discipline, clarifying the essence
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of text interpretation, its main objectives, topical problems and aspects of study;
expanding and summarizing knowledge about the categories of the text and poetic
details used in the literary text; outlining the basic stages of a literary text
interpretation; developing skills needed to analyze the literary text (on the basis of
scheme of interpretation of a literary text).

Pedagogical objectives

e Expanding and systematizing knowledge of the subject of text interpretation;

e Developing knowledge needed to identify the fundamentals of text
interpretation and its relation to stylistics;

e Developing skills needed to make conclusions on the main theoretical problems
of text interpretation;

e Widening knowledge about the main categories of the text interpretation;

e Expanding and developing knowledge about the composition of the literary text;

e Deepening and systematizing knowledge about the poetic details in the literary

text.

e Developing knowledge about the main stages of interpretation of a literary text;

e Developing knowledge and skills for the interpretation of a literary text.

2.1.Text interpretation and linguopragmatics

Text typology is a branch of text linguistics, which studies different types of
texts, criteria for their differentiation, linguistic and extralinguistic peculiarities of
text types, their taxonomy and classification. The aim of a scientific text
classification is to present a great multitude of texts in a definite number of their
types grouped on the basis of common traits’. This is not an easy task. Much of
confusion is caused by a great variety of texts, on the one hand, and the lack of
consistent criteria for defining text types — on the other. So, there are incoherencies
in defining text-types and their classification. Up to now these questions remain
unresolved due to the fact that a unanimously supported approach has not been
reached so far®. Despite a diversity of opinions, many linguists support the
following characteristics of a text type:

e it is a culture specific and historically stipulated productive model of text
production and perception;

7 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
8 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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e it defines semantic functional and structural peculiarities of concrete texts
despite their different thematic contents;

e it is characterized by a system of invariant features compulsory for all texts of a
definite type;

e itis liable to one common communicative aim.

Therefore, the type of the text can be defined as a culture specific productive
model, which, being different in its content structure, is specified by a system of
invariant semantic, structural and functional characteristics. It should be stressed
that text classification depends on the chosen approach to text analysis. The most
acknowledged is a stylistic-functional approach, which, being based on the
principles of communicative functional stratification may provide solid grounds for
text typology. This view finds support among many scientists (V.V. Vinogradov,
M.M. Bakhtin, and M.N. Kojina). *Their conception rests on the assumption that
there are direct correlations between a text-type and the functional style it belongs
to. A functional style, in its turn, is defined “as a patterned variety of literary text
characterized by a greater or lesser typification of its constituents, supra phrasal
units, in which the choice and arrangement of interdependent and interwoven
language media are calculated to secure the purport of the communication”
(Galperin, 1977:249).

According to this conception there are texts belonging to different spheres:
literature, mass media, science, and religion and so on. A functional style in
general outline can be regarded as a socially acknowledged and functionally
conditioned form of language style variations. Functional styles are appropriate to
the norms of language codification. Limited by the most general, socially
significant spheres, functional styles are not numerous. |.R. Galperin, for instance,
distinguishes five styles: the belles-lettres, publicistic, newspaper, scientific styles,
the style of official documents. I.V. Naer thinks that this classification might be
extended by adding technical, professional and religious styles (Haep, 2002). The
problem of functional styles turns out to be very debatable. Some scholars single
out the conversational functional style. Others do not support this opinion on the
ground that this type of a functional style does not fulfill any specific function,
which, as is known, serves as the main parameter of any functional style.

Disagreements on this point are accounted by the fact that the boundaries of
functional styles are not very distinct, they are somehow obliterated. It means that
functional styles can cross and penetrate into one another. This leads to the style

9 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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merging and creation of the so-called “hybrid” texts. Hybridization of styles is
widely observed in the texts belonging to the sphere of mass media. For example,
in the newspaper article many traits of the belles-lettres style can be found.

The sleepwalking president who slept through the early days of the agony in
New Orleans is going through the never ending, thrilling, indefensible and reckless
agony in Iraq (International Herald Tribune -2005, December 12, p.7)

This utterance taken from the newspaper article is characterized by the
convergence of stylistic devices: metaphors (slept, agony), epithets and gradations
(never ending, thrilling, indefensible and reckless), repetition. These stylistic
devices serve as means of expressing the author’s subjective modality creating
imagery and producing emotional impact. These qualities are peculiar to the belles-
lettres text. Therefore, the analyzed utterance combines the features of a newspaper
article and those of emotive prose. Consequently, it leads to the creation of a
“hybrid” text.

2.2. Brief instructions of interpreting the literary text

In classifying texts according to the stylistic- functional criterion it should be
kept in mind that functional styles are not homogeneous, they fall into several
variants, substyles and genres which constitute either the main body or the
periphery of a functional style. For example, the scientific style is subdivided into
academic, informative, critical, popular, educational substyles (Uepussckas, 2009).
As for newspaper style, it consists of news, editorial, essay, advertisement. In the
belles-letters style along with substyles (emotive prose, poetry, drama) various
genres are distinguished: tale, story, fable, ballad, novel, etc. The style of official
documents is differentiated according to the spheres of activity — juridical,
diplomatic, medical, banking texts, etc. So, there is a good reason to believe that
text typology can be built on the principles of hierarchic correlations: functional
style — substyle — genre — text type — text subtype.

In this system of relations a functional style is an invariant form compared to
other levels of style variability, for instance, genre. The notion of genre originally
employed in the theory of literature appears to be essential for text typology. M.M.
Bakhtin who regarded it as “a typical model of speech forms”, and defined three
factors providing basis for speech genres elaborated this notion: 1) the semantic
integrity and completeness; 2) a speaker’s intention; 3) typical compositional
forms (baxtun, 1979: 241- 258). There are different classifications of speech
genres. Interesting enough is division of all genres into primary (simple) and

o Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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secondary (complex). The analysis of the linguistic literature and our own
observations make it possible to present genre classification in conformity with the
following parameters:

e according to the functional style: business genres, publicistic genres, scientific
genres, belles-lettres genres;

e according to the context variable criterion: description, narration, reasoning;

e according to the sphere of communication: socio-political, military, academic,
religious, juridical, etc;

e according to the pragmatic intention: talks, discussions, toasts, compliments, etc.

Its own assemblage of genres characterizes every functional style. The
belles-lettres, for instance, embraces the epic genres such as novel, story, poem;
the lyric genres — ode, elegy, verse, song; the drama genres — tragedy, comedy. The
scientific style includes the following genres: monography, scientific article,
scientific essay, review, annotation, lecture, report, information.

There are three correlated, but different terms — methodology, methods
and method.

Methodology is a system of theoretical principles and assumptions that a
research is based on (Crenmanos, 2009). Methods is an aggregate of concrete
devices and techniques applied to the analysis of a certain language material.
Method is a means of theoretical and practical systemization of the language
material.

