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l. NI JACTYP

KHUPHUII

MabayMKH XO3UPrd KyHJA 4Y€T TWIA YKUTYBUWIApUra KaTTa MacCbhbyJIHUST
IOKJJAHTaH—XAJIKApO CTaHaapTiiapra MOC 4YeT THIM KOMIIETEHUMsCUIa Jra
MabHaBUI Ba MajgaHUil Oapkamol aBioAHu Tabusutam. by aca, ¥3 HaBOatuma, et
TUJIUHYU YKUTUIITHA MyKaMMaJUTAIITHPHI TaJabaHu Keaub YuKapasu.

XOpwKHil TWUIApHH YMYMEBPOIA CTaHJAApTJIapy Tajladnapu acocuaa
VKATUITHAHT ~ JIMHTBUCTUK  acleKkmiapd  (aHu  YKUTWIMIIHA — KapaCHUIa
SraJUlaHaJNraH OWJIMM, Majlaka Ba KYHHKMajap HWXTHCOCIUK ¢aniap OJiokura
Kupagurad (annap OuWJaH MHTErpaJlIalllyBU HATHUKACUA TUHTJIOBUYMIIAPHUHT YET
TUJIM KOMMYHHKATUB KOMITETCHUIUSIIAPUHU (JIMHTBUCTUK, WK TUMOUN-IIMHTBUCTUK,
JUCKYPCHUB, CTPATErUK, MKTUMOUN-MaJaHN) PUBOKIAHTUPUINIA MYXUM aXaMHUST
KacO 3Taju, YyHKH (DUIOJOTHUHT KacOMW KOMIETEHIMSACH Ha3zapui (aniap Ba
acocuit yeT TWiM (paHu YKUTHII MaKMYyHIa MAKIJIaHATH.

Ymby mactyp Ma3Kyp KYpCHUHI KOMMYHHUKAaTHB  THJIIIYHOCIHK,
JIMHTBOIIPAarMaTrKa, KOTHUTUB THWIIIYHOCIUK, KOMMYHUKATUB THIILIYHOCIHK
JMHTBOKYJBTYPOJIOTHSI, Ha3apuil TrpamMMaThka, Hazapuid (QoHeThka Kadu
TWILIYHOCIMKHUHT  (yHAaAMEHTal MWYHAIMIUIApUHA XKUCcoOra oJraH XoJjaa
Ty3WwiIrad. Ymoy 3aMOHaBUW WYHaIUIUIApM HYKTal Ha3apuJaH, MaTH — Ky
MOFOHAJIM, MypaKKal xapakTepra sra THJI OUPJIUTH, MYJIOKOTHUHT aCOCUN OUPIIUTH
Ba WXTUMOUN Tabcup OTUIl acObobu cudaruaa TalKdH HSTwiaad. MartH
JMHTBUCTUKACHUIA TWUJ Ba MaJaHUAT MyHOcabaTiIapy MyXUM axaMusT KacO 3Tca,
Ha3apuil TrpaMMmaTUKa 53ca TWIHWUHT TY3WIHIIH Ba YHHUBEpCAJIUsIJIApUHU
KOTHUTHB,IPAarMaTuK XUXATJaH TaJKWH KWiagd. byHIa WXKTUMOWN-MaJaHUN
OMIJI Ba MWJUIMH JYHE TACBUPH AIOXHMAA YVPUH Odrajulaiiii, YyHKH MaJaHUN
KOHTEKCTHM Hazap/Ja TyTMaraH XoJiJja MaTH MOXHUATHUHM MyKamMall TYIIyHHO
Oynmaiiau, 0ab3u XoJIapaa dca OYHUHT WIOKHU XaM OYJIMaiiu.

Ymby maxkmya SHTH TEJaroruk TEXHOTOTHSJAp Ba THIJIIIYHOCIUKHUHT
3aMOHAaBHUI WYHaIMILIaApU acocuja TyOJaH SHTUJIAHUIIHMA WITapu Cypaad Xamja
TUHTJIOBYMJIAPHUHT TabJIUM Oepuill cudaTuHU KYTapull Makcaauja JacTypiaa
Typsit 3PpdeKTUB Ba 3aMOHABUH TE€JarOTUK TEXHOJIOTUSTIAP UIILIATUIITaH.

MoayaHUHT MaKcaau Ba Basudaiapu

@DaHHM YKUTHIIAAH MAaKCaJ - TUHTJIOBUWIApAa Tapkuma Has3apuscu Ba
aManue€TH (MHIVIA3 TWIM) MOAYJIMHUHI METOAOJOTMK TaMOMWIUIApH, acoCUil
TylllyH4Ya Ba TaMmoWWJulapu OyirMya MyTaxacCUCIMK Npoduiura mMoc OWIIUM,
KYHHMKMa Ba MaJlaKaIApHU IIAKJUIAHTUPUII Ba TAaKOMWUIAIITHPHIL, XaMJa
TUHIJIOBUMJIAp/ia TapKMMa OWJIaH WIUIAll MaJlaKaJlapUHU [IAKJUIAHTUPUIL Ba
MAaTHHH TaXJIWJI KWIAII KYHUKMAQJIAPUHU PUBOKIIAHTUPULLIIND.

“Tap>KMMaITyHOCITMKHUHT noJ3apo MyaMMoJiapu’” MOJYJTUHUHT
Basudanapu:

e Tap)KMMa HA3apUsACH Ba TAapUXU KYPCUHU YPraHull YpraHWiaaéIraH dYer

TWIMHUHT ~ y3Ura XOC XYCYCHSITIApUHM UYyKyp TYIIYHUO €THIIra,



ypranunaéTran 4YeT TWIMHU Y30€K Ba pyc TWulapu OuiaH Kuéciad
yprauumra, 3amoHaBuii EBponma CEFR  yxutum ycnyOuHM Tapxkuma
COXACHTra KyJUIal;

Tap>kuMa (paoJIMATUHUHT WKTUMOUM aXaMUSTUHU aHTJIAllL;

TUHTJIOBYMJIAPHU TapKuMa KapaCHUM Ba HaTuWxka cudaTtugard acocui
MyaMMOJiap OWJIaH TaHUIITUPUILI,

3aMOHABUI JIMHTBUCTHUK TaJKUKOTIIAp KOHTEKCTHJIa  Tap)KUMa
HA3apUACUHUHT VPHH, KOMMYHHUKAlUSHUHT ajoxuaa Typu cudaruga
Tap)kuma OusiaH OOFJIMK OYJTraH MyaMMOJIapHU TEKIIUPUIL,
TapKUMALIYHOCIMK MYaMMOJIADUHHM  TAaAKUK OJTUII MaTepuaaud Ba
yCIIyOJIapuHU KYPUO YUKHIIIaH HOOparT.

MoayJ1 0yiiM4a THHIVIOBYMJIAPHUHT OMIIMMHM, KYHUKMACH, MAJIaKACH Ba
KOMIIeTCHUUSIJIAPUra Ky WIWJIaUran rtajgadJaap

“TapKUMaIIyHOCIMKHUHT  J10J13ap0  MyammoJiapu’” KYPCHHM  y3JIalITUPHUIIT
)Kapa€HUAa aMalra OIIMPWIaIUral Macaiajap Joupacuaa:

TunriaoBun

OHa TUJIWTa Ba YHJIaH Y€T TWJINWIa Tap>KUMa KWJIWIIHUHT JIEKCUK, CEMAHTHUK
Ba (pa3eoyIOTuK MyaMMoJiapu

OHa TWJINWIa TapKUMa KWIHIIHUHT TpaMMaTUK MyaMMOJIapy, UHTJIN3 Ba OHA
TUIUAA Oup Xui ran TU3UMIIAPUHUHT (YHKIHMOHAN Ba IMIAKIAH MOC
KEJIMIUINTY Ba KEJIMACIUTH

Tap>KMMara MaJIaHUSITHUHT TabCUPU

OHA TWJINTA TapKUMa KUJIUIITHUHT CTUIMCTUK MyaMMOJIapH;

TapKMMa KWJIMHTaH MAaTH JKaHpUra TWI BOCUTAJAPUHU TaHJIAUIHUHT
MYXUMJTUTU

Tap KUMa Typiiapu: €3mMa Ba OF3aKU Tap>KUMa, YIIAPHUHT Y3UTa XOCIUKIIapH.
aZIcKBaT Ba SPKHUH Tap:KUMa.

TapkuMma TpaHchopmarmsiapu. TapkKumaaa KOHTEKCTHUHT POJIM, TOp Ba
KEHI' KOHTEKCTJIap Ba THJIJIaH TallKapy X0JaTiapu

CUHXPOH Tap>KMMaJia JIEKCUK OMpPUKMAJIapHU UILUIATUI HyIutapu
Tap>KUMaHUHT CTUJIMCTUK MyaMMOJIapy XaKuia Ouiumaapea s2a 0yauuiu.

TunriaoBum:

Tap)KuMarara OuJi MeTOUIapHH UIILTA0 YUKHIIL
Tap)Kumara Oyl METOJIAPHU aMaJifia TYFpPHU KyJUIall;
Tap>KUMAIIYHOCIHUKKA JOUP MyaMMOJIAPHU aHUKJIAILL;
Tap>KUMAaIIyYHOCIUKKA OUJ MaTHJIAPHU TaXJIWJI STHUILL;
Tap>KUMaHU TAKOMWLIAIITUPHUILL OYiinya Takiaudiaap Oepu;
Tap>KUMaHU 0axoJiall Ba yMyMJIAIITUPHIL MAIAKALAPUHU D2ALTAUU.

Tuaraosum:



¥3 KacOuil (aonuaT coxanapuaa OJHM TabIUMHUHT MEBEPUNA-XYKYKHUN
Xy}XOoKaTiapu Oyiuda TapKuma XU3MaTH KYpCcaTHll;

Tap>KUMAaIIYHOCIUK COXacu OYinya acoCHi I0TYKJIApUHU TapFu0 KUIIUII;
Tap)KUMALIYHOCIUK  MyaMMOJIapu Ba YJIADHUHTI  PUBOKJIAHHMIII
UCTUKOOJUTAPUHY TaXJINJ KUJIHILL;

TapKUMAITYHOCIMKKA JOUP KEHcaap Ty3Ul;

TapKUMAIIYHOCIIMKKA OWJ Ha3apus Ba METOJIAPHH aMalueéTAa KYyJUIall
KYHUKMQJIADUHU STaJUIallIH.

TuHrJI0BYM:

® OJNMH TABJIMMHUHI  Tap)KUMAIIyHOCIMKKA JOUP  MEBbEPUU-XYKYKUHI

XYOKATJIApUHA KYJUTAIIAA WKTUMOUN Y3ap0 TabCUP KYPCATHILL,
MEBEPUN-XYKYKHI XyXoKaTiaap acoCuIa TapKUMaHU TAlIKWJI 3THILL
MEBbEPUN-XYKYKUH XyXOKaTiaap acocuja TablIUM Ba TapOus >Kapa€HUHU
OoLIKapu;

Tap’KUMa XyXoKaTiaap acocuja XyJocaaap OepHuu;

Tap >KUMAIIYHOCIHMK Oyiinya ¥3 MalakacuHU OIIUPUO OOPHILL

Tap>)KUMaHUHT J10J13ap0 MyaMMOJIApUHU Xall 3THIL  KOMHEemeHYUusiapHu
AraJIjIalliy JIO3UM.

Moay/JHHMHI YKYB peajard 001Ka MoayJ/uiap Ou/jiaH OOFJIMK/IMIM Ba

Y3BHIJIUTH
“Tap>KUMAaIIyHOCIMKHUHT 10713ap0 MyamMmoJiapu” MOAYJIHM Ma3MyHH YKyB

pexanaru “Onuil TabIuMAa 3aMOHABUHN €HIAITyBIap” YKYB MOJYJW OWIIaH y3BUN
OOfJIaHraH XOJ/aa TMEeJarorIapHUHT MEbEPUN - XYKYKHHM XyxoKaTiaap Oyiinua
KacOuii mejaroruk Tanéprapiank Japa>kaCuHu OPTTUPUIITA XU3MaT KUJIAJIH.

MoayaHUHT OJIMH TABJIUMMAATH YPHU
MoaynHu V3MalITUPUII OPKAJIM TUHIJIOBUMIIAD TapKUMAITyHOCIUKHUHT

n0713ap0d MyaMMOJIApUHU YpTaHWIN, yJapHU TaxJIMi JTHIN, aMalja KyJulamn Ba
Oaxomalira 1oup KacOuii KOMIIETEHTIIMKKA 3ra Oyiaauiap.

Moaya O0yimn4a coatjiap TAKCUMOTH

THHITOBYMHMHI YKYB IOKJIaAMacCH, COAT
Ayauropus YKYB =
OKJIaMacH =
Ne KYyMJIAIaH =
Moxaya maB3yJiapu - :
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3. TapxuMaHUHT JEKCUK MyaMMOJIapU 6 4 2 2 2
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1. MOAYJIHU VKUTHIIIA ®ONIATAHWUIAIUTAH
WHTPE®AOJI TABJIMM METOJUIAPH

Bloom’s taxonomy
"Taxonomy” simply means “classification”, so the
well-known taxonomy of learning objectives is an
attempt (within the behavioural paradigm) to classify
forms and levels of learning. It identifies three
“domains” of learning (see below), each of which is
organised as a series of levels or pre-requisites. It is

£
Y

CREATING
(Synhesis)

/ \ EVALUATING
4 D Evalustion)

ANALYSING
(hnatysin)
. APPLYING
| (Applicanon)

N
\ UNDERSTANDING
\ (Comprenension)

REMEMEBERING

(Knowieage)

suggested that one cannot effectively — or ought not try to — address higher
levels until those below them have been covered (it is thus effectively serial in
structure). As well as providing a basic sequential model for dealing with topics in
the curriculum, it also suggests a way of categorising levels of learning, in terms of
the expected ceiling for a given programme. Thus in the Cognitive domain,
training for technicians may cover knowledge, comprehension and application, but
not concern itself with analysis and above, whereas full professional training may
be expected to include this and synthesis and evaluation as well.

Knowledge

(list, define, tell, describe, identify, show, label,
collect, examine, tabulate, quote, name, who, when,
where, etc.)

» observation
and recall of
information

>» knowledge
of dates, events,
places

>» knowledge
of major ideas

>» mastery of
subject matter

Comprehension

(summarize, describe, interpret, contrast,
predict, associate, distinguish, estimate,
differentiate, discuss, extend)

» understandi
ng information

>» grasp
meaning

» translate
knowledge into new
context

> interpret
facts, compare,
contrast

>» order,



http://www.learningandteaching.info/learning/behaviour.htm

group, infer causes

> predict
consequences
Application > use
(apply, demonstrate, calculate, complete, information
illustrate, show, solve, examine, modify, relate, > use

change, classify, experiment, discover)

methods, concepts,
theories in new
situations

>» solve
problems using
required skills or

knowledge
Analysis > seeing
(analyze, separate, order, explain, connect, patterns
classify, arrange, divide, compare, select, explain, > organizatio
infer) n of parts

» recognition
of hidden meanings

> identificati
on of components

Synthesis

(combine, integrate, modify, rearrange,
substitute, plan, create, design, invent, what if?,
compose, formulate, prepare, generalize, rewrite)

>» useold
ideas to create new
ones

>» generalize
from given facts

> relate
knowledge from
several areas

> predict,
draw conclusions

Evaluation

(assess, decide, rank, grade, test, measure,
recommend, convince, select, judge, explain,
discriminate, support, conclude, compare,
summarize)

» compare
and discriminate
between ideas

»  assess
value of theories,
presentations

» make
choices based on
reasoned argument




> verify
value of evidence

> recognize
subjectivity

Case-Based Learning

Teaching Methods for Case Studies

Introduction

Case method is a powerful student-centered teaching strategy that can impart
students with critical thinking, communication, and interpersonal skills.

Having students work through complex, ambiguous, real world problems
engages students with the course material, encouraging them to “see it from an
action perspective, rather than analyze it from a distance” (Angelo & Bochrer).
Case studies are, by their nature, multidisciplinary, and ““allow the application of

Theoretical
concepts...bridging the gap
between theory and practice”
(Davis & Wilcock). Working on
cases requires students to
research and evaluate multiple

Projects sources of data, fostering
\ - information literacy.

Case method is also
effective at developing real
world,  professional  skills.

Hameworl 11{&::::;1; Wor!<ing on  case _stl_Jdies
- requires good organizational

\ ' and time management skills.
Illustrations Case method increases student

of Theory | proficiency with written and

oral communication, as well as
collaboration and team-work.
“Case studies force students into real-life situations,” training them in managerial
skills such as “holding a meeting, negotiating a contract, giving a presentation, etc”
(Daly, 2002).

Getting Started

Setting goals/objectives before choosing a case, it’s important to set your
goals for the lesson. Have a clear set of objectives and “be sure you know what you
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want to accomplish in the case, what facts, principles, and viewpoints the students
should cover” (Herreid, 1998).

Picking a case “The most powerful and interesting cases are those that allow
for several assessments of the same situation, leading to several equally plausible
and compelling conclusions, each with different implications for action” (Angelo
& Boehrer).

“Cases are narratives, situations, select data samplings, or statements that
present unresolved or provocative issues, situations, or questions...The
information included must be rich enough to make the situation credible, but not so
complete as to close off discussion or exploration. Cases can be short for brief
classroom discussions or long and elaborate for semester-long projects” (na
University).

“Good case studies focus on one issue or problem, and have a clear problem
statement... Choose case studies that match your course objectives, allowing
students to apply what they learn in thecourse to the scenario” (University of
Calgary).

Be prepared

Know all the issues involved in the case, prepare questions and prompts in
advance, and anticipate where students might run into problems” (Carnegie
Mellon). Within the case “where is the debate? You need to frame the fighting
issues, because that’s where the action is” (Garvin, 2004). Get some sense of the
timing. A big danger is over packing classes and then shortchanging the material.
Break the material into segments, get a sense of how long each debate is likely to
last, and determine which issues can be removed or made optional. “You have to
be able to flatten or shorten the accordion on segments of class” as needed. Set two
or three targets marking when you should be at a certain point in the discussion so
you know when to compress and when to fill in the material (Garvin, 2004).

Prepare your students Students may be unfamiliar with the case method or
may be predisposed to distrust group work. They need to know exactly what is
expected of them in order to be successful in class. To avoid causing frustration,
consider the following tips:

1. Start with a simple case first

2. Discuss the purpose and suggested methods for doing a case assignment

3. If cases are done in a team, introduce students to resources for team
dynamics

4. Allow sufficient class time for students to meet with their teams

5. Establish discussion etiquette guidelines

6. Take sufficient time to introduce the narrative and establish the case facts

7. Reassure students that “messiness” is normal for this type of assignment
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8. Make sure you give students an opportunity to provide their reactions and
feedback (Pyatt, 2006)

If there are specialized skills or knowledge needed to complete the case
analysis, go over this with the class. “Provide background resources for the case
study, including supplementary readings and the necessary data to form an
opinion” (University of Calgary). Spend some time at the beginning familiarizing
students with specialized terminology or the expected formats for professional
documents (Daly, 2002).

Get to know your students For case method to be successful, you must be
familiar with your students. “Link the material with the people who are there.
Who’s been an entrepreneur? Who’s worked in a large technology company?”
Have students fill out cards listing their educational backgrounds, work histories,
and interests. Review these cards before each class and make a list of four or five
students in each class who are most likely to contribute something to the
discussion (Garvin, 2004).

It’s also important for students to get to know and trust one another. If
students don’t consider the classroom a safe space, they won’t contribute to the
discussion. Help them get acquainted with name tags or cards for their desks
(Herreid, 2001). A positive atmosphere can be created by setting out ground rules
for participation. “Emphasize that the analysis will be a group project, and that no
one will be criticized for raising naive questions or uncertainties... and that
everyone is required to actively work together on the analysis... Without a clear
sense that they are free to experiment with hypotheses, students will tend to remain
silent until they feel that the ‘right’answer has been identified” (Stanford
University).

Discussions In his analysis of case discussion, C. Roland Christensen argues
that student involvement develops on at least three distinct levels:

“At the first level, students explore a problem by sorting out relevant facts,
developing logical conclusions, and presenting them to fellow students and the
instructor. The students discuss someone else’s problem; their role is that of the
commentator-observer in a traditional academic sense. On the second level,
students can be assigned roles in the case, and take on perspectives that require
them to argue for specific actions from a character’s point of view, given their
interests and knowledge. Finally, on the third level, students will take the initiative
to become fully involved, so that topics are no longer treated as abstract ideas, but
become central to the student’s sense of self—of what they would choose to do in
a specific real world situation.” (Stanford University)

Leading the discussion. A basic framework for a case-based discussion can
be broken down into six steps:
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1. Give students ample time to read and think about the case. If the case is long, assign it as
homework with a set of questions for students to consider.

2. Introduce the case briefly and provide some guidelines for how to approach it. Clarify
how you want students to think about the case. Break down the steps you want students to take in
analyzing the case. If you would like students to disregard or focus on certain information,
specify that as well.

3. Create groups and monitor them to make sure everyone is involved. Small groups can
drift off track if you do not provide structure. You may want to designate roles within each
group. Alternatively, group members could be assigned broad perspectives to represent, or asked
to speak for the various stake-holders in the case study.

4. Have groups present their solutions/reasoning

5. Ask questions for clarification and to move the discussion to another level

6. Synthesize issues raised (Carnegie Mellon)

Classroom setup

If it’s possible to change the seating arrangement in your classroom, ‘“a
horseshoe-shaped seating arrangement works best. The open part of the U should
face the blackboard... This arrangement permits all of the students to see one
another... You don’t always have to be in the center of the horseshoe. You can
move out of the U altogether” when the students are talking to each other. Use the
blackboard to bring the discussion together. Writing comments on the board is a
way to engage students, showing them that they’ve been heard. Drawing circles,
arrows, and underlines to connect these comments is a way to link fragments of
discussion into a summary of what’s been said (Garvin, 2004).

