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UIIYU VKYB JACTYPH

Kupum

MabayMku, MaMjakaTUMHU3 MYCTAKWIUINTM MWUIMH TabIUM COXAacHIa
UCJIOXOTJap aMajra OIIMPHUILI YYyH 3aMHUH sipatau. 3epo Oy JaBpraya
pecnyommkamus Coouk UTTudok Tapknbura kupap Ba YHUHT TabJIUM COXacUAaru
MapKa3zJIallTUPWITaH, XyAyJ WMKOHHSTIAPW Ba MUHTAIUTETH JIBTHOOpra
OJIMHMaraH, MadKypajamrad, 3apyp KacOwili HyHaaTHpuimra 3IbTHOOD
Oepunmaiiiuran xojarjapu amMaijga 3ad. MyCTaKWUIMKHUHT WIK JaBpiapujia
MaBXy/Jl TabJUM COXacUIaru KOOl HaTHXKalapHU Cakjaald KOJIMIL Ba YTMUIIIAH
KOJIraH MEPOCHUHI CalOui >KUXATJapUHU XaMmJa YTUIl AaBpu OwiaH OOFIMK
KUAUHYWIMKIApHA OapTapad STHII YUYH KUIIUN Yopanap KYpHIl 3apyp M.

3epo, toproommmu3z MN.A.KapumoB Ttabkumiaranuack, ‘“Tabiaum-tapOus
TU3UMHUHM Y3rapTUpMacaaH TypuO, OU3 Ky3jaraH oJMi Makcal — 0301 Ba 000/
XKaMUATHHU Oapro 3T Oyamac”™ 3/1u.

V36ekucton Pecny6mmkacu IlpesumeHTHHHHT Tama60ycu Gmman MJIX
Japiatiapuga OupuHuu OYymd V36ekucton PecnyOnmkacu TabsiuM coxacuiaa
KaTbUH HMCJIOXOTJIAp aMaira omupuna Oonuanau. AiHuKca “Tabmum
TYFpucuaa tu KoHyH Ba “Kaapmap taii€pnianr’ Muuiid JacTypUHUHT amMalira
KUPUTWIMIIM SIHTM OOocKknyHu Oomnwuiad Oepau. HaTwxkama TabiauMm TU3UMHU Ba
Ma3MyH-MOXUATH  0030p  MyHOca0aTjiapu  IIApOUTHAAH  Kenubd  YuKUO
TakoMwptamTupwiau. 3epo Cobuk Uttudox maBpuma “tabium — Oup ympra”
TaMOMUIIM “‘OelMKIaH Kabpraya UM u3Jia” MakoJUaH KeJIMO YMKKaH XoJia “oup
YMp TabJIMM~ TAMOMWWJIMTA AJIMAIITUPWIAN XaM/Ia Y3JIyKCU3 TabJIUM KOHUECHIUSICH
Ba KacO-XyHap TabJIMMUHUHT HCJIOXAaTH CaMapacu YJIapoK MexHaT O0O030pHUHU
MyaiisiH KacOui KyHUKMaJapra 3ra maxcijap OuiaH TabMUHJIAIT UMKO HUHH OepTH.

byHnan Tamkapu TapiMM @ cOXacHM XaM 0030p MyHOcaOaTiapura
Mociamrupuia OonwviaHad. 3epo  TabiuMm coxacunu 100  dous pamiar
OIO/KETHaH amalira OLIMPWIraH axpaTMmajap 53Ba3ura TalKWI 3TUII 0030p
KOHYHHSITH ~ TajmaOiapura 3uj dAd. Makrabradya TapauMmaa XyCYCHi
MyaccacajdapHUHT (aoJMAT IOPUTUIIM, Kyn Oyiamaca-na alipum Xycycui ypra
TabJIMM MaKTAOJAPUHUHT OUYMIIUIIH, OJMH VKYB FOpTIapuaa KOHTPAKT TYJIOBIAPH

acocuaa TabJJMMHUHI )KOpI/Iﬁ OTUJIMIIIN, KacOuH Ba MaJlaKa OMpPHII TABJIMMUHHUHIT
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XaK »JBazWra aMaira OLMPWIMIIM COXaJa Y3WHU-Y3U MOJUSIAIl TU3UMUHU
BYXKyJIra KEITUPULI Y4yH acoc OYyiau. 3epo, TabJIuM coXacuaa KypcaTuiaauran
MyJUTd XU3MaTiap TabJIuM OepyBUMJIAPHUHT MOJIMSIBUM KYJU1a0-KyBBaTIaHUIIINTA,
MyacCacaHUHI MOJJIUN-TEeXHUKA 0a3aCMHU PHUBOKJIAHUILIMTA Ba cCOXajla pakooOar
MYXUTHHH BYXKY/Ia KEJIUIIUIa MyXUM OMUJ OV IIIH.

PecnyOnrkamMu3ga TabauM-TapOusi TU3UMUHU TyOJlaH y3rapTHUpHIL WYIHa
0JIO OOopHIaéTraH UCIOXOTIAPHY amalira OIMPHII Ba 0y 6opama KaOys KWJIMHTaH
XY)XOKaTaap MOXUSTHHM KEHI JKaMOATYWIMK TOMOHHUAAH 4YYKyp aHriad
OJIMHUIIIATA Xap TOMOHJAMa IApOUT SPaTHIl - JIaBjaT OOIIKapyBU UAOpallapH,
TabJIMM-TapOUsi Myaccacajapu XOJUMIIAPUHHUHI SHT J0i3ap0d Baszudanapuiax
Oupu XucoOIaHaIu.