As has already been mentioned, the present stage of linguistics is
characterized by the processes of integration as in the case with the new trends in
linguistics such as cognitive linguistics, linguoculturology, gender linguistics,
linguoconceptology. In this connection many traditional views, assumptions and
methods have been revised and reconsidered. Besides, modern linguistics tends to
extrapolate the notions and methods of one science into another. Therefore,
text linguistics alongside traditional methods widely exploits new borrowed
from other branches methods of analysis.

In this chapter, we aim to generalize scientific experience in the field of
methods and suggest those, which seem most adequate for text linguistics.
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2.3. Text interpretation as a linguistic discipline. Its subject matter aims
and tasks. Linguostylistics and text interpretation as related disciplines.
Linguistic compensation. It presupposes the analysis of contextual
meanings, the correlation of denotative and connotative meanings, comparison of
contextual and dictionary meanings. This method is most relevant to text
semantics since it enables the reader to discern subtle shades of meanings the
language units acquire in the text.

Componential analysis. It deals with, the semantic content of language
units and is based on the linguistic postulate that lexical meaning can be
segmented into minimal semantic components (semes). The method includes
techniques of a multi-stage definitional analysis and that of associative field.
Componential analysis was first applied to the study of the semantic word
structure, word agreement, lexicographical descriptions, syntagmatic and
paradigmatic links of the word. In text linguistics this analysis may be helpful in
revealing conceptual features constituting the cognitive structure of words.

Method of associative field is aimed at revealing associative links of the
analyzed unit and building its associative field. This method can be implemented
in two ways: 1) on the basis of an associative experiment; 2) on the material of
associative dictionaries and thesauruses. An associative experiment has been
elaborated in cognitive psychology, and it is based on the assumption that a
certain stimulus presupposes some reaction: S —> R. The second way to uncover a
net of associations inherent in the analyzed unit is to use the material supplied by
various dictionaries of associations.

Supralinear analysis introduced by I.R. Galperin is concerned with the
problem of implicit information. It aims to find the verbal signals of implicit
information in the text and give a clue how to explain “dark", obscure and
ambiguous points on the basis of contextual and associative links.

Method of stylistic experiment. It consists in selecting synonyms and
antonyms, periphrasing, compressing and extending text spans, various types of
transformations in the text. This method is aimed to clarify stylistic and
contextual meanings of linguistic units and to extract additional stylistic
information.

Pragmatic analysis is based on the situational interpretation of the
discourse and aims a) to hypothise about the author's pragmatic intention on the
basis of verbal signals; b) to characterize the linguistic personality's social
status, cultural background and psychological inner world; c) to substantiate the
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appropriateness and effectiveness of communication by the verbalized in the text
direct or indirect indications of a pragmatic intention and the addressee's verbal of
non-verbal reaction to it.

Methods of parameterization. It is the study of linguistic units including
texts, on the basis of a set of parameters and principles of categorization. It is used
to define complex linguistic notions and hierarchy of distinctive features
constituting them.

Method of categorization. It is a kind of taxonomical activity aimed at
sorting out and combining somewhat similar notions and corresponding units into
larger categories. This method is based on cognitive operations of comparing,
contrasting, identifying, setting up similarities and differences, etc. In the domain
of text linguistics, the method of categorization may be helpful in analyzing text
as a conceptual system, and revealing hierarchical relationships between its
constituents®?,

Conceptual analysis is based on theories that relate linguistic choices to
cognitive structures and processes. In the Text Linguistics conceptual analysis
deals with the problems of conceptualization, conceptual world picture, conceptual
information. It presupposes searching for the conceptually relevant verbal signals
in the text including: a) key words; b) means of foregrounding (convergence of
stylistic devices and expressive means, coupling, defeated expectancy); c)
implicates; d) title and other language units used in the text to verbalize micro-,
macro- and superconcepts. Conceptual analysis is combined with frame analysis,
cognitive mapping, cross-cultural analysis and corpus analysis.

Conceptological analysis. It is a comprehensive, multi-stage analysis of
concepts, which presupposes description of a) the concept structure and its
constituents (notional, figurative and evaluative spheres); b) hierarchical
taxonomy of cognitive features inferred in the process of conceptualization; c)
distribution of cognitive features according to the "field" principle, i.e. their
reference to either the nucleus or periphery of a concept.

Cognitive metaphorical analysis is based on the theoretical conception that
metaphor is not only a stylistic device, but also a means of conceptualization. It is
one of the main mental operations, a means of cognition, categorization and
evaluation (Lacoff, 1980). Metaphorical analysis aims to disclose the mechanism

11 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G., Pogosyants E.M., Zimon
E.l. Interpretation of literary text. —Tashkent: Ukituvchi, 2004.
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of metaphorization, which lies in the interaction of the two, source and target,
spheres. The system of knowledge structures of a source sphere serves as a basis
for cognitive modelling of a target sphere. Cognitive metaphorical analysis is of a
special significance for fiction since imagery is considered an inalienable property
of this text type.

Method of cognitive modelling. It enables a researcher to decode the
"deep structure” of the text and includes frame analysis and cognitive mapping.

Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame; the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a verbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic. In
addition, contextual, connotative and associative links of the stimulus. With regard
to the text frame analysis consists in a) searching for the verbal signals
representing conceptually relevant frames; b) activizing the frame structure with
the help of the above - mentioned techniques; c) conceptualizing knowledge
structures presented by the frame.

Cognitive mapping helps penetrate into "deep"” semantics of the language

units. It is presented as a step-by-step procedure including the study of:
e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;*2
e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

Cross-cultural analysis. It is based on comparing and contrasting languages
and cultures. It consists in cognitive interpretation of a) culturally and conceptually
relevant language units in the text (linguoculturemes); b) universal and nationally-
specific properties of language units including texts; c¢) cultural concepts
manifesting particular domains.

Corpus analysis.

Corpus analysis with the help of computer technologies enables the
researcher to collect a great volume of language materials, to select all possible

12 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,2001
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contexts of key words and expressions. This analysis ensures a more adequate
interpretation of linguistic data.

In conclusion, it should be stressed that the choice of methods depends on the
text type, the character of the analyzed language units and the scientific tasks to be
accomplished. For example, with regard to the linguistic analysis of cultural
concepts the following methods are most relevant: frame analysis — cognitive
mapping — conceptualization — cross-cultural analysis.

Testing questions:

What does the subject of text interpretation deal with?
What is the aim of text interpretation?
What subjects is the text interpretation connected with?
What are the main stages that the text interpretation undergoes?
What are the main categories of text?

