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REVIEW

on the educational — methodic complex of the direction *Foreign language and
literature™ {English) prepared by the branch Centre for retraining and in-service training

of pedagogical stafl under the Uzbekistan State World Languages University

The educational —methodical complex is developed taking into account the content of the
priority directions stipulated by the Decree of the President of the Republic of Uzbekistan “On
measures 0 further improvement of the sysiem for retraining and in-service training of
administrators and teachers of higher educational institutions”™ Ne 4732 dated June 12, 2015. It
aims at enhancing the content of retraining and in-service iraining processes and gradual
increasing the professional competences of pedagogical staff at higher educational institutions.

lhe educational -methodical complex titles (opics) are designed on the basis of the
content. quality and general skills and curricula requirements of retraining and in-service training
of pedagogical staff, through which professional skills of foreign language teachers of
Universitics, their competences to carry out research is provided by acquiring contemporary
knowledge and skills on innovative technologics. cfficient use of advanced forcign experience,
increasing the level of intensive foreign language leamning.

If, in the blocks 11, 1, V the teachers will have an opportunity to learn the moodles
“Advanced foreign experience on innovative technoloies in teaching foreign languages”
(2.2 Information-communication  technologies in forcign  language teaching™3.2.),
“Using the systematic and stylistic analysis in foreign language teaching™(5.2.) through
foreign languages, the subject in the “Specialty subjeets™ block “The linguistic aspects of
teaching foreign languages based on pan-European standards™ provides an opportunity for
listeners o deepen their know ledee and shills using theoreiical and practical issues of linguistics:
phonetie, grammatical, word formation, lexical and phraseological features as well as new
directions of linguistics: the directions of text linguistics, cognitive linguistics, corpus linguistics,
pragmatic-linguistics, physocolinguisties and achievements on contemporary approaches in
toreign language eaching. different concepls.

In the next moodle “Metheds of teaching English: approaches and pedagocical
technologies™ the topics directed 1o the development of methodological basis, innovative
methods  of foreign language teaching and moderating abilities of the teacher in foreign
language educotion is reflected. The place of authentic materials in developing language skills,
the importance of their usage, ditterent approaches in the enhancement of language skills, ways
of solving the prombles in developing technologies and strategies of reading skills will be

explained to the listeners. they will be consolidated in practical lessons,



The last moodle *Planning teaching process, assessment and feedback mechanisms”,
along with providing an opportunity for planning the lesson, selecting teaching materials,
drafting and creating new ones, assists in evaluation of teaching process, its principles,
assessment factors, tvpes of evaluating students” knowledge, problems in assessment and ways
of their elimination, as well as an ability for evaluaton of learners” leaching process and
comprehensive use of feedback mechanisms, their free utilization in their activity.,

Getting acquaintance with the curriculum, It would more effective to include some titles
on assessment exams shills: sub skills on exam ones: CUP; Cambridge English: Compact
preliminaries first-advanced and others tw the module “Planning teaching process, assessment
and feedback mechanisms”, and it might be more effective as a result of which participants feel
confident themselves.

Other teaching moodles in the curriculum also provides an opportunity 1o carry out the
creational activities. positive resolution of situational problems connected with creative tasks,
case projects and technological processes for the listeners.

In conclusion I can state that this curriculum that was prepared by the authors’ group is
developed according to the requirements and is considered as a normative-legal document fully
meeting State educational standards of the Republic of | zbekistan. [t can be recommended for
approval to the Ministry of Higher and Secondary Specialized Education of the Republic of
Uzbekistan.
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L.UIITYU JACTYP

Kupum

Hactyp V36ekncTon PecryGiukacu [Ipe3nneHTHHUHT 2015 Humn
12 uronparum “Onuil TabluM MyaccacaJapUHUHI pax0ap Ba Meaaror KaapJjapuHU KaiTa
Taiépaill Ba MaJlaKaCUHH OLIMPHUII TU3UMHUHHM SHAJAa TAKOMUJUTAIITUPUII Yopa-Taadupiaapu
TVrpucuaa” ru [1P-4732-con dapMoHUIArd YCTYBOp WYHAIWILIAp Ma3MyHHUJAH Keluo
YUKKaH X0JIJ1a Ty3WIran 0yiub, y 3aMOHaBUi Tajabiap acocuaa KaiTa Ta€piiain Ba Majgaka
OIIMPHUII KApaCHJIAPUHUHT Ma3MyHUMHU TaKOMIUIAIITUPUIN XamJa OJUU TabJIUM
Myaccacajlapyd Mejaror KaJapJapUHUHT KacOMN KOMIIETEHTIMTHMHM MYyHTa3aM OIIUpuo
OOpHUIIHM Makcaa Kuwiaau. “XOpwkKud THWIUIApPHU YKUTHIIAA TU3UMIIMA Ba CTHIUCTHK
TaxXJIMIUTAPHA KyJLIalr” MOMY/IHMHMHT YKyB yCIYOUH MaXkMyacH pexacuaa Y30eKHCTOH
Pecnybnukacuna onuii TabJIMM CTaHAAPTH TajlaOura MoC KeJyBYH Japciap MaB3ylapu
KEJITUPUJITAH.

Maskyp Moay:n ¢aH cudaTiuaa THIKM YpraHuiaéTraH MaMiIakaTIapHUHT Oaquuii anaOueT
HaMyHaJapWHU VKWII Ba Ma3MyHHMHM aHTJall, JaBpuid MaTtOyoT Hampjapuaa 0aéH 3THIraH
acocuil BOKea-xoaucanap TYyFpucuia YKuO, MabiyMOTra 3ra OYJIUIIU XaMJa yJIapHU OF3aKU
cy31ab Oepuill, Ma3MyHUHHU €3Ma Oa€H ATUIITA YPraTUIIHU KYy37a TyTwiaau. Yoy ¢anaan
VTUIaIural aMajiuii MamFyinoTiaap/ia MaTH OuiIaH MIUTAIl AaCOCHUIa TUHTJIOBYMHUHT HYTKUN
MaJjlaKaCUHU OIIMPHUII OPKAJIU TYPJIM XWJI HYTK yCIyOJapuHU OWIMO OJIUII MMKOHUSITHHH
XOCHJI KUJIaIu.

MoayaHMHT MaKcaau Ba Ba3zudaaapu

XOpMKUK TWUIAPHA YKWATHIIAA TU3AMIIM Ba CTWIMCTUK TaxXJIWUIAPHU KYJUTall
MOXYJHHUHI MAKCAAM: THUHIVIOBUWIApAA JIMHTBUCTHK, JIMHBOKYJIBTYPOJIOTMK  Ba
KOMMYHUKATUB KYHHUKMA Ba MaJlaKaJIapHU [IAKJUTAHTUPUIIIAH UOOpaTAUD.

JIMHTBUCTUK KOMIETEHTIUK THJI TU3UMHU XaKUAarvu OUJIMM Ba YHUHT XOPMXKUN TUIAQ
KOMMYHUKAIMS xKapa€Hua aMall KWINII KOMJITApUHU Y3 Huura KaMmpao oJiajiu.

KoMMyHUKaTHUB KOMIIETEHTJIMK HYTKUH MYJIOKOT IIapTiapura OMHOAH XOPUKUHN THIIIA
KOMMYHUKAIMS kapaéHUHU Hazapaa TyTaad. Myomana (HyTK) Ba3HATHIAa MypoKaaT KuMra
KapaTWIraHu Ba CyXOaTAOLIIAPHUHT y3apo MyHocabaTH KOMMYHHUKAIUs >KUXATIaH YyTa
MYXHUM/IHD.

JIMHTBOKYJIBTYPOJIOTUK KOMIIETECHIIUS THJIM YPTaHWIAETTaH MaMJIAKATHUHT AlHH
MANTIAru HKTUMOMKU-UKTUCOIMM Ba MaJaHUM PUBOXKHU Ba IIIYHra MOC Tap3/la HyTK MyoMaJa
MaJaHUSATUHU Ha3apaa TYTaau.

Ma3kyp MOIyJHHHT KacOWi TMeaaroruk Makcaau dca YpraHwiaéTrad THIHU aJlallTHB
napaxkaza KOHKpET TMeJaroruk Myomaia MajaKaJlapuHU JrajiaimHu  (YKyBUMJIAPHUHT
MHTEIJIEKTYall (aoUsITUHU OOIIKApHII, HYTK (DaoJUsITUHU MyalsiH MaKcajara WyHaJITUPHII,
HYTK (QAOJIMSATHHU TAIIKWJI ITHIN, YHU HA30paT KWIMII Ba X.K.) ¥3 wuyura Kampad ojajiu.
Baszudacu HyTK aMaau€TH TUHTJOBYMHUHT MAaHTUKUM TadakKypuHH, YT TWJIMJAArd HYTKUH
KOOWJIMSTUHY, XOTUPJIALL TypJiapH, GUKpJIapu, yMyMHYTKUI Ba yMyMTabJIMMUI HYpUKIIapHHU,
TUA OyiiMya MyCTaKWJIWIUIAII MajakajJapyuHU pUBOXIaHTHpaau. Hazapuii rpammatuka,
MaMJIAKaTIIyHOCJIUK, JICKCUKOJOTHS, THJI TAPUXH, CTUJIMCTUKA, IIYHUHTJEK, MCHUXOJIOTHS,
MeTO/MKa Ba Oomika (aHmapaa y3mamTupran OWinM Ba MaJakaldapHU KYJUTAaHWIIUAIN KY37a
TYTWIAIH.

Moay/Hu y3JalITHPUIITa Ky HMJIaUrad Taaadaap

XOpWKHUM TUUIAPHU YKATHIIAA TU3UMIIM Ba CTUJIMCTHK TaxJIWJUIAPHU KyJUIall KYpPCUHHU



V3IaTUPHUIL )Kapa€HU1a aMaira OlMpUIaJUurad Macajaagap JOMpacuaa’

Tunraosuu:

® VHIIM3 TWIMHUHT CTUJIMCTUK TY3WJUIIM Ba ycinyO TU3UMU; YpraHuiaéTran TUJAaH
YKuTUI 010 OopUla€Trad THIIra CTUIMCTUK MbEpapra aMai KWIKIIU Ba CTHIIMCTUK
XYyCYCHUSITIIapH, MEbEPHUIN KOTHUTUB CTUIIUCTHKA aCOCapH;

® UHIJIM3 TUJIMHUHT PUBOKH Ba THJ JOUPACUIATA aCOCUM SKCTPAIIMHTBUCTHUK KUXATAaH
MIAKJUTAHUIIHAHT aCOCHM OMUJUIapU Xamja Tapuxuil MaHOanapu, YHUHT JUATCKTUK
XWIMa-XUUIUTH (KOTHUTUB CTUJIMCTHKA, JIMHTBOKYJIBTYPOJIOTHS, KOMMYHUKATHB
JIUHTBUCTHKA);

e MYJIOKOTHHHT OF3aKd Ba &3Ma TypJlapu; WHIVIN3 TWIMAa (GUKPHH JTUCOHHWHN wdoaa
KWINII YCYJUIapU Ba YJAPHUHI HYTK OF3aKM Ba €3Ma IIAK/UIApHUAa KYJUTAHWIWIIN
KOHYHUSITJIAPH;

® HYTKHUHT JUAJIOTMK Ba MOHOJIOTHK IIAKJJIAPU XaKU1a TacaBBypra 3ra OyIuiim;

® TUJIHUHT 3aMOHABUU XOJIaTU TaBCU(PH, CTWIMCTUK BOCHUTANap, rpaduka, JEKCHUK-
rpaMMaTHUK CTHJIMCTHK OYEKI0p BocUTanap, cy3 yiluHu, Oolka TUiapaad cy3 Kupuo
KESJIMIIUHUHT YMYMUI CTUIIUCTUK KYJUTAHUIIINHY;

® JuajeKTal JEKCUKAaHWHT acOCHUN XyCYCHUSTIApU XaKuaa OWjmmJiapra sra OViuiig
JIO3UM.

TunriaoBuu:

® WHIVIM3 TWIMAA CY3J0BYM IIaXCJIAPHUHI KEHT TapKajlraH KyHJalWK Ba KacOui
Ba3UsATIIapJa CYy3JlaraH HyTKWHU TYIIyHA OJIMII: SIIUTHIAETTaH MaTHIapAaH (paauo,
TeleBUACHUE, BUaeokacceTanap, JABJl) xamma unmMuil MaTHIapHU TyIIyHa OJUII Ba
ynapaad V3u ydyH 3apyp Oysiran axOOpoTHU ojia OWIMII Ba TU3UMIIM TaxIul
xKapaCHua Kapop KaOyJs KU1,

® MaTHJApPHU JUHTBUCTUK >KUXATIAH TaXJWJ KWIHUII, TYpJd >KaHpra OWJi MAaTHJIApHU
WHIJIN3 TWJIMAH OHA TUJIMTa Ba OHA TWJIWJIAH UHTJIA3 TUJIUTA OF3aKH Ba €3Ma Tap Kuma
KHJIHILL,

® JKaXOHHUHTI TYpJIM JIaBJIATIIapy MAJIAHUATH XYCYCUSITIIAPUHN KAECIIAILL,
TaXJIWI KWINII KYHUKMAJIApUra 3ra 0yJIMiu JO3UM.