Ymby pactypiaa TabiauM Ba TapOusl jkapa€HJIApMHM TallKWII STHUII Ba
GOIIKAPHIIHMHT ~ MebEpHil  XYKYKMH acoclapu O KyMIagaH: Y30eKHCTOH
Pecny6mukacunnnar Koncturynusicn, Y36ekucton PecryGmukacuuuar “Tabium
Tyrpucuna’ty Konynn, Kampmap taiiépnam Mt mactypy, Y30eKHCTOH
Pecnyonmukacu IlpesuneHTuHUHT (apMOHIapU, Kapopiapu Ba dapMoONUIILIAPH,
V36exucTon Pecny6mukacn  Basupnap  MaxkaMacHHMHT — Kapopiapd  Ba
(bapmoiiniuiapy xam/1a OJIMii Ba ypTa Maxcyc TabJIUM Ba3UPJIUTUHUHT OyHpYKIapH
0a€H ATHITaH.

MoayJTHHHT MaKcaau Ba Badudaiapu

“XopmKHil TWUIAPHU YKUTUIIHUHT 3aMOHABUA METOAJIapy.  MOJYJIUHUHT
MaKCaJAM: [EIaror KajapjapHU KaWTa TauW€piall Ba Majaka OIIMPUII KypcC
TUHTJIOBYWIAPUHUHT  4Y€T TWIM  YKUTUIIHUHT 3aMOHABUH  HMHHOBALMOH
TEXHOJIOTUSIJIApU TaxXJIWJIM Ba TabJIUMra >KOpUWA ATUIl Oyiinya OWIMMIIapUHU
TaKOMIIIAIITUPUIIIAH HOOpaTaup.

“XoprKuii TWUTAPHU YKUTUIIHUHT 3aMOHABUN METOJIapy”  MOJXYJIHMHUHT
Basudanapu:

-xo3upru maiTaa Fap0d mammakaTimapuga puBOXKIaHHO OopaéTraH sSHTH
WHHOBAIMOH MeETO/AJIap OWIaH TaHUINTHUPUIL Ba YJIApHUHT a(3ajUTMKIapUHU
yMyMIaTupuO,“ XopmxKuil TWIUIAPHA YKUTUIIHUHT 3aMOHABUNA MeETOJIapu”
NpEeIMETUHUHT MaKcaj Ba Bazudaiapu OWIaH TaHUIITUPUILLL

-TUHIJIOBYWJIAPHUHT  KacOuWil Taill€prapiurura KyWWwiIraH 3aMOHaBUU
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Tanabyap Oyinya KYHUKMa Ba MaJlaKalapuHU MIAKJUIAHTHP UL,

-“XOopWwXKHUN TWIIApHU YKUTUIIHUHT 3aMOHAaBUM METOIapu’ oyimaa
KaXOH MUKUECHIA YPTAHUIIT Ba yMYMJIAIITHPHUIIL Y JIAPHHUHT IOTYKIAPUAAH TabIMM
xapaéuuaa Qoiinananui Ba (aHHUHT METOOJIOTUSICUHM TUHIJIOBUMJIApTa 04uo

oepwuiiL

Moays 0yiiu4ya THHIJIOBYMJIAPHUHT OMJIMMHU, KYHUKMACH, MaJIaKacH Ba
KOMIIETEHUMSUIAPUTa KyHUJIaJUrad tajgadaap
“XoprmKuii TWUIAPHM YKUTHUIIHUHT 3aMOHABUM METOJIApU~ KYpPCHHH
V3AamTup I kapaéHuia amalira olMpuiiaiurad Macaiaiap JJoupacumia:
TuHra0BYM:
-Jlapc kapaHua TypJiu YUUH Ba MeToAJ1apaad (poigaiaHuIn
-rpaMMaTiK Tapadiama Tap>KUuMa KWK METOIU
-ayJIM0 Ba BUEO MaTepuasuiap1at (HonganaHuml
-TUHT1a0 TYIIyHHUII Ba JyFaT OOMIMTuHA OOMUTHIN OYirda TypJin
MeToA1apaaH (o aaaHuIn
-ayIIMeHTUK MaTepuariapaad GhoiganaHuII
-J1apc kapaéHura Tau€prapimk Kypuul
-IAPCHU TALLIKWAJI KWINII Ba TaXJIWJI KAJIUII
-3aMOHaBUI MeToAJ1ap (MHCEPT, aKIUIl Xy>KyM)
KaOu 3aMOHAaBHI METO1aJIapHU YKYB xKapa¢Huaa Gpaosi KyJutai O
KYHUKMAJAPUHU 3TaJJIALIM;
Moy Hu TAIIKWI 3THII Ba YTKa3uII 0yHM4Ya TABCUSLIIAP
“Xopwxuil TWIApHUA YKATUITHUHT 3aMOHABUN METOIapU”  KypPCH aMaIuii
MaIFyJa0Tiap MAaKIuIa 0JIM0 OOpUIIaIn.
Kypchu yxutum xapa€Hrua TabJMMHUHT 3aMOHABUN METO11apH, ax00poT-
KOMMYHHKAIUSI TEXHOJIOTUSTIApU KYJUIAHWIMIIM Ha3ap1a TYTUIITaH:
1. amamuii papciapuaa  3aMOHABUM  KOMIBIOTEP TEXHOJIOTHUSIIApU
épllaMu/ia MPE3EHTAMOH Ba 3JIEKTPOH-TUIaKTUK TEXHOJIOTHsIap1aH (poriganaHu

HasapJda TyTUuJIaau.



MoayaHuHT YKYB peskaaaru 00mKka MoayJjiap OnjiaH 00FJIMKJIMIH Ba

Y3BHHJIMTH

“XOoprKuil TWUIAPHUA YKUTUIIHUHT 3aMOHABUU METOIJIApH’

MOTYJI1

Ma3MyHHM YKyB pexanaru “HHrerpamamrad TAil KyHHUKMallapy aMalueTH YKYB

MOy OmtaH y3BHﬁ OOFJIaHTaH X0JIaa TUHTJIOBYWIAPHUHI UHTJIN3 TUWIMAA MAHT

taxyma — re-reading, interpretation, deconstruction, double reading — 6yiinua

KacOuii rmeAaroruk Tanéprapivk napakacuHU OPTTUPUIITA XU3MaT KUJIAIH.