6. What kinds of information (according to I.R. Galperin) are distinguished
within the category of informativity?

7. What do you understand by the category of modality?

8. What are the specific features of the realization of the category of
modality?

O wnNE

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,
2001.
2. Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova
E.G., Pogosyants E.M., Zimon E.l. Interpretation of literary text. —Tashkent:
Ukituvchi, 2004,
3. Barth R. Mythology: Les instances du recit. —M., Paris. 1997.
4. Beaugrande R.A., Dressler W. Introduction to Text Linguistics. —Berlin. 1997
http://www.beaugrande.com/Intro1981Five.htm
5. Chafe W.L. Cognitive Constraints on Information Flow//Coherence and
grounding in discourse. —Amsterdam. 1997.
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V. AMAJIMU MAIIFYJIOT MATEPUAJJIAPU

Practical lesson Nel

The aim of the lesson: to obtain cognitive skills

The condition: It is accounted for by the fact that a work of fiction is of particular
interest for the students of philology inasmuch as it provides a good material for
creative thinking.

The process of the lesson:

The methods used in the lesson:

1. Conceptological analysis. It is a comprehensive, multi-stage analysis of
concepts, which presupposes description of a) the concept structure and its
constituents (notional, figurative and evaluative spheres); b) hierarchical
taxonomy of cognitive features inferred in the process of conceptualization; c)
distribution of cognitive features according to the "field" principle, i.e. their
reference to either the nucleus or periphery of a concept.

2. Cognitive metaphorical analysis is based on the theoretical conception
that metaphor is not only a stylistic device, but also a means of conceptualization.
It is one of the main mental operations, a means of cognition, categorization and
evaluation (Lacoff, 1980). Metaphorical analysis aims to disclose the mechanism
of metaphorization, which lies in the interaction of the two, source and target,
spheres. The system of knowledge structures of a source sphere serves as a basis
for cognitive modelling of a target sphere. Cognitive metaphorical analysis is of a
special significance for fiction since imagery is considered an inalienable property
of this text type.

Activity A.
Brainstorm the ideas concerning the notion of “Text Category”

TEXT CATEGORY >
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Activity B.

Draw the cluster to the notion of “Text Category”, revealing its types and
their features
Activity C.

Speak on the category of informativity and define its type in the following
extracts

And Abel had no children. We are all Cain's children (Steinbeck, East of Eden)

When he awoke at night he heard the wind in the hemlock brees outside the
cottage and the waves of the lake coming in on the shore and he went back to sleep
(Hemingway, Ten Indians)

Each one of us is a prisoner in a solitary tower and he communicates with the
other prisoners, who form mankind, by conventional signs that have not quite the
same meaning for them as for himself. And life, unfortunately, is something that
you can lead but once; mistakes are often irreparable, and who am | that | should
tell this one and that how he should lead it? (Maugham, The Happy Man)

There were only two Americans in the hotel. They did not know any of the
people they passed on the stairs to their room (Hemingway, Cat in the Rain)*®

Activity D.

obligatory world picture pragmatic optional stylistic
category superconcept conceptual intertextuality

Complete the sentences by choosing appropriate words from the list below

1. Text Is a common property of the text inherent in all its types

2. L.LR. Galperin differentiates between factual, subtextual and
types of information

3. Text categories are also subdivided into obligatory and types

4. The category of informativity is one of the basic and text
categories

5. Conceptual information reflects the author’s conceptual , his

understanding of people’s social, economic, political and cultural life.

13 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G.,
Pogosyants E.M., Zimon E.I. Interpretation of literary text. —Tashkent: Ukituvchi, 2004.
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10.

contains knowledge about communicants’ social,
professional status, role relations, cultural background, psychological
characteristics, etc

is defined as a special quality of certain texts to correlate
with other textson the basis of intertextual markers such as epigraph, allusion,
quotations, etc.

Intertextuality is regarded as a cognitive process of interaction of two texts:
and the recipient text.

information, being expressive by its nature, is subdivided
into emotive, evaluative and image-bearing types

Is the highest conceptual unit, which, covering the whole
text appears to be its semantic focus.

Activity E.
Complete the following table by matching the authors to the text categories:

Authors Text categories

1

1

R. Beaugrande, a progression, stagnation, the author’s image,
artistic space and time, causality, subtext
W. Dressler P y
A.l. Novikov b informativity, segmentation, cohesion, continuum,
prospection/ retrospection, modality, integrity,
completeness
I.R. Galperin c extension, cohesion, completeness, succession,
statics and dynamics, deep perspective
Z.Y. Turaeva d informativity, integrity, delimitation, modality,
communicativity
S.G. llyenko e cohesion, coherence, intentionality, acceptability,
informativity, situationality, intrtextuality
Activity F.
Complete the table by matching the notions to their definitions

text category expresses emotiveness, evaluation, imagery

factual information b a peculiar quality of certain texts to correlate
with each other both semantically and
structurally
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subtextual ¢ reflects the author’s conceptual world picture,
information his understanding of people’s social-economic,
political and cultural life

stylistic information d a conceptual meaning of a separate language

unit
conceptual f contains data about facts, events, actions,
information objects, ideas
intertextuality g contains knowledge about the communicants
allusion h implicit information embodied in some text

fragments on the basis of the stylistic resources
used in the text

pragmatic I isintertextual signal that accomplishes the
information function of an “intertext”, decoding of which
requires establishing actual connections with the
original text.
Activity G.

Identify the sources of the precedent texts in the following text fragments

| could no longer concentrate upon those brilliant lucid little civilizations,
although in the strong light the coloured pebbles and the miniature seaweed trees
looked like jewels by Faberge (Murdoch, The Sea, The Sea)

Later, Dana said reluctantly, «I'm afraid it's time for Cinderella to turn into
a pumpkin, darling (Sheldon, The Sky is Falling)

Well!” said Miss Pole, “well, Miss Matty! Men will be men. Every mother’s
son of them wishes to be considered Samson and Solomon rolled into one — too
strong ever to be beaten or discomfited — too wise ever to be outwitted (Gaskell.
Cranford).

He felt very large in the room. Gulliverian, both powerful and clumsy
(Murdoch, An Unofficial Rose).

The professor was a big jovial man of Falstaffian appearance (Eccles, A
Species of Revenge).

It might not be the head of a goddess - indeed a screw of curl paper on each
side the temples quite forbade that supposition - but neither was it the head of a
Gorgon; yet Malone seemed to take it in the latter light (Bronte, Shirley).
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We should not bang on about Gascoigne throwing it away because in our
hearts we always knew that this was a footballer as fragile as Humpty Dumpty
with a bout of vertigo (Weaver, The Guardian, 1998).

Mrs. Todd rocked gently for a time, and seemed to be lost, though not
poorly, like Macbeth in her thoughts. (Jewett, A Dunnet Shepherdess)

She had the withdrawn feline look of a woman who is conscious of power
and seeing herself as Cleopatra (Murdoch, Under the Net).

Lloyd grinned happily. He was dazzled by his new fame. He imagined that
Tom Cruise must feel something like this at a world premiere (King, The Stand).