Asking questions The first question is important for setting the right tone for
the rest of the discussion. Start with an open-ended inquiry. “If you start with a
question that is too obtuse, too formidable, or looks like a trick question, no one
will answer... The best opening questions are open ended, where there are multiple
reasonable answers, or where the question is neutral and simple to answer.” Hold
back from engaging with controversial or emotional material until all the facts
have been established and put into context. If you start off on a fighting issue,
“there is a good change that the facts will get lost in the barrage of attacks and
counterattacks that ensue” (Herreid, 2001). As the discussion gets going, it’s
important to listen and plan follow up questions carefully. Professor David Garvin
suggests listening at four levels: “I listen for content. I listen for what is said, and
how it tracks with the analysis we need to get done. The second thing I listen for is
how things are said. There are always emotional undercurrents. Sometimes the
voice is tentative. Sometimes the voice is very strong. Sometimes there's a lack of
energy in the comments. Sometimes there's tremendous dynamism in the debate.
So I'm listening for that particularly so that, when we hit an emotional current, we
can ride it. That's where the class tends to take off. The third thing I'm listening for
is almost a contradiction in terms. I'm listening for what is left unsaid. Take, for
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instance, a case which has ethical implications. Students are often very
uncomfortable raising the ethical issues. If | go for ten, fifteen, twenty minutes in
the heart of a discussion, and people are avoiding that point, I'll raise it. And then
the fourth thing you listen for, and this one is tricky, is you listen for disconnects.
When somebody says X, and somebody comes back with a response that doesn't
quite meet them, there is a lack of correspondence somehow. They either didn't get
it or they didn't quite take it in and fully understand it. In order to engage the
debate they have to be on the same wavelength” (Garvin, 2004).

The kinds of questions you ask will control the kind of debate that follows.
Potential techniques include:

1. Delay the problem-solving part until the rest of the discussion has had time
to develop. Start with expository questions to clarify the facts, then move to
analysis, and finally to evaluation, judgment, and recommendations.

2. Shift points of view: “Now that we’ve seen it from W’s standpoint, what’s
happening here from Y’s standpoint? What evidence would support Y’s position?
What are the dynamics between the two positions?”

3. Shift levels of abstraction: if the answer to the question above is “It’s just a
bad situation for her,” quotations help: When Y says “  ” what are her
assumptions? Or seek more concrete explanations: Why does she hold this point of
view?”

4. Ask for benefits/disadvantages of a position; for all sides.

5. Shift time frame—not just to “What’s next?” but also to “How could this
situation have been different?”

What could have been done earlier to head off this conflict and turn it into a
productive conversation? Is it too late to fix this?

What are possible leverage points for a more productive discussion?

What good can come of the existing situation?

6. Shift to another context: We see how a person who thinks X would see
the situation. How would a person who thinks Y see it? We see what happened in
the Johannesburg news, how could this be handled in [your town/province]? How
might [insert person,organization] address this problem?

7. Follow-up questions:

“What do you mean by  ?” Or, “Could you clarify what you said about
___ 77 (even if it was a pretty clear statement—this gives students time for
thinking, developing different views, and exploration in more depth). Or “How
would you square that observation with what [name of person] pointed out?”

8. Point out and acknowledge differences in discussion—“that’s an
interesting difference from what Sam just said, Sarah. Let’s look at where the
differences lie.” (let sides clarify their points before moving on). (na University)
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Transitions

Moving the class seamlessly from one section of the discussion to the next
can be a challenge. By developing a system of clear signals and using them
consistently, the students will learn to follow your lead. One way of signaling a
transition is to change blackboards when you want to move to a new topic. Use the
physical space of the classroom, standing to the side when leading a discussion
between students and then coming to the center of the room when it’s time to bring
the attention back to you. Finally, summarize the important points at the end of
each segment, this will both help change the topic to the next section as well as
help make it easier to bring everything together at the end of class.

Classroom Activities Beyond discussion and small group work, there are a
number of techniques that can be used to enhance case method.

1. Role-play

When picking students for role-play, try to consider their backgrounds and
pick students who either fully identify with the role or are on the exact opposite
end of the spectrum. Pick students who have participated before, as they will be
likely to enliven the discussion. Finally, pick students across the room from each
other so that their dialogue will bring the students sitting in between into it, rather
than shutting them out.

2. Take a vote

A vote requires students to publically commit to their positions, engaging
them with the discussion and making them more likely to argue for their side. It
will also give you a sense of where the class stands on the debate. If the vast
majority of the class stands on one side, you’ll know to back up the minority so
they don’t feel overwhelmed and stop participating, shutting down the debate.

3. Have students write their own case studies

“In order to construct a plausible case study, they will research facts, consider
various angles of an issue, and have greater engagement in the course” (University
of Calgary).

4. Divide the case into parts

Break the students into groups and assign each group a different aspect of the
study. Have them present their findings to the other groups. “Remind students that
they do not have all the information they need to solve the case but based on the
information available, they can make recommendations and come to preliminary
decisions,” something they will have to be able to do in real life business situations
(Daly, 2002).

5. Message boards
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Have the students continue the discussion on a message board within
Blackboard, on a class blog, or using Twitter. This will give them room to reflect
on their positions, and allow you to track their discussions over time (Pyatt, 2006).

Evaluation Each time you include a new case in a course, it’s important to
assess what the students have learned, and if there are ways to make it better. If
you’re new to teaching case studies or if you want to switch up your method, only
try one or two new techniques at a time, then evaluate again (Garvin, 2004).

It can be difficult to see the success or failures of case method right away, but
there are some ways to track if a particular case is having positive outcomes.
During the course, judge if the students are making substantive headway into the
material without having to be led by the hand.

Are they engaged with the issues and enthusiastic about the discussion? In
subsequent classes, assignments, and exams, are they applying what they learned
in the original discussion?

Having students complete assignments based on the case study will not only
engage them with the material, but will help you determine their progress.
Potential assignments include a summary of the issues, a position paper, a concept
map, a reflection paper, or a research paper exploring further aspects of the case
(University of Calgary).

Based on student responses, you can judge if the case needs to be “developed
further, or whether more background information can or should be provided” in the
future (Stanford University). BAXOJIAILI ME3OHHA

Makcum
baxoaam me3oHun N3ox
aJy 6aJn
[TopTdonuo spatuii- HNuTerpamnamran Tyl
16amn 95 KYHUKMaJIApUHUHT Xap Oupu
Keiic Ty3um - 1,5 : Oyiinua aHWK TONIIMPUKIAP
oaiut Oaxapwraau Ba OaxosaHaau

111. HABAPUHA MAIIFYJOTJAP MASMYHH

Mag3y 1: Tap:;kMMalIyHOCJIHK Ba YHUHI IIpeIMeTH
Pexa
1. Tapxuma Ba yHUHT Tabpudu
2. TapxxumanuHr Tabpudu O6yiinda onumiaap 6axcu
3. Tapkumasna afeKBaTIUK Ba SKBUBAICHTINK MyaMMOJIapy
4. TapKUMaIIyHOCIIMK TEPMUHIIAPH
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Tapxuma TEpMUHUHT Tabpu(u. YHHUHT 4YeT 3JI OJUMIIApH Ba Yy30€K, pyc
Tap>KUMOHJIApUHUHT yHra Oepran Tabpuduapu. Heto Mapk, Kardopn Ba pyc
onmumiapu bapxynapos, lIBeitiiap, @enopos Ba y30ek onumiapu F. Canomos, H.
Komunos, Amup ®aitzymno, M. FadypoB Ba GomikamapHUHT Tap)KuMMa XaKuJard
O0axc Ba MyHO3apanapu. TapuMma aJeKBaTJINTU Ba YKBUBAJICHTIMK MYyaMMOJIapH,
dapknapu . TapKUMaIIyHOCIMKHUHT Makcaj Ba Bazudanapu. Xo3Upru mautaaru
SHT J10J13ap0 MyaMMOJIapH Ba yJIAPHUHT Xaj 3TUI MyaMMOJIapu

Mag3y 2: Tap;KMMaIIYHOCJIUK BAa MAJAaAHUAT

Peika

1. Tap>xuma Ba MaiaHUAT YpTaCUAATH aJIOKA

2. Tap)xumana MaJaHUATHUHT aKC dTUILN

3. Mananuii cy3 Ba mOOpajJapHUHT TapKUMaia OepHIIUILIN

4.Jlyné MaH3apacCUHUHT THJIJIAa aKCH Ba YHUHT Tap>KUMaJla OepuIIUIIT

MajgaHusT TEPMUHM Ba YHHMHI acOoCHil KHCMmilaph. MaJaHUSTHUHT THIITa
Tabcupu. TapxkumMa Ba MaJaHMAT YpTacujaru ajokKajap Ba Tap)KUMaja
MaJIaHUSITHUHT aKC JITUIIM. MajgaHuil Cy3JIapHUHITapKUMa KHWIHIL YCYJUIApH.
Nurnmu3 Ba y30ek Twiapura TapKuma KWJIUIIA MaJaHUuST XaJKJIapHUHT ypd
oJlaTiapu, Samnl Tap3u, TAPUXU, JUHU Ba OOIIKAJAPHUHT Tap’KUMajla OCpUITUIIH,
TapKuMa KWl ycyiapu. OJMMIIApHUHT TapKMMa Ba MaJaHUSATHUHT Y3apo
ajioKacura OyJiaraH oJIMMJIapHUHT MyHOcabaTiapu ./[yHE MaH3apaCMHUHT TUJIIA Ba
Tap>KMUMaJaru akcu

Mag3y 3: Tap;KMMaHMHTI JIEKCHK MyaMMOJIapH

Pexa

1. JIekCcuK 3KBUBAJIEHTJIMK Ba YHUHT TapKUMAJIaru TypJiapu
2.JKBUBAJIEHTCU3 CY3JIap Ba YJIApHUHT Tap:KMMa MyaMMOJapu
3. TapuMaza JEKCUK CEMaHTUK aJIMAllIMHYB MyaMMOJapu

TapxumMaHuHT SKBUBAJICHTJIUTH TYLIyHYaCH. DKBUBAJICHTIUK

KaTeTOPUSICUMOXUSATHHNA TYIIYHUO OJuImra OyiaraH [nacTiabKu —ypUHHUIILIAP.
MamiakaTuMu3 Ha3apuETUYMIIAPUHUHT MyaMMOJApUHU Xald JTHINTra KYIIraH
XHUCCaNapHu.
Hcnanns Ba JlotTuH AMepuka OJMMIIAPUHUHT acapiiapuja SKBUBAJICHTIUK
KaTeropusulapu MyaMMOCH. DKBUBAJICHTIIMK KaTETOPHSICHHHUHT TY3WJIHIIN, YHHHT
UEpapXUK XYCYCHSITH Ba YHUHT Tap)KMMa CTpaTeTHsCH YYyH aXxaMUsTH.
«IKBUBAJIEHTIIMK» Ba «allHaH OMpP XUJUIMK» TYIIYHYIAPUHUHT ¥3ap0o HUCOATH.

Mag3y 4: Tap:;KMMaHMHT TPAMMATHK MyaMMOJIapH
Peika

1 . 'pamMaTUK MOCHANIYB Ba YHUHT Tap>KUMaJaru Typiaapu
2. Tap)xumana CHHTAaKTHK aJIMallMHYB XOAUCACH
3.Tapxxumana rpaMMaTUK KUHUHYUITUKIIAP
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Tap)xrumana TWUIADHUHT TIpaMMaTHK XyCYCHAT Ba KAaTETOPHsUIADUHUHT
Mocjaammm Typiaapu. TyaumKk Moc Kenumu, OWpo3 MOC KEJIMaciurd Ba MOC
Keamaciuri. Tapkumaza CHHTaKTUK anMamnHyB. HIrmm3 Ba y30ex Tuiuiapuaaru
CUHTAKTUK KOHCTPYKUMSUJIADHUHT  Oepuiuimu. ['paMMaTuK  TpaHCIO3ULUS.
Tapxkumana OJMMIAPHUHI TIpaMMaTUK OWpIMKIAp, CY3 TYpPKyMJIAPUHUHT
OepuIMIIUAArd MyaMMOJIapHU XaJl STUIIJIArY OJMMIIAPHUHT Oaxciapy . TUIapaa
rpaMMaTHK KaTeropusuiap Myk Oyiranna yJaapHU Tap)KuMa KWIHII yCyIiapu

Mag3y S.Tap:kuMaHMHI (pPa3e0JIOrHK MyaMMOJIapH

Pexa

1.®pazeosnoruk GMpUKMaap Ba yJapHUHT OJUMIIAp Opacuaaru 6axcu
2.®Dpazeonoruk OMpUKMalapHu Tap:KUMa KWL MyaMMOJIapu
3.Tap>xuMaza MakoJulap Ba MaTaJUIAPHUHT OepUITUILIN

®pazeosoruk OpUKMAIApHUHT TapKUMa KHIdIl Myamoiapu. Dpazeosoruk
OUPIUKIAPHUHT TYpJIapy Ba yJIApHUHT TapKuMaja oepuuin Enapu. Opazeonoruk
OUPIUKIAPHUHT WHTHU3UI Ba Y30€K TUUIapura Tap>KMMa KWIUIIAA TYJIUK, TYJIUK
9Mac Ba MOCKEJIMIIHUHT EKIUTM. Makoiiap Ba MaTaUIAPHUHT TapKUMacu
UIMOMAJIADHUHT TapKuMa Kuiuml wymnapu. @Opa3eosioruk Oupiaukiapaaru
MWJUTHA, MaJaHud XyCYCHSATIAPHWHT Tapkumama Oepuwnumu. OIuMIapHUHT
(dbpazeosoruk OUPIUKIAPHUHT TapKUMa MyoMoJiapura Ouiaupran MmyHocabatiapu
Ba (uKp Myrnoxazaiapu

Mag3y 6 Tap:;KMMaHMHI CTHJIMCTHK MyaMMOJIapH
Pexa
1. CTunucTHK BOCUTANIAp Ba YJIAPHUHT TapKUMaja OCpUTUIIH
2. TapxuMajna >MOIMOHAT SKCIPECCUBIMKHUHT U oaaalgard ycysiap
3. Mertadopa Ba yHUHT Tap)KuUMa MyaMMOJIapu
4. Tap>KUMaHUHT MParMaThK acreKTH

CruiaucTuk BOocUTaNIap Ba YJIApHUHT TapkuMaja oepunuiuy. MeradopaHuHr
Tapkuma Kunuml €mnapu. TapKUMaHUHT CTHJIMCTHK Ba MpParMaTUK acleKTIapu.
CTUNTUCTUK TabCUPUHU CTWIMCTUK BOCHTajap opkainu Oepunumu. Konuenrtyan
Meradopa Ba YHHMHI Tapkumaga OepuiIuiiv. ABTOPHUHI YCayOM Ba YHHUHT
tapxkuMana Oepunuiid. CTUIUCTUK BOCUTAJIAPHUHT Oanuuii anabuériapaaru
Tap)KUMaJIApUHU TaxJWiau. TapKumaaa CTUIMCTHUK BOCUTANAp OpPKAJIM MUJUIMIA-
MaJJaHUM XyCyCUSITHU OepUITUI EIIapH.

Mag3y 7. Tap:xxkuma MeToanapu

Pexa

1. Tap>xrma METOIIapH Ba YIApHHUHT TypiapH
2.Cy3Ma cy3 Tap>)KMMa Ba YHUHT XyCyCHUSTIIapU
3.MHKpO peBBIO Ba KOMIPECCHS XOIUCACH
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4.Kanpka Ba TpaHCIUTUPALMS METOJIApU

3aMOHAaBUH Tap>KMMa METOJUIApU Ba YJIAPHUHI Tap KMMaJa KyJulaml EJUIapH.
Tpanckpunuus, TpaHcauTepanus. AHTOHAMHUK Tapkuma. Tap)KuMa MHBapHaHTH.
Tapxuma Kuaum TexHukacu. TapkuMana GukpiapHu cermeHTiiam. Kommpeccus
Ba YHHUHI TapXKuMaJa KYyJaHWIMIIK. OciarMma €3yBiap. XOTHUpaza CakJiaml
Meromiapu. MukpopeBpro. Tapxuma qukranTH. Kanmbka Ba yHUHI Tap)KMMaaaru
axaMuATH. TacBUpPUM TapKUMa.

Mag3sy 8. Tap:kumaga Tpancpopmanusi Xoaucacu
Pexa

1. Tapxumazia JIEKCHK TpaHcPopManus

2. Tap>)KUMajia rpaMMaTUK TpaHchopMalusiap Typiaapu
3. Tapxkumana CTUIUCTUK TpaHCHOpMaLHsIIap

Tapxxuma  Tpanchopmanmsuiapu.  TunmyHocnwkiaa — TpaHchopmarus
TylIyHYacH,  yHUHT  TapKUMOH  (Qaonustuga  KymmaHumu.  JIekcuk
TpaHchopmanusuiap. ['pammatuk Tpancpopmanusiap. Opa3eosoruk Ba CTUIUCTHK
TpaHchopmManusIap
Acocuit tun (AT) goupacuparu TpaHcopmanusiap, yJapHUHT cabaliapu Ba
OJITUHIAH TaxMUH KWJITAHUTITA MYMKHHJIATH. . Tapxxumana
TpaHchopMausUIapHUHT Typaapu. CyOCTUTYIHsI, TYITYPUO KOJTUPHIIT Ba KYTIIAIIL.

Mag3y 9. Tap:;kuma TypJiapugaru myammoJiap
Pexa

1. Tap>KMMaHUHT TypJIapu MyaMMOCH

2. KeTma ket Tapkxuma KWIUII MyaMMOoJIapy
3.CUHXPOH TapKUMa KUJIUII MyaMMOJIapu
4.Busyan Ba €3Ma TapKUMa MyamMMoJIapu

OnuMaapHUHT TapuMa Typiapura oynaran ¢gukp mynoxaszanapu. OF3aku Ba
€3ma tapkuma. Busyan tap>kuma Ba yHUHT MmyamMmonapu. Kerma-ker tap:kuma Ba
yHUHT Myammosapu. CHHXpOH TapKMMa Ba YHMHI MyaMmoJapu. CHHXPOH
Tap>KMMa, KeTMa-KeT TapKUMaJapHUHI KeIuO YMKWII Tapuxu. baguuii Tapxkuma
Ba YHHMHT Xycycustiaapu. Or3aku Ba €3Ma Tap>KUMalapHUHT Tanabnapu. MHrnmu3
TUIUAAH Y30€K TUIHra, y30eKk TWIWIAH WHIJIM3 THIMra OF3akd Ba €3Ma Tap)Kuma
KWINII MyaMMOJIapy

Mag3y 10: Tapxkuma makTadaapu
Peika

1.bornon Tap>kuma MakTabu
2.Tonumo ucnan Tap>KMMa MakTabu
3.Xopa3M Tap>kuma MakTabu
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4.TomkeHT Tap:KMMa MaKkTabu

Bbytok »xaxoH Tapkuma Maktadnapu. bornon Ba Tonumo Tapskuma maktadiapu
Ba yJnapHUHT ¢aonustiapu. Mapkasuil ocuénaru tap:kuma mMaktadnapu. JKaxoH,
V36ex Ba Pyc Mamxyp TapKUMOHNAp (AONMATH Ba YJIAPHUHT JKAXOH
Tap >KUMAaIIyHOCIHUK (paHura KyImraH xuccajgapu . Xopa3M Ba TONIIKEHT TapxKuma
MakTabJapy Ba YJIAPHUHT TaAPKUMAIIYHOCIHUK (haonustiapu. 3aMOHaBUM Y30ek
Tap>KUMOHJIAPUHUHT TapKUMAITYHOCIMKKA OVIraH niMui Kapaluiapu.

MYCTAKWJ TABJIUM MAB3VYJIAPU
MycTaKuJ UIITHA TAIMKWI 3TUIIHUHT MIAKJIA Ba MAa3MYHH
THUHIIIOBYM MYCTaKWJI MIIHM MYalslH MOAYJHHU XYCYCHUATIAPUHU XucoOra
OJITaH XO0JJ1a KyWHJary makiiapaa Goigananuo tai€pnaiind TaBCHUs STUIIAIN:

O MeBEPUM  XyXoKaTiapjaH, VKyB Ba WIMHH  ajnabuémiapiaH
doitnananuin acocuia MOAYJI MaB3yJapyUHU YPTaHMUIIL

O TapKaTMa Marepuauiap OViinya Mabpy3ajiap KUCMUHU Y3IalITUPHIIL;

O aBTOMATJIAIITHPWITaH YpraryBud Ba HA30paT KWIyBYM JACTypJiap
OWJIaH WIIJIAIIL,

O Maxcyc amabuérnmap Oyinua Moayn Oynumiiapu €K MaB3yllapu
yCTUa ULIAl,

O THUHIJIOBYMHUHT KacOui ¢aonustu OwiaH OOFIMK OYyiran Momys
OynuMIIapy Ba MaB3yJIApHU YYKYp YpraHuil.

LECTURE I. The subject matter of translation

Plan:
1. Translation and its definition
2. Scientists’ view on the definition of the translation
3. The problems of adequance and equivalence in translation
4. Terms of translatology

Key words: translation, theory, defifnition, context, correspondence, equivalence,
word, meaning, process.

The theory of translation is subdivided into general theory, dealing with the
general characteristics of translation, regardless of its type, and special branches,
concerned with a theoretical description and analyses of the various types of
translation, such as the translation of fiction poetry, technical and scientific
literature, official documents, etc.

The general theory of translation has a clearly defined subject matter; the
process of translating in its entirely, including its results with due regard for all the
factors affecting it. Each special branch depends and specifies the general theory
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for it is the job of the general theory to reflect what is common to all types and
varieties.

The process of educational translation presents 4 stages:

1. First of all the text should be thoroughly understood. It means that the
student should be acquainted with the whole book, should have some knowledge
of the history of literature and mode of life of the people from whose language the
translation is being done.

2. The student should realize the stylistic functions of lexical and grammar
and phonetic phenomena which are used to express the content of the text.

3. Then the work on the choice of corresponding means of expression in the
native language should be done.

4. The last stage is a work on the Russian and Uzbek text.

The choice of the word is one of the most difficult problems of translation,
which is closely connected with the following problems.