Moaya 0Oyiimua coaTjap TAKCUMOTH
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AMAJINA MAIIFYJIOTJIAP MASMYHHU
Topic 1: Introduction to the course: how to create positive learning
classroom atmosphere? (4 hours)
Plan
1.Classroom Management.
2.TenTips for creating a positive atmosphere.

Classroom Management.In order to be an effective teacher .. You need to
manage your classroom.. And believe it or not.. It all begins with YOU.. So.. Here
are some .. Simple ideas.. To make your classroom a place of learning.. And to
ensure a positive atmosphere. It’s all in your attitude !! The greatest discovery of all
time is that a person can change his future by merely changing his attitude . BUT
first.. “The remarkable thing is, we have a choice everyday regarding the attitude
we will embrace for that day.” Charles R. Swindoll More Attitude .. “We awaken
in others the same attitude of mind we hold toward them.” Elbert Hubbard So
change your attitude “Adopting the right attitude can convert a negative stress into
a positive one” Hans Selye

Ten Tips for creating a positive atmosphere. Always have a genuine purpose
for your lesson and a clear agenda. Always try to engage your learners with
meaningful material. Allow your learners to direct their own learning. Let your
pupils know what to expect from you.Be passionate about what you are
teaching.More Tips. Encourage all the pupils’ efforts.Support them along the way
with positive feedback and a SMILE !Listen to them and respect their ideas and
opinions even if you don’t agree with them. Be a role model. Make success about
their learning and not your teaching. AND when things go wrong.Re-examine your

approach. Don’t give up. Don’t take a bad lesson or day too hard.

Topic 2: What makes a good teacher? (2 hours)
Plan
1. What Makes a Good Teacher?

2. A Good Teacherencourages students to learn for the sake of learning.
3. Are Teachers Bornor Made?



What Makes a Good Teacher? A mediocre teacher tells, A good teacher
explains, A superior teacher demonstrates, A great teacher inspires. Top 8 Traits of
a Good Teacher: 1 marketing the subject. 2 knowing the subject: teaching it with
encouragement. 3 using a variety of teaching styles 4 building on family and
outside-of-school experiences.5 involving students as learning partners.6
collaborating with other adults. 7 making sure students know they are cared about.
What would YOUR #8 be?. Are Teachers Born or Made? Can Teaching Be
Taught?

Topic 3: Learning styles (2 hours)
Plan

1. What is a learning style?

2. The VAK model

3. Characteristics of learning styles

What is a learning style? Learning style is described as a group of
characteristics, attitudes and behaviours that define our way of learning. Different
styles influence the form students learn, how teachers teach and how is the
interaction between them. Benefits of Understanding your Learning Style The
VAK model is divided in three different learning styles depending on the way
each one receives and processes the information. Someone who is a visual learner
tends to observe things, pictures, demonstrations, films, etc. in order to improve
her or him level of knowledge.

Tactile/Kinesthetic persons learn best through a hands-on approach,
actively exploring the physical world around them. They may find it hard to sit

still for long periods and may become distracted by their need for activity and
exploration. Characteristics ¢ Speak with their hands and with gestures. Remember
what was done but have difficulty recalling what was said or seen. Rely on what
they can directly experience, do, or perform. Are uncomfortable in classrooms
where they lack hands-on experience. Like physical rewards. Need to be active and
in motion



Topic 4: Foreign language teaching methods? (4 hours)
Plan
1. The Grammar-Translation Method
2. The Direct Methods
3. Audio-lingual Method
4. Communicative Language Teaching
5. Other Teaching Methods

The grammar-translation method of foreign language teaching is one of the
most traditional methods, dating back to the late nineteenth and early twentieth
centuries. It was originally used to teach 'dead' languages (and literatures) such as
Latin and Greek, and this may account for its heavy bias towards written work to
the virtual exclusion of oral production. Background: a reaction to the grammar-
translation approach in an attempt to integrate more use of the target language in
instruction. The Principal Characteristics. Only use the target language in class.
The learner should be actively involved in using the language in realistic everyday
situations. Students are encouraged to think in the target language. First speaking is
taught and then only reading and writing. Audio - lingual method. This method is
based on the principles of behavior psychology. It adapted many of the principles
and procedures of the Direct Method, in part as a reaction to the lack of speaking
skills of the Reading Approach. The communicative approach could be said to be
the product of educators and linguists who had grown dissatisfied with the audio -
lingual and grammar-translation methods of foreign language instruction. The
origins of Communicative Language Teaching are to be found in the changes in the
British languages teaching tradition dating from the late 1960s. Interest in and
development of communicative-style teaching mushroomed in the 1970s; authentic
language use and classroom exchanges where students engaged in real
communication with one another became quite popular.



Topic 5: Teachers’ role in different methods of teaching (4 hours)
Plan
1.Teacher’s role in different methods of teaching.

2. Who is the authority in the classroom?

In the use of the Direct Method in language teaching, the teachers are to
undertake a great effort since they are not allowed to talk mother tongue. They are
to find meaningful teaching materials to study along with the texts in the book.
They try to make the students understand the general rules and structures through
the stretches of the target language studied in classroom. Such an effort fits the
inductive spirit of the Direct Method. A native teacher or one who has proficiency
like a native teacher can better carry out the role of the teacher along with the
Direct Method

The role of teacher in audio-lingual method.The teachers' role in these two
approaches is basically one of central and active importance. The teacher runs the
whole shebang. Every aspect of these approaches is controlled by the teacher as
modeler, controller, pace setter, direction setter, monitor, corrector, etc. As such
the teacher must be trained adequately to handle this responsibility and therefore a
great deal of training is required.