Membury comes too, a grinning, loping Caesar dwarfing his Antony, hauling
on his ear, dreaming of fish and smiling at the wrong people (Le Carre, A Perfect

Spy).

Activity H.

Identify intertextual markers and their types in the following text fragments.
What knowledge structures they represent?

She may be just a sort of enchanter, a Circe, a spiritual Penelope keeping
her suitors spellbound and enslaved (Murdoch, The Unicorn)

He was still young, of course, in his forties, though sometimes he felt as old
as Methuselah. He was certainly young for his achievements, young to be the head
of a department (Murdoch, The Unicorn).

“I have kept mine. I can still sit upon it”. She added surprisingly, “Rapunzel,
Rapunzel, let down your hair”. Not that I could have ever let it down from a
second-floor flat” (Greene, Travels with my Aunt).

That Debora who sent me as a child to Golgotha was a precise machine with
words (Steinbeck, The Winter of Our Discontent).

Matt shook his head. It is like “Alice in Wonderland”. This gets curiouser
and curiouser (Sheldon, The Sky is Falling).

Testing questions:
1. What are the linguistic features of the belles-lettres text?
2. What signals of emotional information can be found in the text?
3. What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional
dialogues in revealing implicit information?

Used literature:

1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,
2001.
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2. Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova
E.G., Pogosyants E.M., Zimon E.I. Interpretation of literary text. —Tashkent:
Ukituvchi,2004 .

3. Tambnepun U.P. CTunuctuka COBpEMEHHOIO aHTIIMKUCKOTO s3bIKa. M. Beiciias
mkoua, 2004,

Practical lesson Ne 2

The aim of the lesson: to obtain cognitive skills
The condition: various activities based on interactive methods of teaching which
will enable the students to test their knowledge and develop the students’
theoretical background and practical skills in text/discourse analysis. Besides, there
is an extended list of literature relevant to the subject in question.
The process of the lesson:

The methods used in the lesson:

1. Method of cognitive modelling. It enables a researcher to decode the
"deep structure” of the text and includes frame analysis and cognitive mapping.

2. Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame; the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a verbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic. In
addition, contextual, connotative and associative links of the stimulus. With regard
to the text frame analysis consists in a) searching for the verbal signals
representing conceptually relevant frames; b) activizing the frame structure with
the help of the above - mentioned techniques; c) conceptualizing knowledge
structures presented by the frame.

> Analyze the following fragments of the text and reveal the functions of
intertextual markers, their types and cognitive significance

Madame Chalon, at forty, fitted no category of murderers; she was neither
Cleopatra nor beldame. A Minerva of a woman, he told himself instantly, whose
large, liquid eyes were but a shade lighter than the cobalt blue of the Med-
iterranean twinkling outside the tall windows of the salon where they sat (Donnel,
Recipe for Murder)
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The front door of the cottage opened, and Eileen Evans stood there. There
were still vague traces of beauty left, like clues to what once was, but bitterness
had overlaid the past with a harsh brush. It was a Dorian Gray situation (Her
beauty had gone into Dana) (Sheldon, The Sky is Falling).

» Compare intertextual markers used in the fictional and scientific texts and
comment on their peculiar features

The importance of the discourse level for the study of language and
linguistics can hardly be overestimated: "Discourse is what makes us human"
(Graesser et al., 1997). It is not surprising, therefore, that the study of text and
discourse has become an increasingly important area over the last decades, both in
linguistics and psychology (T. Sanders, J. Sanders, Text and Text Analysis)

At the discourse level, such a discussion is nowadays absent. In the
pioneering years of text linguistics, scholars like van Dijk (1972) and Petofi and
Rieser (1973) attempted to describe texts as a string of sentences within the
framework of generative grammar (Sanders, Text and Text Analysis)

“Oh, my!” Ma said wearily. “Oh! My dear sweet Lord Jesus asleep in a
manger! What we are goin’ to do now?” she put her forehead in her hand and
rubbed her eyes (Steinbeck, The Grapes of Wrath).

With devilish cunning, | encouraged her to talk. Unsuspecting, she laid her
heart bare. Upon the cold, conspicuous common, printed page, | offered it to the
public gaze. A literary Judas, | kissed her and betrayed her. For pieces of silver, |
dressed her sweet confidences in the pantalettes and frills of folly and made them
dance in the market place (O'Henry, Selected Stories, and P.74).14
Read the following text fragments and identify the text categories according to
the dominant feature

She was young, brilliant, extremely modern, exquisitely well dressed,
amazingly well read in the newest of the new books and her parties were the most
delicious mixture of the really important people and... artists - quaint creatures,
discoveries of hers, some of them too terrifying for words, but others quite
presentable and amusing (Mansfield, Cup of Tea).

He could not make her answer. Putting his face down against hers, he felt her
cold cheek. He put his hands on her forehead, and that was cold, too. Then he
found her wrists and held them in his fingers while he pressed his ear tightly
against her breast (Caldwell, The Wild Flowers)

14 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G., Pogosyants E.M., Zimon
E.l. Interpretation of literary text. —Tashkent: Ukituvchi, 2004.
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Winifred! She was young, beautiful, and strong with life, like a flame in
sunshine. She moved with a slow grace of energy like a blossoming, red-flowered
bush in motion. She, too, seemed to come out of the old England, ruddy, strong,
with a certain crude, passionate quiescence and a hawthorn robustness. In
addition, he was tall, slim, and agile, like an English archer with his long supple
legs and fine movements. Her hair was... They were a beautiful couple (Lawrence,
England, my England).

Activity E.
Analyze the following extract and identify the language means representing
imagery. Comment on the conceptual significance of imagery

All human life lies like a book before us... (JeromeK. Jerome).

The artist gazed dreamily at the cartridge paper on the wall. "This town,"
said he "is a leech. It drains the blood of the country. Whoever comes to it accepts
a challenge to a duel. Abandoning the figure of the leech, it is a juggernaut, a
Moloch, a monster to which the innocence, the genius, and the beauty of the land
must pay tribute. Hand to hand every newcomer must struggle with the leviathan.
You have lost, Billy. It shall never conquer me. | hate it as one hates sin or
pestilence or—the color work in a ten-cent magazine. | despise its very vastness
and power. It has the poorest millionaires, the littlest great men, the lowest
skyscrapers, the dolefulest pleasures of any town | ever saw. It has caught you, old
man, but | will never run beside its chariot wheels. It glosses itself as the
Chinaman glosses his collars. Give me the domestic finish. | could stand a town
ruled by wealth or one ruled by an aristocracy; but this is one controlled by its
lowest ingredients (O’Henry, The Duel)

Activity F.
Analyze the following text fragment and identify graphic, phonetic, lexical,
stylistic means of emotiveness

| don't feel human. | feel like an animal. A pig or a rabbit or a dog. Oh, |
don't blame you, | was just as bad... But it wasn't the real me I'm not that hateful,
beastly, lustful woman. | disown her... It was only the animal in me, dark and
fearful like an evil spirit, and I disown, and hate, and despise it. And ever since,
when I've thought of it, my gorge rises and | feel that | must vomit (Maugham,
Painted Veil)