TuaraoBum:
® Xap XWJ MaB3y Ba MAaTHJIAPHM YKUTUII OJKUO OopwmiaéTraH Twira cyx0art, HyTK Ba

Mabpy3aJIapHU OF3aKU W3YMJI Ba CTUJIMCTHK IIapXJIalll;

® CTWJIUCTUK MabIyMOTHU KyJjutab aHHOTarus, pedepar, MabiyMOTIap TYIUiaml Ba
TY3UIII,

® SHI'M CTWIMCTHK TaxXJWulapJaH KacOra HyHanTUpWIraH Makcamiapaa ¢oiganaHa
OJIWIII,



® JIMCOHMA Ba KOTHUTHUB CTWJIMCTUKAra ajaoKajop OWIMMIIApHW KEHTAWTHPHUIN Ba
YyKypJIAIITUPHILL;

® KOMMYHHUKATHB KYHUKMaJapuHU (DAoutaliTUpUIl YYyH 3aMOHABUA HMHQPOpPMaLUOH
TeXHOJIOTHsUIapAaH (OWJaTaHnIl Majlakacura 3ra Oyiuin Ba yinapaaH (oiganana
OJIHIIL;

® VHIIM3 TWIWJAATH XO3UPTH afabwil Imakijga TypJid XWl MYypaKKaOIUTHuIaru
MAaTHJIAPHUHT CTUJIMCTUK TaXJIWJI KUJIHIIL,

® UHMIM3 TWIKJA XOPWXKUN MyTaxaccuciap OwiaH kacOuil Ba Mauluil mMaB3yJapna
APKUH MYJOKOTTa KUPUIIUII MAJAKAJAPUHH 3T AJJIAIIN JIO3UM.

TunrjgoBun:

e V{3 coxacura ouji axOOpOTHM MAHTHKUW OJOKJapra axpaTUIl Ba aHUK, JYHAA,
TYILIyHapJId paBulga 0aéH ST,

® MOJYJUIM €HJAIIYB ACOCHIA YKYB Kapa€HUHU TALIKWII STHUIIL

® TEXHOJOTUK E€HJAITYB aCOCUJA TAhJIUM Ba TapOus KapaCHUHU OOIIKAPHIILI,

® KOMMYHUKATHUBIMKHA Ba MYCTakud (aoJMSATHH TalIKWJI OTUII  FO3acUiaH
KOMIIeTeHUUSIJIAPUTa 3ra OVJIuIIM TaJaad 3THJIaau.

Moay/iHM TAIIKKWJI 3THII BA YTKA3WII OyiM4a TaBCUSIap

“XOpmKUM TWUIAPHW YKUTUIIAA TU3MMIIM  Ba CTWIMCTHUK TaXJWUIAPHU KYyJUlamr’
MOAYJM Mabpy3a Ba aMaJIMii MAUIFyJI0TIap MAKIKWIA OJIMO OOpUIIaIu.

Kypcau yxuTum sxkapaéHujga TabJIMMHUHI 3aMOHaBHM  MeTo[jiapu, axoOoport-
KOMMYHUKAIMSl TEXHOJOTMsUIapyU KYJUIAHWIMIIM Ha3apaa TyTwirad Oyiaud, Mabpysa
Japciapuia 3aMOHABUI KOMIIBIOTEP TEXHOJIOTHUIApU €pJlaMuy/ia MPE3EHTAI[MOH Ba JIEKTPOH-
TUIAKTUK TEXHOJIOTHSJIapra aCoCIaHTaH X0Aa YTKa3WIAIH.

AMannii MalFynoTiapia TEXHUK BOCUTaJIapAaH, SKCIPECC-CYpOBIap, TECT CYpOBIApH,
aKJIui XyXKyM, TYpyXJu (QUKpiail, KUYuK TypyxJjap OuiaH uiuiaimi, Ba OOIIKAa WHTEPAKTUB
TabJIUM YCYJUIAPUHU KYJUIAlll Ha3apJa TyTuilaau. byHaan Tamkapu, MycTakuil X0Jia YKyB Ba
WIMuR agabuérnapaan, SJIEKTPOH pecypciiapiaH, TapkaTMa MaTephaiiapaaH (oiiiamaHull
TaBCUS STUJIA]IN.

Moay/JIHMHT YKYB pekajard 00mKa MoayJ/uiap OujiaH OOFJIUMK/INIHM Ba Y3BHIJIUTH

“XopmXuil TWUIApHU YKUTHUILAA TU3UMIIM Ba CTWJIMCTUK TaxXJIWUIApHU KYyJuiamr’
MOAYJHU YKYB pe’kaJard MKKMHYM OJIOK Ba MYTaxXacHCIHK (paHJIapuHUHT Oapua coxaiapu
OwiaH y3BUW OOFJNaHraH XOJAa MEJaroryIapHUHT YMyMHUH Tal€prapiiik JapakacHHH
OLLIMPUIITa XU3MaT KHJIA]IH.

MoaynHu y37alITUPUII OpPKadM TUHIJIOBYWJIAP TAabIuUM Ba TapOus xKapaCHIIapUHU
MEBbEPUN-XYKYKU aCOCHApUHU YpraHull, yJapHU TaxXJWI OSTUII, aMaija KyJam Ba
OaxoJjamira J10up KacOuil KOMIIETEHTJIMKKA 3ra Oynaauiap.

Moay/JHHHI 0JIMH TABJIUMMIATH YPHHU
MoaynHu ¥371amTUupUIn OpKaJid TUHTJIOBUMJIAP TAbIUM XKapaHUHU TAIIKWJ ITHIIIA
TEXHOJIOTHK EH/AIYB acOCIapyuHU Ba Oy Oopanaru Wirop TaKpruOaHU YpraHaauiap, yIapHU
TaxJIAJI ATHUIII, aMaJifia KyJJian Ba 6axosiaiira 10up Kacouii KOMINETEHTIIMKKA dra OYmaaumap.



MonayJ 0yiin4a coaTyap TAKCUMOTH

THHITIOBYUHHUHI YKYB
IOKJIAMaCH, COaT

AyauTopusi YKYyB
OKJIAMacH =
=
Kymnanan =
Ne = 4
° ]
Mopaya maB3yJapu = =
= = =
C% C% = = S %
< % | £ |55 &
g | 3k >,
) = S
< = <
T | <=

1. | 3amoHaBU TUIITYHOCIIUK

WYHAUIMIUIAPU HUTOXUAA CTHUJIUCTUK 2 2 2
Ba TU3UMIJIU TAXJIAI METOJIAPH
2. | KomMyHuKaTuB, KOTHUTUB, MaJaHU 5 5 5
Ba KOPIYC MAaTH TaXJIMJIX METOJJIapU
3. | Ctunmuctuk Ba MaTH Taxium. Kopmyc
TaxJIMIHUHT J1073apOIuru Ba 2 2 2

Bazudanapu

4. | Jlekcuk Ba (hpa3eoyIoruk TUI
BOCUTAJIAPU OPKAJIU CTUIUCTUK 2 2 2
OYEKKKa SpUIITHUII YCYyIIIapH

5. | MatH ctuiictukacu. MatH Typiapu.
Marn Taxaunu. MatHnapaa 2 2 2
CTHJIMCTHUK OVEKIIOp cy3map

6. | Ctunuctuk urypanap. Koruutus
MeTtadopa, METOHUMHUS aCOCUM 4 2 2 2
CTHIIMCTHK (urypa cudarua.

Kamn: 14 12 4 8 2

HA3APUI MAIIFYJIOTJIAP MABMYHHU
1-mabpy3a: 3aMOHABHH THIIIYHOCINK HYHATHIIJIAPY HUTOXH/IA CTHJIMCTHK Ba
TU3UMJIM TAXJIWJI MeTO1JIapu

CTunucTUKa 3aMOHABUH THWIIITYHOCTWK HWyHanmummiapuw Huroxujaa. CTUIMCTUKaHWHT
oomika annap OvaH OOFIUKJIUIU: CTUIMCTHKA BA KOMMYHUKATUB JIMHTBUCTUKA, CTUITUCTHKA
Ba MMParMaJIMHTBUCTHUKA, CTHJINCTHKA Ba JIMHTBOKYJIHTYPOJIOTHS.

Crunuctuka Typiapu: KHECHM CTHIMCTUKA, aMalui CTHIMCTHUKA, (QYpPKIIMOHAT
CTWJIMCTHKA, MHAUBUAYAJT YCIyO CTUIMCTUKACH, KOMMYHUKATHB CTHJIMCTHUKA.

CTUTUCTUK TaxJTHJI METOJIapH.

VYcenyOuii Jiekcuka TapkuOW: amabuii cysmap, HEUTpasl cy3map, agaduil cy3mapHUHT
CTWIMCTHK KUXATJIapH, OF3aKW CY3JapHUHT CTUJIUCTUK XyCycHUSITIapu. Amabuwii HYTK
JICKCUKACH: aTama, apXau3M, HEOJIOTH3M, YaTHIIMa, IMOITHUK CYy3jap TyIIyHYaJlapd Ba



yJIapHUHT MaTHAArd CTUJIMCTHK Baszudanapu.

Of3aKku HYTK JIEKCUKACH: CJICHT, ByJbrapusm, 3B(heMusm, 1eBa Ba )KaproH Cy3JIapHUHT
TylIyHUYaJIapy Ba yJapHUHT MaTHJIAru CTUWIMCTUK Ba3udaiapu.

Tunna mep€p Tymynuacu. llaxcuii énnamys Ba MebEp. YMyMHil anaOuid, OF3aku Ba
anabuil ycnyOnap xycycustiapu. Peructp tyuryHuacu.

®ynkunonan ycny0 tymyHyacu. PyHKIMOHAN yciyd Ba yHMHI Typaapu. banuuit
yciy0 XycycHsITIapu: IEbpUH, ipaMa Ba Hacp yCIyOJJApUHHUHI acOCUM THJI XYCYCHUSITIIapH.
Wnmuit yeny6 xycycustiapu Ba Basudanapu. Ilyonuumcruk ycny0 XycycusiTiapu Ba
Bazudanapu. I'azera ycinyobu xycycustinapu Ba Bazuganapu. ['azeta MaTHUAA KaHp Typiapu
Ba Xycycustiapu. Pacmuii XyxokaTiap yciayOu Bazudanapu, TypJiapy Ba yJIapHUHT JUCOHUN
xycycustinapu. Udozaa Ba crunuctuk Bocuta TymyHudacu. CTUIMCTHK Bazu(da TylryH4acu Ba
Typaapu. CTUIMCTUK BOCUTATAPHUHT CaTXJapapo TypIaHUIIH.

2- mabpy3a: KoMMyHUKATHB, KOTHUTHB, MaIaHUIl Ba KOPNYC MATH TAXJIHIH
MeTOAJIaApH

MartH taxauiau GaHUHUHT Makcaau Ba Bazudanapyu. MaTHHUHT afaOuii Ba TMHTBUCTUK
TY3WINIINA XycycusiTiapu. MatHn masmyHu. O0Opa3 cTpykrypacu: myauiidg oOpasu, Tabuatr
o0Opa3u, acap KaxpaMOoHU 00pa3u, Oaauuii eTayl TYIIyH4Yacu Ba YHUHT Typjapu. MaTH makiy.

MaTH JUMHBUCTHMKACHM AaCOCHM TylIyHYaJIapu, MaTH KaTeropusicH TypJiapu:
MH()OPMATUBIUK KAaTETOPUACH, MOJIAJUIMK KaTErOPHUSICH, MAaTH OOFJIMKIMIU Ba SXJIUTIUIU
KaTeropusaCH, MaTH CErMEHTalMsICH, YpUH TMaUT KaTEerOpHsCH, HWHTEPTEKCTyaIUIUK
KaTETOPUSCH.

banuuii acap HoMiapu, TypJiapu Ba YHUHT uH(MopmaTuBiauru. baguuit acap HOMUHUHT
KOHIIENTYyaJl ax00pOTHHU 04nO Oepuiliaru ypHu.

Marn Taxnaunu metoayapu. MaTHHUHT KOHLENTyal axaMHUsATA. MaTHHUHT MWUIMN —
MaJlaHuil XycycusiTiaapu. MaTHHM CTWJIUCTHK, MPAarMaTHK, JUHTBOKYJIBTYPOJOTUK TaXJIWJ
ATUII.

1. YcnyOuit BocuTamapHUHT JIMHTBUCTUK MOXMSTH Ba YIAPHUHT HYTKJaru Basudanapu.

2. urnm3 Ba y30€K TUIMAaru yciiyOuid BOCUTATAPHUHT KUECUN TaXJIUIIH.

3. dOyHKIMOHAN YCIyOJIAapHUHT y3ura Xoc Xxycycustiapu (6amauuii, myOJUITUCTUK Ba
pekiiaMa yciyoiapm).

4. Or3aku HYTK yclyOu Macaiajaapu.

5. Cy3 OounuruHUHT 6ab3u Oup OYyIUMIIapH, SbHU HEOJOTU3M-SHTH siCAJITaH CY3iap,
CJIPHT, TEPMHUH (aJIOXUa coXara ouj) CY3IapHUHT YCIyOUil TaXJIWIIH.

6. baguuit MaTHIary THI MaHOAJTAPUHUHT KOHIIETITYall KHIMATH.

7. baguuii MaTHHU TaxJIWJ KWIKII KaTETOPUSIApU, MOJAJUIMK KaTETOPUSICH, SIIUPUH
MabHOHH OYUII KaTerOpUsiCH, UHPOPMATUBINK KATETOPUSICH, TPOCTIEKIIMS, PECTPOCIICKIIHS.