Any grammatical phenomena or stylistic peculiarities do not always coincide
with those of the foreign language as well as the meaning of the separate words,
which are lexical equivalents. The main meaning of the English word “table”
coincides with that of the Russian language. But the Russian “cron” has one
additional meaning: “nuranue”, “nancuon” means while in English we have the
special words to express the idea: “board”, “room and board”. At same time

English “table” has the additional meaning to “Tabmuua”.

table CTOJI board
TabauIa MMATAHUE room and board
IIAHCUOH

INDEPENDENT AND CONNECTED MEANING OF THE WORD.

The logical meaning of the word may be both independent and connected with
other words. The latter can be understood in the given combination of words.

A color bar — niBeTHoOi#1 (sipKo OKpaIlieHHBIH) Oapsep Was Seen in the distance.

There exist a color bar (pacoBas nuckpumunanus) in the South Africa.

THE MEANING OF THE WORD AND ITS USE
The meaning of the word shouldn’t be mixed with its use. Sometimes even a
monosemantic word can be combined with a lot of words and is rendered in
Russian by different words:

A young man MOJIOJION YEI0BEK

A young child MaJICHbKHI peOCHOK

Young in a crime HEOIBITHBIA PECTYITHUK
The night is young HavaJiach HOYb
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Department of justice MUHHUCTEPCTBO IOCTUIIAN

Ministry of defense MHUHHUCTEPCTBO OOOPOHBI
Board of trade MHUHHUCTEPCTBO TOPTOBIIH
Admiralty MOPCKOE MUHHCTEPCTBO
The First Lord of Admiralty BOCHHO-MOPCKOH MHHHCTP
Chancellor MUHHUCTP (PHUHAHCOB
War office BOCHHOE MUHHCTEPCTBO
A bad headache CHIIbHAS TOJIOBHAS 0OJIh
A bad mistake rpy0Oas ommoOka
A bad weather 10X ast Ioroja
A bad debt HEBO3BPAIICHHBIN JOJIT
A bad accident TSDKEJIBIN (HeCYaCTHBIN) Caydait
A bad wound TsDKeTIas paHa

CONTEXT

The word in the sentence may acquire so-called contextual meaning. It may
be not constant, as a rule we can’t find the contextual meaning of the word in the
dictionary. But it always has something in common with the main meaning of the
word.

“In the atomic war common and children will be first hostage”. The dictionary
gives only one meaning of the given word — “3omotHuK”, but in the given sentence
the acquires a new meaning: “xeptBa”. It is a great difficulty to find out the
coOntextual meaning of the word as the dictionary only gives hints how to search
for the necessary word in our native town language.

The majority of the words are known to be polysemantic and the context
becomes especially important while translating polysemantic words, as translating
in different languages is quite different.

Besides finding the exact meaning of the word the student should be able to
choose the necessary word from corresponding number of synonyms in the native

language.
“She was brave about it”.
“Brave” means ‘“xpaOpbiii”, “cmenslidi”’, “OnaropofHbiii”, “NpeKpacHBIN’”

sentence and other words can be used in translating the given sentence and other
words should be given preference too: “oTBaxkHbIN”, “MyKECTBEHHBIN .
The English language is very rich in synonyms. Synonyms pairs are very
characteristic of the English language. They are more emhliatic.

- The week and humble Jewo. (“The Path of Thunder” page 80)

A lot of words may acquire emotive meaning and the same word in different

sentences may be rendered by different words.

- Chinais a large country (ctpana)

- We are ready to die for out country (poauna).
While translating one should take into consideration on that in different languages
the word, which are lexical equivalents mat arouse quite different associations.
For Russians “3uma” means snow and frost, for Englishmen — fog and cold wind.
“Ona xoauT naBoi nepeg HuM™ — Jleno ApTaMOHOBBIX.
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For Russians “maBa” arouses the idea of something beautiful, stately, majestic,
proud (a sama — to Beau4aBa, BhICTyIAeT OyaTo maBa — ITyIKkuH).
For Englishmen “peahen” has nothing in common with these associations. That’s
why it’s quite correct to translate the sentence as follows:

“She poses proudly before him (to pose - mo3upoBats)”.

Translation is the process, determined by quite a number of factors. In
addition to conveying the semantic information, contained in the text, the
detonational meanings and emotive-stylistic connotations, the translator has to take
into account the author’s communicative intent the type of an audience for which
the message is intended socio-psychological characteristics and back-ground of
knowledge.

A process governed by so many variables cannot have a single outcome. What is
more, the synonymic and paraphrasing potential of language is so high that these
may be several ways of describing the same extra linguistic situation, and even
though they be not quite identical, the differences may by neutralized by the
context. It should also be remembered that the translator’s decision may be very
depend on the receptor/ of the translation of realia, for the specialists and for the
laymen/ and the purpose of translation.
National or local coloring one of the main features of national peculiarities in
literature. Here belong the following elements:

1.The word denoting peculiar to the social and material life of the Nation

2. Proper names, geographical denominations, names of streets, big shops,
theatres.

3.The way of greetings, formulas of politeness (hello, sir)

2. Linear measures, liquid measures, day measures (Mepa ChIITy4uX Te)
The translation of realiy usually presents some difficulties. It’s necessary to have a
thorough knowledge of the life of the nation to avoid ridiculous mistakes. Here are
some ways of translating the words of local coloring: by translator (cab — xe0, sir —
cep). It helps to preserve foreign coloring in the translation, but the word translated
should be clear to the reader. Otherwise, the disruptive translation is desirable.

Question-tasks
1. Is there any difference in the aim of educational and professional
translation?
2. What does the term “faithfulness of translation” mean?
What meaning is important in translation, dictionary or contextual? Why?
Say a few words about the international and pseudointernational words?
What is the main problem in translating neologisms?
What can you say about the role of antonyms translation?

ook ow

Recommended literature:
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N.Y. 1995.
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LECTURE Il.  TRANSLATION AND CULTURE

Plan:
1.Relation between translation and culture
2.Reflection of culture in translation
3. Expressing words and phraseological units in translation
4.Reflection of world-view in language and its expression in translation

Key words: translation, culture, view, communication, tagliatte, flora and fauna,
plateau, the gap mentally, tachisme, metaphore.

The reflection of culture and its influence on the language was first proposed
by an American linguist and anthropologist Edward Sapir (1884-1939), and his
student Benjamin Whorf (1897-1941). The Sapir—Whorf hypothesis stated that
“the way we think and view the world is determined by our language. Instances of
cultural language differences are evidenced in that some languages have specific
words for concepts whereas other languages use several words to represent a
specific concept. For example, the Arabic language includes many specific words
for designating a certain type of horse or camel. To make such distinctions in
English, where specific words do not exist, adjectives would be used preceding the
concept label, such as quarter horse or dray horse”.!

At present the man is becoming involved in world culture. The educational
system has the task to train the students to cultural, professional and individual
communication with the representatives with other social structure, social
traditions and language culture. Therefore one of the main tasks of the educational
program of teaching of foreign languages is introducing the students to foreign
culture.

Language can be learned as means of communication only when the learners
become aware of the world of the language. Background knowledge of the new
culture often helps learners to understand better what is heard or read in the
foreign language.

One of the most difficult problems in translating is found in differences
between cultures. The people of a given culture look at things from their own
perspective. In consecutive translation two cultures collided and we come across

1 C.T. Tep-Munacosa. SI3bIKk 1 MEKKYJIbTypHAsi KOMMYHHKanus. U3naTenscrBo MOCKOBCKOTO
yHusepcurera. — 2008. ;9. Cenup. Kommynnkanus . I36pannbie TPyAbl N0 SI3bIKO3HAHUIO H
KyJabTypoJgorun. M., 1993 c. 211.
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the influence of cultures with each other. Therefore it is necessary for the future
interpreters to know the history, customs, traditions, culture, way of life of the
people who speak the language.

Many words which look like equivalents do not correspond each other. They
have special connotations. For example, the word sheep has a very negative
connotations in the Russian language (Ts1 — Gapan - you are a very dirty person)
but in the Uzbek language sheep has a very posative connotation.(Y k¥yiigait roBoi
— he is very calm like a sheep).In the American culture this word is neutral in most
of its uses one who follows without thinking. This difference is based upon cultural
variations and the part that sheep plays in the society. So, he is a sheep into a
second language could lead to a very wrong meaning

The culture is often reflected in the figurative usages of words. For example.
In Uzbekistan we use cotton in a figurative sense (Y maxrtanaii rominok) but this
would never be used figuratively in English because cotton is not grown there.

In idioms we can see cultural meanings too. For example, in English the
idiom kick the bucket has the same meaning as die. But it shows a certain lack of
respect. Hit the sack means to go to bed but it is more informal.

Not all metaphors and similes are easily understood. If they are translated
word for word into a second language, they will be often completely
misunderstood. There are a number of reasons why metaphors are hard to
understand and cannot be translated word for word.

First of all the image used in the metaphor or may be unknown in the receptor
language. For example, a simile based on snow would be meaningless to people
who live in some parts of the country where snow is unknown in English: | washed
my clothes white as snow. In a language in the south: | washed my clothes white as
seashells or as bone. In Uzbek: Onnox naxmaodex xunu6 xup reoum. The sentence
he is a pig does not include the point of similarity. In some cultures a referece to
pigs would be given the idea of dirty, but in other cultures it means one who is a
glutton and in other culture it means someone who doesn’t listen to people. In
Uzbek it is used in the meaning of fat ( ¥ cemus).

When the point of similarity is not stated it is often hard to interpret. For
example: He is an ox has various meanings. One could think of the characteristics
of an ox as strong, huge or unintelligent. This makes it very difficult to translate it.
For example: John is a rock may mean differently in different cultures: he is still,
he can’t talk, he is always there, he is very strong or He is a sheep has various
meanings from one cultures to another: long haired man, a druncard, a person
who doesn’t answer back, one who just follows without thinking, a young fellow
waiting for girls to follow him one who is very calm.

If the similarity is not made clear the translator must give careful consideration
whenever a metaphor is found in the source text. In intercultural communication it
IS nessecery to take into the consideration the pecularities of national characteristic
features of the communicants, the specific emotional , national properties of
thoughts.

The translator must know the cultural conflicts in finding equivalents. For
example:
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In English:  When in Rome do as Romans do - in Uzbek: Kumnune
apasacuea mumnecane, yuanu Kywueunu aum — In Russian: B uyowcoti monacmouipo
co ceoumu ycmasamu ne xooam;, Rome was not built in a day- Exym 6unan eaxm
monunmac, eakm obunan éxym monuimac — He cpazy Mockea cmpounace ; Jack
shall have Jill, all shall be well- Ep moncus 6yimac, viveum épcus —Bcesxuii 6y0b co
ceoetl MUIoU.

In English and Uzbek green eyes have negative connotation but in Russian it
Is used in positive connotation. Britain is an island surrounded by water therefore
in English there are a lot of water, fish, and marine-related idioms. Such as weak as
water (fragile), drink like a fish (booze), to miss the boat (missed opportunities), all at
sea (a loss) etc.

Though emotion is a universal semantic component, in every language it has cultural
properties. For example: there are more diminutive and caress,endear suffixes in
Russian than in Uzbek and English . For example: «3épusiuuxo moe ,0o0uywxal-
NpueIyueHHo 36eHena mame. - Llgemouex mou, He yxodu, Tanwowrka! [nane, mos
Kpacomyuika, omkpou 2nazku. Onomuuce xce! Iomowka mas 4éprHo2nasas...3a Ymo
arce, cocnoou?» (MLA. IllonoxoB «Tuxwuit JJow»,76 ctp.).

In English: “ My little one, my little daughter, she groaned,- my flower, don’t go away,
Tanya. Look, my pretty one, open your little eyes, come back, my dark-eyed darling!
Why, oh lord? ”(M. A. Sholohov “The peaceful Don”, p.76).

In Uzbek: “menune scascocueunam, menune xuzeunam, o0ed y uusnaou. Menune
eyaum, kemma, Tausa. Menea xapa, 2y3aaum, Hcaxcocu Ky3uHeHU OY, KAUm MEeHUH
Kopa Ky31u Kaoupoonum! Huma yuyn, 3 Xyoo!”

We have already stressed the fact that different languages have different
concentrations of vocabulary depending on the culture, geographical location, and
the worldview of the people. Because of the different geographical situation, in one
language there may be a great concentration of vocabulary that has to do with
agriculture, in another a great concentration of vocabulary that has to do with
fishing.

It is better to do the following exercises in order to translate accurately. For
example:

A. Find all colour words you know in Uzbek and Russian and compare them
with English colours; compare the semantic structure of colour words in
English and your native tongue.

B. Find all the words for the set ways to carry in Uzbek and in Russian and
compare them with English ones. Define what components of meaning
distinguish them from one another;

C. Find all the words for the set manner in which liquid moves in Uzbek and
Russian and compare them with the English set drip, leak, spray, splash,
pour, flow, gush, squirt. Define what components of meaning distinguish
them from one another;

D. Find all the meanings of the verbs to go and to come in English and search
for the equivalents in Uzbek and Russian.

Cultural words may be translated by the following ways:
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1.By means of modification: ¥ onua emokma- he is eating a fruit called
olcha; xawap- voluntary and joint public work called khashar;
Y cymanax emoknaa- he is eating the main dish of the feast called sumalyak

2. By means of description of form or function: the queen of the UK came to
India- the woman who ruled the UK came to India; Kemun caromra xymauiuk
KeJTUII M- many quests came to the bride ‘s greeting;

3. By means of descriptive translation: Pavason xaumnaa V30eKiUCTORIMKIAP
uira 6opmaiiaunap , 1am onaguiap.-the people of Uzbekistan do not go to work
and have a rest in Ramazan-Khait which is a holiday of moral purification and
spiritual revival; nuxoxna xkenun Ba ky€B karHanu- the bride and the bride-groom
participated in nikah which is a religious wedding ceremony; omnbITHBIN ownas
BBICOKO HCHUTCA, BCAb HC TAK-TO IIPOCTO IIPUIOTOBUTH B OJHOM KA3AHC NJ106 HA
100-200 genmoBek- an expierenced oshpas( a man who prepares national meal) is
appreciated because to prepare pilav( a national dish) for 100-200 people in one
kasan( a national crockery which is used for preparing national meals)is not a
simple work.

4. By means of comparison: V36ekucronna mycuuanap smaiinu- Musichas,
birds like doves live in Uzbekistan; Men eymmanu nummpaonaman- | can prepare
gumma like patty in England. Translation problems of cultural words demand
further scientific investigation.

Thus, the study of cultural influence in consecutive translation must be the
main tasks of the consecutive interpreters.

Question-tasks:

What is culture?

What do you understand by relation between culture and translation?
What is cultural word?

How can be translated cultural words?

What is descriptive translation?

gk whE

Recommended literature:

Barkudarov L.S. Language and Translation. M. 1975.

Gatford I.C. A Linguistic theory of translation. L.N/Y.

Shvayster A.D. Translation and Linguistics. M. 1973.

Levitskaya T.R., Fiterman A.M. The problems of translation on the material
of the contemporary English language. M. 1974.

Nida E. Towards a science of translation. Leiden. 1964.

6. Roger N.Bell. Translation and translating. Theory and practice. London,
N.Y. 1995.

Salomov G. Tarjima nasariyasiga kirish. T. 1978.

8. Salomov G. Tarjima nasariyasi asoslari. T. 1983.
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LECTURE Ill. Lexical problems of translation
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Plan:
1. Lexical equivalence and its types in translation
2. Non-equivalent words and their problems in translation
3. The problems of lexical-semantic exchanges in translation

Key words: language, lexicon, equivalence, loan word, cultural substitude, generic
word, component, correspondence.

One of the most difficult problems is how to find lexical equivalents for
objects and events which are not known in recepter culture. A translator has to
consider not only the two lenguages but also the two cultures. Because of the
difference in culture there will be some concepts in the sourel language which do
not have lexical equivalents in the recepter language this may be because of
difference of geogrophy of customs , of beliefs, of worldview and others.

There are 3 basic ways in which a translater can find an equivalet expression
in the recepter language:1) a generic word with a deseriptive phrase, 2) a loan
word, 3) cultural substitute.

The distinction of the thing or event or form and its function is very
important in looking for lexical equivalents.

Ex: “pencil” has the form of being long, pointed at one end,made of wood will
graphite in the midle and usually having un eraser at one end. But the function of
the “pencil”is to write.

In deseribing the form of the “dog”we would talk about its size, shape, color,
location of eyes, ears etc.

The functions of a dog in some cultures would be hunting and guarding. In
other cultures, the function might be simply a pet to keep one company.

The meaning components of a word may be since in a description
phrase.Ex:island might he translated”’land surrounded by water”. In philipines, the
natural expression for “island”is “small plase is the sea”.

The phrase they weighed anchor might be trunslated into one of the
languages as “they lifted the heavy iron weights they used to keep the boat still
’so the translater should study the contect to see whether the form or the function
of the lexical item is the forms in the passege.The form may be the same but the
function may be different.Ex:”bread”in one culture may be translated as “the main
food ’but in other culture as a food for parties or desserb.

Equivalants may be modified by a ganetic word (Ex: animal indog, wolf, cat
etc.).

Equivalence may be modified by a comperison.Ex:”rubber”-thing like an
oar ;wolf-animal like a fiece dog.

Equivalence may be modified be a loan word.

A loan word refers to a word which is from another language and is
unknown to most of the speakers of the recepter language.Loan words are
commonly used for the names of people, places, geogrofical areas.

John may be translated as “a man named John.”
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Equivalents may be modified by a classifier.

Ex: dove-a bird called dove

lion -animal called lion

amazon- river called amazon

equivalence may be modified with a description of form, function or birth.
Priest- the person who deals with that given to Svel
anchors- irons called anchors tied ropes so the boat could not go any further,

Equivalence may be by cultural substitute.

If the story is about someone who was eating banana.
It would be much better to say that he was eating a fruit called banana.
It would be inappropriete to say that he was eating an orange.
Some cultural substitutes which have been used in translation :

lamp- bamboo torch

corner stone- main pole(of house)

recline at table - sit down to eat

foxes- buch rats

fox - hyena.

Almost any text which one might wish to translate will have some key
words. Key words are words which are used over in the text and are crucial to the
thame or topic under discussion. Key words are most often words which represent
an essantial or basic concept of the text . The translater should note the key words
and give special attention to finding adegnate lexical equivalents before begining.
There will be a number of terms used repeatedly in the source text for which
lexical equivalances should be determined before begining the translation the
whole. If the words are not tranlated in such a may as to communicate the meaning
clearly, the point of the whole text may be last. Ex:church- used by christians;
mosque-used by Muslims synangoque-used by Tems.

We must distinguish generic and specific words.The same meaning
components may occur in several lexical items of a language.

Ex: the meaning “sheep” is also found in the words lamt, ram, ewe. These is true
becouse the word sheep is generic word which includes the specific
words rem, ewe and lamb.

sleep house chicken  dog deer
male Ram stallion  woster dog buck
adult female Ewe mare hen bitch dol
young lamb colt chick puppy fawn
Animal
sheep horse chicken dog

ram ewe lamb  stallion mare cold woster hen chick  dog bitch puppy
Equivalence modified with features of form.
treasure- lots of veluable things
sea - flat water
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wine - fermented grape juice

flour - grount dry grain.

Equivalence modified a statement of function.

centurion - man that commands

ship - that with which we can walk on water
It should be remembered that languages differ:

1) as to the number and selection of meaning components combinet in word.
2) as to the semantic interrelations that may exist between words.

The translator should not expect concepts to be as they are in the source
language -text being translated since the lexical structures of the two languages are
different, they may the concepts are expressed will be different.

Many words in any text are sementically complex. It will be expected that
many times a single word will be translated by several words that is a discriptive
phrase in the target language. Ex: “ glutton ” in English might need to be translated
“one who eats too much .”

Finding equivalent translations for many terms is often difficult.For
example”nickel” is “a can worth five cents .”

Sometimes it is possible to give the equivalent in an amount in the other
system. Ex: “five dollars” could be translated as one hundred pesos if those
amounts were equivalent.

Antonomic translation is the way of finds equivalent and is transformation of
the afformative construction in to negative or vice verse.

Ann didn’t say anything. Aus npomos4aia .

| am not kidding.

51 BaMm cepbE3HO rOBOPIO.

They gave me the wrong book and I didn't notice it till I got bag to my room.
A POBHO JOMA 3aMCTCII YTO MHC AdJIM HC TY KHHUTY.

| didn't thing of it till we went half way through the park.
BcnoMumi 1 00 3TOM Korjia Mbl YK€ MpOeXalid MOYTH BECh MapK .
Keep the child out of the sun.

He nep>xurte pebeHKa Ha COJHIIE .

Keep off the gross.

He xoau 1o tpoge.

While translating one should remember he may use the words not included
in the dictionary because it's impossible to include in the dictionary all the correct
meanings of the word, which it may acuire in the context.

“He was developing grammatical nerves” -Y Hero pa3BuBajioch
IrpaMMaTUYECKOE Yy ThE.

We can find a lot of meanings of the word “nerves” ,“HepBbl, cuna,
MY’KECTBO, XJIOJHOKPOBBE, IEP30CTh, HAXaIbCTBO  but in our text it is rendered as
“qayThe”.

The student are to make out that thoughts, reflection should be translated not
by separate words. So it's quite possible and natural either to introduce some
words and even:
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- | lit my candle at the watchman's/ Dickens/ - §I 3axer cBoo cBeuy OT
(GhoHOPS HOUHOTO CTOPOXKaA.

Sentences or omit them if one can manage without them.

Thous words which have similar form and meaning in different languages
are called international words.

Some of them complately coincide in their meaning/ such as football,
diplomacy, artillery/ some of them partially.

They may be different in their stylistic coloring e.g. “businessman”,
“cosmopolitan” are neutral in Russian they have negative meaning. Some of them
have entirely different meaning:

compositor-aabopmmk

conductor - repeskep,KOHIYKTOP

These words are called pseudointernational words:

pemuTensHbIn- dramatic
pathetic - 1) TporatenbHbIN

2) NOAUTUYECKUHN
3) Hayka u TexHuka- science and technology

The English language is very rich in neologisms- the word have been created
recently and perhaps will not live in the language for a long time . It is very seldom
that we find equivalent for the translation of neologisms and for the most part we
use descriptive translation and word- for- word translation / people of good will,
top level talks.