"Mary wanted to talk, to weep, to console and be consoled; yet she discerned
no genuine grief in this dark formal parlor. Why? Weren't they sad to know that
their father was gone? All four of them, she realized, had come away from
Lexington... she alone had carried love for her father with her. She could not let
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him go like this, an unwanted ghost at a silent wake, attended by the four daughters
of his flesh. (Stone, The Eternal Love)

| have had such a dreadful experience with a taxi-man; he was most sinister.
I could not get him to stop. The more | knocked and called the faster he went. In
addition, in the moonlight this bizarre figure with the flattened head crouching
over the lit-tle wheel... (Mansfield, Bliss)

They were dears — dears — and she loved having them there, at her table, and
giving them delicious food and wine. In fact she longed to tell them how delightful
they were, and what a decorative group they made, how they seemed to set one
another off and how they reminded her of a play by Tchekof! (Mansfield, Bliss).

Activity G.
Analyze the following text fragments and identify linguistic means of expressing
implicitness

‘Well, I wanted to know whether you thought there would be any chance for
an English doctor in Spain.'

‘Why Spain?'

'l don't know, | just have a fancy for it'

'It's not like Carmen, you know."' (Maugham, Happy Man)

He plucked a fragment and held it close — three blossoms. Sacrilege to pluck
fruit-tree blossom — soft, sacred, young blossom — and throw it away!
(Galsworthy, Apple Tree)

Old Behrman was a painter who lived on the ground floor beneath them. He
was past sixty and had a Michael Angelo's Moses beard curling down from the
head of a satyr along the body of an imp (O’ Henry, Last Leaf)

Testing questions:
1. What are the linguistic features of the text heteregeinity?
2. What signals of emotional information can be found in the text?
3. What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional
dialogues in revealing implicit information?
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Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,
2001.
2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®wunosnor, 2004.
3. T'anpnepun U.P. CTunuctuka COBPEMEHHOTO aHIVIMMCKOTO s3bIka. M.: Bricias
mkoua, 2004,
4. bypono K. CpaBHUTENIbHASI TUIIOJIOTUS AaHIJIMICKOTO M TEIOPKCKHX SI3BIKOB. M.,
Bricmmas mkosa 1993.

Practical lesson Ne3

The aim of the lesson: to obtain cognitive skills
The condition:: various activities based on interactive methods of teaching which
will enable the students to test their knowledge and develop the students’
theoretical background and practical skills in text/discourse analysis. Besides, there
is an extended list of literature relevant to the subject in question.
The process of the lesson:
The methods used in the lesson:

Cognitive mapping helps penetrate into "deep"” semantics of the language
units. It is presented as a step-by-step procedure including the study of:
e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;
e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

Write an explanatory essay highlighting the following problems
e Specify the main functions of fictional texts
e Comment on the role of a) repetition; b) convergence of stylistic devices; ¢)
literary dialogues in conveying emotional information
e Draw conclusions about imagery as an inherent category of a fictional text.
e Discuss the category of implicitness and formulate the notion of an implicate

> Analyze the following fragment of the fictional text outlining text

categories represented in it and identifying language means of their
representation.
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Oh, how fascinating it was! How she enjoyed it! How she loved sitting here,
watching it all! It was like a play. It was exactly like a play. Who could believe the
sky at the back wasn't painted? But it wasn't till a little brown dog trotted on
solemn and then slowly trotted off, like a little "theatre” dog, a little dog that had
been drugged, that Miss Brill discovered what it was that made it so exciting. They
were all on the stage. They weren't only the audience, not only looking on; they
were acting. Even she had a part and came every Sunday. No doubt somebody
would have noticed if she hadn't been there; she was part of the performance after
all. How strange she'd never thought of it like that before! And yet it explained
why she made such a point of starting from home at just the same time each week -
S0 as not to be late for the performance - and it also explained why she had quite a
queer, shy feeling at telling her English pupils how she spent her Sunday
afternoons. No wonder! Miss Brill nearly laughed out loud. She was on the stage.
She thought of the old invalid gentleman to whom she read the newspaper four
afternoons a week while he slept in the garden. She had got quite used to the frail
head on the cotton pillow, the hollowed eyes, the open mouth and the high pinched
nose. If he'd been dead she mightn't have noticed for weeks; she wouldn't have
minded. But suddenly he knew he was having the paper read to him by an actress!
"An actress!" The old head lifted; two points of light quivered in the old eyes. "An
actress - are ye?" And Miss Brill smoothed the newspaper as though it were the
manuscript of her part and said gently; "Yes, | have been an actress for a long
time."

Analyze the following fragments of the texts and reveal the communicative
intentions from the list below
to inform — to compare — to argue — to order — to state —to convince (to persuade)
—to describe — to urge — to ask for—to apologize— to conclude

Staffs in the North of England, the North West and Vinlands are also
preparing for mass action, including strikes (Daily Express)

We can’t ask Egbert what happened to him. There is no truck to give any
evidence. There is no corpse. There’s nothing! No truck. No Egbert. Do you
understand now? That’s what you get for your dollar a mile!” (Galsworthy,
Broken Boot)®®

"Do you know what began my real education?"

15 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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"What?"
"Your calling me Miss Doolittle the day when 1 first came to Wimpole Street. That
was the beginning of self-respect for me." (Shaw, Pygmalion)

“Oh, who are you? What is your intention, sir?”

“"Don’t be frightened, madam. My name is Gordon Butler, I’ am your neighbour. [
am sorry, | was so straightforward. But | shall explain everything. ”

“Pray do” (Bronte, Jane Eyre)

Dueling is savage. Everyone who respects the law would respect you for
declining to fight. General Robertson told you in this very room that your courage
and reputation did not require his kind of vindication. He said if you lose your
family would suffer, and if you win it would be a pyrrhic victory (Stone, The
President’s Lady)

Matilda was a tall, thin, graceful fair girl, with a rather large nose. She was
the Mary to Emmie’s Martha: that is, Matilda liked painting and music, and read a
good many novels, whilst Emmie looked after house-keeping. Emmie was shorter,
plumper than her sister, and she had no accomplishments. She looked up to
Matilda, whose mind was naturally refined and sensible (Lawrence, You Touched
me)

"Madam, may | speak to you a moment?"

"Speak to me?" Rosemary turned...