8. baauuit anabuéT Ba razera MaTHJIapuUaa capiiaBxa.

9. C¥3 saca )xapaéHuia Cy3JIapHUHT YCITyOui OeNTuiIaHT aHIUTH.

10. Murnu3 Ba AMepuka €3yBUMIapy acapjapuaard y3ura Xoc yciiyoui Xycycusitiaap.

AMAJIMA MAIIFYJOT MA3MYHH
1-cemuuap mamry/or: CTWINCTHK Ba MaTH TaXJIMJIH
Kopnyc TaxjanjaHuHT 10/13ap0Juru Ba Basudaiapu
Jlekcuk CTUIIMCTHK BOCHTajap: MeTaopa, METOHUMUS, UPOHUS, SMUTET, rUnepooa,
OKCIOMOPOH, AaHTOHOMAaCHs, 3€BIMa, Cy3 YWHHM TYLIyHYacH, JIMICOHMM axaMuATH Ba
Bazuamapu.



JIeKCUK-CHHTAKTUK CTHJIMCTUK BOCUTANap: yXmaruil, nepedpas, JIUTOTA, Tpajgarus,
aHTHUTEe3a, aJUTt03Us, Y3IalITUpMa raf TyUIyHYacH, JUCOHUN aXaMUsATH Ba Ba3u(asiapH.

CUHTaKkTUK CTUJIMCTUK BOCHTAJAPHUHT JIMCOHUM axaMusTé Ba Basudamapu. [an
KypWIMIIUIArY Y3rapuiuiapra acocjaaHraH CTWJIMCTHK BocuTaiap: Oup Oomr Oynakiu rar,
MHBEpCUS, Napajuiesl KOHCTPYKIUSA, XHa3M, TaKpop, CaHalll, IIOJUCHHIETOH, aCHHJETOH Ba
PUTOPHK CYpoK ram. OF3aku HyTKIAru ran TapkuOu y3rapuiuiapra acocjlaHraH CTUJIMCTHK
BOCUTAJIAP: DJUIMIICUC, TyraJUIAHMAaraH rar, a)KpaTWIrad KOCTPYKLIUS.

@DOHETHK CTUIIMCTUK BOCUTApP: I0(OHUS, AJUIUTEpALHs], OHOMATONUS TYLIYHYACH,
JMCOHUM aXaMUsATU Ba Baszuanapu.

CTunMCTUK KOHBEpPIeHIIM TYIIyHUACH Ba YHUHT Ba3udanapu.

®pazeoNOrusiHUHT CTUJIMCTUK MaHOaanapy Ba ycnyOui KYITaHUIAIIH.

MopdonorussHuar — cTunucTuk — pecypenapu.  Cy3  TypKyMIIApUHUHT  CTUJIMCTHK

HUMKOHUATIIAPH.

2- ceMHHap MalFyJaoT: Jlekcuk Ba (ppa3eoOruK THI BOCUTAIAPH OPKAJIM CTUIMCTHK
0yEéKKa IpuIIMII YCYJUIAapHU

Jlekcuk CTUIMCTUK BOCHUTajap: MeTadopa, METOHUMUS, UPOHUS, SMUTET, rUNepooa,
OKCIOMOPOH, AaHTOHOMACHs, 3€BIMa, Cy3 YHMHU TYLIyHYacH, JIMCOHHUN axaMHusATH Ba
Bazudanapu.

JlekCUK-CUHTaKTUK CTWJIMCTUK BOCHTANIAp: yXIIaTuil, nepedpas, TuTora, rpaaaius,
aHTUTE3a, AJUTI03Ms, Y3JIalllTUpMa ral TYITyHYacH, JJUCOHUNM axaMUsTH Ba Bazudanapu.

CHUHTaKTUK CTUJIMCTUK BOCUTAJIAPHUHT JIMCOHUW axaMuaTu Ba Basudanapu. [am
KYPWIHMILHAJATH Y3rapyiiapra acocjlaHraH CTHJIMCTUK BOcHUTajap: Oup Ooll Oynakiu rar,
WHBEpCHUs, Napajljie]l KOHCTPYKUHUA, XHa3M, TaKpop, CaHall, MOJIUCUHAETOH, aCUHAETOH Ba
puTOpUK CcypokK ran. OF3akd HYTKJard ran TapKuOM y3rapuiuiapra acocjlaHraH CTHUIIMCTHK
BOCHUTANap: JUIUIICUC, TyraJUIAaHMAaraH rai, aXKpaTuiral KOCTPYKIHS.

CTUIUCTUK KOHBEPIeHLMs TYLIYHYAacH Ba YHUHI Baszudaiapu. ®pa3zeoIOTUSIHUHT
CTWIMCTHK MaHOaalapu Ba ycnyOuid KyJulaHwidimd. Mop(OJOTusSHUHT  CTHIIMCTUK
pecypcnapu. Cy3 TYpKyMJIAPUHHUHT CTUIMCTUK UMKOHUSTIIAPH.

3- ceMuHap MalryJaoT: MaTtH ctuiucTukacu. MaTH typJjaapu. MaTH TaxJIWIn.
MaTtHaapaa CTHINCTHK 0YEKKa 3PUITHITHUHT UMKOHUSTJIAP

MarH JMHBUCTHKAaCH AacoCUM TyllyHYajgapd, MarH KaTreropusicu TypJapHu:
MH()OPMATUBIUK KaTErOPUACH, MOJIAJUIMK KATETOPHSICH, MAaTH OOFJIMKIIUTU Ba SXJIUTIUTU
KAaTeropusiC, MaTH CErMEHTAlUsCH, YPUH MNalT KaTerOpHsCH, HWHTEPTEKCTYaJUIHK
KATETOPHUSICH.

banuunii acap HoMiapu, TypJlapu Ba YHUHT HH(MOpMaTUBIUTH. baguuii acap HOMUHUHT
KOHLIETITyaJl axOOpOTHH 0YMO OepuIlIard YpHHU.

Marn Taxnaunu metoayapu. MaTHHUHT KOHLENTyal axaMmusiTH. MaTHHUHT MWUIMN —
MaJlaHUM XycycusTiapu. MaTHHU CTHJIMCTUK, ParMaTuK, JTUHTBOKYJIBTYPOJOTUK TaXJIMJ
ATUII.

4- cemunap mamryJaot: Ctuianctuk purypanap. Kornutus meradopa, MmeToHUMUs
acocuil cTUIMCTUK ¢urypa cudaruaa.

Marn taxnauinu meromapyu. MaTHHUHT KOHLIENTyal axaMusATH. MaTHHUHT MWUIMA —
MaJaHul XyCycusATIIapu. MaTHHH CTWIMCTHK, NPAarMaTvK, JMHITBOKYJIbTYPOJOTHUK TaXJIHJI
ATHUIII.

1. YcnyOuii BOCHUTaTapHUHT JMHTBUCTHUK MOXHSATH Ba YJIAPHUHT HYTKIaru

Bazuamapu.



2. Nurnu3 Ba ¥30eK TUIUAAru yciayOuid BOCUTAApHUHT KUECU I TaxX THITH.

3. OyHKIMOHAN YCIyOJApHUHT Y3UTra X0C XycycusiTinapu (0aauui, myOoInuucTHK
Ba pekJiamMa yciyomapu).

4. Or3aku HYTK yCci1yOu Macaialiapu.

5. Cy3 OoMnuruHuHr 0ab3u Oup OYIUMIIApH, STbHH HEOJOTU3M-SHTH sicaJiraH
cy3map, CJIPHT, TepMHUH (aJOXHUa coXara ouj) CY3JIapHUHT YCIyOuil TaXJIMiu.

6. banguuii MaTHIArK T MaHOATAPUHUHT KOHIENTYall KUMMAaTH.

7. bamuuii MaTHHU TaxXJWJ KWIHMII KAaTerOpUsiapu, MOJAUIMK KaTErOpHscCH,
SAIIMPUH MABHOHM OYMII KATErOpHUsiCH, MH(GOOPMATHUBINK KATETOPUSICH, MPOCIIEKIIHS,
PECTPOCTIEKITHSI.

8. baguuit anabuET Ba razeTa MaTHJIapUaa capiiaBxa.

9. Cy3 scai )kapaéHuia CY3JIapHUHT yCIIyOud OeNTyIaHT aHJIUT U,

10. Muarnm3 Ba AMepuka €3yBUWJIApH acapiapujard y3ura Xoc YyCIyOui
XyCycusTaap.

YKUTHUII HAKJLIAPHU
Maskyp Moayn Oyiinya Kyiuaaru YKATULL IIaKUIapuaad GoiianaHuiaam:
- HOaHbaHABUW YKUTUII (MHTEPAKTUB, KOH(pepeHus, 1e0ar);
- 1aBpa cyxOariapu (Myxokama 3TWiaaéTraH MyaMMO Ba YHUHI €4MMHU Oyinya MaHTHUKHMA
XyJocanap YAKapuI);
0axc Ba MyHO3apanap (Joduxajnap e4uMMH OYHuYa Jaauiiap Ba acoCiIM pakamiiap TaKIuM
KUJTUIIL, SIIWTUII Ba MyaMMoJiap €YUMUHH TOIHILI KOOWIMATUHU PUBOKIIAHTUPHUIL).

BAXOJIAIII ME3OHH
Ne BaxoJuaam me3onu R H3ox
0asn

NHTterpannamrans Tii
KYHUKMAaJapyuHU Xap Oupu
Oyiinya aHUK TOMIIMPUKIIAP
Oakapwiiaau Ba 6axosaaHaau

[Toptdonuo spatui-
1 1,56ann 2.5
Keiic Ty3um — 1,0 6amn




ILMOAYJHU YKUTUIIJA ®OUJATAHUIIAIUTAH HHTPE®AOJ TABJIUM
METO/JIAPH.

Method Ne 1: Linguistic compensation.

It presupposes the analysis of contextual meanings, the correlation of denotative and
connotative meanings, comparison of contextual and dictionary meanings. This method is
most relevant to text semantics since it enables the reader to discern subtle shades of
meanings the language units acquire in the text.

Method Ne 2: Componential analysis. It deals with, the semantic content of language
units and is based on the linguistic postulate that lexical meaning can be segmented into
minimal semantic components (semes). The method includes techniques of a multi-stage
definitional analysis and that of associative field. Componential analysis was first applied
to the study of the semantic word structure, word agreement, lexicographical descriptions,
syntagmatic and paradigmatic links of the word. In text linguistics, this analysis may be
helpful in revealing conceptual features constituting the cognitive structure of words.

Method Ne 3: Method of associative field is aimed at revealing associative links of the
analyzed unit and building its associative field. This method can be implemented in two
ways: 1) on the basis of an associative experiment; 2) on the material of associative
dictionaries and thesauruses. An associative experiment has been elaborated in cognitive
psychology, and it is based on the assumption that a certain stimulus presupposes some
reaction: S —> R. The second way to uncover a net of associations inherent in the analyzed
unit is to use the material supplied by various dictionaries of associations.

Method Ne 4: Supralinear analysis introduced by I.R. Galperin is concerned with the
problem of implicit information. It aims to find the verbal signals of implicit information in
the text and give a clue how to explain “dark", obscure and ambiguous points on the basis of
contextual and associative links.

Method Ne 5: Method of stylistic experiment. It consists in selecting synonyms and
antonyms, priphrasing, compressing and extending text spans, various types of
transformations in the text. This method is aimed to clarify stylistic and contextual
meanings of linguistic units and to extract additional stylistic information.

Method Ne 6: Pragmatic analysis is based on the situational interpretation of the
discourse and aims a) to hypothise about the author's pragmatic intention on the basis of
verbal signals; b) to characterize the linguistic personality's social status, cultural
background and psychological inner world; c) to substantiate the appropriateness and
effectiveness of communication by the verbalized in the text direct or indirect indications of
a pragmatic intention and the addressee's verbal of non-verbal reaction to it.

Method Ne 6: Methods of parameterization. It is the study of linguistic units including
texts, based on a set of parameters and principles of categorization. It is used to define
complex linguistic notions and hierarchy of distinctive features constituting them.

Method Ne 7: Method of categorization. It is a kind of taxonomical activity aimed at
sorting out and combining somewhat similar notions and corresponding units into larger
categories. This method is based on cognitive operations of comparing, contrasting,
identifying, setting up similarities and differences, etc. In the domain of text linguistics, the
method of categorization may be helpful in analyzing text as a conceptual system, and
revealing hierarchical relationships between its constituents.

Method Ne 10: Conceptual analysis is based on theories that relate linguistic choices
to cognitive structures and processes. In the Text Linguistics, conceptual analysis deals with



the problems of conceptualization, conceptual world picture, and conceptual information. It
presupposes searching for the conceptually relevant verbal signals in the text including: a) key
words; b) means of foregrounding (convergence of stylistic devices and expressive means,
coupling, defeated expectancy); ¢) implicates; d) title and other language units used in the text
to verbalize micro-, macro- and superconcepts. Conceptual analysis is combined with frame
analysis, cognitive mapping, cross-cultural analysis and corpus analysis.

Method Ne 11: Conceptological analysis. It is a comprehensive, multi-stage analysis
of concepts, which presupposes description of a) the concept structure and its constituents
(notional, figurative and evaluative spheres); b) hierarchical taxonomy of cognitive features
inferred in the process of conceptualization; c) distribution of cognitive features
according to the "field" principle, i.e. their reference to either the nucleus or periphery of a
concept.