Levels of equivalence and concept of adequate translation

Levels of equivalence: This problem was briefly discussed in the previous
lecture in connection with the distinction between semantic and programmatic
equivalence.

In the theory of translation, for instance: V.G.Gark and I.N.Levin distinguish
the following types of equivalents: formal semantic and situational. Formal
equivalence may be illustrated by speech cases as: The sun disappeared behind a
cloud - comHIle CKPBIIOCH 3a Ty4eH.

Here we find similarity of words and forms in addition to the similarity. The
differance in the plain of expression are in fact, those determined by overall
structural differences between Russian and English.

The use of articles in English, the use of perfective aspect, gender, forms, etc., in
Russian.

Semantic equivalence - exists when the same meaning are expressed in two
languages in a way.

Example:-Troops were airlifted to the battlefield-poticka ObuH
nepeOpoIIeHbI 0 BO3YXY Ha MoJe.

The English word “airfield” contains the same meaning as the Russian
phrase-niepedpocuth mo Bo3myxy.Although different linguistic devices are used in
Russian and in English/ a word group and a compound word / the sum of semantic
components is the same situation equivalence is established between that both
linguistic devices but, nevertheless , describe the same extralinguistic situation : to
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let someone pass- ycrynuts gopory. It should be noted that formal equivalence
alone insufficient . In fakt the above examples pertain to two types of semantic
equivalence.

Each word effects the meaning of the object it designates . Not unfrequently
languages “select” different properties and signs to describe the same denotations.
The way, each language creates it's own “pecture of the word” is known as
“various principles of dividing reality into parts”. Despite the difference of signs,
both language reflect one and the same phenomenon adequately and to the same
extent , which must be taken into account when translating words of this kinds , as
equivalence is not identical to having the same meaning /e.g. compare: hot milk
skin on it - KaMMOK TYTraH UCCHK CYT - TOpSY€e MOJIOKO C IIEHKOH./

The differences of semantic content of the equivalent words in two
languages. These words can be divided into three sub - groups:

a) words with a differentiated / undifferentiated/ meaning: e.g. in English: to
swim / of a human being /, to sail /, of a ship/, to float/, of an inanimante object/;in
Uzbek : cysmok /kema xakumal/,cy3smok/kema Xakuma/ CyB I03MJa KaJIKUO
1opMok/mpeameT Tyrpucuaal;in Russian: miaBaTh, IJIbITh.

b) words with a “broad” sense; verbs of state / to be / , perception and
brainwork / to see , to understand /, verbs of action and speech / to go, to stay /,
partially desemantisized words / thing , case /.

c) “adverbial verbs” with a composite structure, which have a semantic
content, exressing action and nature at the same time: e.g. The train whistled out
of the station . -Iloe3nq xymrak danu0 craHIwsaH >XyHaO Keraw.-/laB
CBUCTOK,ITOC31 OTOIICII OT CTaHIIUU.

Most difficulties are encountered when translating the so called pseudo -
international words i.e. words which are similar in both languages, but differ in
meaning or use. The regular correspondence of such words , in spelling and
sometimes in articulation / in compliance with the regularities of each language.
Coupled with the structure of word-building in both languages may lead to a false
indentification / e.g. English moment , in Uzbek - max3a; in Russian - MoMmeHT,
BAYKHOCTb, 3HAUYTEIBLHOCTH/.

Each language has its own typical rules of combinability. The latter is
limited by the system of the language. A language has generaly established
traditional combinations which do not concur with corresponding ones in another
language .

Adjectives offer considerable difficulties in the process of translation, that is
explained by the specific ability of English adjectives to combine. It does not
always coincide with their combinability in Uzbek or Russian languages on
account of differences in their semantic structure and valence.Frequantly one and
the same adjective in English combines with a number of nouns , while in Uzbek
and in Russian different adjectives are used in combinations of this kind . For this
reason it is not easy to translate English adjectives which are more capable of
combining than their Uzbek and Russian equivalents / A bad headache , a bad
mistake... /KaTTUK OOIII OIPUTH , KYIOJ XaTo...; CHJIbHAsA OJ0BHAsA 00Jb , TpyOast
ommoOKa ./

32



A specific feature of the combinability of English nouns is that some of
them can function as the subject of sentence , indicating one who acts , though they
do not belong to a lexico - semantic category Nomina Agentis. This tends to the
“predicate - adverbial modifire ” construction being replaced by that of the
“subject - predicate” .

- The strike closed most of the school in New - York.

- Um Tammam HaTH>Xacuziaa Hgro- ﬁOpKI[B.FH MaKTa6JIapHI/IHF KYIIIUJInIru
50058101058

- B pesynbTaTe 3a6acTOBKH GONBIIEHCTBO KON Hblo-Fopka GBLIO 3aKpBITO.

Of no less significance is the habitual use of a word, which is bound up with
the history of the language and the formation and the development of its lexical
system.This gave shapes to cliches peculiar to each language , which are used for
describing particular situation/ e.g.in English “Wet point”, in Uzbek “Oxtuér
OymnuHT, Oysuiran”,in Russian “OcTopoxHO,0KpaiieHo”.

Types of lexical transformations

In order to equivalence, despite the differences in formal and semantic
system of two languages, the translator is obliged to do various linguistic
transformation. Their aims are to ensure that the text imparts all the knoledge
inferred in the original text, the rules of the language it is translated into the
following 3 elementery types are seemed most suitable for describing all kinds of
lexical transformations:

1.Lexical substitution;

2. supplementation;

3. omissions/dropping/.

1. Lexical substitution.

1) In substitutions of lexical units words and stable word combinations are
replaced by others which are not their equivalents. More often 3 cases are met
with:

a) A concret definition - replacing a word with a broad sense by one of a
narrower meaning: He is at school- On yuutbes B mikone; Y Makradaa ykuuau. He
IS in the army - OH ciykuT B apmun; Y apMusijia Xu3Mat KAjlau.

b) Generalization - replacing a word's narrow meaning by one with a broad
sense: A Navai blanket - xyH aaém;unauiickoe oaesuio.

¢) An integral transformation: How do you do - Canowm; 3apacTByiiTe.

2. Antonymous translation is a complex lexico - grammatical substitution of
a positive construction for the negative one / and vice -versa/, which is coupled
with a replacement of a word by its antonym when translated / keep off grass -
Mamwca yctuian ropmanr - He xoaure o tpase/.

3. Compensation is used when certain elements in the original text cannot be
expressed in terms of the language it is translated into. In cases of this kind the
same information is communication by other or another place to as to make up the
semantic deficiency.
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Question-tasks:
1. What is integral transformation?
2. Can you define the antonymous translation?
3. Can you explain what is generalization?
4. What are types of lexical transformations?

Recommended Literature
1.E.S. Aznaurova and other “Translation theory and practicl”-Toshkent
“Uqituvchi”-1989year.
2.J1.C.bapxynapos “SI3pik u mepeBoa” Mocksa - 1953rog.
3. A.B. ®egopoB Bsenenue B Teopuro nepeoga M. - 1953 r.
4. P. Mewmark Approaches to translation Z, 1995.
5. O. Muminov, O. Sunnatov :” Translation Hestory” Tashkent 1999.

IV.AMAJIMA MAWIFYJOTJIAP MASMYHH
Seminar 1. Grammatical problems of translation

Plan:
1. Grammatical correspondence and its types in translation
2. Synactic exchange process in translation
3.Grammatical problems in translation

Key words: morphology, agglutinative, grammatical inflections, correspondence,
subject, predicate, transposition.

Every language has a specific system which differs from that of any others.
This is all the more so with respect to English , Uzbek and Russian, whose
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grammatical systems are typologically and genetically heterogeneous . English
and Russian belong to the Germanic and Slavonic groups respectively in the Indo-
European family of language . The Uzbek language patronize to the Turkish group
of the Altaic family . Conserning the morphological type both English and
Russian are inflected , through the former is notable for its synthetic character in
the main, Uzbek is an agglutinative language.

As to grammar the principle means of expression n languages possessing
in analytical character / English / Is the order of words and use of function words /
though all the four basic grammatical means- grammatical inflections , function
words , word order and intonation pattern are found in any languages./ The other
two means are of secondary importance .

The grammatical inflections are the principal means used in such languages as
Russian and Uzbek , though the rest of grammatical inflections.

The comparison of the following examples will help to illustrate the difference
between the language considered:

The hunter killed the wolf

OBuu OypuHU YIAUPIU

OXOTHHUK YOI BOJIKA.

This means that the subject /S/ is placed in the first position / V / - in the
second position . If the predicate is expressed by a transitive verb when in the third
position we find the object / O / that is:

S-Vtr-0

Any violation of the order of the word brings about a chang or distortion of
the meaning . The corresponding Russian silence adheres to the patters S — V tr —
O . But it permits the transposition of the word i.e.

OXOTHHK yOuJI BOJIKA
Boska yous 0XOTHHK

These patterns are not equivalent . The first allows transposition of words ,
which leads to stylistic marking / characteristic of poetry / . Besides , the ending
“NI ” expresses an additional meaning of definiteness . The second pattern doesn't
tolerate transposition of words .

The principal types of grammatical correspondences between two languages
are as follows:

b. complete correspondence
c. partial correspondence
d. the absence of correspondence.

Complete morphological correspondence

Complete morphological correspondence is observed when in the languages
considered there are identical, grammatical categories with identical particular
meanings.

In all the three language there are identical , grammatical categories with
identical particular meanings.

In all the three languages there is a grammatical category of number . Both
the general categorical and particular meaning are alike:
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Number
Singular  Plural
Such correspondence may be called complete
Partial morphological correspondence

Partial morphological correspondence is observed when in the languages
examined there are grammatical categories ways identical categorial meaning but
with some differences in the particular meaning .

In the languages considered there is a grammatical category of case in
nouns. Thought the categorical meaning is identical in all three languages the
particular meanings are different both from the point of view of their number and
the meanings they express. English has 2 particular meanings while Uzbek and
Russian have 6. Though latter two languages have the same quantity of particular
cases, their meanings do not coincide.

The differences in the case system or in any other grammatical categories are
usually expressed by other means in languages.

Absence of morphological correspondence

Absence of morphological correspondence is observed when there are
corresponding grammatical categories in the language examined . As for instance
in Uzbek there is a grammatical categories of possessiveness , which shows the
affixation of things to one of the three grammatical persons ,e.g.:

Uzbek

Kurob — um

Kuto6 —mar

Kuto6 — n

This grammatical category is neither found in English nor in Russian. These
languages use pronouns for this purpose.

English Russian

My book MOsI KHUTa
Your book TBOSI KHUT'a
His / her book ero / e€ kHWra.

In English we use certain grammatical means to express a definite and
indefinite meanings, that is articles . But there are no equivalent grammatical
means in Uzbek and Russian. They use lexical or syntactic means to express those
meanings . / see substitution /

Complete syntactic correspondence.

By complete syntactic correspondence is understood the conformity in
structure and sequence of words in word — combinations and sentences .

Complete syntactic correspondence is rarely to be found in the languages
examined here . However , the pattern adj+ noun is used in word — combination:
red flags — xu3mn OGaiipokmap , kpacHble 3HamMEéHa . The same may be said of
sentences in cases when the predicate of the simple sentences is expressed by an
intransitive verb : he laughed — y xynau, oH cMesuics.
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Partial syntactic correspondence

By partial syntactic correspondence in word — combinations is understood
the conformity in meaning but discrepancy in the structure of phase.

Partial syntactic correspondence in word — combinations are found in this
following patterns.

1. Attributes formed by the collocation of words.

Owing to the fact that English is poor in grammatical inflections , attributes
are widely formed by means of more collocation of words in accordance with the
pattern N (1) + (2 ) which expressed the following type of relations .

Attributive
English Uzbek Russian
Class- tube mMIa - Hava CTEKJITHHAs TPyOOYKa
N (1)+ N(2) N (1)+ N (2) ADJ+ N

In the example English and Uzbek translation is unmarked while Russian is
marked.

Possessive
English Uzbek Russian
House — plan a) yi TutaHu IJ1aH JoMa
N (1) + N (2) 0) yWHHHT TUIaHU N (1) +N

(2)(a)

N (1 aunr) + N (2) (n)

The Uzbek and Russian versions are marked , while English is unmarked.
Besides , in Russian the transposition is observed.

As it is seen in the examples cited , languages differ as to the way they
express these relations , though they maintain identical relations between the
components of word — combinations.

1. word — combination whose first component is expressed by a numeral .

One book Burra xuto0d OmHa xaura
Two books UKKHATa KUTOO JIBE€ KHUTA
Three books ydTa KUToO TP KHUTH

Four books TYpTTa KHTOO YeThIPEe KHUTH

The order of words in these combinations is the same in all the three
languages, though the manner of expressing plurality differs in the second
components.

Compare :

English Uzbek Russian

Num + N (pl) Num + N sing from two to five
Num + N (sin) rod. P

From five on

Num + N (pl)rod. P

2. Asisseen in English and Russian the second components are grammatically
marked , though the markers do not coincide.
In Uzbek it is unmarked.

37



3. Partial syntactic correspondence is also observed in complete
polycomponent prepositive attributes with inner predication as in the following
examples:

This is to be or not to be a struggle — Xaét mamoT kypariu , 60pr0a He Ha
KU3HBb a HA CMEPTh
Go —to — hell voice — Jlaran 0oBo3, rpyOblii r0JI0C

By partial syntactic correspondence in sentences is understood the divergence
in the order of the words, omission or partial substitute of parts of sentences:

It is forbidden to smoke here — Oy epia yekunr MaH KWJIUHTaH, KYPHTb 371€Ch
3aMpeIieHo.
With that blue out his candle — y mamuau yuupau, o 3amyn ceeun (P. Stivenson)

Absence syntactic correspondence

By absence of syntactic correspondence we mean lack of certain syntactic
construction in the target languages, which were used in the Source language. In
English this concerns syntactic construction with non-finite forms of the verb,
which compose the extended part of a sentence with an incomplete or secondary
predications.

The semantic function of predicative construction can be formulated as
intercommunication and inter conditionality of actions or states with different
subjects. These constructions have no formal grammatical connection with the
main parts of sentences though there is always a conformity between them. The
degree of attendance of action or condition in predicative construction determines
the choice of complex, compound or simple in translation. Compare:

I heard the door open... - DMK OUUITAHUHY SIIUTIUM, S yIIBIIIAT KaK OTKPHLIACH
JIBEPD.

In the English sentences the predicative construction which functions as an
object is composed of a noun in the common case and an infinitive. In Uzbek this
construction corresponds to the word — combination “smik ounnranuan’ which
carries.

Out the same function, though there is neither structural in morphological
conformity: it is a word combination expressed by a noun and participle.

The translation experience shows that you can't give a word- for word
translation. There are 4-5 grammatical translation:

1. Transpositions

4. Replacements

3. Additions

5. Omissions.

Translations are connected with functional sentence perspectives. Transposition

Is a change in the order of linguistic elements such as words clauses & is
connected with “functional sentence perspectives” which is the division of the
messages into main parts:
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1. The theme
2. The theme
In English where the theme is marked different by it is placed at the beginning
& the theme at the end.
Within a complex sentence a similar tendency is observed.
Replacement are the most common type of grammatic transposition & they effect
all types of linguistic unites.
The subdivision of replacement:
1) the replacement of the word forms struggles
2) replacement of parks of speech is specially typical as to
replacement of English nouns derived from the verbs &
demoting actions.
Subject f the English sentence is often replaced in Russian by corresponding
secondary part such as object, adverbial modifier of time.

Types of grammatical transformation
In order to attain the fullest information from one language into another one is
obliged to resort numerous inter linguistic lexical and grammatical
transformations.
Grammatical transformation are as follows;
1. Substitution;
2. Transposition;
3. Omission;
4. supplementation.
The cited types of elementary transformations as such are rarely used in the
process of translating. Usually they combine with each other, assuming the
nature of “complex” interlinguistic transformations.

1. SUBSTITUTION

By substitution we understand the substitution of one part of speech by
another or one form of a word by another. Consequently, there are two kinds of
substitutions constituting a grammatical type of transformations; substitution of
parts of speech and the grammatical form of a word. Transformation by
substitution may be necessitated by several reasons: the absence of one or an
other grammatical form or construction in the target language; lack of
coincidence in the use of corresponding form and construction as well as lexical
reasons- different combinability and use of words, lack of a part of speech with
the same meaning.

An example of the substitution of a word- form may be the
interpretation of the meaning of the grammatical category of postriority of the
English verb, which is presented in two particular meanings: absolute posterity /
he says he will come / and relative posterity / he said he would come /.Uzbek and
Russian verbs do not possess word form of this kind and communicate their
meaning with use of other grammatical means: y kenumusau aitasnTy.
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OH rOBOPUT, YTO NMPUAET.
VY kenumuHM aitau . OH cKaszai , 4TO MPUJIET.

In Uzbek the meaning of this category is expressed by a substantives participle
ending in- jak or by the infinitive ending in — (i) sh; in Russian the future tense
form of a verb is used .
There are two types of substitution of parts of speech; obligatory and
nonobligatory. the obligatory substitution is observed when in the target language
there are no part of speech corresponding to that used in the source language e.g.
the English articles and may be used for emphasis. In cases of the kind it is
necessary to substitute them with functionally — adequate means of expressions
in Uzbek and Russian.
E.g. When we were in Majorca, there was a Mr. Leech there and she was telling
us most wonderful things about you.(A. Christie).
buz Manopkana 6yiaranumusaad, y epaa xkangaiaup muccuc Jlua 6op sau. Y
Ou3ra cu3 TYFPUHTHU3/A KyAa Ky KU3UKAPJIM HapcalapHu alTuo oepau.
Korz[a MBI OBLIM B MaﬂopKe, TaM OBUIM HeEKas MHUCCHUC HI/I‘{, KOTOpad
PpacCCKa3blBajla OYCHb MHOI'O HHTCPCCHOI'O O Bac.
In Uzbek and Russian an indefinite pronoun is used for translating the indefinite
article.
Non obligatory substitution is a substitution undertaken by the needs or demands
of the context:
The climb had been easier than he expected.
KyTapunui y KyTranad OCOHPOK OVIIIu.
Ha)IHHTbca OKa3aJoCh JCryc, 4€M OH OKHugaJl.
A noun in the English sentence is substitute by infinitives in the Uzbek and
Russian languages.

Omission.

As a type of grammatical transformation — omission is necessitated by
grammatical redundancy of certain forms in two languages.
He raised his hand.

Y KyJnuHU KyTapau.
OH NOJHSAT PYKY.

2. Addition, as a type of grammatical transformation can be met with in cases
of formal inexpressiveness of grammatical or semantic components in the language
of the original text.

Also, there was an awkward hesitancy at times, as he essayed the new words

he had learnt.

bab3upa y sKMHIAaruHa YpraHraH SHrU cy3napHu Tanapdys3 KM
X03UpJaHu0, TYXTa0 KoJap/u.

I/IHOFI(a OH 3allMHaJICA, T'OTOBACH IIPOU3HCCTHU CJIOBA, KOTOPBIC OH TOJIBKO
HCJIAaBHO BBIYYHJI.

The meaning of the verbal form is expressed in Russian by the words “Tonbko
HenaBHo, and in Uzbek by the adverb “sxkunnaruna’.

It must be emphasized that the division into lexical and grammatical

transformations is, to a great extent, approximate and conditional. In some
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cases a transformation can be interpreted as one another type of elementary

transformation. In practice the cited types of lexical and grammatical

transformation are seldom met with in “pure form”. Frequently they combine
to form complex transformations.

Function vories to still greater extent. Take for instance much category
as gender Russian distinguished 3 genders:

Masculine, feminine & neutral Which are formally expressed in the
following ways:

by the in flexional forms of the noun itself .
by means of pronominal substitution.

In English the same 3 genders are also distinguished. However, the only
formal way to express teb distinction through pronominal substitution, there
being no such things as agreement in gender or difference in inflexinal
endings. In Uzbek pronominal substitution doesn't exist.

The translation task is:

1. To find the correct meaning to this or that from.

2. To find an appropriate form in the Target language for this expression of
the same meaning. On the whole this choice of grammatical equivalent in
the Target language determined by the following factors:

1. The meaning inverent in the grammatical form itself.

Ex: lives
Lived

2. The lexical character of ten word or word group used in this or that form.

Ex: thus the use of the plural from in Russian is impossible with certain nouns

while possible with others:

Ex: workers of all industries
Other philosophies

Questions:
1. What are the grammatical problems?
2. What is the subject- predicate?
3. What is the syntactic correspondence?
4. What is the syntactic correspondence?
5. What are the main types of grammatical transformations?
6. What are the two main parts of the division of the meesages in translation?
7. What is transposition understood ?
8. What is the difference between omission and addition?
9. What is the translation task?
Recommended Literature:
1. Barkhudarov L.S. Language and translation.M. 1975.
2. Shvayster A.D. Translation and linguistics. M. 1973.

3. Levitskaya T.R. Fiterman A.M. the problem of translation on the material
of the contemporary English language. M. 1974.
4. Nida. E.Towards a science of translation.Leiden. 1964.
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5. Roger. N.Bell. Translation and translating. (theory and practice). London,
New York.1995.
6. Peter Newmark. A textbook of translation. Singapore.1993.

Seminar 2. Phraseological problems of translation.
Plan:

1.Phraseological units and discussions by scientists on them

2.Translation problems of phraseological units

3.Translating provervs and sayings

Key words: phraseological units, expressive components, idioms, translation,
complete comfirmities, partial comfirmities, absence of comformities.

Translating a phraseological unit is not an easy matter as it depends on several
factors: different combinability of words, homonymy, synonymy, polisemy of
phraseologic units. It is necessary to take into account the context. Besides a large
number of phraseological units have a stylistic expressive component in meaning
which has a specific national feature. It should be pointed out that it is necessary to
get acquainted with the main principles of the general theory of phraseology.

The following types of phraseological units may be observed phrasemes and
idioms, a unit of constant context consisting of a dependent and a constant
indicates may be called a phraseme. An idiom as a unit of constant context, which
is characterized by an integral meaning of the whole and by weekend meanings of
the components and in which the dependent and the indicating elements are
identical and equal to the whole lexical structure of the phrase.