Topic 6: How to organize lessons (4 hours)
Plan

1. How should your lessons be organized?

2. What should come first?

3. How should you end your class so that your students will remember all the
new information they've learned?

When you're planning your English lessons, there are a lot of things to keep in
mind. You know your lesson must be focused on a specific topic and contain
different kinds of activities to keep it interesting. How much time should you
spend on each activity? What should come first? How should you end your class so
that your students will remember all the new information they've learned? There
are two main factors to keep in mind: time and activities. Of course, the time for
your English class is limited! You want to use that time in the best possible way so
that you can complete each activity. It is important for the students to understand
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each topic before you continue with the next one. You also need to keep your
classes interesting and fun by doing different kinds of activities. This helps your
students practice different skills and remember the new information by using it in
different ways. Let's imagine that we have one hour for our English class. How
should we organize that hour? How should your lessons_be organized? There are
two main factors to keep in mind: time and activities. Of course, the time for your
English class is limited! You want to use that time in the best possible way so that
you can complete each activity. It is important for the students to understand each
topic before you continue with the next one. You also need to keep your classes
interesting and fun by doing different kinds of activities. This helps your students
practice different skills and remember the new information by using it in different
ways. Let's imagine that we have one hour for our English class. How should we
organize that hour?

Topic 7: Lesson planning (2 hours)
Plan

1. What should go into an English language lesson?
2. What is a lesson plan?

3. Why is planning important?

4. Do you need to plan if you have a course book?
5. What are the principles of planning?

In Planning we cover the main principles of English Language Teaching and
look at the basics of lesson preparation. We consider how to put those plans into
practice in the classroom. Every lesson is unique and is made up of different
stages. Lessons can focus on grammar, vocabulary, reading or writing. They may
contain listening and speaking activities and concentrate on introducing new
language items or on revision. The actual content of any lesson will depend on
what the teacher aims to achieve during the lesson, the students and the teaching
situation. However there are some ideas that can be considered for every lesson.
Students who are interested in, involved in and enjoy what they are studying tend
to make better progress and learn faster. As teachers, it is important then to provide
students with lessons that are not only well-structured but which are also
interesting and enjoyable. Careful thought and preparation will help to achieve this.
It gives students the chance to rehearse English, as if they were doing it in the real
world but in the safe environment of the classroom. Some theories of language
learning suggest that by giving students this kind of practice, it helps them to
‘switch’ language they have been studying, into language which they can use
instinctively without having to think about it. These kind of activities are often fun
for the students. As we have mentioned before, providing an enjoyable classroom
experience for students helps the learning process. This kind of activity, because it
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does not restrict the students to using only a particular area of language, is an
effective way for both students and the teacher to assess how well the class is
progressing. Providing suitable tasks which the students can achieve using lots of
different language has a positive motivational effect on students. Motivated
students tend to learn better.

Topic 8: Using authentic materials during the classroom (4 hours)
Plan

1. Nonlinguistic dimensions of discourse

2. Photographs as a text

3. Signification and discursive formations

Some authors Hansen and Campbell took various attempts to conceptualise
discourse so that it is inclusive of nonlinguistic dimensions of contemporary
political life. We can point at such nonlinguistic dimensions of discourse analysis
as (the effects of) photographs which in different social contexts reproduce the
violence of disasters, famine, war, etc. These nonlinguistic dimensions of discourse
also cause meanings, order social life, bring new significations about.

Topic 9: Vocabulary in teaching foreign languages (2 hours)
Plan
1. What needs to be taught?
2.Ways of Presenting the Meaning of New Items.
3. The best 10 tips of learning VVocabulary.

To teach vocabulary in foreign language teaching classrooms you need
give:Form: pronunciation and spelling. Grammar. Collocation. Aspects of
meaning: denotation, connotation, appropriateness. Word formation. Most
vocabulary words are learned from context. The more words you're exposed to, the
better vocabulary you will have. While you read, pay close attention to words you
don't know. First, try to figure out their meanings from context. Then look the
words up. Read and listen to challenging material so that you'll be exposed to
many new words.

12



Topic 10: The Teacher in the Classroom and Community (2 hours)

Plan
1. The Teachers’ role in the classroom.

2. The foundational principles of morality.

Why? Many a time the teacher is blamed for the many ills in society. There
are lot of demands and much is expected from you.Your influences on your
students and on other people with whom you work and live are greater. But these
influences depend greatly on your Philosophy as a Person and as a
Teacher.Thus, Your Philosophy of Life and your Philosophy of Education serve
as your “window” to the world and “compass” in the sea of Life. Within your
personal Philosophy are your Principles and Values that will determine how you
regard people, how you look at life as a whole. They govern and direct your
lifestyle, your thoughts, decisions, actions and your relationships with people and
things. We don’t live in a vacuum. We live in a society. We are part of society. Our
thoughts, values, and actions are somehow shaped by events and people we come
in contact with. We, in turn, help shape society-its events, its people, and its
destiny. In the context of your life as a teacher, we would say: “No teacher is an
1sland. No teacher stands alone” Indeed, YOU can’t become a TEACHER alone!