"M-madam, stammered the voice. Would you let me have the price of a cup of
tea?" (Mansfield, A cup of tea)

“Hans, move these tables into the smoking-room, and bring a sweeper to take
these marks off the carpet and—one moment, Hans.... Tell mother and Miss Laura
to come here at once.” (Mansfield, The Garden Party)

“Stop!” — she cried, “Don't tell me! | don't want to hear; | don't want to hear
what you've come for. | don't want to hear ” (Galsworthy, The Man of Property)

“The first battle, fought and finished,” Martin said to the looking glass. “But
there will be a second battle and a third battle and battles to the end of time,
unless...” (London, Martin Iden)

"I can't open,” she nearly wailed.

"No, don't, Jug," whispered Constantia earnestly. "It's much better not to. Don't
let's open anything. At any rate, not for a long time."

"But-but it seems so weak," said Josephine, breaking down.

"But why not be weak for once, Jug?" argued Constantia, whispering quite fiercely
(Mansfield, The Daughters of the Late Colonel)

A large bony vine clutched at the house, as if to claw down the tiled roof.
Round the bricked yard grew a few wintry primroses. Beyond, the long garden
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sloped down to a bush-covered brook course. There were some twiggy apple trees,
winter-crack trees, and ragged cabbages. Beside the path hung dishevelled pink
chrysanthemums, like pink cloths hung on bushes (Lawrence, The Odour of
Chrisantemums)

New 2001 Park Avenue...Full Luxury, Moisture Sensing Wipers, On Star,
Full PWR, Steerins Wheel Radio Controls, Aluminum Wheels, Leather, Pwr Driver
&Pass Seats, Universal Transmitter. Buy only 495$ per month! Save 10,5008.

"You are in the army now whether you like it or not, and you'll address all
officers as Sir!" (Allen, Days of Hope).

In conclusion, it is to be stressed that the fictional text is characterized by a
complex structure comprising the hierarchy of the informative, semantic,
compositional, stylistic, pragmatic, cultural, cognitive levels, which are bound
together and based on the correlation of linguistic and extralinguistic factors
(Ashurova, The Structure of the Fictional Text)

In the article “Tips of Time Management” by D. Williams and S. Dawson
consider the problem of time management and suggest several tips of its effective
organization....

Activity G.
Analyze the following text fragments from fiction and identify the cases of
violation of G. Grice’s maxims

She sat down on the bed.

- ‘I wanted it so much,’ she said. ‘I don’t know why | wanted it so much. |
wanted that poor kitty. It isn’t any fun to be a poor kitty out in the rain.’
(Hemingway, The cat in the Rain)

Anyway, I want a cat,’ she said, ‘I want a cat. I want a cat now. If I can’t
have long hair or any fun, | can have a cat.’ (Hemingway, The cat in the Rain)

“This town”, said he “is a leech....It has the poorest millionaires, the littlest
great men, the lowest skyscrapers, the dolefulest pleasures of any town | ever
saw... (O’Henry, the Duel)

Laurie put his arm round her shoulder. "Don't cry,” he said in his warm,
loving voice. "Was it awful?"

"No," sobbed Laura. "It was simply marvellous. But Laurie—" She stopped,
she looked at her brother. "Isn't life," she stammered, "isn't life—" But what life was
she couldn't explain. No matter. He quite understood (Mansfield, Garden Party)?®

Answer the following questions in a form of an analytical essay
1. What methods of analysis are most relevant to text linguistics?

16 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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2. How can the methods of cognitive linguistics be applied to text linguistics?
3. What steps does cognitive mapping consist of?

4. What are the aims of frame analysis?

5. What results can be achieved with the help of corpus analysis?

Activity B.
Provide conceptoptological analysis of the concept “Happiness”. Follow the
following tasks:

= reveal dictionary interpretations of the lexeme “happiness”;

. establish its paradigmatic and syntagmatic links;

. reveal its associative links with the help of thesauruses;

= reveal the concept “Happiness” representations at the level of

phraseological units and paroemia (proverbs, aphorisms);
make up a list of conceptual features and classify them in accordance;

" categorize revealed conceptual features into notional, image-bearing
and evaluative parts of the concept;
. analyze the story “The Happy Man” by S. Maugham and reveal

conceptual senses the concept acquires in the text (see the text in appendix)

Activity C.
Read the speech “I have a dream” by Martin Luther King and provide frame
analysis of the word “Freedom” fulfilling the next tasks:
= analyze the dictionary meanings of the lexemes composing the frame;
= establish the main terminals, slots and subslots of the frame;
= define contextual links of the words “freedom” and “dream”
= speak on the connotative and associative links of the word “freedom”;
= conceptualize textual information and infer knowledge structures
represented by the frame;
= draw two clusters representing 1) hierarchic structure of the frame
“Freedom” in accordance to lexicographic data; 2) representation of the
frame “Freedom” at textual level;
= compare two clusters and identify the similarities and differences in the
representation of the frame “Freedom”.

Testing questions:
1. What are the linguistic features of the text heteregeinity?
2. What signals of emotional information can be found in the text?
3.What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
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5. What is the role of a) poetic details; b) portrait descriptions; c) fictional
dialogues in revealing implicit information?

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,
2001.

2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®wumosor, 2004.

3. Tambnepun M.P. CTuincTHKa COBPEMEHHOTO aHIIMKACKOTO si3biKa. M.:Bricias
mrkoJa, 2004.

5. byponos XK. CpaBHUTEIbHAS TUIIOJIOTHS aHTJIMMCKOTO M TIOPKCKHUX SI3BIKOB. M.,
Bricmiag mkosa 1983.

6. Mycaes K. English stylistics. T.: Anonar, 2003.
7. bo6oxonosa T.A. urmms3 Tunu ctinuctukacy. T.: Yiurysun, 1995,
Practical lesson Ne4

The aim of the lesson: to obtain cognitive skills
The condition:: various activities based on interactive methods of teaching which
will enable the students to test their knowledge and develop the students’
theoretical background and practical skills in conceptual analysis. Besides, there is
an extended list of literature relevant to the subject in question.
The process of the lesson:
The methods used in the lesson:
Cognitive mapping helps penetrate into "deep" semantics of the language
units. It is presented as a step-by-step procedure including the study of:
e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;
e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.
e the place of stylistic colouring and figures in the stylistic analysis.
e Stylistic analysis as an important part of system analysis.
Analyze the following text fragment and identify graphic, phonetic, lexical,
stylistic means of emotiveness

| don't feel human. | feel like an animal. A pig or a rabbit or a dog. Oh, |
don't blame you, | was just as bad... But it wasn't the real me I'm not that hateful,
beastly, lustful woman. I disown her... It was only the animal in me, dark and
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fearful like an evil spirit, and | disown, and hate, and despise it. And ever since,
when I've thought of it, my gorge rises and | feel that I must vomit (Maugham,
Painted Veil)

"Mary wanted to talk, to weep, to console and be consoled; yet she discerned
no genuine grief in this dark formal parlor. Why? Weren't they sad to know that
their father was gone? All four of them, she realized, had come away from
Lexington... she alone had carried love for her father with her. She could not let
him go like this, an unwanted ghost at a silent wake, attended by the four daughters
of his flesh. (Stone, The Eternal Love)

| have had such a dreadful experience with a taxi-man; he was most sinister.
I couldn’t get him to stop. The more | knocked and called the faster he went. And
in the moonlight this bizarre figure with the flattened head crouching over the lit-
tle wheel...(Mansfield, Bliss)

They were dears — dears — and she loved having them there, at her table, and
giving them delicious food and wine. In fact she longed to tell them how delightful
they were, and what a decorative group they made, how they seemed to set one
another off and how they reminded her of a play by Tchekof! (Mansfield, Bliss).