Any type of phraseological unit can be presented as a definite micro system.
In the process of translating phraseological units functional adequate linguistic
units are selected by comparing two specific linguistic principles. These principles
reveal elements of likeness and distinction. Certain parts of these systems may
correspond in form and content. The main types of phraseological conformities
are as follows:

1. Complete conformities.
2. Partial conformities.
3. Absence of conformities.

Complete conformities of form and content in phraseological units is
seldomly met. For e.g.: black frost is a phraseme, it is translated into Uzbek —
Kopa coByk, to bring oil to fire — it is an idiom, it may be translated into Uzbek —
anaHrara €r KyliMoK.

So we see complete coincidence of form and content in phraseological units is
very rare. Phraseological units are functionally and semantically inseparable units.
They may be non-motivated stable units. According to the motivation academician
Vinogradov V.V. classified phraseological units into 3 groups:
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1. Phraseological fusions. Such phraseological units are completely non-
motivated. For e.g.: to get one’s goat — OUpop KUIIMHK Xada KUIMOK
2. Phraseological unities. These phraseological units are partially motivated.
For e.g.: to show one’s teeth — kyaMok
3. Phraseological collocations. These phraseological units are structurally
inseparable and stable units. For e.g.: to take care of — raMxypiuKk KHIMOK.

Partial conformities of phraseological units in two languages assume lexical,
grammatical and lexico-grammatical differences with identity of meaning and
style, i.e. they are figuratively close, but differ in lexical composition, morphologic
number and syntactic arrangement of the order of words. One may found:

1) Partial lexic conformities by lexic parameters: to get out of bed on the wrong
foot, it is an idiom, may be translated as yan ¢au 6unan TypmMok
2) Partial conformities by the grammatical parameters: to fish in troubled
waters, it is an idiom, may be translated as soiika cyBaa 6aJiuk TyTMOK.
Absence of conformities. Many English phraseological units have no
phraseological conformities in Uzbek and Russian. In the first instance this
concerns phraseological units based on realize. When translating units of this kind
it is advisable to use the following types of translation:
a) Verbatim word for word translation.
b) Translation by analogy.
c) Descriptive translation.
A verbatim translation is possible when the way of thinking does not bear a
specific national feature. For e.g.: the arms race, it is a phrase me, the translation is
KYPOJUIAHMIII IIOWTACH.
Translating by analogy, this way of translating is resorted to when the
phraseological unit has a specific national realize. For e.g.: to pull somebody’s leg,
it is an idiom, the translation is ma3zax KuIMOK.
Descriptive translation i.e. translating phrase logical units by a free combination of
words is possible when the phrase logical unit has a particular national feature and
has no analogue in the language it is to be translated into. For e.g.: to enter the
House, it is a phraseme, the translation is ITapiamMeHT ab30ocu OYIMOK.
Translating a phrase logical unit is not an easy matter as it depend on several
factors : different combinability of words , homonymy , polysemy , synonymy of
phrase logical units and presence of falsely identical units , which makes it
necessary to take into account of the context . Besides , a large number of
phraseological units have a specific national feature . The afore- cited determines
the necessary to get acquainted with the main principles of the general theory of
phraseology . The following types of phraesological units may be observed :
phrasemes and idioms . A unit of constant context consists of a dependent and a
constant indicators may be called a phraseme . An idiom is a unit of constant
context which is characterized by an antegral meaning of the whole and by
weakened meanings of the components , and in which the dependent and the
indicating lelements are identical and equal to the whole lexical structure of the
phrase . Any type of phrase . Any type of phraseological unit can be presented as a
definite micro- system . In the process of translating of phraseological units

43



functional adequate linguistic units are selected / by comparing two specific
linguistic principles . These principles reveal elements of likeness and distinction.
Certain parts of these systems may correpond in form and content (completely or
partially ) or have no adequacy.
The types of phraseological conformities are as follows :
1. Complete conformities
2. Partial conformities
3. Absence of conformities.
1. Complete conformities.Complete coincidence of form and content in
phraseological units is rarely met with.
2.Black frost / phraseme /
-KOpa COBYK
-CUJIbHBI MOPO3 .
3.To bring oil to fire / idiom /
- aJlaHrara €r KyﬁMOK
-IIOJINTH MACJIO B OI'OHB .
4. To lose one’s head / idiom /
- TaHTHO KOJIMOK
-IIOTCPATH I'OJIOBY .

I1. Partial conformities. Partial conformities of phraseological units in two
language assume lexical , grammatical and lexico- grammatical differences with
identity of meaning and style , i.e..they are figuratively close but differ in lexical
composition , morphologic number and syntactic arrangement of the order of
words . One may find:

1) Partial lexical conformities by lexic parameters / lexical composition /.
a) — To get out of bed on the wrong foot / idiom /
- Uan éuu OunaH TypMOK
- Berars ¢ 1€BOM HOTH.
b) — To have one ‘s heat in one's boots / idiom/
- IOparu opkacura KeTMOK
- Jlyma B nATKy ymuia .
¢) - To lose one’s temper / phraseme /
- Cabpu ummamox
- Buriitu 13 ce0s , noTepATh TepreHue
d) - To dance to somebody's pipe / idiom /
—bupoBHUHT HOrOpacura ymHaMmoK
- Urpath o 4bto — 1100 1yA0UYKY
2) Partial conformities by grammatical parameters
3) Differing as to morphological arrangement / number /
a. To fish in troubled waters ./idiom./
- JIOMKa cyBAa OalHMK TYTMOK
- JIOBUTH pbIOY B MyTHOM BOJIE
b. From head to foot / idiom /
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Oomrman oéruraya
JIOBUTH PBIOY B MYTHOM BOJIC
c. To agree like eats and dogs / phraseme/
HUT MYIIYKICK JIIaMOK
- JKHATH KaK KOIIIKa ¢ co0aKou
d. To keep one’s head / idiom /
-y3UHU WYKAaTMACJIUK
- HC IOTCPATH I'OJIOBY.
4) Duffering as to syntactical arrangement.
a. Strike while the iron is hot .
- TEMHpHHU KH3urujaa 0oc
- KyH XKeJe30 I0Ka ropsiao
b. Egyptian darkness .
KOII —KOPOHI'M 3UMHUCTOH J ropack KOpOHFI/I/
- TbMa C€THUIICTCKAas
c. Armed to teeth
- THHOI-TUPpHOTHUTIadYa KypOJIJIaHI'aH
- BOOPYXY>KEHHBIN 70 3y00B
d. All is not gold that glitters
- 6apqa sSUITHparad Hapca OJITUH dMac
- He BCE 30JI0TO 4YTO OJIECTHT.

Absence of conformities
Many English phraseological units have no phraseological conformities in

Uzbek and Russian . In the first instance this concerns phraseological units based
on realiae. When translating units of this kind it is advisable to use the following
types of translation :

A. A verbatim word for word translation

B. Translation by analogy

C. Desciptive translation .

A. Verbatim translation_is possible when the way of thinking / in the
phraseological unit / does not bear a specific national feature .
1. To call things by their true names / idioms/
- Xap HapCaHU y3 HOMH OWJIaH aTaMOK
- HA3bIBATh BCE€ BC€IIIU CBOMMU MMCHAMU .
2. The arms race / phraseme/
- KYPOJUIAHUIL [TIOWTach
- TOHKa BOOPYKCHUU
3. Cold war / idioms /
- COBYK ypymlI
- XOJIOJHas BOWHa
B. Translating by analogy_this way of translating is resorted to when the
phraseological unit has a specific national realiae.
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1. “Dick” side the dwarf, thrashing his head in at the door — “my pet ,
my pupil , the apple of my eye hey ”.Ch. Dickens “The Old Curiosity
Shop” ch 1/idiom// .
- “JIuK , - BOCKJIUKHYJIKaPJIMK., IPOCOBBIBAs T'OJIOBY B JIBEPH , - MO
JT0OUMETh, MO YUCHHK, CBET MOMX HOUYEH
2.To pull somebody's leg / idiom /
- Masax KUJIMOK
- OJlypauuTh KOTO — JIHOO .
C. Descriptive translation i.e_translating phraseological units by a free
combination of words is possible when the phraseological units has a
particular national feature and has no analogy in the language it is to be
translated into.
1. To enter the house / phraseme
IMapJIaMCHT ab30CH 6YJIMOK
CTaTb YWICHOM IIapJIaMCHTaA
2.To cross the flour of the house / idiom /
Oup nmapTusigad OOIIKa MapTUsTa YTHO KETMOK
IIEPEUTH C OJHOW MAPTHUH B JIPYTYIO

Question-tasks
1. What are the phraseological problem of translation ?
2. What are the complete conformities ?
3 What are the partial conformities ?
4. What are the absence conformities

Recommended Literature:
1. Peter Newmark. A textbook of translation. Singapore. 1993.
2. Peter Newmark. Approaches to translation. G. B. 1993.
3. Mildered L. Larson “Meaning — based translation” USA. 1984.
4. Aznaurova E.S. and others. “Translation: theory and practice” Tashkent.
1989.
5. Vocabulary and language teaching. London and New York. 1989
6. Headway. Teature s book. Oxford.1994.
7. Alan Daff. Translation. Oxford.

Seminars 2-3. Stylistic problems of translation

Plan:
1. Stylistic devices and their expression in translation
2. Ways of expression of emotional expressiveness in translation
3. Metaphore and its translation problems
4. Pragmatic aspects of translation

Key words: stylistics, stylistic devices, comparison, metaphore, smiles,figurative,
isolated, particular, personification, trundingly.
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Metaphors and similes are found in many languages. They are comparison

He ran like the wind. The moon is like blood. Benjamin is like a wolf.

In English a simile has the words “like” and “as”. Metaphors don’t have the
word “like” or “as”. The comparison is always that of some likeness. We find the
similarity of two objects in metaphors.

the child is a greedy little pig

he is an ox

he is a rock
These could just as well be said as similes:

that child is like a greedy little pig

he is like an ox

he is like a rock
Metaphors and similes represent two propostions in the semantic structure. A
proposition consists of a topic and the comment about that topic.

“John is tall” consists of the topic “John” and the comment “is tall.”

The comparison comes in the comment part of the propositions.

John is as tall as a bean pole.

The topic of the first proposition is compared to the topic of the second.

1. Johnis tall 2. a bean pole is tall.

The sentece “that animal is a tiger” is not metaphorical, but the sentence
“John 1s a tiger” is a metaphor. John is being compared to a “tiger” because of
some point of similarity.

Metaphors are divided into “dead metaphors” and “live metaphors”.
“dead metaphors” are those which are a part of the idiomatic constructions of the
lexicon of the language. An idiom is a dead metaphor.

Run into debt; foot of the stairs; the head of the state.

They are dead metaphors because native speakers who use them do not think about
comparison. But thik directy of the meaning of the idiom. They are understood
directly without giving attention to the primery sense of each of the words.

Live metaphors are constructed on the spot by the author or speaker to teach
or illustrate. A live metaphor is understood only after paying special attention to
the comparison which is being made. It is easy for a native speaker to recognize
the difference between “live” and “dead” metaphors in his language.

For one who is translating it is important to make distinction since idioms will be
translated directly without any attempt to keep the metaphorical content of the
idiom. However, live metaphors are treated differently in the translation process.

Not all metaphors and similes are easily understood. If they are translated
literally, word-for-word into a second language they often will be misunderstood.
There are a number of reasons why metaphors are hard to understand and cannot
be translated literally. First of all, the image used in the metaphore or simile maybe
unknown in the receptor language.

a simile based on “snow” would be meaningless to people who live in some
parts of the country where snow is unknown.

In English: | washed my clothes white as snow;
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In a language in the South: | washed my clothes as seashells or as bone.
In Uzbek: Oppoq paxtadek gilib kir yuvdim.

Sometimes it is a point of similarity that is implicit and hard to identify.

The sentence “he is a pig” doesn’t include the point of similarity. In some
cultures a reference to pigs would be given the idea of “dirty”. But in other cultures
it might mean one who is glutton and in other culture it might mean someone who
doesn’t listen to people.

When the point of similarity is not stated it is often hard to interpret the metaphor.

“He is an 0x”’ could hav various meanings.

One could think of the characteristics of an ox as “strong”, “huge” or
“unintellegent”. This makes it very different to interpret the metaphor in order to
translate it.

John is a rock , may mean differently in different cultures:

1. he’s still
2. he can’t talk
3. he’s always there
4. he’s very strong

He is a sheep , have different meaning from one culture to another :

1. long haired man
2. a drunkard
3. a person who doesn’t answer back
4. one who just follows without thinking
5. ayoung fellow waiting for girls to follow him
6. one who is very calm
translating “he is a sheep” into a second language could lead to a very wrong
meaning if the point of similarity is not made clear.
The translator must give careful consideration whenever a metaphor is found in the
source text. The first step towards adequate translation of a metaphor is to
determine whether the comparison is a live metaphor or simile or whether it is
simply a dead figure. If the words which are figurative are simply an idiom , i.e. a
dead metaphor, then the meaning can be translated directly, i.e. nonfiguratively.

If the comparison is a “live” metaphor, than the first task of the translator is
to analyse the metaphor carefully. It can be very helpful to write down .

The aim of the translator is to avoid wrong zero meaning.

In the sentence “the rod is a snake”

“snake” means smth like “crooked”. If the “snake” means something like
“crooked”. If the snake has this metophorical meaning in the receptor language
there would not be a problem in a rather literal translation. In some languages it
would be much clearer if the metaphor was changed to a simple and the sentence
was the road is like a snake it may be that the comperative is correctly understood
in the receptor language in this formif not, it can be spelled out more carefully in a
form such as” the road is as crooked as a snake”. Similaries are more easily
understood then metaphors in most language.

It may be that the translator will want to substitute a different metaphor in the
receptor language one that carries the same meaning as the source language.
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Ex.There was a storm in parliament. It might be good in some
languages to chance the metaphor from “storm”to “fire” and the translation would
read the parliament was on fire last night. If this is the metaphor which will be
most clearly understood and indicate that there was * juice debate in parliament”.
As long as the nonfigurative meaning of the metaphor is not lost or distorted, a
metaphor from the receptor language will be substituted.

There will be sometimes when the translator will simply need to ignore the
image in the source text. This is, he will simply translate the meaning directly
without using a metaphor. The source text “ there was a storm in the national
parliamtnt last night” might simply be translated directly “there was a lot of
argument and debate in the national parliament last night” or the sentence “he was
a pig” night simply be translated “he is a messy person.

In summary, there are fire ways that metaphors may be
1. The metaphor may be kept if the receptor language permits (that is, if it sounds
and is understood correctly by the readers)

2. A metaphor may be translated as a simple (adding “like or as™)

3. A metaphor of the receptor language which has the same meaning may be
substituted.

4. The metaphor may be kept and the meaning explained (that is, the topic and or
point similary may be added).

5. The meaning of the metaphor may be translated without keepingthe metaphor
images comparing with the above list, the metaphor “ no man is an island”

1. No man is an island.

2. No man is like an island.

3. No man is a moutain peak.

4. No man is an island. An island is by itself , but no person is isolated from ohters.
5. No man is isolated from all other people.

Seminars 4-5. The translation of metaphors

Plan:
1.The translation of metaphor.
2.Stock or standard metaphors

The most important particular problem is the traslation of metaphors. By
metaphor any figurative expression: The transferred sense of a physical word; the
personification of an abstraction; the application of a word or collocation to what it
does not literally denote, i.e. to describe one thing in terms of another. All
polysemous words (a ‘heavy’ heart) and most English phrasal verbs (‘ put off ¢ ,
dissuader,troubles ect)
are potentially most metaphorical.

Metaphors may be  single’- viz, one word-or ‘extended’ (a collocation, an
idiom, a sentence, a proverb, an allegory, a complete imaginative text.)

So much for the substance. The purpose of metaphor as basically twofold: its
referential purpose is to describe a mental process or state, a concept, a person,
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an object, a quality or an action more comprehensively and concisely than is
possible in literal or physical language; its pragmatic purpose, which is
semultarios, is to appeal to the senses, to interest, to clarify ‘ grafically’ , to please ,
to dilight, to surprise. The first purpose is cognitive, the second aesthetic. In a good
metafor,the two purposes fuse like (and are paralled with) content and form; the
referential purpose is likely dominate in a textbook, the aesthetic often reinforced
by sound- effect in an advertisement, popular jounalism, an art-for-art’s sake work
or a pop song; “Those stars make towers on vowels’ (Saxophone song  , Kate
Bush . Metaphor, both purposes, always involves illusion ; like a lie where you are
pretending to be someone you’re not, a metaphor is a kind of deception, often used
to conceal an intention ‘Cruise trundingly amicably in the lanes’ -The Economist).

Metaphor incidentally demonstrates a resemblance, a common semantic area
between two or more or less similar things - the image and the project. This is seen
first as a process not, as is often stated, as a function. The consequence of a
surprising metaphor (a’papery’ cheek?- thin, white, flimsy, frail, fuble, cowordiy?)
may
be the recognition of a resemblance, but that is not its purpose.

The translation of metaphor.

One of the problems in understanding and translating an original or adaptea
and, to a lesser extent, a stock metaphor is to decide howmuch space to allot to the
criss- crossed area is: a) positive or negative ; b) connotative or denotative . Thus
in the sentence : “Bissinger ” . A TV “portrait” featuring a Matternich of today ?,
it 1s not clear whether “Metternich” refers to : a) Metternich 's career as a
European statesman; b) his craftiness( negative ) ; ¢) his shrewdness (positive); d)
less likely , his autocratic nature. This may be clarified in the subsequent
sentences.

Metaphor: the figurative word used, which may be one word, or “extended"
over any stretch of language from a collocation to the whole text.

Metonomy a one-word image which replaces the “object". It may be a cliche
metaphoe (‘crown’ as monarchy), recently standardised ("juggernaut’) or original
("sink™ as hold-al receptacle). Metonym includes synecdoche (i.e., part for whole
for part) e.g.: "bottom™ (boat) or "army" (one soldier). Many technical terms such as
orbre, tour, metier, elements, pile, chien are metonyms.

Symbol: a type of cultural metonomy where are material object represents a
concept- thus “grapes’ as fertility or sacrifice.

Usually cultural metaphors are harder to translate than universal or personal
metaphors. Language is not primarily as a deposite expressing a culture but as a
medium for expressing universals and personality as well.

Whenever you meet a sentence that is grammatical but does not appear to
make sense, you have to test its apparently nonsensical element for a possible
metaphorical meaning, even if the writing is faulty, since it is unlikely that anyone,
in an otherwise sensible text, is suddenly going to write deliberate nonsense. If it is
an authoritative or expressive text, you translate "In the afternoons, the rain always
Kills the window-panes’, and perhaps leave interpretation for a footnote. But if it is
an anonymous text, you must make an attempt: "In the afternoons, the rain darkens
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/muffles/ blocks the light from the window-panes™ . You cannot avoid this, you
make to have sense of everithing. Usually, only the more common words have
connotations but, at a pinch, any word can be a metaphor, and its sense has to be
teased out by matching its primary maening against its linguistic, situational and
cultural contexts.

Stock or standard metaphors

It is defined a stock metaphor as an established metaphor which in an
informal context in an efficient and concise method of convering a physical and/or
mental situation both referentially and pragmatically a stock metaphor has a
certain emotional warmth- and which is not deadened by overuse.

Stock metophors are sometimes tricky to translate , since their their
apparent equiualents may be out of dote attected or used by a different social clcess
or age group. You should not use a stock metaphor that does not come naturally
you.

The first and the most satisfying procedure for translaing a stock metaphor
Is to reproduce the same image in the and register, eg: ‘Keep the pot boiling’ ,
“carn a living ”, ‘Keep something going’. This is rare for extended metaphors (but
probably more common for English- German than English-French), more common
for single ‘universal’ metaphors, sauch as ‘wooden face’,’rise’, ‘drop in prices’.
For instance, the metophor ‘in store’ can be translated as “an reserve” in mary but
not all collocations.

But a more common procedure for translating stock metaphors is to replace
the S and image with another established T and image, if one exists that is equally
frequent within the register.

Such one-word metaphors a rare.

Extended stock metophor, often change their images, particularly when they
are embedded in proverbs, which are often
cultural, e.g. ‘that upset the applecart’.

This example is characteristic of translated stock metaphors, in that the
equivalence is far from accurate: The English denotes an upset balance or harmony
and is between informal and colloquial, has the stronger emotional impact.

A stock metaphor can only be translated exactly ib the image is transferred
within a correspondingly acceptable and established collocation.

When we translate there is dways the danger of pursuing a particular too far,
accreting superfluous meaning, and so the whole thing set out of balance.
Everything is possible, when the reproduction of the sound effects, but at the cost
of economy.

The same caveat applies to the third and obvious translation procedure for
stock metaphors, reducing to sense or literal language: not only will components of
sense be missing or added , but the emotive or pragmatic impaet will be impaired
or lost. Thus the metaphor: ‘I can read him like a book’ has an immediacy which is
lacking wen in’I can read him as in a book’, which weakens haef the metaphor into
a simile; English metaphor is standard, it still has the surprising element of a good
metaphor, the French version is prosaic in comparison.
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Question-tasks:

1.What stylistic devices do you know?

2.What is metaphore?

3. How do we use simile in literary texts?

4. What are stock and standart metaphors?

5. What is the role of expressiveness of stylistic devices in translation?

Recommended Literature
1.E.S. Aznaurova and other “Translation theory and practicl”-Toshkent
“Uqituvchi”-1989year.
2.JI1.C.bapxynapoB “S3sik u nepeBon” Mocksa - 1953rog.
3. A.B. ®egopoB Bsenenue B Teoputo nepeoga M. - 1953 r.
4. P. Mewmark Approaches to translation Z, 1995.
5. O. Muminov, O. Sunnatov :” Translation Hestory” Tashkent 1999.
6. /. CanomoB Tapxkuma Hazapusicu acocnapu. Tomkent 1983 ii.
7. Tap>xuma canbatu. 3- kuto0 1983 ii.
8. “World Book Encyclopedia” Z., 1993.
9. Kuzmin . “Translating Russian idoms "Moscow, 1977.
10. C. Yepnos.” CunxpoHHbId niepeBon.” M. 1985.
11. Internet http. //www courtinfo.ca. gov / programs/ courtintevpreters/
fag 4 htm.