MYCTAKWI TABJINM HIAKJIN

MycTaKuj MIIHUA TAIIKWJI STHIIHUHT MIAKJIM Ba Ma3MYHH (2 coar)

THUHIIOBYM MYCTaKWJ WIIHU MYyalsH MOJYJHU XYCYCUSTIAPUHU XucoOra
OJITaH XOJia KyHuaary makuiapaad Goiaamanu0 Taiépamnm TaBCUs dTHIAIH:

- YKyB Ba uiMmui agabuérnapaad ¢hoiganaHuin acoCHa MOy MaB3yJIapUHHA
YPraHHUILL

- TapKaTMa Marepuauiap 0yitnda Mabpy3anap KUICMUHU Y 3JIalITHPULL,

- Maxcyc amabuérmap Oyinda mMoayn OViaumiapu EKM MaB3yjapu yCTHAA
WIIUTALLL

-TUHTJIOBYMHUHT KacOuil paonusity Oviian O0FIIMK OVaran Moays Oy iuMiiapu
Ba MaB3YJIAPHU YYKYp YpTaHHMILL
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Topic 1. Introduction to the course
Plan:
1. Methodology in teaching foreign languages
2. The concept of approach, method and technique
3. The historical development of the concept method

Key words: foreign language teaching, classroom management, methods,
modern methods in EFL

The main purpose of this course is to provide a critical assessment of the role
played by methods in the educational process, though there is also an account of
the main different methods of foreign language teaching (FLT) that are in use
today.

Knowledge of the different methods gives foreign language teachers a good
background reference to their own stand on pedagogical matters and classroom
practice, and in addition helps them understand the process that FLT has
undergone, particularly through this century. To consider FLT as a process means
that teaching is not static but changing to respond to new needs and demands as
teachers, applied linguists and educationists can prove.

This course deals with the differences between approaches, methods and
techniques, as well as the three major issues which are recurrent in FLT.

Then, the main characteristics, the psychological bases and the pedagogical
features of the principal FLT methods are considered chronologically, presenting
the contributions and imitations of the different approaches and methods. Finally,
as a conclusion, a connection is established between FLT methods, innovation and
classroom research, as a way of teacher development and of leaning improvement.

2. THE CONCEPTS OF APPROACH, METHOD AND TECHNIQUE
AND THE THREE MAJOR GENERAL PROBLEMS IN MODERN FLT

It seems worthwhile, first of all, to clarify briefly the concepts of approach
or principles, method and technique, which are mutually and hierarchically related.
They represent, in fact, three levels of analysis and teacher's decision making for
teaching and learning English in the classroom. An approach or strategy is the
most abstract of all three concepts and refers to the linguistic, psycho- and
sociolinguistic principles underlying methods and techniques.

Actually, every teacher has some kind of theoretical principles which
function as a frame for their ideas of methods and techniques. A technique is, on
the other hand, the narrowest of all three; it is just one single procedure to use in
the classroom. Methods are between approaches and techniques, just the mediator
between theory (the approach) and classroom practice. Some methods can share a
number of techniques and, though some techniques have developed autonomously,
the most important ones start from the main methods (Hubbard et al. 1983: 31).

Now it seems appropriate to mention the three major language leaning issues
that language pedagogy and ELT have dealt with through this century and that
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always concern researchers and the teaching profession. Stern labels them as
follows:

1. The L1-L2 connection, that is, the disparity in the learner's mind between
the inevitable dominance of the mother tongue and the weaknesses of the second
language knowledge.

2. The explicit-implicit option, that is, the choler between more conscious
ways of leaning a foreign language and more subconscious or automatic ways of
leaning it. This issue remains to a great extent unresolved and has very often posed
a dilemma to the FLT profession and research, as, for example, during the debate
between cognitivism and audio-lingual approaches in the 60s, and later on with
Krashen's Monitor Theory, which makes a distinction between language leaning
(explicit and conscious) and language acquisition (implicit and subconscious).

3. The code-communication dilemma has become a major issue recently. It
refers to the problems that learners have to cope with when learning a new
language, as they have to pay attention on the one hand to linguistic forms (the
code) and on the other to real communication.

3. METHODS AS DEVELOPMENT OF A COMMUNITY OF
LINGUISTS, RESEARCHERS AND TEACHERS

In this section we will take a look, first, at methods as part of a paradigm or
model of FLT, second, at the main methods still in use in this century as archetypes
and, third, at other proposals of foreign language teaching.

Each of the FLT methods that we present here was not superseded by a
subsequent one as soon as it appeared but, rather, it went on living, the new one
superimposing on the former. We can even say that the appearance of a new
method corresponds with a loss of expectation of the former one along with the
progressions of theory, research and the experience of school practice. There is not,
broadly speaking, a marked line between different methods, but often an eclectic
mixture between methods is present.

In this sense methods are considered representations of language knowledge
for pedagogical purposes and are part of a paradigm (a unit of theory, research and
practice), which means a predominant way of building up theories, doing research
and carrying out classroom activities. In fact, FLT methods have appeared as a
result of the application of the new theoretical findings. Methods are also
conditioned by educational philosophy, approaches about language nature and how
it can be taught and learnt, and conceptions about classroom interaction. All this
pervaded by those values concerning society and human relationships. When these
aspects start to change it can be said that a shift of model is taking place.
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Questions
1. What is the aim and tasks of the subject?
2. What is the main difference between method and approach?
3. What do you think about development of a community of linguists and
researchers and teachers?
Literature.

1. Penny Ur. Discussions that work. Task-centered fluency practice.. Cambridge
University Press, 1981. - 122 p.

2. Teacher development: making the right moves. - 278 p.: fig. - Washington, 1996
3. Wright, A. Storytelling with Children. Oxford: Oxford University Press 1997.
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Topic 2. The Traditional/Grammar-Translation Method
Plan:
1. The principles of grammar-translation method
2. Techniques of GTM
3. Disadvantages of GTM

Key words: GTM, traditional way of teaching, disadvantages of GTM.

This method applied the study of Latin and Greek grammars to the study of
foreign languages from the XVIIth to the XXth centuries. In the 19th century this
method was rather widespread for learning foreign languages, though by the end of
the century moves towards the Direct Method were noticed. Even today, in spite of
its obsolescence, it has not entirely died out as some textbooks still in use and the
practice of some classes are there to prove.