Method Ne 12: Cognitive metaphorical analysis is based on the theoretical conception
that metaphor is not only a stylistic device, but also a means of conceptualization. It is one of
the main mental operations, a means of cognition, categorization and evaluation (Lacoff,
1980). 'Metaphorical analysis aims to disclose the mechanism of metaphorization, which lies
in the interaction of the two, source and target, spheres. The system of knowledge structures
of a source sphere serves as a basis for cognitive modelling of a target sphere. Cognitive
metaphorical analysis is of a special significance for fiction since imagery is considered an
inalienable property of this text type.

Method Ne 13: Method of cognitive modelling. It enables a researcher to decode
the "deep structure" of the text and includes frame analysis and cognitive mapping.

Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame, the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a wverbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic
In addition, contextual, connotative and associative links of the stimulus. With regard to the
text frame analysis consists in a) searching for the verbal signals representing conceptually
relevant frames; b) activizing the frame structure with the help of the above - mentioned
techniques; ¢) conceptualizing knowledge structures presented by the frame.

Cognitive mapping helps penetrate into "deep™ semantics of the language units. It is

presented as a step-by-step procedure including the study of:

e dictionary definitions and lexicographical interpretations of a word,;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential,

e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

13- Method: Cross-cultural analysis. It is based on comparing and contrasting
languages and cultures. It consists in cognitive interpretation of a) culturally and conceptually
relevant language units in the text (linguoculturemes); b) universal and nationally-specific
properties of language units including texts; c) cultural concepts manifesting particular
domains.

1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001



111. HABAPUH MATEPUAJIAP MABMYHHU
Lecture Ne 1: Stylisic and system analysis in the light of modern linguistics
Problems for discussion:
1.1. The Subject of Stylistics and Language System. General Scientific Fundamentals of
Stylistics. The Aim and Objectives (tasks). The Main Problems of Stylistics as a Linguistic
Discipline.
1.2. The Main Aspects and Trends of Stylistics. Functional Stylistics, Structural Stylistics,
Decoding Stylistics, Practical Stylistics, Individual Style Study, Comparative Stylistics,
Communicative Stylistics, Cognitive Stylistics.
1.3. Stylistic Devices and Expressive Means of the Language

The aim of the lesson: Providing listeners with the fundamental information on stylistics
as a linguistic discipline

¢ Pedagogical objectives:
Presenting the general information on Stylistics in relation to language hierarchy.
Presenting information on the general scientific fundamentals of Stylistics;
Giving data on the aim and objectives of the academic course;
Providing a brief information on the main problems of Stylistics;
Giving the basic information on functional and structural aspects of Stylistics;
Describing the topical trends of Stylistics (Decoding Stylistics. Practical Stylistics,
Individual Style Study. Comparative Stylistics, Cognitive Stylistics);

Giving data on the issues of stylistic devices and expressive means of the language
The methods used in lesson:

Method Ne 1: Componential analysis. It deals with, the semantic content of language
units and is based on the linguistic postulate that lexical meaning can be segmented
into minimal semantic components (semes). The method includes techniques of a multi-
stage definitional analysis and that of associative field. Componential analysis was
first applied to the study of the semantic word structure, word agreement,
lexicographical descriptions, syntagmatic and paradigmatic links of the word. In text
linguistics, this analysis may be helpful in revealing conceptual features constituting the
cognitive structure of words.

Method Ne 2: Method of associative field is aimed at revealing associative links of
the analyzed unit and building its associative field. This method can be implemented in two
ways: 1) on the basis of an associative experiment; 2) on the material of associative
dictionaries and thesauruses. An associative experiment has been elaborated in cognitive
psychology, and it is based on the assumption that a certain stimulus presupposes some
reaction: S—> R. The second way to uncover a net of associations inherent in the analyzed
unit is to use the material supplied by various dictionaries of associations.

1.1. The Subject of Stylistics and Language System. General Scientific Fundamentals of
Stylistics. The Aim and Objectives (tasks). The Main Problems of Stylistics as a
Linguistic Discipline.

There are close links observed between text linguistics and stylistics. Many notions of
text linguistics, be it repeated, had long been discussed in stylistics, and it is quite valid since



stylistics is based on the study of texts, mainly literary texts. There fore it is expedient to single
out a stylistic trend in text linguistics, which embraces a great variety of problems:

e text types related to the problem of functional styles;

e compositional structure of the text;

e stylistic text categories;

e stylistic means of cohesion and coherence;

e stylistic peculiarities of an individual style;

e the role of language units in transmitting conceptual information and

representation of the conceptual world picture

Let us briefly elucidate some of the problems?. Functional stylistics as is well-known,

Is concerned with the description of various types of texts. In text linguistics the problem of
text types is also in the focus of interest, and it is studied in text typology and text stylistics.
One of the main tasks of text stylistics is to study language means functioning in typified
standard situations. Therefore much attention is attached to the text types characterized by
definite stylistic functions and traits®. Besides, the stylistic theory of text linguistics is faced
with the problem of compositional speech forms, to wit: narration, description, reasoning,
dialogue (monologue, polylogue). All these forms will be extensively discussed further. Here
it is worth mentioning that according to a text type either this or that compositional form
prevails. Thus the dramatic text is presented in the form of a dialogue. The scientific text is
based on reasoning. As for the publicistic text, it is mainly narration. A peculiar feature of the
fictional text is the combination of all the above mentioned forms, each fulfilling its own
communicative-aesthetic function.

1.2. The Main Aspects and Trends of Stylistics. Functional Stylistics, Structural
Stylistics, Decoding Stylistics, Practical Stylistics, Individual Style Study, Comparative
Stylistics, Communicative Stylistics, Cognitive Stylistics.

Text stylistics also deals with the problem of the compositional structure of the text.
Composition is a complex organization of the text, the elements of which are arranged
according to a definite system and in a special succession. It implies not only certain
correlations of stylistic layers within the text, but also definite schemes of text development
(Omunios, 1980:263). On the one hand, composition is closely connected with the semantic
structure of the text, on the other — with the type of the text. In fact, it serves as one of criteria
in the definition of a text type. Thus, the compositional structure of a fable is: exposition —
dialogue — action — moral®. The compositional scheme of the story is: title — exposition —
initial collision — development of action — culmination — denouement — end. As for a
sonnet, its composition consists of 2 parts including 14 lines. The first part contains exposition
and the main theme. The second part presents denouement. A concluding line of the sonnet is
considered most significant from the point of view of both stylistic and conceptual
information. The compositional structure of an application is quite different. It includes
heading, which contains the name of an applicant, his address, and the date; a brief essence of

2 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
3 Ashurova D.U. Text linguistics. T, tafakkur ganoti, 2012

4 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



the application; the text itself which contains a request and its grounds; concluding phrases
and signature. See diagram 2

Text type Structure
genre
story Title — exposition — initial collision - development of action —
culmination — denouement - end
fable Exposition — dialogue — action — moral
sonnet 2 parts, 14 lines

1 s part — exposition — the main theme

2 "4 part — denouement

A concluding line

application | Heading (name, address, date) — brief essence — text (a request and
its grounds) — concluding phrases - signature

essay Introduction — the main body - conclusion

business Letterhead (address, date, salutation) — letter text (context

letter paragraph, content paragraph, action paragraph) — closing —
signature

Therefore, the above-described compositional schemes supply sufficient evidence to the
fact that the compositional structure depends on a text type, and this assumption once more
confirms the idea of close links between stylistics and text linguistics.

The core role in text stylistics is certainly attached to stylistic categories. This problem

requires a special attention and will be discussed in other sections (see ch. 5). Here it is
necessary to stress that many traditional stylistic categories and notions applied to text
linguistics should be reviewed and reconsidered. For instance, such categories as imagery,
implicitness, emotiveness, evaluation are regarded not as properties ascribed to separate
language units, but mostly as text phenomena.

Another issue relevant to text stylistics is stylistic cohesion of the text. Among all others,
the means of stylistic cohesion play a considerable, sometimes predominant role. There is a
great variety of stylistic means of cohesion: parallel constructions, all types of repetition,
sustained stylistic devices, symbols and so on. It is interesting to note that stylistic means of
cohesion are characterized by simultaneous realization of two functions: stylistic and text
forming. We have already discussed the role of recurrence in this respect. Recent researches
have shown that recurrence, traditionally studied as a stylistic means, is considered a basic
factor in the structural and semantic organization of the text, and what is more, it is regarded
as a fundamental principle of text integrity (Mockanbckas, 2010). The significance of
recurrence is confirmed by the facts that a) it is found practically in all languages; b) it is
realized at all the language levels from a phoneme up to the whole text; c) it designates a



thematic development of the text; d) it fulfills various stylistic and pragmatic functions. The
following rhyme may serve as an illustration®:

For want of a nail, the shoe was lost,

For want of the shoe, the horse was lost,

For want of the horse, the rider was lost

For want of the rider, the battle was lost

For want of the battle, the kingdom was lost

And all from the want of a horseshoe nail.

This example is interesting in many respects. First of all it demonstrates all types of
repetition — anaphora, epiphora, chain repetition, framing, and anadiplosis. Then it promotes
the thematic development of the text. And finally, it is a mechanism of shaping text as such.

1.3. Stylistic Devices and Expressive Means of the Language
Developing the topic of stylistic cohesion we cannot help mentioning the role of stylistic

devices, especially metaphor and symbol. As is known, symbol is a trope functioning in the
literary texts as a polyconceptual structure, and assuming various stylistic functions
(dxycynos, 2006). At the same time, it is necessary to underline its text-forming function
because symbolic meanings appear in the text on the basis of frequently repeated key notions.
Here are some examples:

Rain — a symbol of unhappiness, loneliness and sufferings in the works by
E.Hemingway;

Sandcastle - a symbol of illusive love and unreal dreams (A. Murdock);

Oak tree - a symbol of powerful England (J.Galsworthy);

White monkey - a symbol of spiritual bankruptcy (J.Galsworthy)

Special significance in text stylistics is attached to the problems of individual style.
Individual style (idiostyle) is regarded as a complex structural unity of the means and forms
of verbal expressions peculiar to certain authors, and reflecting their world vision and
subjective evaluation of the described phenomena. In this field of research good results have
been achieved both in practical and theoretical aspects. Suffice it to mention the works by V.
V. Vinogradov, G. O. Vinokur, I. R. Galperin, I. V. Arnold, V. A. Kukharenko and others.
These works give rise to theoretical discussions of the following problems:

e individual specificity of fictional texts;

e the author’s image and viewpoint;

e types of the narrator;

e a polyphonic structure of the literary text;

e correlation of individual style with general language norms;
e individual peculiarities of the language usage in the text®.

The key notion of the theory of individual style is the notion of the author’s image,
which was introduced by V.V. Vinogradov. The author’s image is a focus of the whole text,

5> Ashurova D.U. Stylistics of literary text. T., 2014,
s Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



its content and compositional structure. As V.A.Kukharenko stated, the author’s image is an
organizing centre of the whole literary work, it combines its separate parts into a united whole
characterized by a single world outlook (1988:179).

At the present stage of text stylistics a new impetus has been given to the problem of
“individual paradigm”, and a new term “cognitive style” has emerged. This term is defined as
a style of conveying and presenting information, its peculiar arrangement in the text/discourse
connected with a specific choice of cognitive operations or their preferable usage in the process
of text production and interpretation (KCKT, 1996:80). Cognitive style is regarded as a style
of the author’s individual representation associated with his personality, the peculiarities of an
individual creative process of thinking and subjective modality.

Much attention in text stylistics is attached to the language units functioning in the text.
Emphasis is made on the usage of stylistically marked units, particularly stylistic devices.
Traditionally stylistic devices have been studied from the point of view of their structural and
semantic organization and stylistic functions. In text stylistics these units are regarded as text
components playing an important role in transmitting conceptual information of the text and
representing the conceptual world picture. The conceptual value of a stylistic unit will be
discussed later. Here it is necessary to stress that stylistic means regarded as means of text
conceptualization serve to reveal the author’s conceptual world picture.

Testing questions:
What is the subject-matter of stylistics?

What is the role of stylistics in the language system?
What is the difference between structural and functional stylistics?
What angle are the language means studied from in stylistics?
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Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.

2. Apunonpn W.B. Crunmuctuka COBpEeMEHHOTO aHTiuickoro s3bika (CTUIHCTHKA

nekoaupoBanus). JI., 1993,
3. Ashurova D.U. Text linguistics. T., 2012

Lecture Ne 2. Communicative, cognitive, cultural and corpus analysis methods
Problems for discussion:
2.1.Text interpretation and linguopragmatics

2.2. Brief instructions of interpreting the literary text

2.3. Text interpretation as a linguistic discipline. Its subject matter aims and tasks.
Linguostylistics and text interpretation as related disciplines.

2.4. Corpus analysis.

The aim of the lesson: Developing theoretical knowledge and practical skills in fundamentals
of text interpretation as a linguistic discipline, clarifying the essence of text interpretation, its
main objectives, topical problems and aspects of study; expanding and summarizing



knowledge about the categories of the text and poetic details used in the literary text; outlining
the basic stages of a literary text interpretation; developing skills needed to analyze the literary
text (on the basis of scheme of interpretation of a literary text).

Pedagogical objectives

e Expanding and systematizing knowledge of the subject of text interpretation;

¢ Developing knowledge needed to identify the fundamentals of text interpretation and its
relation to stylistics;

¢ Developing skills needed to make conclusions on the main theoretical problems of text
interpretation;

¢ Widening knowledge about the main categories of the text interpretation;

e Expanding and developing knowledge about the composition of the literary text;

e Deepening and systematizing knowledge about the poetic details in the literary text.

e Developing knowledge about the main stages of interpretation of a literary text;

e Developing knowledge and skills for the interpretation of a literary text.