Seminars 7-8. Translation methods

Plan:
1.Translation methods and their types
2.Word by word translation and its pecularities
3.Phenomena of Micro review and compression
4.Methods of calque and transliteration

Key words: methods, methods of translation, simultaneous translation,
interpretation, sight translation, memory tests, micro review, reading aloud,
chunking, utilized.

Simultaneous interpetation.We must put into practice certain components of
human information processing:

1) listening and recall;

2) shadowing

3) dual-task training or parallel processing

4) paraphrasing

5) closing
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6) sight translating
7) sight interpreting
8) lagging

9) anticipating

10) names

Clozer. Consists of deleting words , say every 10th word and asking to full
in the blanks . This skils is the cepesity anticipate elements in sequence . Cloze
method may be used and carried out in mothertongue or in English . It is customers
if you sentences be left at the beginning and at the end of the passage to provide a
context.

The passeg of the text was recorded in English by a native speaker. The
students were instructed to listen to the text and write down as quicly s possible the
missing words signalled by a tone .

The cloze test is carried out in the student’s A- languge first and then in their
B language .
ex: Wednesday is a busy day for the Tati discount --- (store) on the Rue de Rennes
in Paris .

Sight translation / sight interpretation .

Sight translation involves the transposition of a text written in one language into a
text delivered orally in another language . A more stressful exercise whould be to
eliminate the preparation time and ask the student even having read the text . This
is often done in court interpretation situation where documents are handed to the
interpreter .

Shadowing: it is a word repetition in the same language , parrot style, of a
message presented through headknowes:

- Listening and speaking simultaneously is an acquired skill , interpreters are not
born with.

- Phsychologists ( ex Norman 1976) distiuguish between two types of
shadowing a) phonemic shadowing : it involves repeating each sound exactly as it
is heard , without waiting
for a complete meaning unit , or even an entyive word .

1) Phrase shadowing : it involves repeating the speech waiting for a meaning unit
before phase shadowing .

- studies have showen that one cannot shadow what one does not understand .

In put rates is from 90 to 140 words for minute , sometimes noise can also be
added for immediate translation before the judge .

Sight interpretation_is presented aurally to studants as well as visually. The
studants are given five to ten minutes to prepare a written editorial type speech .
The text may be read through headphones .

Memory tests. it is based on the assumption interpretors must remember
and understand the information of the text, the meaning of the speech .
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The text is presented to the students in their mother tongue who are asked to
listen attentivaly without taking notes and recall as much as possible in the same
language . Then the text is presented in their foreign language and they are
instructed to recall in the same language then students are presented the same text
in their foreign language and asked to recall as much as possible in their mother
tongue.

Micro review -of the information or the text is very useful for the interpretor to
keep in the memory the semantic base of the information of the speaker . Micro
review must express the main meaning of the information .

Ex: Kak nepemaer xoppecnonaeptr areHctBo dpanc IIpecc cocrosmuck
MUTHUHI' IIPOTCCTA TPYAAIHUXCA , BO3MYIICHHBIX I[Gf/iCTBHGM KOJUIOHHUAJIUCTOB B
AHroie, B pe3yJpTaTe KOTOPBIX OBLIO OME€YaTaHO IMOMENICHUE CPEAHEN IIKOJbI U
yOHUTBI HECKOJIBKO yUUTETEH.

Micro review .

BOBMYHIGHI/IG TPYIAINUXCA I[GﬁCTBI/IfIMI/I KOJIOHHHAJIUCTOB B AHTrOJIE .

The interview .

The interview involves a) ascertain the student’'sd ability in both working
languages b) to assess their general knowledge and awareness of events
throughont the world.

Problem is the recruitment and training of simultaneous interpreters have been the
frequent subject of debate and research by many linguists.

This guide is interded primarily for the students who are trained in
simultaneous interpreters.

The famous translators write that it is essential for successfully training the
interpreters to do the following exercises based on:

1. Profound knowledge of active and passive languages and cultures.

2. Ability of grasp rapidly and convey the essential meaning of what

is being said.
3. Ability to project information with confidence, coupled with
a good voice.

4. Wide general knowledge and interests, and a willingness to acquire

new information.

5. Ability to work as a part of team.

We think the following work will help to master the skills of simultaneous
interpretation: Shadowing, Cloze, Sight translation, Memory tests and revealing
the strong semantic points in the utterance.

Shadowing is a word for word repetition in the same language, parrot-style
of a message presented through headphones. This exercise serves to train begining
interpreters to speak and listen simultaneously in one language, in their mother
tongue before attepting to interpret from a second language into the mother
tongue. Studies have shown that one cannot shadow what was not understand.

Cloze is a method of testing which consists of deleting words from the
sentence or text, say every 10 " word and asking to fill in the blanks.

Sight trainslation- the trainslation of a text written in one language into
another visually. It may be in the written form or orally.
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Memory tests need to remember as a well as understand the information
conveyed by the text. A grasp of the informational structure of a piece of text is a
comprehension in the case of simultaneous interpretation.

Revealing the strong semantic points in the utterance in simultaneous and
consequent translation is to find words or word combinations which can reflect and
give the main content of the sentence or utterance. The strong semantic points may
help the translators or interpreters to fix in their memory the main content of the
utterance and it
gives the opportunity for the interpreter to restore the main content of the
information.

For example:

12 000 workers and employees of the San- Nazer industrial factory took part in the
protest meeting against the decision of the local metallurgical factory
administration about the discharge of 240 workers.

The strong semantic point of this utterance may be the following:

12 000 (workers) of San - Nazera are having meeting against (the)

discharge of 240 workers.

Creation such kind of associative connections in the memory of a
simultaneous translator will increase subjective probability of occurrence of nearer
and following words.

The guide provides the material to exercise translation from English into
Uzbek and Russian and from Uzbek Russian into English.

Questions:
1. What is sight translation?
2. What does sight translation provides?
3. What are the requirments to the sight translation?
4. What are the main rules for sight translation?
5. What are the main exercises for sight translation?

Recommended Literature
1.E.S. Aznaurova and other “Translation theory and practicl”’-Toshkent
“Uqituvchi”-1989year.
2.JI.C.bapxynapoB “A3bik u iepeBoa’ Mocksa - 1953rog.
3. A.B. ®enopoB Baenenue B Teopuro nepesoaa M. - 1953 r.
4. P. Mewmark Approaches to translation Z, 1995.
5. O. Muminov, O. Sunnatov :” Translation Hestory” Tashkent 1999.
6. /. CanomoB Tapxuma Hazapusicu acociapu. TomkeHT 1983 i.
7. Tapxxuma canbatu. 3- kutod 1983 ii.
8. “World Book Encyclopedia” Z., 1993.
9. Kuzmin . “Translating Russian idoms “Moscow, 1977.
10. C. YUepnos.” CunxpoHHsbIil nepeBoa.” M. 1985.
11. Internet http. //www courtinfo.ca. gov / programs/ courtintevpreters/
fag 4 htm.
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Seminar 9-10. Translation transformations: definition, causes, classification
Plan:

1. Lexical transformations in translation
2. Types of grammatical transformations in translation
3. Stylistic transformations in translation

Key words: transformation, Saurce Language, Target Language, semantic,
pragmatic, synthegmatic, stylistic, grammatic, linguistic, function.

In the process of translation a SLT as a whole or its segments may undergo
varied modifications that are known in the theory and practice of translation as
translation transformations. The term ‘transformation’ is polysemantic and there
are at least 6 meanings that are associated with this word in translation studies
including intralinguistic translation [Hexrooun 2003]. The discussion of translation
transformations below includes the following: definition, causes (determinants),
levels and techniques of translation.

Translation transformations are defined by L.S. Barkhudarov as numerous
and varied in their quality inter-lingual changes which are made to achieve
adequacy in translation in spite of discrepancies in the formal and semantic
systems of a SL and a TL [bapxymapos 1975: 190].

A.D.Shveitser stresses that the term ‘transformation’ is used in translation
theory metaphorically as in fact we mean special inter-lingual operations of
transpresentation («nepeBsipaxkenue») of SL sense by means of TL [IlBeitrep
1988: 118]. In keeping with this understanding he connects the character of
transformations with his model of the levels of equivalence which is based on three
aspects of a linguistic sign: syntactic, semantic and pragmatic.

The syntacticlevel favours substitutions which retain the syntactic invariant
despite various other replacements, e.g. The sun disappeared behind a cloud. —
Connye cKpuliocs 3a myuyet.

The semantic level admits of a wvariety of transformations including
passivization, nominalization, replacement of a word by a word group, etc.
E.g. Bawa sicena npexpacno comosum — Your wife is a superb cook. In such cases
the invariant is retained on two sublevels: (a) componential — retains the
componential structure of an utterance (as in the example above) and (b) referential
— retains the invariant of the referential sense of a SL utterance and a TL utterance
(V mens cmossm uacor — My watch has stopped).

The pragmatic level regarded as a top level in the hierarchy of levels exists
irrespective of the other two levels and allows a wide range of transformations
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which cannot be described in terms of a single type (e.g. Many happy returns of
the day — C ouném poorcoenus).

An understanding of translation transformations offered by V.S.Vinogradov
connects it with two stages in a translator’s work:

the first phase includes two types of perception of a message: pre-
translational (a translator perceives a SL text after first (second, if necessary)
reading, analyses its sense) and translational perception (immediate perception of
concrete words, phrases, utterances at the moment of their translation);

the second phase connected with re-creation by means of TL of what has been
perceived in a SL text IS also divided into two
phases: transpresentation and artistic identification of translation [Bunorpamnos
2004].

The author discusses various transformations in both phases of the second
stage and points out that changes are indispensable in translation as the translator
does not look for a ready correspondence in a TL utterance for this or that unit of
translation, but he transpresents («mepeBbipaxaeT») the sense of the phrase.

One more very important aspect is revealed in translation transformations by
L.K. Latyshev who defines them as conscious deviations from objectively possible
language parallelism in order to achieve communicative and functional
equivalence of a SLT and a TLT [Jlatemmes 2003]. This approach to translation
transformations requires satisfying a strict principle of their motivatedness, that is
the use of transformations in translation should always be due to some causes. In
the author’s opinion, causes of translation transformations include two major
factors:

(a) a SL text as a determinant of translation modifications and
(b) a lingua-ethnical barrier as another important determinant.

Both these factors are so complex and comprise important facets that they
deserve a careful consideration.

A SL text as a determinant of its transformations contains the following
features:

1) textual content comprising denotative, significative connotations, the
interpreter’s level of content, intra-lingual content, structural content;

2) functions of a text including intellectual informative, emotive, aesthetic,
nominative, voluntative, phatic.

A lingua-ethnical barrier includes linguistic (proper) and ethno-cultural factors:

1) linguistic factors comprise discrepancies between two language systems on
various language levels, language norms, speech norm;
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2) ethno-cultural barrier refers to pre-textual information stock of SL and TL
speakers.

It is obvious that textual parameters of a SLT should be reproduced in
translation as fully as possible which impels the translator to make varied
modifications on the levels indicated above. As investigations show there are
differences in the lingua-ethnical competence of a SL and a TL reader which may
become too serious a barrier to ignore. The importance of the two factors is hard to
overestimate especially now that modern views on translation activity regard it as a
bi-lingual, bi-ethno-cultural process, as a dialogue of two mental worlds and two
world-views.

In further discussion of translation transformations it is useful to keep apart
related aspects of transformations: transformations asmodifications/changes of a
SL text made on various levels, transformations as certain operations made in
particular  conditions of activity and transformations as translator’s
techniques caused by certain translation difficulties and problems.

Levels of translation transformations, operations and techniques of
translation

These aspects of translation refer to the ‘nuts and bolts’ of the translation craft
and business, yet in translation studies scholars often use respective terms
indiscriminately, especially often mixing levels of transformations and techniques
of translation. Suffice it to mention that even well known classifications of textual
modifications confuse transformations proper and techniques of translation. The
term operations of translation is reserved by us to those cases when a translator
makes use of ready dictionary correspondences to translate a given unit by merely
replacing it.

Besides, there is one more aspect of translation transformations which is
connected with the understanding of the mechanism of transformations. This
problem initially linked with lexical transformations gave rise to a heated
discussion that revealed its principal significance in understanding the nature of
any transformations. In 1980 Ya.l. Retsker published in the journal “Tetradi
perevodchika” his famous article «Hto e Takoe jgexkcuueckue TpaHchopMaIim?»
[Perikep 1980] which brought to light this burning issue of translation practice. The
author contrasted two diametrically opposite views on the understanding of lexical
transformations expressed, on the one hand, by L.S.Barkhudarov [Bapxynapos
1975] and, on the other hand, by T.R.Levitskaya and A.M. Fiterman [JleBurkas,
durepman 1976]. L.S.Barkhudarov argues that lexical transformations should be
understood as substitutions of some lexical units (words and stable word
combinations) in a SLT by lexical units in TL which are not their dictionary
equivalents , that is such units which taken outside the given context possess a
different referential meaning. E.g. She had said that she was in bed and ill (W.
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Thackeray, Vanity Fair) — Ona nucana, 9ro oHa 00JIbHA H JISKUT B TtocTenu (Tep.
M. JIpsiKOHOBA).

The supporters of the other approach to lexical transformations believe that
there are no absolute equivalents in any two languages and since translation itself
Is regarded as a kind of transformationwhich presupposes the retention of semantic
invariant of a source text or textual elements content rather than its/their surface
structure, i.e. the form of expressing this content, it is liable to change, cf. school
leavers — evinycxnuxu, instant coffee — pacmeopumeiii kogpe.

In this debate Ya.l. Retsker backs up the first approach for which he gives
several reasons:

firstly, such TL correspondences as given above are qualified as dictionary
correspondences that do not result from any contextual modifications;

secondly, what the authors mean by a surface structure of a lexical unit is its
inner form pointing at a particular feature of an object chosen to name it which
very seldom coincides in different languages accounting for the differences in
nomination techniques, and

finally, the use of translation transformations is a creative artistic process
which lets a translator exceed the limitations of dictionary equivalents and offer
something proper and adequate for a given situation.

In connection with the discussion of the nature and mechanism of lexical
transformations it seems reasonable to apply the above given understanding to any
other transformations including grammatical and stylistic. For example, when
rendering English sentences with an active voice predicate it is not always best to
retain it in translation, but use instead a passive voice construction as there may be
other factors active in a given speech situation. The same goes for stylistic devices
as there may be shifts in the choice of proper devices in place of ready formal
correspondences to produce in a TLT a desirable stylistic effect. Such examples are
discussed later in connection with respective types of transformations.

The first important problem arises in connection with classification of
transformations made on different levels which is due to the difference of opinion
on the notion of ‘levels’. In many books on translation the authors single out
transformations that correlate with language levels. One of the most popular
classifications of transformations offered by prof. V.N. Komissarov takes into
account the character of modifications and singles out lexical, grammatical and
lexico-grammatical transformations [Komuccapos 1999a]. L.K. Latyshev and A.L.
Semenov differentiate between two classes of transformations: structure-layer and
content [Jlatemmes, Ceménon 2003]. The former include categorial morphological,
syntactical, stylistic and lexical changes, while the latter involving a change in the
content representation of a situation include redistribution of semantic components,
situational semantic transformations (instrument — instrumental use, event —
perception of an event, measure — result, etc), explication of implicit content.
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In the section devoted to methods of translation J.-P. Vinay and J. Darbelnet
consider them on three levels: lexis, structural organization and message [Bume,
Hap6enpre 1978].

In their approach to this problem T.R.Levitskaya and A.M. Fiterman also use
a language-level classification of transformations (lexical, grammatical and
stylistic), though, as is obvious from the previous discussion, they treat
transformations in a very broad sense embracing both lexical and grammatical
equivalents [JIepunkas, ®urepman 1976].

In a systematic way translation transformations were considered and
classified by prof. Ya.l. Retsker in close connection with the theory of regular
correspondences which distinguished between adequate substitutions (later named
‘lexical transformations’) and equivalent, variant and contextual correspondences
[Petikep 2004]. Transformations are classified by the author into lexical
(comprising differentiation, concretizing, generalization of meaning, sense
development, antonymic translation, entire phrase modification, compensation for
losses), grammatical (full — with complete sentence restructuring and partial with
partial restructuring) and stylistic (expressive-emotional concretizing due to the
necessity to follow the principle of expressive-stylistic compatibility (in the
terminology of V.G. Gak) and expressive-pragmatic concretizing).

In our classification of translation transformations from the point of view of
the level on which they are made we proceed from the understanding of the object
of translation which has been defined above as speech units, i.e. texts.
Accordingly, a translator resorts to various modifications either of fragments
(segments) of a text or a whole text. Transformations involving segments of a text
may refer to the elements of the semantic, lexical, morphological, syntactical (with
two sublevels — that of a phrase and that of a sentence) levels, whereas textual
transformations are active on the level of a text as an entity. All the above
mentioned levels of transformations with the exception of the semantic level may
involve changes on two planes: content and form. Correspondingly, in real practice
of translation various transformations overlap affecting various aspects of a speech
unit: semantic, syntactic and pragmatic.

* * %

Below are given examples of different-level transformations, but for the sake
of illustrations we point out only those which apply to a particular type:

a) lexico-semantic, A s BOT cuau U pabomaii Ha He20 KAK KAMOPICHBLIL! . ..
(YexoB. FO6wuneit) — So | have to sit here and slave away for him (nep. K. Kyx).

Instead of using dictionary correspondences of the word kamoporcnoiii
(convict, prisoner, felon, culprit, criminal) the translator resorted to a number of
transformations including lexico-semantic, replacing the word within the
comparative word-group by the phrasal verb on the basis of several common
semantic components: cf. (pabomams kax) kamopcublil — ueno6ex, coclanHblL HA
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Kamopey [kamopea — colepoicanue 3aKIOUEHHBIX 8 MIOPbMAX C 0CODO CYPOBbIM
PENCUMOM U C npusiederuem Kk msaxcéiomy gusuueckomy mpyoy| (BTCPP) — slave
away — work continuously like a slave [a slave — someone who is legally owned by
another person and works for them for no money].

) Morphological, ...a 3armsHems B Aymry — o6sikno8enHeuiull KPOKOIHAI
(UexoB. MenBenp) - ...yet gaze into her soul and what do you find —
a regular hyena (C. Cook)

Since the English word regular is used as an intensifier there is no need to use
it in the superlative degree.

c) Syntactic | (phrase level), Cecmpa onsms scio nouv ne cnana (Uexon. Yaiika) —
My sister had another sleepless night (C. Cook).

Syntactic Il (sentence level), 4 6eousx moocem 6vime cuacmaus (Hexon. Yaiika)
— People can be poor and still be happy (C.Cook).

d) Textual level (text as an entity), the title of the book by V. Grossman “Bce
teueT...” and its translation transform “Forever Flowing” (Tr.Thomas P. Whitney)
make sense only in the context of the entire book.

* * *

Techniques of translation relate to a translator’s concrete actions and
particular ways of translation which bring about a certain modification or
transformation of a SLT. L.S. Barkhudarov described his transformations in terms
of four basic techniques: (a) restructuring (or transpositions), (b) substitutions, (c)
additions and (d) omissions (or deletions) [bapxymapos 1975]. In his opinion, all
the major classifications of translator’s techniques boil down to those four.

A much broader classification of techniques of translation was advanced by
J.-P. Vinay and J. Darbelnet [Bune, [lap6ensre 1978] who singled out seven

types:
a) borrowing

b) loan translation

c¢) word-for-word translation
d) transposition

e) modulation

f) equivalence

g) adaptation.

The authors point out that the technical ways and means of translation are
limited and can be exhaustively described in terms of those seven given above
which are enumerated according to the degree of difficulties of translation. In the
classification they refer the first three techniques of translation to direct (or literal)
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translation thanks to structural or/and metalinguistic (notional) parallelism in the
two languages. The remaining four techniques are associated by the authors with
non-direct translation and are due to either structural or metalinguistic
discrepancies or ‘empty cells’.

It seems that such a broad approach to techniques of translation can hardly be
justified as, for one thing, the first three types are in fact connected with the choice
of the unit of translation rather than techniques, and, for another thing, the four
phenomena ‘modulation’, ‘adaptation’, ‘equivalence’ and ‘transposition’ may be
qualified as varieties of substitutions which are caused by different factors:
modulation is due to the necessity of expressing a certain message in a usual way
which is acceptable in TL (cf.No vacancies — Homepos nem (00bsiBICHHE B
rocTUHHIIC U T.I1.), adaptation is used to render a SL situation which does not exist
in a TL community (cf. greet one another with a holy kiss (from the New
Testament) is not translated into English word-for-word, but is adapted into give
one another a hearty handshake all around, equivalence is used to render the same
situation in a way that is typical of a TL, so it is always syntagmatic in its
character, involves a message as a whole and refers to stable units and clichés
including proverbs, sayings, phraseological units (cf. Too many cooks spoil the
broth — V cemu nanex oums 6e3 enasy), while transposition is just another term to
use alongside ‘substitution’. Thus, the given classification confuses techniques of
translation and their causes, techniques of translation and units /ways of
translation, but at the same time it neglects some other important techniques which
are active in the process of translation.

Thus, we can take for a basis L.S. Barkhudarov’s classification and
supplement it with one more type, namely entire message modification=integral
modification (‘mienoctHoe mpeodpasoBanue’). This system of techniques of
translation comprising five types underlies various translation transformations on
all the levels discussed above, used alone or in various combinations.

Classification of translation transformations according
to techniques of translation

Transpositions covers all cases of restructuring, so naturally here refer
transformations made on the syntactic level which result in changes in word order.
They can be divided into two kinds depending on the nature of a unit undergoing
restructuring, its size and syntactic functions:

- re-patterning on the level of a word-group,

- re-patterning on the level of a sentence.

Re-patterning I (on the level of a word-group or a phrase) is caused by differences
in the structural patterns of correlated SL and TL word-groups and phrases. Quite
often such changes are accompanied by morphological (part-of-speech) or
syntactical substitutions, e.g.
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Anémika, cmyua 3ybamu, cTajn cka3biBaTh nMpo TreipToBa (A. ToncToil)
His teeth chattering, Alyosha began explaining about Tyrtov (tr. by A. Miller)

The Russian verbal adverbial phrase is replaced by the English absolute
construction (syntactical substitution) which makes a respective re-patterning
obligatory.