1. The principles of the Grammar-Translation Method.

The most relevant principles of this method can be summarized as follows
(based on Larsen-Freeman 1986, and Richards and Rodgers 1986):

1) It emphasizes the study and translation of the written language, as it is
considered superior to spoken language.

2) Successful learners are those who translate each language into the other,
though they cannot communicate orally.

3) Reading and writing are the main language skills.

4) Teachers play an authoritarian role in the classroom and the predominant
interaction is between teacher-student.

5) Students must learn grammatical rules overtly and deduce their
applications to exercises.

6) Students have to know verb conjugations and other grammatical
paradigms.

7) The basic unit of teaching is the sentence.

8) The student's native language is the médium of instruction and used as
well to compare with the language studied.

2. The main techniques used by the Grammar-Translation Method

The Grammar-Translation Method focuses on the teaching of the foreign
language grammar through the presentation of rules together with some exceptions
and lists of vocabulary translated into the mother tongue. Translation is considered
its most important classroom activity.

The main procedure of an ordinary lesson followed this plan: a presentation
of a grammatical rule, followed by a list of vocabulary and, finally, translation
exercises from selected texts.

Other activities and procedures can be the following:

-reading comprehension questions about the text;

-students find antonyms and synonyms from words in the text;

-vocabulary is selected from the reading texts and it is memorised; sentences
are formed with the new words;
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-students recognize and memories cognates and false cognates;
-fill-in-the-blank exercises;
-writing compositions from a given topic.

3. The major disadvantages of the Grammar-Translation Method

Retrospectively, there are some very obvious disadvantages of this method,
which are summarized next:

1. No account of present-day language usage is presented. Norms are
imposed from the great literary authors.

2. Secondary grammatical points, lists of forms and examples receive a lot of
attention; some definitions and explanations are often incoherent because of their
heterogeneous criteria. As a result facts about the language are confusing for the
students.

3. It gives a predominant place to morphology but neglects syntax.

Therefore, rules enabling the learners to construct systematically correct

complex sentences are not presented.

4. It gives an exaggerated importance to faults to be avoided by the learner
and to exceptions, emphasizing the prescriptive and mechanical aspect of
language.

5. Translations are often unsatisfactory as they are done word by word.

6. Students have to learn a lot of grammatical tens and too much weight falls
on their memories. Frustration on the part of students and lack of demands on
teachers are effects of this method.

Questions

1. What listening activities do you know?
2. What grammar activities do you know?
3. What is the aim and tasks of the subject?
4. What is the GTM?

Literature.

1. Penny Ur. Discussions that work. Task-centered fluency practice.: Cambridge
University Press, 1981. - 122 p.

2. Teacher development: making the right moves. - 278 p.: fig. - Washington, 1996
3. Wright, A. Storytelling with Children. Oxford: Oxford University Press 1997.
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Topic 3. THE STRUCTURALIST METHODS
Plan:
1. Theory of structural method
2. ldeas about the structural method
3. Elements of the structural method

Key words: structural approach, FLT, stimulus of Behaviourism,
antimentalist and empirical approach.

The different methods analysed in this section share a common conception
of how to learn a foreign language as a process of acquiring the structures or
patterns of it through habit formation. We will examine the approach as well as the
origins and the subsequent development of these methods: the Oral or Situational
Approach and the Audiolingual Method.

1. Approach: theory of language and learning

The theory of language underlying these methods is structural linguistics,
and though there are some differences between British and American structuralism,
both movements saw language as "a system of structurally related elements for the
encoding of meaning, the elements being phonemes, morphemes, words,
structures, and sentence types". Grammar no longer consists of a collection of
rules, but a list of structures. Consequently, learning a language means mastering
all these building blocks of the language and the rules to combine them. One of its
main features is the importance given to the oral aspects of language, breaking
with the relevance of the written language. In fact, these conceptions appeared to
offer a scientific basis for FLT, which claimed to have transformed teaching from
an art into a science. They are summarized in the following five ideas:

1. Language is speech.

2. A language is what its native speaker’s say, not what someone thinks they
ought to say.

3. Languages are different.

4. A language is a set of habits.

5. Teach the language, not about the language.

Both schools based their theory of learning in behaviouristic habit-forming
conceptions., an American school of psychology represented by Skinner, had an
antimentalist and empirical approach to aspects of social life, like structuralism
with regard to language. Behaviour can be conditioned by three elements: a
stimulus -which elicits behaviour-, a consequent response and a final
reinforcement.
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Questions
1. What is the theory of structural method?
2. What is the structural method and elements of the structural method?
Literature:

1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice Handbook
(2nd edn.). Oxford: Heinemann.

2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.

3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.

4. Ur, P. 1996. A Course in Language Teaching. Cambridge: Cambridge
University Press.

foreign language grammar speaking writing
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Topic 4. The Oral approach and Audiolingual approach
Plan:
1. Considerations on the Oral approach
2. Characteristics of oral approach
3. The audiolingual method and its features

Key words: Oral approach, audiolingual method, oral approach.

The Oral Approach was the first move in what can be called structuralist
direction and has its origin in the British applied linguistics of the 1920s and
1930s, represented by Palmer and Hornby. It was the first attempt to apply a
scientific foundation to FLT and was dominant from the 1930s to the 1960$. In the
1960s this approach was referred to as the Situationa! Approach, due to a bigger
emphasis on the presentation and practice of language situationally. The main
difference with the American structuralism lies in the British notion of “situation"
and purpose (rooted in Firth and Halliday's notions of meaning, context and
situation), clarified by Pittman: Our principal classroom activity in the teaching of
English structure will be the oral practice of structures. This oral practice of
controlled sentence patterns should be given in situations designed to give the
greatest amount of practice in English speech to the pupil. Speaker and give more
attention to meaning.