2.1.Text interpretation and linguopragmatics

Text typology is a branch of text linguistics, which studies different types of texts,
criteria for their differentiation, linguistic and extralinguistic peculiarities of text types, their
taxonomy and classification. The aim of a scientific text classification is to present a great
multitude of texts in a definite number of their types grouped on the basis of common traits’.
This is not an easy task. Much of confusion is caused by a great variety of texts, on the one
hand, and the lack of consistent criteria for defining text types — on the other. So, there are
incoherencies in defining text-types and their classification. Up to now these questions remain
unresolved due to the fact that a unanimously supported approach has not been reached so far®,
Despite a diversity of opinions, many linguists support the following characteristics of a text
type:

e it is a culture specific and historically stipulated productive model of text production and
perception;

e it defines semantic functional and structural peculiarities of concrete texts despite their
different thematic contents;

e it is characterized by a system of invariant features compulsory for all texts of a definite
type;

e itis liable to one common communicative aim.

Therefore, the type of the text can be defined as a culture specific productive model,
which, being different in its content structure, is specified by a system of invariant semantic,
structural and functional characteristics. It should be stressed that text classification depends
on the chosen approach to text analysis. The most acknowledged is a stylistic-functional
approach, which, being based on the principles of communicative functional stratification may
provide solid grounds for text typology. This view finds support among many scientists (V.V.

7 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
8 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



Vinogradov, M.M. Bakhtin, and M.N. Kojina). °Their conception rests on the assumption that
there are direct correlations between a text-type and the functional style it belongs to. A
functional style, in its turn, is defined “as a patterned variety of literary text characterized by
a greater or lesser typification of its constituents, supra phrasal units, in which the choice and
arrangement of interdependent and interwoven language media are calculated to secure the
purport of the communication” (Galperin, 1977:249).

According to this conception there are texts belonging to different spheres: literature,
mass media, science, and religion and so on. A functional style in general outline can be
regarded as a socially acknowledged and functionally conditioned form of language style
variations. Functional styles are appropriate to the norms of language codification. Limited by
the most general, socially significant spheres, functional styles are not numerous. |.R.
Galperin, for instance, distinguishes five styles: the belles-lettres, publicistic, newspaper,
scientific styles, the style of official documents. 1.V. Naer thinks that this classification might
be extended by adding technical, professional and religious styles (Haep, 2002). The problem
of functional styles turns out to be very debatable. Some scholars single out the conversational
functional style. Others do not support this opinion on the ground that this type of a functional
style does not fulfill any specific function, which, as is known, serves as the main parameter
of any functional style.

Disagreements on this point are accounted by the fact that the boundaries of functional
styles are not very distinct, they are somehow obliterated. It means that functional styles can
cross and penetrate into one another. This leads to the style merging and creation of the so-
called “hybrid” texts. Hybridization of styles is widely observed in the texts belonging to the
sphere of mass media. For example, in the newspaper article many traits of the belles-lettres
style can be found.

The sleepwalking president who slept through the early days of the agony in New
Orleans is going through the never ending, thrilling, indefensible and reckless_agony in Iraq
(International Herald Tribune -2005, December 12, p.7)

This utterance taken from the newspaper article is characterized by the convergence of
stylistic devices: metaphors (slept, agony), epithets and gradations (never ending, thrilling,
indefensible and reckless), repetition. These stylistic devices serve as means of expressing the
author’s subjective modality creating imagery and producing emotional impact. These
qualities are peculiar to the belles-lettres text. Therefore, the analyzed utterance combines the
features of a newspaper article and those of emotive prose. Consequently, it leads to the
creation of a “hybrid” text.

2.2. Brief instructions of interpreting the literary text

In classifying texts according to the stylistic- functional criterion it should be kept in
mind that functional styles are not homogeneous, they fall into several variants, substyles and
genres which constitute either the main body or the periphery of a functional style. For
example, the scientific style is subdivided into academic, informative, critical, popular,
educational substyles (Uepnssckas, 2009). As for newspaper style, it consists of news,
editorial, essay, advertisement. In the belles-letters style along with substyles (emotive prose,
poetry, drama) various genres are distinguished: tale, story, fable, ballad, novel, etc. The style
of official documents is differentiated according to the spheres of activity — juridical,
diplomatic, medical, banking texts, etc!®. So, there is a good reason to believe that text

9 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.

W Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



typology can be built on the principles of hierarchic correlations: functional style — substyle —
genre — text type — text subtype.

In this system of relations a functional style is an invariant form compared to other levels
of style variability, for instance, genre. The notion of genre originally employed in the theory
of literature appears to be essential for text typology. M.M. Bakhtin who regarded it as “a
typical model of speech forms”, and defined three factors providing basis for speech genres
elaborated this notion: 1) the semantic integrity and completeness; 2) a speaker’s intention; 3)
typical compositional forms (baxtun, 1979: 241- 258). There are different classifications of
speech genres. Interesting enough is division of all genres into primary (simple) and secondary
(complex). The analysis of the linguistic literature and our own observations make it possible
to present genre classification in conformity with the following parameters:

e according to the functional style: business genres, publicistic genres, scientific genres,
belles-lettres genres;

e according to the context variable criterion: description, narration, reasoning;

e according to the sphere of communication: socio-political, military, academic, religious,
juridical, etc;

e according to the pragmatic intention: talks, discussions, toasts, compliments, etc.

Its own assemblage of genres characterizes every functional style. The belles-lettres, for
instance, embraces the epic genres such as novel, story, poem; the lyric genres — ode, elegy,
verse, song; the drama genres — tragedy, comedy. The scientific style includes the following
genres: monography, scientific article, scientific essay, review, annotation, lecture, report,
information.

There are three correlated, but different terms — methodology, methods and method.

Methodology is a system of theoretical principles and assumptions that a research
Is based on (Cremanos, 2009). Methods is an aggregate of concrete devices and techniques
applied to the analysis of a certain language material. Method is a means of theoretical and
practical systemization of the language material.

As has already been mentioned, the present stage of linguistics is characterized by
the processes of integration as in the case with the new trends in linguistics such as cognitive
linguistics, linguoculturology, gender linguistics, linguoconceptology. In this connection
many traditional views, assumptions and methods have been revised and reconsidered.
Besides, modern linguistics tends to extrapolate the notions and methods of one science
into another. Therefore, text linguistics alongside traditional methods widely exploits new
borrowed from other branches methods of analysis.

In this chapter, we aim to generalize scientific experience in the field of methods
and suggest those, which seem most adequate for text linguistics.

2.3. Text interpretation as a linguistic discipline. Its subject matter aims and tasks.
Linguostylistics and text interpretation as related disciplines.

Linguistic compensation. It presupposes the analysis of contextual meanings, the
correlation of denotative and connotative meanings, comparison of contextual and
dictionary meanings. This method is most relevant to text semantics since it enables the
reader to discern subtle shades of meanings the language units acquire in the text.

Componential analysis. It deals with, the semantic content of language units and is



based on the linguistic postulate that lexical meaning can be segmented into minimal
semantic components (semes). The method includes techniques of a multi-stage definitional
analysis and that of associative field. Componential analysis was first applied to the study
of the semantic word structure, word agreement, lexicographical descriptions,
syntagmatic and paradigmatic links of the word. In text linguistics this analysis may be helpful
in revealing conceptual features constituting the cognitive structure of words.

Method of associative field is aimed at revealing associative links of the analyzed unit
and building its associative field. This method can be implemented in two ways: 1) on the
basis of an associative experiment; 2) on the material of associative dictionaries and
thesauruses. An associative experiment has been elaborated in cognitive psychology, and
it is based on the assumption that a certain stimulus presupposes some reaction: S —> R.
The second way to uncover a net of associations inherent in the analyzed unit is to use the
material supplied by various dictionaries of associations.

Supralinear analysis introduced by I.R. Galperin is concerned with the problem of
implicit information. It aims to find the verbal signals of implicit information in the text and
give a clue how to explain “dark", obscure and ambiguous points on the basis of contextual and
associative links.

Method of stylistic experiment. It consists in selecting synonyms and
antonyms, periphrasing, compressing and extending text spans, various types of
transformations in the text.  This method is aimed to clarify stylistic and
contextual meanings of linguistic units and to extract additional stylistic information.

Pragmatic analysis is based on the situational interpretation of the discourse and aims
a) to hypothise about the author's pragmatic intention on the basis of verbal signals; b) to
characterize the linguistic personality's social status, cultural background and psychological
inner world; c) to substantiate the appropriateness and effectiveness of communication by the
verbalized in the text direct or indirect indications of a pragmatic intention and the addressee's
verbal of non-verbal reaction to it.

Methods of parameterization. It is the study of linguistic units including texts, on the
basis of a set of parameters and principles of categorization. It is used to define complex
linguistic notions and hierarchy of distinctive features constituting them.

Method of categorization. It is a kind of taxonomical activity aimed at sorting out and
combining somewhat similar notions and corresponding units into larger categories. This
method is based on cognitive operations of comparing, contrasting, identifying, setting up
similarities and differences, etc. In the domain of text linguistics, the method of
categorization may be helpful in analyzing text as a conceptual system, and revealing
hierarchical relationships between its constituents!:.

Conceptual analysis is based on theories that relate linguistic choices to cognitive
structures and processes. In the Text Linguistics conceptual analysis deals with the problems
of conceptualization, conceptual world picture, conceptual information. It presupposes
searching for the conceptually relevant verbal signals in the text including: a) key words; b)
means of foregrounding (convergence of stylistic devices and expressive means, coupling,
defeated expectancy); c) implicates; d) title and other language units used in the text to
verbalize micro-, macro- and superconcepts. Conceptual analysis is combined with frame
analysis, cognitive mapping, cross-cultural analysis and corpus analysis.

1 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G., Pogosyants E.M., Zimon E.I.
Interpretation of literary text. —Tashkent: Ukituvchi, 2004.



Conceptological analysis. It is a comprehensive, multi-stage analysis of concepts,
which presupposes description of a) the concept structure and its constituents (notional,
figurative and evaluative spheres); b) hierarchical taxonomy of cognitive features inferred in
the process of conceptualization; c) distribution of cognitive features according to the "field"
principle, i.e. their reference to either the nucleus or periphery of a concept.

Cognitive metaphorical analysis is based on the theoretical conception that metaphor
Is not only a stylistic device, but also a means of conceptualization. It is one of the main
mental operations, a means of cognition, categorization and evaluation (Lacoff, 1980).
Metaphorical analysis aims to disclose the mechanism of metaphorization, which lies in the
interaction of the two, source and target, spheres. The system of knowledge structures of a
source sphere serves as a basis for cognitive modelling of a target sphere. Cognitive
metaphorical analysis is of a special significance for fiction since imagery is considered an
inalienable property of this text type.

Method of cognitive modelling. It enables a researcher to decode the "deep structure"
of the text and includes frame analysis and cognitive mapping.

Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame; the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a wverbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic. In addition,
contextual, connotative and associative links of the stimulus. With regard to the text frame
analysis consists in a) searching for the verbal signals representing conceptually relevant
frames; b) activizing the frame structure with the help of the above - mentioned techniques; c)
conceptualizing knowledge structures presented by the frame.

Cognitive mapping helps penetrate into "deep"” semantics of the language units. It is

presented as a step-by-step procedure including the study of:

e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;*2

e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

Cross-cultural analysis. It is based on comparing and contrasting languages and
cultures. It consists in cognitive interpretation of a) culturally and conceptually relevant
language units in the text (linguoculturemes); b) universal and nationally-specific properties
of language units including texts; c) cultural concepts manifesting particular domains.

Corpus analysis.

Corpus analysis with the help of computer technologies enables the researcher to collect
a great volume of language materials, to select all possible contexts of key words and
expressions. This analysis ensures a more adequate interpretation of linguistic data.

In conclusion, it should be stressed that the choice of methods depends on the text type,
the character of the analyzed language units and the scientific tasks to be accomplished. For
example, with regard to the linguistic analysis of cultural concepts the following methods are
most relevant: frame analysis — cognitive mapping — conceptualization — cross-cultural

12 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press,2001



analysis.
Testing questions:
What does the subject of text interpretation deal with?

What is the aim of text interpretation?
What subjects is the text interpretation connected with?
What are the main stages that the text interpretation undergoes?
What are the main categories of text?
6. What kinds of information (according to I.R. Galperin) are distinguished within the
category of informativity?
7. What do you understand by the category of modality?
8. What are the specific features of the realization of the category of modality?

Ok wWwhE

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.

2. Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G.,
Pogosyants E.M., Zimon E.I. Interpretation of literary text. —Tashkent: Ukituvchi, 2004.

3. Barth R. Mythology: Les instances du recit. —M., Paris. 1997.

4. Beaugrande R.A., Dressler W. Introduction to Text Linguistics. —Berlin. 1997
http://www.beaugrande.com/Intro1981Five.htm

5. Chafe W.L. Cognitive Constraints on Information Flow//Coherence and grounding in
discourse. —Amsterdam. 1997.



IV. AMAJIU MAIIFYJIOT MATEPUAJLJIAPA
Practical lesson Nel
The aim of the lesson: to obtain cognitive skills
The condition: It is accounted for by the fact that a work of fiction is of particular interest for
the students of philology inasmuch as it provides a good material for creative thinking.
The process of the lesson:

The methods used in the lesson:

1. Conceptological analysis. It is a comprehensive, multi-stage analysis of concepts,
which presupposes description of a) the concept structure and its constituents (notional,
figurative and evaluative spheres); b) hierarchical taxonomy of cognitive features inferred in
the process of conceptualization; c) distribution of cognitive features according to the "field"
principle, i.e. their reference to either the nucleus or periphery of a concept.