Re-patterning Il (on the level of a sentence) can be further subdivided into three
sub-types:

a) changes in the word order within a sentence or a clause, e.g.

It was very tiring to stoop all the time (E. Blyton).
Homu ecé epemst coenysuucs 6uLio ouens ymomumenvro (niep. B. Mcakosuy).

The restructuring of the English sentence is caused by the change in the sentence-
type, the difference in their theme-rheme structure and is accompanied by other
transformations (addition, morphological substitution).

There is no re-patterning of Russian sentences which are characterized by two
features: 1) a verb-predicate is intransitive so there is no direct object in them and
2) a sentence begins with some adverbials (of manner, place), e.g. Tam, ¢ smom
Kpaio, ouenv MHo2o 03ép. — Up in that lake country were many, many lakes.

b) changes in the order of clauses within a complex or a compound sentence, e.g.

Disposed as she then was to calculate upon that vague basis which allows the
subtraction of one sum from another without any perceptible diminution, she was
happy (Th. Dreiser).

Hesywixa Oviia cuacmauea, OHA HAXOOUIACL 6 MOM HACMPOEHUU, KOMOpoe
Nn03680JI51eMm 8blYUMAMb OO0H)Y CYMMY U3 Opy2ou 0Oe3 3amemuoz2o yuepoa O
nocneoneli (nep. M.Bomocosa).

Re-patterning 1l is caused by the difference in the theme-rheme organization of the
English and Russian sentences and is accompanied by a number of other
transformations (syntactical, lexical and morhological substitutions, omission).

c) changes in the order of sentences, e.g.

Photographers came. The tragedy had interested the local press.
— Tpazceous 3aunmepecosana mecmuyro npeccy. Ilpuwinu pomozpacghor.

The main cause of the re-patterning here is the grammatical meaning of the Past
Perfect form which expresses priority of the action denoted by it to an action in the
Past Simple which in Russian has to be signaled by the order of respective
sentences.

Substitutionsunlike the previous technique underlie transformations made on
various levels: lexical, stylistic, grammatical (morphological and syntactic).
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Lexical substitutions include several subtypes depending on the character of
changes in the lexical meaning of a SL unit:

1) concretizing— a SL word with an abstract, broad and general meaning is
replaced by a TL word with a concrete, narrow and specific meaning, e.g.

After dinner | sat and waited for Pyle in my room over the rue Catinat (Gr.
Greene).

Ilocne yoicuna s cuden y cebs 6 komname Ha yauye Kamuna u ooscuoancs Ilaiina
(E. Toneimena, b. M3akos). The English worddinner has a broad meaning (dinner
— the main meal of the day, taken in the middle of the day or in the evening —
LDCE) which has to be concretized in translation into Russian where there are
two words with more specific meanings (o6e0 — ocnosnoii npuém nuwu, eda
(0bvlunO 6 cepedune OHs) M yocun — 6euepHsis e0d, NOCAeOHUL NPUEM NULU nepeo
Hounvim chom — BTCPS).

2) generalization — a SL word with a concrete, narrow, specific meaning changed
for a TL word which has an abstract, broad, general meaning, e.g.

Omey ymep posHO 200 HA3A0, KAK pas 8 2mom OeHb, NAmo20 Mas, 6 mMeou
umenunvl (4. YexoB).

It’s exactly a year ago today that Father died, the fifth of May — your birthday
(K. Cook).

The Russian word is more specific in meaning since it reflects Christian habits and
is different from the word group denwv pooicoenus(umenunvt — y npasocnasnvix u
KamoauKko8 JUYHBIU NPA30HUK KO20-TUDO, NPpUXo0awuiicsi Ha O0eHb, 8 KOMOpblil
yeprosb ommeuaem namsimos ooHouménnozo cesmozo — BTCPSI), while the English
word birthday is day that is an exact number of years after the day when you were
born (LDCE).

3) sense development — a SL word is replaced by a TL word the meanings of
which denote notions connected with each other through cause-result links. Since
such links are usually connected with an action there may be basically 6 varieties
of such transformations:

result — cause
result — action
action — result
action — cause
cause — result
cause — action

e.g. When | opened my eyes she had lit the lamp (Gr. Greene) (action).

Koeoa s omxpuin enasza, namna dvina 3axcocena (K. Cook) (resultant state)
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4) antonymic translation — a SL word is translated by its TL antonym which as a
rule brings about changes in the grammatical structure of a sentence, namely an
affirmative sentence often becomes negative and vice versa a negative sentence
may turn into an affirmative one,

e.g. “He will not be long”, she said as though I needed comfort for his absence
(Gr. Greene)

Tenepv on cxopo npuoém, -- ckazaia oHa, OYOMoO 5 HYHCOAICS 8 YmeuleHuu

(K. Cook).

Compensation — the replacement of a SL word which has no ready correspondence
by a TL unit with an approximate / close meaning or an acceptable way of
referring to an object named. Compensation can be of two types:

1) semantic compensation which is used as a means to compensate for sense losses
especially while translating culture-bound and nationally specific units and thus
render the intended meaning in an acceptable form for the target reader, e.g. five-
and-ten-cent store trade (Warren) — dewésvie maeasunwt (B.A. Kyxapenko); from
soup to nuts and a Corona Corona (Warren) — noawusiti 06e0 — om cyna 0o
oecepma u oopozot cueapul (B.A.KyxapeHko).

2) stylistic compensation which can be local and non-local and is employed to
compensate for stylistic losses that may be due to differences in stylistic reference
of correlated units. Compare English correspondences used to translate Russian
young people’s slang, 6yua (dpaxa) — a scrap, a brawl; nsmuxamnux — 500
roubles, xawa (sewesott puinox) — flea market.

In cases of non-local compensation a translator fails to find a proper
correspondence for a certain stylistically marked unit in a SL text, so he tries to
restore the intended effect elsewhere. As a result, the overall impression of a text is
believed to be balanced.

Grammatical  substitutions refer to various changes of grammatical
(morphological) forms and syntactic structures that include several kinds of
modifications:

1) part-of-speech characteristics, e.g.

Kozeoa oouv nepeexana k pooumensm, eii énauane 6wiio oueHs oounoxo. — \When
she moved to stay with her parents, their daughter felt very lonely at first
(pronominal substitution);

...8 POCCULICKO20 MUHUCMPA 00paA306aHus 4Yymov He nonaio Auyo — Russia’s
Minister of education was nearly hit by an egg (passivization);

On ne ouenv xopowo cxooumces ¢ moovmu — He is not a terribly good mixer (the
Russian verb-adverb phrase is translated by the English adjective-noun
combination;
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On xonum Oenveu na nokynky ooma — He is saving money to buy a car (the
Russian deverbal noun is translated by the English infinitive);

Pabouue mpebosanu nosviuenus 3apniamol U cokpaujenus pabouezo ous — The
workers demanded higher pay and shorter working hours (the Russian deverbal
noun denoting increase or decrease in size, volume, range is replaced by the
English adjective in the comparative degree);

A emy obpaoosancs — | was glad to see him (the Russian verb denoting emotional
behaviour is often replaced by the English stative phrase: to be (turn, get, grow,
become) + adjective);

Ilpoexm 61002cema npedcmasien Ha paccmompeHnue npagumenvcmea Poccuu —
The draft budget was submitted for consideration by the Russian government (the
Russian noun+noun pattern is often replaced by the English adjective-noun
phrase).

2) parts-of-a-sentence substitutions:

Visitors are requested to leave their coats in the cloakroom — Ilocemumeneii
npocsim ocmasisims 8epxHiolo 00excdy 6 2apoepooe (the subject of the English
passive form is replaced by the Russian direct object of the active form);

Last week witnessed an intensification of the diplomatic activity — Ha npownoti
Hedene Habmooanock oxcusieHue ouniomamuyeckol oesmenvrocmu (the English
subject denoting the time of the action is replaced by the Russian adverbial
modifier of time).

3) syntactic substitutions:

| never even once saw him brush his teeth — 7 ne suden, umobwor on wucmun 3y6wi
(the English simple sentence is replaced by the complex sentence in Russian);

It was so dark that I couldn’t see her — A eé 6 memnome ne moe sudemo (the
English complex sentence is translated by the simple Russian sentence);

John kept whistling “Song of India” while he shaved — [icon opunca u
Haceucmovigan «Muoutickyro necuio» (subordination in the English sentence is
replaced by coordination in the Russian sentence);

It was hot as hell and the windows were steamy — JKapa 6vi1a adckas, eéce okna
sanomenu (English syndetic linking is replaced by asyndetic linking in Russian).

Additionsare complex lexico-grammatical transformations which bring about
changes in the lexical elements of a SLT that are accompanied by grammatical
changes. As a result of additions one or more words are added when translating an
original utterance which are a sort of extension to it. Additions are caused by a
number of factors:
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a) the difference in the word-building, combinatorial, grammatical and other
features of SL and TL, e.g. I'll have him call you — A cxaxcy emy, umobol oH
no360HUN meoe.

b) the absence of a ready-to-use lexical correspondence in TL for a certain unit of
translation which makes it necessary to resort to periphrastic explanations or
cultural comment, e.g.

Ezo ecmpemunu ¢ xnebom-convto — He was met with the bread and salt of
hospitality.

c) ellipsis of some elements in a SLT where they are considered redundant, but
which have to be restored in a TLT since they are compulsory in it, e.g.

The current design will only have a single process train, as the volumes will be
small. — ITo cywecmsyowemy npoekmy npedycmampueaemcs moibKko O00HA
mexHoJjliocuyecKkaAa JuHuA, mak KakK 00vembl 000bIYU HeBeNUKU.

d) stylistic demands in keepingwith the norms of TL, e.g.

A few minutes later nurse Davis, starched and curious, arrived — Yepes neckonvko
MUHym eouwila cecmpa ,ZZS@Z/IC, 6CA HAKpAXMANEeHHAA, eosa cdepofcueaﬂ c80¢é
JI0O0ONBLIMCMAO.

Omissions represent changes in a SLT which are opposite in nature to additions,
though they are also qualified as complex lexico-grammatical transformations.
Omissions result in dropping some elements from a SLT which may be caused by
a number of factors:

a) the difference in combinability of SL and TL, e.g. English favours pair
synonyms the origin of which has historical and cultural roots that have to be
translated by single word correspondences in Russian. They are known as
redundant synonymic cliches and are eliminated in a Russian translation, e.g. in
respect thereof or in relation thereto — ceszannwvie ¢ smum, all matters and things —
8ce s0onpochol.

b) well-established traditions of expressing some information, e.g. English unlike
Russian prefers to use detailed descriptions of size, volume, weight and other
measurements [Xatipymmu 1997] which are looked upon as redundant in Russian
and are usually replaced by their functional analogues, e.g. Every inch of his face
expressed amazement — Ha eco uye 6vi10 Hanucano uzymieHue.

c) the desire to create compression in an English sentence which is often achieved
thanks to frequent uses of participial, infinitival, gerundial phrases, complex
object, complex subject and other complexes, €.9. Kax coobwaemcsi, yenviii Oenb
bonee 30 asmomawiun npocmosino Oe3 O0BUINCEHUS U3-3A CHENCHbIX 3AHOCO8 HA
oopoeze. — More than 30 cars are said to have stuck twelve hours in snow drifts.
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Translation practice shows that omissions are more frequently made while
translating from Russian into English in contrast to additions that are usual when
translating from English into Russian.

Integral modificationsare such changes which involve the whole semantic and
formal structure resulting in radical modifications of the speech utterance.

According to S.P. Romanova and A.L. Koralova, integral modifications may take
place on two levels: the level of a word-group and the level of a sentence
[PomanoBa, Kopanosa 2004].

On the level of word groups they usually occur when translating phraseological
units which may correlate in SL and TL in sense, but differ in their form, e.g. to be
born with a silver spoon in one’s mouth — pooumucs 6 copouxe; to set the fire to —
nycmumos KpacHo2o nenyxa.

But more often than not we resort to integral modifications when rendering the
whole utterances, e.g. The others can go right along the road. — Ocmansnule
nycmo nposaiuearoni.

Question-tasks:
1.What is Target Language?
2.What is Saurce Language?
3.What is the difference between omission and addition?
4. How do we use methods of translation?

5. What types of translation methods do you know?

Recommended Literature
1.E.S. Aznaurova and other “Translation theory and practicl”’-Toshkent
“Uqituvchi”-1989year.
2.JI.C.bapxynapoB “A3bik u iepeBoa’ Mocksa - 1953rog.
3. A.B. ®enopoB Baenenue B Teoputo nepesoaa M. - 1953 r.
4. P. Mewmark Approaches to translation Z, 1995.
5. O. Muminov, O. Sunnatov :” Translation Hestory” Tashkent 1999.
6. /. CanomoB Tapxuma Hazapusicu acociapu. TomrkeHT 1983 .
7. Tapxxuma canbatu. 3- kutoo 1983 ii.
8. “World Book Encyclopedia” Z., 1993.
9. Kuzmin . “Translating Russian idoms “Moscow, 1977.
10. C. YUepnos.” CunxpoHHsbIii nepeBoa.” M. 1985.
11. Internet http. //www courtinfo.ca. gov / programs/ courtintevpreters/ fag 4 htm.

Seminar 11. Types of Translation
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Plan:
1. The problem of translation types
2. The problem of consequetuve translation
3.The problem of simultaneous translation
4.Problems of visual and written translation

Key words: translation problem, consequetive translation, simultaneous
translation, visual translation, written translation, public speaking, booth,
conference material

Sight translation is an essential part in any currculm desghned to taech
translation . Sight translation has an important role in preparing future translators
for their carreers. It improves their speed and frequant translation . Very often
interpreting is done by any material that has been drafted to be read ruther than to
be listened. Sight translation must sound like the result of an oral communication .
Conference interpreters will certianly be familiar with the phenomenon as they are
usually listening to a foreign language in the booth and interpreting into their
native language the interpreter's task is to make the written information clear to
the listener . It means that extreting the main points of information from a written
text and presenting it in the form of a restructured oral speech sight translation
helps to achieve this goal .Interpreter must master of his own reading speed and
has often read the speech before starting his interpretation . The interprater must
deal with the actual papers as they are presented at the meeting . He must look
through technical terms in context . The names of chemical compounds are
difficult to pronounce and sight translation is very helpful in this case .

Sight translation allows the interprater to prepare the more difficult passages
of a speech quite thoroughly and provides a rehearsal before the actual conference
. Sight translation provides and develops simple speed reading techniques by
reading material in his native language .

In consecutive interpretation , sight translation will actually be used . A
speaker reads from written materials . In this case , the interprater will usually ask
to be given the speaker’s copy of the document and do a sight translation , rather
than rely on his own notes . Morever , not taking becomes more difficult if the
speaker is reading .

Sight translation is an ideal tool for teaching students to read their notes
smoothly and naturally.

In simultaneous interpretation, sight traslation is precticed in its most
advenced form each time the interpreter works with a written copy of the speach
that he is listaning to the interpreter must check to be sure that the speaker does not
depart from the written text. The interpreter must 1) check whether what the
speaker has side was understood correctly. 2) complete this information by
anithing that has been lost aurally. 3) translate on sight as much information as is
possible to convey. The faster the interpreter is able to sight translate, the more
effective his interpretation will be ... .

69



The skills required to translate at speed. Skills included in sight translation
are:

1) rapid text anlisis

2) avoiding a word for word interpretation

3) rapid conversion of information from one cultural language to another

4) public speaking techniques.

Rule Nel - students precticing sight translation should always work standing
at a lectern. They must learn how to master stage fright , to think on their feet and
feel generally comfortably when asked to do consecutive interpretation under more
solumn and ceremonial circumastances.

RuleNe2 - a word for word translation should never be accepted - the student
should analyse the text at all times. Any meaning unit that was not expressed
clearly and logically should be repeated by the student if necessery wethout
referring to the text.Instructors may find it helful when students perform not to
look at the text, but to play the part of the listener entirely.

RuleNe3.

Do demonstrations regularly. As students are usually exposed to sight
translation before being exposed to consecutive and simultaneous interpretation, it
is particularly important for them to be able compare their own performences to a
model. A recorded version of the instructor’s demonstration may be made
available to students for their homework.

RuleNe4.

Always ensure that students give their rendition like a speech , not a written
translation. This is probably the one feature of sight translation for students of
conference interpretation that differs from sight translation for the translation
student. Most speeches, even when prepared in writing contain certain
redundancied, cliches, wordiness, etc., which “blur the issue” . Students must
learn how to take advantage of these , to use them as “shortcuts” in their effort to
attain a perfectly clear and logical randition of the speaker 's ideas, especially if the
latter were poorly expressed.

RuleNe5.

Always record the students’ performance. It is well known tyat we do not hear
ourselves in the same manner as other people do. The only way correct personal
idiosynerasies and poor speaking habits is through listening to one’s own
recordings. the students” herformance mst be regularly critiqued by their
professors. Exercises must be the following:

1. Reading aloud: Stand in front of a mirror and read passages aloud from
any book, newspaper, or madazine. A legal textbook, code book, or other legal text
is useful for familiarizing yourself with legal language. Record or videotape
yourself and analyze the outcome critically. Pay attention to your voice, pitch,
tone, hesitation, signs, projection, enunciation, and posture.

2. Controlling Emotions: Practice controlling your emotions while reading
aloud texts with high emotional content, such as fear , anger , humon , etc. . Make
sure you convey the author's internded emotions and not your personal reaction
to the subject matter.

70



3. Public Speaking : Practice speaking before a group of people at every
opportunity. People you know will constitute a less threatening audience and will
allow you to ease your way into public speaking and build your confidence. Court
interpreting is an ongoing exercise in public speaking.

Consecutive translation is the translation of oral information from one language
into another after listening it. The consecutive translation is done after listening the
speech of the speaker . In this case it is very difficult to keep in mind all the
content of the information . Note taking is very helpful for this reason.

The Consecutive translation usually is used during the negotiations, meeting
of the statesmen and political figures at the conferences and accompaning the
delegation the problem of consecutive translation has not been discussed in the
scientific literature yet.

The consecutive translation is divided into two periods according to the time

The first period includes the speech of the speaker and the interprator takes
the information from him taking notes.

In the second period the interpretor gives the information using the notes.

The mermoral of a person can not keep in the head the whole information .

It is necessary to the interpator to find the logical chain of idea in the text
and reveal the semantic base .The semantic base is short and may serve as a base
for broad content.

So in order to remember the information of the speaker the interpretor
should reveal the semantic base which gives the opportunity to understand the text
and helps to remember the content of the information .

The person can keep in mind 7+(-) 2 semantic base. The main semantic base
of the information may include first of all the predicative and the subject . Some
translators say that the main semantic base may be expressed first of all by the
predicative . But prof Kolshanskiy Y. V. writes that the predicative can not be an
independent part of the information . Only together with the subject the contant of
the information might be realized.

There are three basic principles of consecutive interprating : unterstanding,
analysing and re-expressing.

Unterstanding is not of words but of ideas it is ideas that have to be
interprated.It the interprator does not know the word in the speakers speech he
must deduce its meaning from context . Attentive listening to the speakers speech
IS very important . The interpretor must not pay attention to indevidual words but
must listen to the sense of a speech . In order to remember the sense it is inportant
to know the main ideas and the links between those ideas.

If it is not clear , and you missed ask question “could you clarify?”

The more the interprator is in a position to express the speaker’s ideas in
their own words the better will be the quality of interpretation of the interpretor .
The more creative the interpretor the more they are faithful to the text.

Tpakrop 3aBogunuHr 12.000 wumuuMcH 11y 3aBOJAHUHT MabMYypPUSITH
ToMoHHIaH 240 Ta WINMYWHU WIIJIaH OYNMIATUJIUININIa Kaplid YhKapraH Kapopura
HOPO3WJINK HAMOWMIIIN/1Aa KAaTHAIIUIIIIA.
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In this sentence first of all we should find the subject and the predicate of the
sentence . In this sentence 12.000 ummumcu 240 Ta MIIYMHM OYIIATHMINNA Y4YyH
HaMOMHII KWJINII U,

Connecters are very important for note taking ( because , therefere etc. ) .
The notes are used for the main ideas . They provide a outline of the
speech .

It should be stressed that the main ideas based around a subject analysis
should be noted . The positions of notes should be written from left to right of a
page .

Ex: Irain exports unable develop to US , because US imposed by Tariffs .

Transformation are also very useful for the keeping in the memory the main
contant of the text for the interpretor . Ex: [IpencraBurenu nenoBBIX U
MPOMBIILICHHBIX KPYTOB (0€3HECMEHBI);3aXBaT BJIACTH (MEPEBOPOT), OTKPHIBATH
OI'OHb (CTpGHHTB), IIPUHUMATb Y4aCTHUC B 3aCCIAaHUU (BaCGIIaTB), BE€ECTU BOCHHBIC
orepanuu (BoeBaTh), MPOU3HOCUTH NMPUBETCTBEHHYIO peub (TPUBETCTBOBATH),
BCCIIATH HaaCKIAy (O6HaI[€)KI/IBaTI>) , IIOCHIJIATh CBOHU IMO3APOBJICHHUA
(MO3paBUTh), TA3€THI , KYPHAIBI U JPYrUe MEPUOIUYECKUE U3JaHus (Ie4yaTh), C
NEPBBIX JHEW OTKPBHITUS BOEHHBIX JEUCTBUH (C HOYAJIO BOWHBI), MOJIOIOE
MOKOJICHHE CTpaHbl (MOJIOJICKDB), 3aKOHOJIATEIbHBIM Opran cTpaHbl (IapiiaMeHt),
HAHOCHUTH yliepO (BpeIUTh), MepeIoBOM OTpsia (aBaHrap), MPUHUMATh Y4acTHs B
BBIOOpaxX(BHIOUPATD).