2. The characteristics of the Oral Approach are the following:

a) its syllabus is organized structurally in sentence patterns, gradually
sequenced;

b) Vocabulary is considered a very important aspect of FLT;

c) The teacher is the model, creates the situation and teaches through
questioning and eliciting the learners' answers;

d) Students are expected to deduce word meaning from context, without
Translations or explanations in the mother tongue; e) grammatical structures are
learnt with oral procedures: repetitions, substitutions, drills, reading aloud...;

f) Grammar is learnt by an inductive process, as in the Direct Method,
graded from > simple to more complex forms;

g) Correct pronunciation and grammar are considered crucial, so students
must avoid errors;

h) oral language comes first, then written language:

) the textbook and the visual materials are very important.

3. The Audiolingual Method

The Audiolingual Method corresponds with the USA structuralism tradition
of FLT, which became the dominant orthodoxy after World War 1l. Its origin can
go back to the seminal work of Bloomfield, who set up the bases of structural
linguistics segmenting and classifying utterances into their phonological and
grammatical constituents. Fries, Brooks, Rivers, and Lado went on applying these
principles up to the 1970s with a close relationship with behaviorism. Bloomfield
(1942) became a basic source for the Army Method, which was a response to the
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need of army personnel after the USA entry into the Second World War. Its main
procedure was imitation and repetition. The most important assumptions about
FLT in the Audiolingual Method are the following (see Ellis 1990: 21-25):

The main concepts of Audiolingualism

1. Foreign language is the same as any other kind of learning and can be
explained by the same laws and principles.

2. Learning is the result of experience and is evident in changes in behavior.

3. Foreign language learning is different from first language learning.

4. Foreign language learning is a process of habit formation.

5. Language learning proceeds by means of analogy (habit-formation
involving discrimination and generalization) rather than analysis (deductive
learning of rule, as the Grammar-Translation Method).

6. Errors are the result of L1 interference and are to be avoided.

As a consequence from the approach and assumptions considered above, the
main procedures put into practice by Audiolingualism give a primary emphasis to
an oral approach to FLT and focus on an accurate speech, but grammatical
explanations do not have an important role.

Teaching units are organized following these three methodological points:

Nothing will be spoken before it has been heard.
Nothing will be read before it has been spoken.
Nothing will be written before it has been read.

A typical lesson would have the following procedures:

1. Students first hear a dialogue with the key structures of the lesson, repeat
and memorise them. The teacher pays attention to pronunciation and fluency.
Correction is immediate.

2. The dialogue is adapted to the students' interest or situation.

3. Certain key structures from the dialogue are selected and used as the basis
for repetition and pattern drills, first practiced in chorus and then individually. An
example of a pattern drill could be this:

To elicit: There's (a man watching TV)

Teacher: There's a policeman. He's standing near a car.
Student: There's a policeman standing near a car.
Teacher: There's a girl. He's knocking at our door.
Student: There's a girl knocking at our door.

4. Students may refer to their textbook, and follow-up reading, writing, or
vocabulary activities based on the dialogue may be introduced.

5. Follow-up activities may take place in the language laboratory, where
further dialogue and drill work is carried on.

The central units of the lessons are, therefore, language structures, which are
graded and sequenced. An example of how lessons may be organized around
structures is this partial Index from a very known textbook (Alexander 1967):

-Is this your...?
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-What make is it?
-What's your job?
-Look at...
-Whose is this/that...? This is my/your/his/her...
-What colour's your...?
Questions
1. What is Audio Lingualism?

2. What is a lesson plan?
3. What is Speaking skill?
4. What problems of Listening skills do you know?

Litarature:
1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice Handbook

(2nd edn.). Oxford: Heinemann.

2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.

3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.

4. Ur, P.1996. A Coursein Language Teaching. Cambridge: Cambridge
University Press.

5. foreign language grammar speaking writing
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Topic 5. The Communicative Approach or Communicative Language
Teaching
Plan:
1. Background of CLT and its features
2. Practical approaches of using CLT
3. Activities of CLT

Key words: CLT, communicative activities, syntactic structure, situational
way.

This approach is usually called communicative, though other labels —
particularly functional or notional at its early stages- have also been used as
synonyms. The term communicative, in relation with language teaching, denotes a
marked concern with semantic aspects of language."'

1. Some background information on CLT

The crisis of the structuralist methods had begun with Chomsky's criticisms,
particularly in his book Syntactic Structures (1957), where he dearly explained the
incapability of structuralism to take into account the fundamental characteristics of
language. The Situational Method was criticized by the British applied linguists
because it lacked the functional and communicative potential of language. Applied
linguists made use of the British functional linguistics (Firth, Halliday...),
American sociolinguistics, as well as philosophy.

This wave of criticism and new conceptions was parallel to a growing
dissatisfaction among the FLT profession with the emphasis laid on the mastery of
language structures and the manipulation of grammatical forms. FLT along these
lines tended to produce structurally competent but communicatively incompetent
students, unable to transfer outside the classroomthe amount of classroomwork on
repetitive habit-forming exercises. Dissatisfaction showed as well from the new
educational realities created by the development of the European Union and a great
mobility.

The Council of Europe decided to face the new reality and asked some
experts to study the needs of the European students. A valuable contribution came
from a document by Wiikins which "takes the desired communicative capacity as
the starting-point... We are able to organize language teaching in tens of the
content rather than on the fomi of the language. For this reason the resulting
syllabus is called a notional syllabus'. Instead of starting from the grammatical
forms or the language structures as the preceding methods did, Wiikins developed
an analysis of the functional meaning which underlies the communicative uses of
language. He described two types of meaning: one referred to notional categories
(concepts such as time, quantity, location, frequency...) and the other to categories
of communicative functions (approval, prediction...).