2. Cognitive metaphorical analysis is based on the theoretical conception that
metaphor is not only a stylistic device, but also a means of conceptualization. It is one of the
main mental operations, a means of cognition, categorization and evaluation (Lacoff, 1980).
Metaphorical analysis aims to disclose the mechanism of metaphorization, which lies in the
interaction of the two, source and target, spheres. The system of knowledge structures of a
source sphere serves as a basis for cognitive modelling of a target sphere. Cognitive
metaphorical analysis is of a special significance for fiction since imagery is considered an
inalienable property of this text type.

Activity A.
Brainstorm the ideas concerning the notion of “Text Category”

TEXT CATEGORY -

Activity B.
Draw the cluster to the notion of “Text Category”, revealing its types and their
features
Activity C.
Speak on the category of informativity and define its type in the following extracts

And Abel had no children. We are all Cain's children (Steinbeck, East of Eden)

When he awoke at night he heard the wind in the hemlock brees outside the cottage and
the waves of the lake coming in on the shore and he went back to sleep (Hemingway, Ten
Indians)

Each one of us is a prisoner in a solitary tower and he communicates with the other
prisoners, who form mankind, by conventional signs that have not quite the same meaning for



them as for himself. And life, unfortunately, is something that you can lead but once; mistakes
are often irreparable, and who am | that I should tell this one and that how he should lead it?
(Maugham, The Happy Man)

There were only two Americans in the hotel. They did not know any of the people they
passed on the stairs to their room (Hemingway, Cat in the Rain)®3

Activity D.

obligatory world picture pragmatic optional stylistic
category superconcept conceptual intertextuality

Complete the sentences by choosing appropriate words from the list below

1. Text Is @ common property of the text inherent in all its types

2. |.R. Galperin differentiates between factual, subtextual and types of
information

3. Text categories are also subdivided into obligatory and types

4. The category of informativity is one of the basic and text categories

5. Conceptual information reflects the author’s conceptual , his
understanding of people’s social, economic, political and cultural life.

6. contains knowledge about communicants’ social, professional status,
role relations, cultural background, psychological characteristics, etc

7. Is defined as a special quality of certain texts to correlate with other

textson the basis of intertextual markers such as epigraph, allusion, quotations, etc.
8. Intertextuality is regarded as a cognitive process of interaction of two texts:
and the recipient text.

9. information, being expressive by its nature, is subdivided into emotive,
evaluative and image-bearing types
10. Is the highest conceptual unit, which, covering the whole text appears

to be its semantic focus.

Activity E.
Complete the following table by matching the authors to the text categories:

R. Beaugrande, a progression, stagnation, the author’s image,

W. Dressler artistic space and time, causality, subtext

A.l. Novikov b informativity, segmentation, cohesion, continuum,
prospection/ retrospection, modality, integrity,
completeness

I.R. Galperin c extension, cohesion, completeness, succession,
statics and dynamics, deep perspective

3 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G., Pogosyants E.M.,
Zimon E.I. Interpretation of literary text. —Tashkent: Ukituvchi, 2004.



Z.Y. Turaeva d informativity, integrity, delimitation, modality,
communicativity

S.G. llyenko e cohesion, coherence, intentionality, acceptability,
informativity, situationality, intrtextuality

Activity F.
Complete the table by matching the notions to their definitions

factual information b a peculiar quality of certain texts to correlate
with each other both semantically and
structurally

subtextual c reflects the author’s conceptual world picture,

information his understanding of people’s social-economic,
political and cultural life

stylistic information d a conceptual meaning of a separate language

unit
conceptual f contains data about facts, events, actions,
information objects, ideas

intertextuality g contains knowledge about the communicants

allusion h implicit information embodied in some text
fragments on the basis of the stylistic resources
used in the text

pragmatic I isintertextual signal that accomplishes the

information function of an “intertext”, decoding of which
requires establishing actual connections with the
original text.

Activity G.

Identify the sources of the precedent texts in the following text fragments

I could no longer concentrate upon those brilliant lucid little civilizations, although in
the strong light the coloured pebbles and the miniature seaweed trees looked like jewels by
Faberge (Murdoch, The Sea, The Sea)

Later, Dana said reluctantly, «I'm afraid it's time for Cinderella to turn into a pumpkin,
darling (Sheldon, The Sky is Falling)

Well!” said Miss Pole, “well, Miss Matty! Men will be men. Every mother’s son of them
wishes to be considered Samson and Solomon rolled into one — too strong ever to be beaten
or discomfited — too wise ever to be outwitted (Gaskell. Cranford).

He felt very large in the room. Gulliverian, both powerful and clumsy (Murdoch, An
Unofficial Rose).

The professor was a big jovial man of Falstaffian appearance (Eccles, A Species of
Revenge).

It might not be the head of a goddess - indeed a screw of curl paper on each side the
temples quite forbade that supposition - but neither was it the head of a Gorgon; yet Malone
seemed to take it in the latter light (Bronte, Shirley).

We should not bang on about Gascoigne throwing it away because in our hearts we
always knew that this was a footballer as fragile as Humpty Dumpty with a bout of vertigo



(Weaver, The Guardian, 1998).

Mrs. Todd rocked gently for a time, and seemed to be lost, though not poorly, like
Macbeth in her thoughts. (Jewett, A Dunnet Shepherdess)

She had the withdrawn feline look of a woman who is conscious of power and seeing
herself as Cleopatra (Murdoch, Under the Net).

Lloyd grinned happily. He was dazzled by his new fame. He imagined that Tom Cruise
must feel something like this at a world premiere (King, The Stand).

Membury comes too, a grinning, loping Caesar dwarfing his Antony, hauling on his ear,
dreaming of fish and smiling at the wrong people (Le Carre, A Perfect Spy).

Activity H.

Identify intertextual markers and their types in the following text fragments. What
knowledge structures they represent?

She may be just a sort of enchanter, a Circe, a spiritual Penelope keeping her suitors
spellbound and enslaved (Murdoch, The Unicorn)

He was still young, of course, in his forties, though sometimes he felt as old as
Methuselah. He was certainly young for his achievements, young to be the head of a
department (Murdoch, The Unicorn).

“I have kept mine. I can still sit upon it”. She added surprisingly, “Rapunzel, Rapunzel,
let down your hair”. Not that I could have ever let it down from a second-floor flat” (Greene,
Travels with my Aunt).

That Debora who sent me as a child to Golgotha was a precise machine with words
(Steinbeck, The Winter of Our Discontent).

Matt shook his head. It is like “Alice in Wonderland”. This gets curiouser and curiouser
(Sheldon, The Sky is Falling).

Testing questions:
1. What are the linguistic features of the belles-lettres text?
2. What signals of emotional information can be found in the text?
3. What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional dialogues in
revealing implicit information?

Used literature:

1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
2. Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G.,
Pogosyants E.M., Zimon E.I. Interpretation of literary text. —Tashkent: Ukituvchi,2004 .
3. Tampnepun U.P. CTunuctuka COBpEMEHHOIO aHIJIIMMCKOrO si3blka. M.. Beicmas mikodna,
2004,

Practical lesson Ne 2
The aim of the lesson: to obtain cognitive skills
The condition: various activities based on interactive methods of teaching which will enable
the students to test their knowledge and develop the students’ theoretical background and
practical skills in text/discourse analysis. Besides, there is an extended list of literature relevant
to the subject in question.
The process of the lesson:



The methods used in the lesson:

1. Method of cognitive modelling. It enables a researcher to decode the "deep
structure" of the text and includes frame analysis and cognitive mapping.

2. Frame analysis is based on interaction of language structures and their
mental models. Frame is a hierarchical structure of linguistic data representing a
stereotyped situation. It consists of two levels: the upper level is the name of the
frame; the lower level includes terminals, slots and subslots containing concrete
information about the described situation. Frame analysis or the process of frame
activation can be presented as follows: a verbal signal (stimulus) outlines a
contour of the frame in which many slots are implicit. The explication of these
slots can be achieved by the study of syntagmatic and paradigmatic, systematic. In addition,
contextual, connotative and associative links of the stimulus. With regard to the text frame
analysis consists in a) searching for the verbal signals representing conceptually relevant
frames; b) activizing the frame structure with the help of the above - mentioned techniques; c)
conceptualizing knowledge structures presented by the frame.

» Analyze the following fragments of the text and reveal the functions of intertextual

markers, their types and cognitive significance

Madame Chalon, at forty, fitted no category of murderers; she was neither Cleopatra
nor beldame. A Minerva of a woman, he told himself instantly, whose large, liquid eyes were
but a shade lighter than the cobalt blue of the Mediterranean twinkling outside the tall
windows of the salon where they sat (Donnel, Recipe for Murder)

The front door of the cottage opened, and Eileen Evans stood there. There were still
vague traces of beauty left, like clues to what once was, but bitterness had overlaid the past
with a harsh brush. It was a Dorian Gray situation (Her beauty had gone into Dana) (Sheldon,
The Sky is Falling).

» Compare intertextual markers used in the fictional and scientific texts and comment
on their peculiar features

The importance of the discourse level for the study of language and linguistics can
hardly be overestimated: "Discourse is what makes us human" (Graesser et al., 1997). It is not
surprising, therefore, that the study of text and discourse has become an increasingly important
area over the last decades, both in linguistics and psychology (T. Sanders, J. Sanders, Text and
Text Analysis)

At the discourse level, such a discussion is nowadays absent. In the pioneering years of
text linguistics, scholars like van Dijk (1972) and Petofi and Rieser (1973) attempted to
describe texts as a string of sentences within the framework of generative grammar (Sanders,
Text and Text Analysis)

“Oh, my!” Ma said wearily. “Oh! My dear sweet Lord Jesus asleep in a manger! What
we are goin’ to do now?” she put her forehead in her hand and rubbed her eyes (Steinbeck,
The Grapes of Wrath).

With devilish cunning, | encouraged her to talk. Unsuspecting, she laid her heart bare.
Upon the cold, conspicuous common, printed page, | offered it to the public gaze. A literary
Judas, | kissed her and betrayed her. For pieces of silver, | dressed her sweet confidences in
the pantalettes and frills of folly and made them dance in the market place (O'Henry, Selected
Stories, and P.74).14

14 Aznaurova E.S., Fomenko N.V., Ashurova D.U., Molchanova G.G., Petrova E.G., Pogosyants E.M., Zimon E.I.
Interpretation of literary text. —Tashkent: Ukituvchi, 2004.



Read the following text fragments and identify the text categories according to the
dominant feature

She was young, brilliant, extremely modern, exquisitely well dressed, amazingly well read
in the newest of the new books and her parties were the most delicious mixture of the really
important people and... artists - quaint creatures, discoveries of hers, some of them too
terrifying for words, but others quite presentable and amusing (Mansfield, Cup of Tea).

He could not make her answer. Putting his face down against hers, he felt her cold cheek.
He put his hands on her forehead, and that was cold, too. Then he found her wrists and held
them in his fingers while he pressed his ear tightly against her breast (Caldwell, The Wild
Flowers)

Winifred! She was young, beautiful, and strong with life, like a flame in sunshine. She
moved with a slow grace of energy like a blossoming, red-flowered bush in motion. She, too,
seemed to come out of the old England, ruddy, strong, with a certain crude, passionate
quiescence and a hawthorn robustness. In addition, he was tall, slim, and agile, like an English
archer with his long supple legs and fine movements. Her hair was... They were a beautiful
couple (Lawrence, England, my England).

Activity E.
Analyze the following extract and identify the language means representing imagery.
Comment on the conceptual significance of imagery

All human life lies like a book before us... (JeromeK. Jerome).

The artist gazed dreamily at the cartridge paper on the wall. "This town,"” said he "is a
leech. It drains the blood of the country. Whoever comes to it accepts a challenge to a duel.
Abandoning the figure of the leech, it is a juggernaut, a Moloch, a monster to which the
innocence, the genius, and the beauty of the land must pay tribute. Hand to hand every
newcomer must struggle with the leviathan. You have lost, Billy. It shall never conquer me. |
hate it as one hates sin or pestilence or—the color work in a ten-cent magazine. | despise its
very vastness and power. It has the poorest millionaires, the littlest great men, the lowest
skyscrapers, the dolefulest pleasures of any town | ever saw. It has caught you, old man, but |
will never run beside its chariot wheels. It glosses itself as the Chinaman glosses his collars.
Give me the domestic finish. | could stand a town ruled by wealth or one ruled by an
aristocracy; but this is one controlled by its lowest ingredients (O’Henry, The Duel)

Activity F.
Analyze the following text fragment and identify graphic, phonetic, lexical, stylistic means
of emotiveness

| don't feel human. | feel like an animal. A pig or a rabbit or a dog. Oh, | don't blame
you, | was just as bad... But it wasn't the real me I'm not that hateful, beastly, lustful woman. |
disown her... It was only the animal in me, dark and fearful like an evil spirit, and I disown,
and hate, and despise it. And ever since, when I've thought of it, my gorge rises and | feel that
I must vomit (Maugham, Painted Veil)

"Mary wanted to talk, to weep, to console and be consoled; yet she discerned no genuine
grief in this dark formal parlor. Why? Weren't they sad to know that their father was gone? All
four of them, she realized, had come away from Lexington... she alone had carried love for
her father with her. She could not let him go like this, an unwanted ghost at a silent wake,
attended by the four daughters of his flesh. (Stone, The Eternal Love)




| have had such a dreadful experience with a taxi-man; he was most sinister. | could not
get himto stop. The more | knocked and called the faster he went. In addition, in the moonlight
this bizarre figure with the flattened head crouching over the lit-tle wheel... (Mansfield, Bliss)

They were dears — dears — and she loved having them there, at her table, and giving them
delicious food and wine. In fact she longed to tell them how delightful they were, and what a
decorative group they made, how they seemed to set one another off and how they reminded
her of a play by Tchekof! (Mansfield, Bliss).