Question-tasks:

1.What do you understand by simultaneous translation?
2. When do we use consequetive translation?
3. What types of translatixon do you know?
4. What is oral translation?
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Seminars 11-12.Translation schools

Plan:
1.Baghdad translation school
2.Tolido —spanish translation school
3.Khorezm translation school
4.Tashkent translation school
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Key words: translation history, translation schools, translation development, Bayt
ul-hikma, translators, translation conditions

Writing about Central Asian history of translation activity and ideas, in
general, in the period of antiquity is a too difficult task to research. Different
conditions gave no reason to investigate or simply for the lack of information
about the antique period of the East (we consider that in that period people did pay
attention to translation, but mainly religious, political conditions didn’t allow to
develop it - the authors). We may only highlight some information from sources
like «Avesta», Beruny’s «Asorul-Bakia» («Souvenirs left by ancient people»),
ancient Iranian writings, and books of Greek and Chinese historians.

As ancient Chinese sources witness that there were several states like Big
Khorazm, Baktria and Sogdiana and inhabitants were skiffs then sags (or saxes,
sakses) sooner dakhs. These nations lived in the territory located between
Amudarya and Syrdarya. Greek historian Herodotus (485? - 425? BC) wrote about
Central Asian nations, their socio-economical, literal life but a lot of information is
not kept up to the present time. Some information was highlighted in «Avesta» -
the holy book of Zaroastrian religion. Ancient social-economic, religious,
traditional, (literal) spiritual life of turkic, persian-tadjik, azarbaijan, afgan and
other people were described in this book. Some sources gave information about the
author of this book that his name was Zoroastr. It was written in 589-512 BC.
«Avesta» is not kept completely until our period because some invasions (Greeks’,
later Arabs’) did not give a way to develop. After the collapse of Alexander the
Great’s state in Asia «Avesta» was restored in the period of Arshakhiys (250 B.C.).
In Sasaniys period of reign its three books were restored again in an ancient
language (pakhlavian) and the last one was also restored in the same language.
English and French scientists pioneered to translate the texts of «Avestay» into their
languages. For instance, French scientist A. Deupper visited India in 1755 and
lived among mazdiads (zaroastrians) three years before translating it («Avestay).
This holy book reached us via Western Europe, Iran and India and the names of
places don’t match the original ones. They were changed.

In Central Asia translation has its own way of development. It is known that
there were two great translation schools. One of them was Baghdad translation
school, which was busy with translating, commentating and  copying out of
classic Greek scientists' works in Arabian (the scientific center of Arabian
Caliphate), the second one was Toledo translation school, in Spain, which was
busy with translating Arabic scientific literature into Western European languages
(about which we wrote in previous chapters). Both of them played great role in the
development of World science. The original works of scientists disappeared, but
the representatives of these translation schools kept their translations. A lot of
books of classic Greek scientists disappeared because of different historical
changes, but they were kept in the Arabian patterns-translations and commentaries.
Several valuable works of thinkers who created them in Arabic in Middle East and
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Central Asia have been reached us by the work of Toledo school translators’
translations in Latin, Greek and later in other Western European languages.
Translation played the role of incomparable golden bridge, connected and enriched
the culture, which existed between West and East. In Baghdad at the end of the
VIl and at the beginning of the IX centuries one can emphasize that a group of
scientists, translators and rewriters appeared, majority of their representatives were
the thinkers, erudite persons from Central Asia and Iran. As historical sources
witness, in the XII-XIII centuries, nomadic Arabian tribes, who were the ancestors
of the modern Arabs in Arab peninsula, joined and established centralized
powerful state. That’s why different nations contained in Arab caliphate
contributed to the succession of science and culture in the country. In this
succession Arab Caliph Harun Al-Rashid and his son Al-Ma’mun played a key-
role. They gathered different scientists in the 1X century and created scientific
center there.

By the initiation of Al-Ma’mun “Baytul-Hikma” (“The house of Sages”) was
founded in Baghdad which was very famous in the East. European scientists
recognized this center in the XIX century. In this academy there were all
conditions including scientific labs, conference hall, and madrasah for students,
observatory, workshop for reconstruction and binding of manuscripts, a large
library containing about 400 thousand books. Hundreds of scientists of the East
worked in the Academy. Translators translated foreign books and manuscripts into
Arabian. The scientists in “Baytul-Hikma” were from Turkistan, especially from
Khorazm, Ferghana, Bukhara, Shash, Samarkand and Khurasan.

Firstly the Academy was headed by Yakhya ibn Abu Mansur. After his death
(829 AD) by the order of Al-Ma’mun Mukhammad Al-Khorazmi (783-850 AD)
was appointed. In this famous academy Akhmad Al-Farghani, Abbos ibn Javhar,
Akhmad ibn Abdulla, Marvazi Sayid ibn Khalid, Yakhya ibn Abu Mansur, Abu
Khamid as-Sagani, Yakhya ibn A’zam al-Khadi, Abul Vakha Bizjoni, Iskhak
Ibodi, Abu Ja’far Khurosani and others taught astronomy, maths, geography,
chemistry, medicine, history, philosophy, logics and literature.

The famous scientist M. Al-Khorazmi created his works in the academy. His
two works “Aljabr va mukabala” (“Algebra and resistance™) and “Small sindhind”
or “Indian counts” reached till our period.

Al-Khorazmi, Akhmad Farghani, Abbas al-Javkhari, Akhmad ibn Abdulla
Marvazi, Yakhya ibn Mukhammad Sagani translated almost big portion of the
books in the library. The main aim of these scientists was to translate the works of
Hippocrates and Ptolemy and to investigate the sun, the earth and etc.

Question-tasks:
1. What school of translation was founded by Al-Ma’mun in the East?
2. What role this academy played?
3. What kind of scientists worked in “Baytul Hikma”?
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VII. KEMCJIAP BAHKH
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Snowballing questions. Students are given resources on the topic to be
learned along with past paper questions or multiple choice tests. The questions
should require more than just copying answers from the resources. Students work
on the resources and the questions individually or in pairs. It sometimes helps
curiosity and focus of the student’s reading if they read the questions before
studying the resources.

Students combine individuals into pairs, or pairs into fours. They compare
answers to the questions and combine their work to produce a ‘best answer’
without further consultation of the reading unless really necessary. This promotes
discussion, requires student to justify their points of view, which encourages good
learning.Students are shown the answers with any reasoning or working made
clear, and then mark or score themselves. It helps if students are given roles such
as ‘teacher’ or ‘questioner’ as described below in section E.

Independent Learning

1. Any easy section of the syllabus is identified and this is not taught.

2. Instead students are given an assignment which describes in detail what
they must learn. More experienced independent learners might need less direction.

3. Students work on this material in pairs or small groups, usually outside of
class contact time. The activities set require students to work in pairs or groups,
are thought provoking, and are not entirely ‘book and biro’. At least one task
requires students to go beyond recall of ideas in the materials, and to apply their
learning. This is to encourage deep learning, otherwise students may simply
collect information and write it down without really thinking about it or
understanding it.

4. Student’s work is monitored by a designated ‘leader’ in their group or by
the teacher.

5. The learning from this work is assessed in a short test. The student’s notes
are not usually marked; instead their learning is assessed by a short test.
Optionally students can be required to retake tests, or do other remedial work if
their test result is unsatisfactory.

6. After completing this independent learning assignment, or indeed before,
students use an independent learning competences questionnaire to identify their
weaknesses as an independent learner, and to set themselves targets for their next
independent learning assignment. See Geoff or Teaching Today for this
questionnaire or devise your own!

This is not an easy teaching method to use but it is greatly enjoyed by
students if it is managed well.

This method is best explained by examples. Suppose a teacher of
accountancy wanted to teach students about building society accounts, bank
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accounts, shares, and other ways of saving money. She asks her students to
study materials on these accounts in order to complete an evaluation matrix
(i.e. table) like this:

How should we save?

Rate of | Can the value | Ease of | etc
interest go down as | withdrawal
well as up?

Building

society

account

Bank account

Shares

etc

If the evaluation criteria are well chosen the students must study and
understand the different methods of saving very well in order to make their
judgements. The judgements the students make show the teacher whether the
learner has understood the method of saving. Groups can compare their
judgements by placing them on a class grid provided on a flip-chart, board, or
OHT. They enjoy this, and the controversy this creates can help clarify
misunderstandings.

Students could then be given a scenario, and asked to make a judgement as to
the most appropriate method(s) of saving for a particular person.

Like the other methods described in this document the aim is to get students
to learn content (in this case, methods of saving) without direct explanation from
the teacher. However, using this method, students will also develop their
evaluation skills.

Other examples include:

e Learning about childhood diseases by evaluating them against criteria like
‘method of immunisation’ ‘ease of immunisation’ ‘likelihood of permanent
effects’ etc.

e Learning about computer printers by evaluating them as three star two star
one star or no star against criteria like cost, speed, etc. This produces a matrix
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similar to the ones produced by consumer organisations like “Which?’, and product
reviews in magazines.

This method is greatly enjoyed, and is best done in groups.

Skill judging

Not all learning is based on factual content. Some learning is skill based.
This is a very powerful method to teach a skill such as writing an essay, lab report,
computer programme, menu, care plan, marketing policy; delivering a
presentation, carving a joint etc.

First student’s works as a class or in groups do devise criteria for good
practice in the skill. Alternatively they could use exam board grading criteria but
work on interpreting and expanding this. For example they could add a few
examples of how the criteria could be met in practice.

Second: students are given examples of the skill to judge with their criteria,
e.g. example essays. It helps if these examples include some that appear at first
sight to be good practice, but are actually flawed. For example, an essay with lots
of impressive detail, but that does not address the topic in the title well.

Third: Students discuss the examples given and write strengths and
weaknesses for them. They could also give marks or grade the work. Optionally,
they work to improve their evaluation criteria at this stage.

Fourth: the teacher tells the students the ‘offical’ strengths and weaknesses,
grades or marks for the exemplars. It helps if this is a shock for the students. For
example, the longest essay did not get the biggest mark!

E. Effective Management of Active Learning Strategies to maximise
participation.

Using roles to maximise participation.

All the activities above are best done in pairs, or small groups. However,
some can be adapted for individual students. It helps to give students in groups
specific roles such as those which follow. It is unlikely that you would use all
these roles at the same time. Useful combinations of roles are given later. Role
descriptors are given in a manner suitable for level 3, or adult learners. Please
change these descriptors to suit your students.Students enjoy these roles and soon
get used to them. But don’t expect them to use the roles effectively without
practice. Just after the first time you use these roles it would be useful to reflect
with the class on how to make them work well. Consider ensuring that each
student in a group has at least one role. This avoids some students becoming
‘passengers’. Consider rotating the roles during the term.

Role card descriptors:

Teacher.
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“Your role is to study the aspect or a section of the materials that the teacher
gives you, and to explain this to the other students in your group/pair.

You will be the only student in your group/pair to study your particular aspect
of the topic, so make sure you understand it well and practice how to explain it!
You can ask the teacher for help if you get stuck.”

Checker:

“The teacher will choose students at random from your group to report back
on what your group has learned and decided. The teacher may ask questions of
more than one student from your group. They may also set a quiz or test on the
material. Your role is to check that all the students in your group understand your
group’s findings, and can report it to the rest of the class clearly. Do this by
preparing and asking questions of your group. You are allowed a full (five?)
minutes to do this. If one of your groups can’t answer the teacher’s questions -
guess whose fault this will be!”

Scribe:

“Your role is to summarise the key points that your group is making, check
that the whole group agrees with them, and then write them down. You may also
be expected to explain your group’s findings to the rest of the class. There is much
more to being a Scribe than just writing!”

Questioner.

“Your role is to ‘skim’ the resources and then decide on important questions
that the resources should answer. For example “Who supported Cromwell and
why?” The aim is to focus the group’s attention on the key points. You then give
your questions to the group for it (including you!) to answer.

You can add to, or change your questions as you get more familiar with the
materials.

You may also ask supportive and clarifying questions to help the group
complete its task(s)”.

Vocabulary chief:

“There is some technical vocabulary in this material. Your role is to research
and explain the meaning of all the technical terms. You could devise a ‘glossary’
for your group if you think this would help. You will need to run a quiz with your
group to check everyone can explain each technical term.”

Leader:

“Your role is to lead and manage your group in a democratic way, to ensure
that the group completes all its tasks in the time available. You can give other
students in your group specific roles if you think this helps. You will need to share
out the resources in a way that helps the group to work with maximum
effectiveness.”
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These roles work best if the teacher makes sure that s/he will test every
student’s learning after the activity. This can be done during feedback or with a
quiz or test warned of in advance. If they know that any member of their group
might be asked questions on the material, they will work with their Checker to
ensure that all members understand all the points.

You can spice this up (at some risk!) by saying that any student who gets one
question wrong, will automatically get the next question and so on until they get
one right. The risk of course is that you put humiliating pressure on a weak
student, but if you have some easy questions up your sleeve this can be avoided if
you judge it necessary.

The roles of questioner and checker etc help to show students good practice
in reading text. Do point this out to students. For example, good readers formulate
important questions that the text might answer; ask themselves ‘do I understand
this?” and ‘is this important?’ as they read. They also check they know the
vocabulary and summarise key points etc. Hence the roles are not arbitary or
purely managerial, but model good study practice.

Students can be given ‘role cards’ with all the roles described until they get
used to it. Roles can rotate from lesson to lesson.

Task Design

A useful checklist to ensure your tasks and supporting materials cover
everything:

. Check/review any necessary prior learning.
. Establish purposes, tasks, and questions etc.
. Locate information and resources.
. Plan how to complete the task successfully delegating if necessary
. Get to work on the tasks
. Monitor progress and understanding.
. Make a record.
. Evaluate information and task completion
. Check the groups’ understanding
10.Communicate findings to rest of the group and teacher
11.Teacher tests the understanding of the whole class

© oo No ok WD

Managing Group work, individual learning, practical etc

Students
Task is Student Review 50
set work on Feedback Key
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Pointers for success in groupwork:
Prepare: review or confirm any learning required for success at the task

Task is set

e The task is clear and in writing. There may be different tasks for each
group.

e A ‘Scribe’ is identified by the group or the teacher. There may be a
task sheet to fill in

e Time allowed for the task is given in advance. Require all learners to
be prepared to feedback for their group and justify their answer.

e Tasks differentiate by being open, graduated and/or there are some
stretching tasks

o At least some of the tasks are high on Bloom’s Taxonomy, that is,
requiring:

analysis (‘why’ questions) synthesis (‘how’ questions) or evaluation
(‘which’ or ‘how good is this’ questions)

e As well as scribe consider giving some students roles such as:
Teacher, Checker, Vocabulary checker, Questioner, Summariser, Leader etc..

Students work on task

= Groups are formed, preferably random e.g. by numbering round the
room.

= A group scribe is appointed (by group or teacher) to record ideas in
progress. Avoid students with dyslexia unless they can work verbally as they
are slow writers. Rote such roles from lesson to lesson.

= Teacher checks attention to task by visiting groups and examining the
scribe’s material
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* (Challenging time constraints are given, i.e. the task doesn’t go on too
long

The Scribe role rotates from time to time
Check and correct

Check Scribe’s notes to determine the group’s progress.

Ask for their ideas and listen. Ask clarifying questions if necessary.
Do not overhelp. If they are having trouble leave them with a clarifying
question and say you will come back in a couple of minutes or so.

* Encourage and cajole. Feedback is ‘medal and mission’ at least some

of the time: a ‘medal’ for progress made to date, effort, ideas etc, and a
‘mission’ challenging them to go further.

=  Challenge with support

VI1Il. GLOSSARY

comparison of... with..... Jlenaercsi cpaBHEHHE...

... OMJIaH TaKOCCIaHaIN.
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IS made C...

A method of... is [Ipennaraercst METOI... METOIN Takaud

proposed STHIIAH

An approach to

estimating is presented... | [laercsa moaxon K ...HH Oaxosara
OLICHKE... EHIOIINIIAIN

An attempt to... is made

JlenaeTcs nombITKA. ..

... Ta ypuHHUO Kypuiau.

Data on... are discussed

OOGcyxaaroTcs TaHHbIC
I10...

Oyiimya MabIymMoTIIap
MyXOKaMa KUJIMHAIH.

Discussion will focus on | O6cyxnenue oyaer Myxokama ra
the problem of... c(hOKyCHpPOBAHO Ha... KapaTuiaan
I suggest that.. 51 BBIABUTAIO Men Oy v

IMPCAITOJIOKCHHUC, YTO...

TaXMHUHUHHU KyTapsIMaH.

Our hypothesis is that...

Hama rumoresa

3aKJII049acTCAa B TOM, 4TO...

busuuar rumoresa ...naH
ubopar.

Present data encompass
a period of...

HaCTOSIHII/IG JaHHBIC
OXBATbIBAIOT IICPHO/ B...

Ymlby MabiaymotTaap
JTABPHU Y3 UUMTra OJIaJIu.

The author introduces | ABTop BBOIUT Myamud

the concept of... KOHIICTIIIHIO. .. KOHCTPYKIIUSTHA
TYIIYHTHPAIH. ...

The design of the DKCIIepUMEHTHI OBLTH DKcliepUMEHTIIap  ...HU

experiments was to

HaIipaBJICHBI Ha

AHMKJIallra KapaTuJjirad.

reveal... BEISIBJICHUC. ..

The effect of... on... is OOcyxmaercs BIUSHUE... |.HUHT  ..Ta  TabCUPH
discussed HA... MyXOKama KUJIUHIH.

The experimental DKcrepuMeHTAIbHAS Yoy MyXOKaMaHUHT
foundation of the OCHOBA HaCTOSIIIETO IKCIIEPUMEHTAI acocu
present discussion 00CY>KIIEHHUS COCTOUT U3... | ...JIaH noopar-Ymoy
consists of... MYyXOKaMaHUHT

DKCIEPUMEHTANl aCOCH Y3
WYNra ...HU OJaJu

The methods used for...
are discussed

OnuceIBalOTCS METOIbI,
WCTIOJIb3YEMBbIC JJIA...

yuyH ¢oilnananuiaaurad
MeTojIap TaBcudiaHaan

The most important
results are as follows...

Camble BaxHbIE
pe3yJabTaThl UMEIOT
CIEIYIOIINMI BUI...

OHI MyXHM HaTHXanap ...
KyWUJaru KypyuHUILTa 3ra

The results indicate the
dominant role of...

Pe3ynbTaTel yka3zsiBaroT
Ha JOMUHHUPYIOLIYIO
pOJIb...

Harwmxanap acocui
YPUHHUHU KypcaTaau.

The results of... are

OO6cyxpaarorcs

HaTHXaJap MYXOKaMa

83




discussed PE3YNIbTaTHL... KHJIUHAIH.
The results of Pesynbrarel HabmoaeHmii | Ky3atum HaTwkamapu ...
observations are JOTIOJTHSFOTCAL. .. OuJIaH TYJIIUPUIAIH

supported by...

This paper aims at... Hacrosmuii toxnan Yoy Mabpy3a y3
MMEET CBOEH LETBIO. .. MaKcajura Kypa ...ra sra

This paper analyzes... B Hacrosmem goxmane Ymby  wmabpy3ana
JaeTCsl aHAITH3.. TaXJIMIIU KEITHPHIIAIN

Tills paper B HacrosiimeM goknaze Yy  mMabpy3aza

concerns/considers/ paccMaTpuBarOTCA... KYpHO YMKHUII N,

deals with...

This paper comments | B Hactosmmem jgokiajie | ymOy Mabpy3aga ... Ta

briefly on... TAr0TCS KHCKaua tabpudaap
KpaTKHe 3aMevyaHust Oepunaan

IIOBOJIOB

This paper contains...

B nacrosamem goknane
COIEPHKATCH...

Ymby Mabpy3a y3 uuura
...HU 0Nl

This paper describes...

B nacrosmem gokiane
JacTCia OITMCAaHUC...

Ymby wMabpys3a ...HHHT
TaBCU(DU KENTHPUJIITaH.

This paper discusses...

B Hacrosmem goknane
obOcyXxKmaercs...

Yuiby  Mabpysana
MyXOKaMa KUJIMHTaH.

This paper examines...

B nacrosamem noxnane

Yuiby  mabpysana

UCCIIETYCTCA. .. TaJKUK KAJIAHTaH.
This paper presents... B HacrosiimeM mokiajne Yoy Mabpy3aja...
IpEe/ICTaBIICH. .. KEJITHPHIITaH.
This paper reports on... | B Hacrosmem nokmase Ymby  mabpy3ana
coo0mraercs o... TYFpucHia MabIyMOT
Oepruran
This study is an attempt | Hacrosimiee Ymby  TamKukoTr  ..ra
to/attempts at... UCCIIC/IOBAHKE SIBIISICTCS | YPUHUIII oymo
[IOITLITKOM. .. XucoOJIaHaIu
We have been able to Ham ynanocs nokasaTs, ...HU KypcaTuIira
show that... 9T0... DPUIIITUK.
As many of you know... | Kak MHOrMM U3 Bac Cuznapra MabJIyM
U3BECTHO... OynTaHuJeK. ...
First of all I would like | ITpexne Bcero st xoTen ABBaslaMm0oop, ...HH
to... ObL... UCTapJIUM. ...
First let me express my | [Ipexne Bcero mo3sosibTe | ABBasiamMmbop, ..ra  ¥3
gratified to... BBIPA3UTh MOIO MUHATIOPYUIUTUMHH
0J1aroJapHOCTh... OwupuIITa MK03aT
OepuHT.
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| am sure | don't have to
remind you that...

51 yBepeH, 4To MHE HE
HaJI0 HAIOMUHATH BaM,
YTO...

Cuzra ..HH DOCIIATUIIUM
KCpakK OMacCJIMTrura
HIITOHYHUM KOMMIJI.

I am very pleased to
have this opportunity
fo...

A pad BO3BMOKHOCTH...

MMKOHMSITTa  93ra
SKAHJIUTUMAAH
XYypCaHIMaH.

In my paper | want to

B Moem noknane s xouy

Maspy3amaa ...Hu EpUTHO

highlight... OCBETHT... YTMOKYMMaH

In the introduction to Bo BBeneHnm K MoeMy Mabpy3aMHUHT  KHPHII
my paper JOKJIaTy KHCMHJIA

I would like to... s XOTe OBl... MeH uctap 3IMMKH, ...

| tell this story because...

41 pacckaszpiBaro Ty
HCTOPHIO, IOTOMY YTO...

Ymby TapuxHu ...
cy3nab 6epamaH.

yuyH
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