“You are wanted on the telephone”, said Nanny, coming back in triumph and
seizing her Little B (Mansfield, Bliss)

“Oh, my darling baby-girl” he exclaimed. “My beautiful, beautiful Sondra!
If you only know how much I love you! If you only know!”— “Ssh! Not a word
now! Oh, but I do love you, baby boy!”(T. Dreiser).!’

Activity G.

Analyze the following text fragments and identify linguistic means of expressing
implicitness

‘Well, I wanted to know whether you thought there would be any chance for
an English doctor in Spain?'

‘Why Spain?'
'l don't know, | just have a fancy for it'

'It's not like Carmen, you know.' (Maugham, Happy Man)

7 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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He plucked a fragment and held it close — three blossoms. Sacrilege to pluck
fruit-tree blossom — soft, sacred, young blossom — and throw it away!
(Galsworthy, Apple Tree)

Old Behrman was a painter who lived on the ground floor beneath them. He
was past sixty and had a Michael Angelo's Moses beard curling down from the
head of a satyr along the body of an imp (O’ Henry, Last Leaf)

Testing questions:
1. What are the linguistic features of the belles-lettres text?
2. What signals of emotional information can be found in the text?
3.What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional
dialogues in revealing implicit information?

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,
2001.
2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®wunouor, 2004.
3. Tanmenepun U.P. CtrimcTrika COBpEMEHHOIO aHIVIMMCKOTO si3bIKa. M.:Beiciias
mkouia, 2004,
4. byponoB XK. CpaBHUTENIbHASI TUIIOJIOTHS AHTJIMICKOTO M TEIOPKCKHX SI3BIKOB. M.,
Bricmias mkoina 1983.
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V. KEMCJIAP BAHKHU
Activity D.
Read the following extracts and provide cognitive metaphorical analysis:
Each one of us is a prisoner in a solitary tower and he communicates with
the other prisoners, who form mankind, by conventional signs that have not quite
the same meaning for them as for himself (Maugham, The Happy Man);

All the world’s a stage,
And all the men and women merely players;
They have their exits and their entrances;
And one man in his time plays many parts,
His acts being seven ages (W. Shakespeare)
While analysis follow the next tasks:
identify the source and target domains of a conceptual metaphor;
reveal the associative links of the source and target domains;
define what knowledge structures of a source domain are projected onto the
target domain;
reveal new conceptual senses emerging in the process of
metaphorization.

Activity E.
Read the following extract and provide supralinear analysis aimed at
revealing implicit information:

=  find the verbal signals (lexical, stylistic, syntactical) of implicit

information;

= comment on the role of stylistic devices and their convergence in

revealing implicit information.

Although it was so brilliantly fine - the blue sky powdered with gold and
great spots of light like white wine splashed over the Jardins Publiques - Miss Brill
was glad that she had decided on her fur. The air was motionless, but when you
opened your mouth there was just a faint chill, like a chill from a glass of iced
water before you sip, and now and again a leaf came drifting - from nowhere, from
the sky. Miss Brill put up her hand and touched her fur. Dear little thing! It was
nice to feel it again. She had taken it out of its box that afternoon, shaken out the
moth-powder, given it a good brush, and rubbed the life back into the dim little
eyes. "What has been happening to me?" said the sad little eyes. Oh, how sweet it
was to see them snap at her again from the red eiderdown! ... But the nose, which
was of some black composition, wasn't at all firm. It must have had a knock,
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somehow. Never mind - a little dab of black sealing-wax when the time came -
when it was absolutely necessary ... Little rogue! Yes, she really felt like that about
it. Little rogue biting its tail just by her left ear. She could have taken it off and laid
it on her lap and stroked it. She felt a tingling in her hands and arms, but that
came from walking, she supposed. And when she breathed, something light and
sad - no, not sad, exactly - something gentle seemed to move in her bosom
(Mansfield, Miss Brill)*8

Activity F.
Read the story “The Nightingale and the Rose” by O. Wilde and provide
cognitive mapping of the concept “Love”

. define dictionary definitions of the lexeme “love”;

. reveal its paradigmatic and syntagmatic links;

- analyze word-building potential of the lexeme “love”;

. find and provide analysis of phraseological units and paroemia (proverbs,
aphorisms) with the component “love”;

reveal additional conceptual features of the concept via analysis of its
contextual links throughout the whole text;
. draw a cognitive map representing all conceptual features of the concept.

Activity G.
Read the story “Last Leaf” by O’Henry and provide its conceptual analysis
fulfilling the following tasks:
= search for the implicates and identify by what linguistic means they are
verbalized;
reveal conceptual senses implicates represent;
analyze means of foregrounding and their role in revealing conceptual
information;
find verbal signals that represent the author’s modality;
infer the implications of the title;
establish the main concepts represented in the text.

Activity H.
Read the next extract and provide pragmatic analysis fulfilling the following
tasks:

. characterize the linguistic personality of the communicants (their age,
social status, occupation, emotional state);
. comment on the vocabulary used by the teenagers (a) colloquialisms, b)

8Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
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slang, c) contractions, d) exclamations).

“What the hellya doing, anyway? " I said.

“Wuddaya mean what the hell am I doing? I was tryna sleep before you
guys started making all that noise. What the hell was the fight about, anyhow.
Wuddaya want the light for? ...

“Jesus!” he said. “What the hell happened to you?” He meant all the blood
and all. “I had a little goddam tiff with Stradlater, listen, | said, do you feel like
playing a little Canasta?”

“Oh, you're still bleeding, for Chrissake. You better put something on it. Ya
wanna play a little Canasta or don'tcha?” ... “Only around!” Ackley said.
“Listen. | gotta get up and go to Mass in the morning, for Chrissake. You guys
start hollering and fighting in the middle of the goddam-What the hell was the fight
about, anyhow?”

“It's a long story. | don't wanna bore ya, Ackley”. “Do you happen to have
any cigarettes, by any chance? — Say 'no' or I'll drop dead”.