Activity G.
Analyze the following text fragments and identify linguistic means of expressing
implicitness

"Well, | wanted to know whether you thought there would be any chance for an English
doctor in Spain.'

"‘Why Spain?'

'l don't know, | just have a fancy for it'

'It's not like Carmen, you know."' (Maugham, Happy Man)

He plucked a fragment and held it close — three blossoms. Sacrilege to pluck fruit-tree
blossom — soft, sacred, young blossom — and throw it away! (Galsworthy, Apple Tree)

Old Behrman was a painter who lived on the ground floor beneath them. He was past
sixty and had a Michael Angelo's Moses beard curling down from the head of a satyr along
the body of an imp (O’ Henry, Last Leaf)

Testing questions:
1. What are the linguistic features of the text heteregeinity?
2. What signals of emotional information can be found in the text?
3. What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c¢) fictional dialogues in
revealing implicit information?

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®wunosnor, 2004.
3. Tampnepun M.P. CTunuctrka COBPEMEHHOIO aHIIIMUCKOTO f3bIKa. M.: Beicmias mkoia,
2004.
4. byponon XK. CpaBHUTENbHAS TUMOJOTHS aHTJIMHCKOTO U TIOPKCKUX S3bIKOB. M., Briciias
mkoja 1993.

Practical lesson Ne3
The aim of the lesson: to obtain cognitive skills
The condition:: various activities based on interactive methods of teaching which will enable
the students to test their knowledge and develop the students’ theoretical background and



practical skills in text/discourse analysis. Besides, there is an extended list of literature relevant
to the subject in question.
The process of the lesson:
The methods used in the lesson:
Cognitive mapping helps penetrate into "deep™ semantics of the language units. It is
presented as a step-by-step procedure including the study of:
e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;
e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

Write an explanatory essay highlighting the following problems
e Specify the main functions of fictional texts

e Comment on the role of a) repetition; b) convergence of stylistic devices; c) literary
dialogues in conveying emotional information

e Draw conclusions about imagery as an inherent category of a fictional text.

e Discuss the category of implicitness and formulate the notion of an implicate

> Analyze the following fragment of the fictional text outlining text categories
represented in it and identifying language means of their representation.

Oh, how fascinating it was! How she enjoyed it! How she loved sitting here, watching
itall! It was like a play. It was exactly like a play. Who could believe the sky at the back wasn't
painted? But it wasn't till a little brown dog trotted on solemn and then slowly trotted off, like
a little "theatre™ dog, a little dog that had been drugged, that Miss Brill discovered what it was
that made it so exciting. They were all on the stage. They weren't only the audience, not only
looking on; they were acting. Even she had a part and came every Sunday. No doubt somebody
would have noticed if she hadn't been there; she was part of the performance after all. How
strange she'd never thought of it like that before! And yet it explained why she made such a
point of starting from home at just the same time each week - so as not to be late for the
performance - and it also explained why she had quite a queer, shy feeling at telling her English
pupils how she spent her Sunday afternoons. No wonder! Miss Brill nearly laughed out loud.
She was on the stage. She thought of the old invalid gentleman to whom she read the
newspaper four afternoons a week while he slept in the garden. She had got quite used to the
frail head on the cotton pillow, the hollowed eyes, the open mouth and the high pinched nose.
If he'd been dead she mightn't have noticed for weeks; she wouldn't have minded. But suddenly
he knew he was having the paper read to him by an actress! "An actress!" The old head lifted;
two points of light quivered in the old eyes. "An actress - are ye?" And Miss Brill smoothed
the newspaper as though it were the manuscript of her part and said gently; "Yes, | have been
an actress for a long time."

Analyze the following fragments of the texts and reveal the communicative intentions
from the list below
to inform — to compare —to argue — to order — to state —to convince (to persuade) —to describe
— to urge — to ask for— to apologize— to conclude

Staffs in the North of England, the North West and Vinlands are also preparing for



mass action, including strikes (Daily Express)

We can’t ask Egbert what happened to him. There is no truck to give any evidence. There
is no corpse. There’s nothing! No truck. No Egbert. Do you understand now? That’s what you
get for your dollar a mile!” (Galsworthy, Broken Boot)®

"Do you know what began my real education?"

"What?"

"Your calling me Miss Doolittle the day when | first came to Wimpole Street. That was the
beginning of self-respect for me." (Shaw, Pygmalion)

“Oh, who are you? What is your intention, sir?”

“"Don’t be frightened, madam. My name is Gordon Butler, I’ am your neighbour. [ am sorry,
I was so straightforward. But I shall explain everything.”

“Pray do” (Bronte, Jane Eyre)

Dueling is savage. Everyone who respects the law would respect you for declining to
fight. General Robertson told you in this very room that your courage and reputation did not
require his kind of vindication. He said if you lose your family would suffer, and if you win it
would be a pyrrhic victory (Stone, The President’s Lady)

Matilda was a tall, thin, graceful fair girl, with a rather large nose. She was the Mary to
Emmie’s Martha: that is, Matilda liked painting and music, and read a good many novels,
whilst Emmie looked after house-keeping. Emmie was shorter, plumper than her sister, and
she had no accomplishments. She looked up to Matilda, whose mind was naturally refined and
sensible (Lawrence, You Touched me)

"Madam, may | speak to you a moment?"

"Speak to me?" Rosemary turned...

"M-madam, stammered the voice. Would you let me have the price of a cup of tea?"
(Mansfield, A cup of tea)

“Hans, move these tables into the smoking-room, and bring a sweeper to take these
marks off the carpet and—one moment, Hans.... Tell mother and Miss Laura to come here at
once.” (Mansfield, The Garden Party)

“Stop!”” — she cried, “Don't tell me! | don't want to hear; I don't want to hear what
you've come for. | don't want to hear ” (Galsworthy, The Man of Property)

“The first battle, fought and finished, ” Martin said to the looking glass. “But there will
be a second battle and a third battle and battles to the end of time, unless...” (London,
Martin Iden)

"l can't open,” she nearly wailed.

"No, don't, Jug," whispered Constantia earnestly. "It's much better not to. Don't let's open
anything. At any rate, not for a long time."

"But-but it seems so weak," said Josephine, breaking down.

"But why not be weak for once, Jug?" argued Constantia, whispering quite fiercely
(Mansfield, The Daughters of the Late Colonel)

A large bony vine clutched at the house, as if to claw down the tiled roof. Round the
bricked yard grew a few wintry primroses. Beyond, the long garden sloped down to a bush-
covered brook course. There were some twiggy apple trees, winter-crack trees, and ragged
cabbages. Beside the path hung dishevelled pink chrysanthemums, like pink cloths hung on
bushes (Lawrence, The Odour of Chrisantemums)

15 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



New 2001 Park Avenue...Full Luxury, Moisture Sensing Wipers, On Star, Full PWR,
Steerins Wheel Radio Controls, Aluminum Wheels, Leather, Pwr Driver &Pass Seats,
Universal Transmitter. Buy only 495% per month! Save 10,500$.

"You are in the army now whether you like it or not, and you'll address all officers as
Sir!" (Allen, Days of Hope).

In conclusion, it is to be stressed that the fictional text is characterized by a complex
structure comprising the hierarchy of the informative, semantic, compositional, stylistic,
pragmatic, cultural, cognitive levels, which are bound together and based on the correlation
of linguistic and extralinguistic factors (Ashurova, The Structure of the Fictional Text)

In the article “Tips of Time Management” by D. Williams and S. Dawson consider the
problem of time management and suggest several tips of its effective organization....

Activity G.
Analyze the following text fragments from fiction and identify the cases of violation of G.
Grice’s maxims

She sat down on the bed.

- ‘I wanted it so much,’ she said. ‘I don’t know why I wanted it so much. I wanted that
poor kitty. It isn’t any fun to be a poor kitty out in the rain.” (Hemingway, The cat in the Rain)

Anyway, | want a cat,’ she said, ‘I want a cat. I want a cat now. If I can’t have long hair
or any fun, I can have a cat.” (Hemingway, The cat in the Rain)

“This town”, said he “is a leech....It has the poorest millionaires, the littlest great
men, the lowest skyscrapers, the dolefulest pleasures of any town I ever saw... (O’Henry, the
Duel)

Laurie put his arm round her shoulder. "Don't cry," he said in his warm, loving voice.
"Was it awful ?"

"No," sobbed Laura. "It was simply marvellous. But Laurie—" She stopped, she looked
at her brother. "Isn't life," she stammered, "isn't life—"" But what life was she couldn't explain.
No matter. He quite understood (Mansfield, Garden Party)*®

Answer the following questions in a form of an analytical essay

1. What methods of analysis are most relevant to text linguistics?

2. How can the methods of cognitive linguistics be applied to text linguistics?
3. What steps does cognitive mapping consist of?

4. What are the aims of frame analysis?

5. What results can be achieved with the help of corpus analysis?

Activity B.
Provide conceptoptological analysis of the concept “Happiness”. Follow the following
tasks:

= reveal dictionary interpretations of the lexeme “happiness”;

= establish its paradigmatic and syntagmatic links;

= reveal its associative links with the help of thesauruses;

= reveal the concept “Happiness” representations at the level of phraseological units and
paroemia (proverbs, aphorisms);

= make up a list of conceptual features and classify them in accordance;

16 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



= categorize revealed conceptual features into notional, image-bearing and evaluative
parts of the concept;

= analyze the story “The Happy Man” by S. Maugham and reveal conceptual senses the
concept acquires in the text (see the text in appendix)

Activity C.
Read tf?/e speech “I have a dream” by Martin Luther King and provide frame analysis
of the word “Freedom” fulfilling the next tasks:
= analyze the dictionary meanings of the lexemes composing the frame;
= establish the main terminals, slots and subslots of the frame;
» define contextual links of the words “freedom” and “dream”
= gspeak on the connotative and associative links of the word “freedom”;
= conceptualize textual information and infer knowledge structures represented by
the frame;
= draw two clusters representing 1) hierarchic structure of the frame “Freedom” in
accordance to lexicographic data; 2) representation of the frame “Freedom” at
textual level;
= compare two clusters and identify the similarities and differences in the
representation of the frame “Freedom”.

Testing questions:
1. What are the linguistic features of the text heteregeinity?
2. What signals of emotional information can be found in the text?
3.What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional dialogues in
revealing implicit information?

Used literature:

1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®unomor, 2004.
3. Tanpnepun W.P. CTunucTuka COBPEMEHHOTO aHIJIMICKOro si3bika. M.:Bricmias mikona,
2004.
5. byponos XK. CpaBHUTENIbHAS TUITOJOTHS aHTJIUHCKOTO M TIOPKCKHUX S3BIKOB. M., Briciias
mkoia 1983.
6. Mycaes K. English stylistics. T.: Anonar, 2003.
7. boooxonosa T.A. Hrnn3 THIN CTHIMCTUKACH. T.: SJIKI/ITYB‘H/I, 1995.

Practical lesson Ne4
The aim of the lesson: to obtain cognitive skills
The condition:: various activities based on interactive methods of teaching which will enable
the students to test their knowledge and develop the students’ theoretical background and
practical skills in conceptual analysis. Besides, there is an extended list of literature relevant
to the subject in question.
The process of the lesson:
The methods used in the lesson:



Cognitive mapping helps penetrate into "deep"” semantics of the language units. It is
presented as a step-by-step procedure including the study of:
e dictionary definitions and lexicographical interpretations of a word;
eproperties conditioned by paradigmatic and syntagmatic links;
eword - building potential;
e phraseological units and paroemia affiliated to the analyzed word;
e all possible contexts of the word indicative of its conceptual senses.

Analyze the following text fragment and identify graphic, phonetic, lexical, stylistic means
of emotiveness

| don't feel human. | feel like an animal. A pig or a rabbit or a dog. Oh, | don't blame
you, | was just as bad... But it wasn't the real me I'm not that hateful, beastly, lustful woman. |
disown her... It was only the animal in me, dark and fearful like an evil spirit, and I disown,
and hate, and despise it. And ever since, when I've thought of it, my gorge rises and | feel that
I must vomit (Maugham, Painted Veil)

"Mary wanted to talk, to weep, to console and be consoled; yet she discerned no genuine
grief in this dark formal parlor. Why? Weren't they sad to know that their father was gone? All
four of them, she realized, had come away from Lexington... she alone had carried love for
her father with her. She could not let him go like this, an unwanted ghost at a silent wake,
attended by the four daughters of his flesh. (Stone, The Eternal Love)

| have had such a dreadful experience with a taxi-man; he was most sinister. I couldn’t
get him to stop. The more | knocked and called the faster he went. And in the moonlight this
bizarre figure with the flattened head crouching over the lit-tle wheel...(Mansfield, Bliss)

They were dears — dears — and she loved having them there, at her table, and giving them
delicious food and wine. In fact she longed to tell them how delightful they were, and what a
decorative group they made, how they seemed to set one another off and how they reminded
her of a play by Tchekof! (Mansfield, Bliss).

“You are wanted on the telephone”, said Nanny, coming back in triumph and seizing
her Little B (Mansfield, Bliss)

“Oh, my darling baby-girl” he exclaimed. “My beautiful, beautiful Sondra! If you only
know how much I love you! If you only know!”— “Ssh! Not a word now! Oh, but I do love
you, baby boy!”(T. Dreiser).!’

Activity G.
Analyze the following text fragments and identify linguistic means of expressing
implicitness

'Well, | wanted to know whether you thought there would be any chance for an English
doctor in Spain?'

'‘Why Spain?'

'l don't know, | just have a fancy for it'

'It's not like Carmen, you know.' (Maugham, Happy Man)

He plucked a fragment and held it close — three blossoms. Sacrilege to pluck fruit-tree

17 Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



blossom — soft, sacred, young blossom — and throw it away! (Galsworthy, Apple Tree)

Old Behrman was a painter who lived on the ground floor beneath them. He was past
sixty and had a Michael Angelo's Moses beard curling down from the head of a satyr along
the body of an imp (O’ Henry, Last Leaf)

Testing questions:
1. What are the linguistic features of the belles-lettres text?
2. What signals of emotional information can be found in the text?
3.What is imagery? Speak on different approaches to the notion of imagery.
4. What are the signals of implicit information in the text?
5. What is the role of a) poetic details; b) portrait descriptions; c) fictional dialogues in
revealing implicit information?

Used literature:
1. Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.
2. Barclay M., Ibragimova, Y.Abduraimova. Keep in Touch . — T.: ®wumosor, 2004.
3. Tampnepun U.P. CTunuctuka COBPEMEHHOIO aHIVIMMCKOrO si3bika. M.:Bricmias mkona,
2004.
4. byponos XK. CpaBHUTEIbHAS TUIOJOTHS aHTJIMHCKOTO U TIOPKCKUX S3bIKOB. M., Bhicias
mkoja 1983.



V. KEUCJIAP BAHKHA

Activity D.
Read the following extracts and provide cognitive metaphorical analysis:

Each one of us is a prisoner in a solitary tower and he communicates with the other
prisoners, who form mankind, by conventional signs that have not quite the same meaning
for them as for himself (Maugham, The Happy Man);,

All the world’s a stage,
And all the men and women merely players;
They have their exits and their entrances;
And one man in his time plays many parts,
His acts being seven ages (W. Shakespeare)
While analysis follow the next tasks:
¢ identify the source and target domains of a conceptual metaphor;

o reveal the associative links of the source and target domains;

o define what knowledge structures of a source domain are projected onto the target
domain;

¢ reveal new conceptual senses emerging in the process of metaphorization.

Activity E.
Read the following extract and provide supralinear analysis aimed at revealing implicit
information:

= find the verbal signals (lexical, stylistic, syntactical) of implicit information;

= comment on the role of stylistic devices and their convergence in revealing implicit
information.

Although it was so brilliantly fine - the blue sky powdered with gold and great spots of
light like white wine splashed over the Jardins Publiques - Miss Brill was glad that she had
decided on her fur. The air was motionless, but when you opened your mouth there was just a
faint chill, like a chill from a glass of iced water before you sip, and now and again a leaf
came drifting - from nowhere, from the sky. Miss Brill put up her hand and touched her fur.
Dear little thing! It was nice to feel it again. She had taken it out of its box that afternoon,
shaken out the moth-powder, given it a good brush, and rubbed the life back into the dim little
eyes. "What has been happening to me?" said the sad little eyes. Oh, how sweet it was to see
them snap at her again from the red eiderdown! ... But the nose, which was of some black
composition, wasn't at all firm. It must have had a knock, somehow. Never mind - a little dab
of black sealing-wax when the time came - when it was absolutely necessary ... Little rogue!
Yes, she really felt like that about it. Little rogue biting its tail just by her left ear. She could
have taken it off and laid it on her lap and stroked it. She felt a tingling in her hands and arms,
but that came from walking, she supposed. And when she breathed, something light and sad -
no, not sad, exactly - something gentle seemed to move in her bosom (Mansfield, Miss Brill)*8

Activity F.
Read the story “The Nightingale and the Rose” by O. Wilde and provide cognitive mapping
of the concept “Love”

18Stanley Kubrick. Narrative and stylistic analysis. Camridge University Press, 2001.



= define dictionary definitions of the lexeme “love”;

= reveal its paradigmatic and syntagmatic links;

= analyze word-building potential of the lexeme “love”;

= find and provide analysis of phraseological units and paroemia (proverbs, aphorisms)
with the component “love”;

= reveal additional conceptual features of the concept via analysis of its contextual links
throughout the whole text;

= draw a cognitive map representing all conceptual features of the concept.

Activity G.

Read the story “Last Leaf” by O’Henry and provide its conceptual analysis fulfilling

the following tasks:
= search for the implicates and identify by what linguistic means they are verbalized;
= reveal conceptual senses implicates represent;
= analyze means of foregrounding and their role in revealing conceptual information;
= find verbal signals that represent the author’s modality;
= infer the implications of the title;
= establish the main concepts represented in the text.

Activity H.
Read the next extract and provide pragmatic analysis fulfilling the following tasks:
= characterize the linguistic personality of the communicants (their age, social status,
occupation, emotional state);
= comment on the vocabulary used by the teenagers (a) colloguialisms, b) slang, c)
contractions, d) exclamations).

“What the hellya doing, anyway?” I said.

“Wuddaya mean what the hell am I doing? I was tryna sleep before you guys started
making all that noise. What the hell was the fight about, anyhow. Wuddaya want the light
for?”...

“Jesus!” he said. “What the hell happened to you?” He meant all the blood and all. I
had a little goddam tiff with Stradlater, listen, I said, do you feel like playing a little Canasta?” ”

“Oh, you're still bleeding, for Chrissake. You better put something on it. Ya wanna play
a little Canasta or don'tcha?” ... “Only around!” Ackley said. “Listen. | gotta get up and go
to Mass in the morning, for Chrissake. You guys start hollering and fighting in the middle of
the goddam-What the hell was the fight about, anyhow? ”

“It's a long story. | don't wanna bore ya, Ackley”. “Do you happen to have any
cigarettes, by any chance? — Say 'no’ or I'll drop dead”.

“No, I don't, as a matter of fact. Listen, what the hell was the fight about? ”

I didn't answer him. “About you”, I said. ... I was defending your goddam honor, he
made cracks about your religion... Stradlater said you had a lousy personality. | couldn't let
him get away with that stuff (Salinger, The catcher in the Rhye)



VI. MYCTAKWJI TABJIUM MAB3YJIAPHU

TUHrI0BYM MyCTaKWiI MITHH MYyailstTH MOIYJIHA XyCYCUSTIApPUHU XUCOOTra OlraH xoJia

Kyhuary makiiapaad ¢Goigananuo Tanépaiiy TaBCcys dTUIIAIH:

e MehEPUN XyXOKaTIapaaH, YKyB Ba WJIMHM agaduériapaad (onaaiaHuIn acoCr1a MOy

MaB3yJapUHU YPraHMIIL;

® TapKaTMa MaTepuailiap Oyiinda Mabpy3ajiap KUICMUHH Y3JIAIITUPUILL

e ABTOMATJAIITUPWITaH YpraryBud Ba Ha30paT KUIYBUM AacTypiiap OWJIaH WIIIAIL,

e Maxcyc ajabuérnap oyinda Moxyn OVaumMiapu €Ki MaB3yJiapy yCTHA UITLIAI,

® -TUHTJIOBYMHUHT KacOuii daonuaru OwiaH OOFIMK OYiAraH MOAyn OYmuMmiapu Ba

MaB3yJIapHHU YyKyp YPTraHHMIIL.

MycTakui TabJauM MaB3yJiapu

1. Methodological fundamentals of stylistics.

2. Basic approaches to the investigation of language. The functions of language.

3. General scientific fundamentals of stylistics.

4. Stylistics and the theory of information. The notion of information. Basic and
additional information. Types of additional or connotative information.

1. Style as a general semiotic notion. Different interpretations of style.

2. The notions of norm and context. Types of context. The notion of foregrounding.

3. The theory of image. The structure of image.

4. The subject matter and aims of stylistics. Types of stylistics: linguistic and literary
stylistics. Kinds of literary stylistics.

1.
1.

© ooNo oA WD

V.

Lexical peculiarities of the oral type of speech.
Lexical peculiarities of the written type of speech.
Syntactical peculiarities of the oral type of speech.
Syntactical peculiarities of the written type of speech.
Supersentential units in oral speech.

Variants of non-standard conversational English.
Figures of substitution in oral speech.

Figures of combination in oral speech.

Stylistic peculiarities of the oratorical style.

1. Stylistic peculiarities of the publicistic style.
2. Business correspondence in English.
3. Stylistic peculiarities of diplomatic documents.



4. Stylistic peculiarities of legal documents.
5. Stylistic peculiarities of scientific prose.
6. Stylistic peculiarities of military documents.

V.
1. The notion of aim and function. Pragmatic and linguistic aims. Functions of the

language system, speech activity, speech.

2. Stylistics of language. Practical and poetic languages. Oral and written types and
forms of language. The utterance and the text.

3. Stylistics of speech activity. The notion of functional style. Factors which
determine the choice of a style.

4. The problem of functional style classification.

5. Stylistics of speech. Types of texts. Genres of texts. Stylistics of individual speech.

VI.

1. Stylistic differentiation of the English vocabulary. Functional-stylistic and
connotative meanings of the word. Types of connotations: emotive, evaluative, and expressive.
Criteria for the stylistic differentiation of the English vocabulary.

2. Words, which have a lexico-stylistic paradigm. Words which have no lexico-
stylistic paradigm.

3. Stylistic functions of literary words: poetic diction, archaic words, barbarisms,
bookish words, stylistic neologisms.

4. Stylistic functions of conversational words: colloquial words, general slang,
special slang, stylistic neologisms, vulgarisms.

5. Stylistic functions of words which have no lexico-stylistic paradigm: historical
words, exotic words, terms, lexical neologisms.

6. Stylistic functions of phraseology.

VII. TJIOCCAPUI

Vi6ekua THJIAAATH Hurans tmiauaaru
Tepmun
HapxXu HIapxu

stimulation of certain parts
of the brain in the process
bunum ctpykrypamapunu | of speech activity under
Activization, activation daommamTUpHII the influence of verbal
3JIEMEHTIIapH signals aimed to represent
certain knowledge

structures

an essential quality of
stylistically marked units
conveying blurred
meanings,  uncertainty,

CruucTtuk 6yEKI0op
Ambiguity CY3JapHUHT Xap XU
TaxXJIUI KAJTAHHIIHA




duality, caused by
alternative
conceptualizations, and
leading to  multiple
inferences
a mental process of
taxonomic activity,
regulated presentation of
Categorization KaTeropu3amus various phenomena

classified according to
their essential, categorial
characteristics.

Cognitive metaphor

Koruutus meradopa

one of the fundamental
processes of  human
cognition, a specific way
of conceptualizing reality
based on the mental
process of analogy and
knowledge transfer from
one conceptual field into
another.

Coherence of the text

MaTHHUHT MaHTUKAN
Y3BUWIUTH

the semantic integrity of
the text, its wholeness
ensured by the referential
affinity, thematic unity of
the linguistic units
functioning in the text.

Composition

MarTH IXJIUTIITA

a complex organization of
the text, the elements of
which  are  arranged
according to a definite
system and in a special
succession.

Conceptualization

KOHIENITYaJIU3a1Us

a mental process of
concept formation in the
individual’s mind, one of
the main processes of the
human cognitive activity
connected with composing
knowledge structures on
the basis of text data and
background information,
mechanisms of inferences,

making conclusions,
decoding implicit
information

Conceptual world

Konuenryan nyné

a global image of the




picture

MaH3apacu

world and its essential
features reflected in the
individual’s mind as a
result of his spiritual
activity

Convergence of stylistic
devices

CTunucTuk BOCHTAJIAP

an  accumulation  of
stylistic  devices and
expressive means within
one fragment of the text.

Conceptual
blending/integration

Konuenryan narerpanus

a cognitive operation of
meaning construction that
involves integration of two
or more conceptual
domains into one
“blended” mental space

Discourse

JUCKYpPC

culturally conditioned and
socially oriented
communicative activity

Frame

dpeitm

a hierarchical structure of
linguistic data
representing a stereotyped
situation. It consists of two
levels: the upper level is
the name of the frame; the
lower level consisting of
subframes, terminals, slots
and subslots, contains
concrete information
about the situation in
question.

Foregrounding

Wnrapu cypuiranivk
TaMONUIIN

a cognitive principle of
distributing information in
the text; it marks out the
most essential, relevant
fragments of the text, thus
guiding its interpretation.

Implicitness

HUMITJIMIUTIINK

an essential property of a
fictional text aimed to
transfer indirect, hidden
information which has to
be inferred in the process
of text interpretation

Intertextuality

HHTCPTCKCTYAJIJIMK

a peculiar quality of
certain texts to correlate
with others both
semantically and
structurally. Intertext
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