“No, I don't, as a matter of fact. Listen, what the hell was the fight about? ”

| didn't answer him. “About you”, I said. ... I was defending your goddam
honor, he made cracks about your religion... Stradlater said you had a lousy
personality. | couldn't let him get away with that stuff (Salinger, The catcher in the
Rhye)
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VI. MYCTAKHWJI TADBJIUM MAB3YJIAPU

THUHIIIOBYM MYCTaKWJI HMIIHM MYallssH MOAYJHU XYCYCHUATIAPUHU XucoOra

OJITaH XOJIJIa KyWuaaru makyuiapaas ¢onaananu0 Taiépiaiiy TaBCUsl dTHIIA]IN:

language.

MeBEPUN XyXOKaTiapJaH, YKyB Ba WIMHUM amaduérnapiaH ¢GonaagaHuIn

acocujia MOAYJI MaB3yJapyHU YPTaHMUIIL

TapKaTMa Matepuauiap oyindya Mabpy3ajap KUCMUAHHU Y3IallITHPULL;

aBTOMATJIAIITUPUIITAH YpraTyBud Ba Ha30paT KWJIYBUM JacTypiiap OuiaH

WIILIAIT;

Maxcyc amabuétiap Oyiuda Momayn Oynumiapu €KW MaB3yJlapu yCTHA

WIIIALIL;

-TUHTJIOBUMHUHT KacOuil ¢aonusith OwiaH OOFIMK OYJaraH MOIyJ

OYuMIIapy Ba MaB3yJIapHU YYKYp YpraHUIIL.

MycTakui TabJIuM MaB3yJiapu

1. Methodological fundamentals of stylistics.
2. Basic approaches to the investigation of language. The functions of

3. General scientific fundamentals of stylistics.
4. Stylistics and the theory of information. The notion of information. Basic
and additional information. Types of additional or connotative information.

1. Style as a general semiotic notion. Different interpretations of style.

2. The notions of norm and context. Types of context. The notion of
foregrounding.

3. The theory of image. The structure of image.

4. The subject matter and aims of stylistics. Types of stylistics: linguistic
and literary stylistics. Kinds of literary stylistics.

1.
1.

o0k whN

Lexical peculiarities of the oral type of speech.
Lexical peculiarities of the written type of speech.
Syntactical peculiarities of the oral type of speech.
Syntactical peculiarities of the written type of speech.
Supersentential units in oral speech.

Variants of non-standard conversational English.
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7. Figures of substitution in oral speech.
8. Figures of combination in oral speech.
9.  Stylistic peculiarities of the oratorical style.

Stylistic peculiarities of the publicistic style.
Business correspondence in English.

Stylistic peculiarities of diplomatic documents.
Stylistic peculiarities of legal documents.
Stylistic peculiarities of scientific prose.
Stylistic peculiarities of military documents.

o0k whE

V.

1. The notion of aim and function. Pragmatic and linguistic aims.
Functions of the language system, speech activity, speech.

2. Stylistics of language. Practical and poetic languages. Oral and written
types and forms of language. The utterance and the text.

3. Stylistics of speech activity. The notion of functional style. Factors
which determine the choice of a style.

4. The problem of functional style classification.

5. Stylistics of speech. Types of texts. Genres of texts. Stylistics of
individual speech.

VI.

1. Stylistic differentiation of the English vocabulary. Functional-stylistic
and connotative meanings of the word. Types of connotations: emotive, evaluative,
and expressive. Criteria for the stylistic differentiation of the English vocabulary.

2. Words, which have a lexico-stylistic paradigm. Words which have no
lexico-stylistic paradigm.

3. Stylistic functions of literary words: poetic diction, archaic words,
barbarisms, bookish words, stylistic neologisms.

4. Stylistic functions of conversational words: colloquial words, general
slang, special slang, stylistic neologisms, vulgarisms.

5. Stylistic functions of words which have no lexico-stylistic paradigm:
historical words, exotic words, terms, lexical neologisms.

6. Stylistic functions of phraseology.
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VIIL. IJIOCCAPHUHA

Tepmun

VY30eKk4ya THINIATH
apxu

HNuran3 tmanparn
apxu

bunuMm cTpykTypanapunu

stimulation of certain
parts of the brain in the
process of speech activity

Activization, activation daomIamTApUII under the influence of

SJICMCHTIapu verbal signals aimed to

represent certain

knowledge structures

an essential quality of

stylistically marked units

conveying blurred

Crumuctnk OYEKAOP | meanings,  uncertainty,

Ambiguity CY3JapHUHT Xap XUl duality, caused by
TaxJINJI KWJIWHAUIIINA alternative

conceptualizations, and

leading to  multiple
inferences

a mental process of

taxonomic activity,

regulated presentation of

Categorization KaTeropu3amus Various phenomena

classified according to
their essential, categorial
characteristics.

Cognitive metaphor

Koruutus meradopa

one of the fundamental
processes of  human
cognition, a specific way
of conceptualizing reality
based on the mental
process of analogy and
knowledge transfer from
one conceptual field into
another.

Coherence of the text

MaTHHUHT MaHTUKUHN
Y3BUWJINTH

the semantic integrity of
the text, its wholeness
ensured by the referential
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affinity, thematic unity of
the linguistic units
functioning in the text.

Composition

MartH IXJIUTIITA

a complex organization of
the text, the elements of
which  are  arranged
according to a definite
system and in a special
succession.

Conceptualization

KOHICIITyaIn3amus

a mental process of
concept formation in the
individual’s mind, one of
the main processes of the
human cognitive activity
connected with
composing knowledge
structures on the basis of
text data and background
information, mechanisms
of inferences, making
conclusions, decoding
implicit information

Conceptual world
picture

Konuenryan nyné
MaH3apacu

a global image of the
world and its essential
features reflected in the
individual’s mind as a
result of his spiritual
activity

Convergence of stylistic

Ctunuctuk BocuTaiap

an accumulation of
stylistic ~ devices and

devices expressive means within
one fragment of the text.

a cognitive operation of

meaning construction that

Conceptual involves integration  of

blending/integration

Konuenryan narerpanus

two or more conceptual
domains into one
“blended” mental space
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Discourse

JIUCKYpC

culturally conditioned and
socially oriented
communicative activity

Frame

bpeiim

a hierarchical structure of
linguistic data
representing a stereotyped
situation. It consists of
two levels: the upper level
is the name of the frame;
the lower level consisting
of subframes, terminals,
slots and subslots,
contains concrete
information  about the
situation in question.

Foregrounding

Winrapu cypusiranimk
TaMOUUIINA

a cognitive principle of
distributing information in
the text; it marks out the
most essential, relevant
fragments of the text, thus
guiding its interpretation.

Implicitness

UMITJIMIOUTIINK

an essential property of a
fictional text aimed to
transfer indirect, hidden
information which has to
be inferred in the process
of text interpretation

Intertextuality

WHTEPTEKCTYAJTUK

a peculiar quality of
certain texts to correlate
with others both
semantically and
structurally. Intertext
contains explicit
intertextual markers:
epigraph, repetition of
text forms (structures,
rhythm, lexical units),
antonomasia, allusion,
quotation, etc.
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