This course culminated in the document called Threshold Level of the
Council of Europe. This document includes lists of situations, functions, topics,
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general and specific notions and adequate language forms, as well as some
methodological implications. The Threshold Level, together with the contributions
of some applied linguists (among others Widdowson, Brumfit, Johnson, Trim,
Richterich y Chancerel), text-book writers, educationists, etc., led to the
consolidation of the new approach known as Communicative. However, this
process does not imply a coherent community based on the Communicative
Approach, as there is no single text, nor any single model. The understanding of
the approach differs from some authors to others and several models for syllabus
design with different central elements have developed.

The differences between the models are so important that some authors
consider that a new FLT paradigm is emerging -the procedural (process and task-
based) approaches-, as an alternative to propositional (formal and functional)
approaches. We will refer to this aspect further on. There are, however, some
distinctive features of the Communicative Approach that distinguish it from
Audiolingualism and give a better understanding of it, as Finnochiaro and Brumfit
suggest.

2. Approach: theory of language and learning

The Communicative Approach draws upon some changes and innovations
coming mainly from applied linguistics, so | am going to give a summary of
changes about language nature and its knowledge. Language is considered a social
phenomenon by this approach, as it is a means of communicating and interaction
between members of a community. The goal, then, of FLT is to develop students'
communicative competence, term coined in opposition to the Chomskian concept
of competence that refers to the abstract grammatical knowledge speakers have for
producing connect sentences in a language. Communicative competence, on the
other hand, extends Chomsky's concept to the ability to understand and produce
messages appropriate to a socio/psycho/cultural situation, so that language users
can relate their linguistic knowledge to everyday conventions. Later on this
knowledge of language use was extended to the capacity to participate in discourse
and to the knowledge of pragmatic conventions governing that participation. It was
also added the competence to be creative with these rules and conventions, and to
negotiate them during communication. This is then a set of language knowledge
competencies which interact during real communication.

The Communicative Approach can be considered rich and eclectic at the
level of language theory, because it advocates the following main features:

1. Language is a system for the expression of meaning.

2. The primary function of language is for interaction and communication.

3. The structure of language reflects its functional and communicative uses.

4. The primary units of language are not merely its grammatical and
structural features, but categories of functional and communicative meaning as
exemplified in discourse.
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The learning theory underlying this Approach is not very much developed,
though some main elements emerge from its practice. Learning improves when
these forceful ideas are applied to classroom activities:

-Relationship of activities to real communication.

-Activities use language for meaningful tasks.

-Language used is meaningful to the learner.

-Language is used communicatively, rather than practicing language skKills.

3. Activities and techniques of the Communicative Approach
Communicative approaches make use of a variety of materials which are selected
and viewed as a way of improving classroom interaction and a communicative use
of the language. Some criteria in which these materials are based -and some
activities and techniques derived from them- are the following:

-The Information transfer principle which refers to the ability to understand
and produce language making transferences from one medium of the language to
another. Activities based on the Information transfer can be: write some purposeful
notes from a listening comprehension, write sentences from diagrams, and give a
personal opinion about some pictures...

-The Information gap principle takes account of the different levels of
Information between people when communicating, which allows doing a good
number of exercises: students have different pieces of Information and have to
exchange them through questions and answers; students can choose different
answers, which means negotiation when talking...

-The correction for content principle means more emphasis on the
communicative content expressed than on grammatical accuracy. Errors and
mistakes, therefore, receive a very different treatment than in the preceding
methods.

- The use of authentic materials exposes the students to real uncontrived
language, so that the learner is faced with language as it is.

-Join scrambled sentences (or a conversation, a picture story...) into their
original order, a good way of dealing with cohesion and coherence and other
aspects of discourse.

-Language games are communicative as they have three features of
communication: Information gap, cholee, and feedback.

-Role-plays allow students to be aware of the different social contexts and
roles, attitudes, mood...

-Problem-solving activities.

-Pair and group work are a procedure very much used.

Some textbooks claiming to be communicative combine functions, situations
and topics.

It is difficult to assess the Communicative Approach as it is not a totally
defined method and has been subject to several interpretations -as we have seen
above-, especially at the levels of design and classroom procedures. It has had a
strong impact on language teaching and the importance of its contribution is shown
in this summary:
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1. Increasing concern with the meaning potential of language.
2. The relationship between language form and function is of a rather complex
character.
3. The concept of communication goes beyond the sentence to texts and
conversations.
4. Appropriacy of language use is considered alongside accuracy, which has
implications for error correction, materials and activities.
5. It provides realistic and motivating language practice.
6. The concept communicative is applied to all four language skills.
7. It can use learner's knowledge and experience with their mother tongue.
8. It has introduced a better level of language reflection and awareness in its later
times.
But, on the other hand, it is evident that there are still some unresolved
problems with the Communicative Approach:
a) Too much emphasis has been given -particularly in its early stages- to
speaking and listening, to the detriment of reading and writing.
b) There has been a lack of reflection on language aspects.
c) It is not clear the criteria for selecting and grading the chosen functions
and grammatical exponents to be taught.
d) Critics have pointed out that it is not appropriate to foreign language
situations, so advocate more emphasis to language awareness.
e) Again, not all the teachers whose mother tongue is not English are
confident enough to work with this approach.
f) In fact, some of the proposals imply a new selection of language through
functions, as the structuralisms did with structures.
g) Its advocacy of a meaningful use of the language is not always clear, as
the activities or tasks to be undertaken are not always really meaningful.
Questions
1. Tell about Situational Language Teaching. ?
2.What is warm up activity?
3.What is communicative language teaching and collaborative learning?

Literature:
1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice Handbook
(2nd edn.). Oxford: Heinemann.
2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.
3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.
4. Ur, P.1996. A Course in Language Teaching. Cambridge: Cambridge
University Press.
foreign language grammar speaking writing
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Topic 6. New moves: the procedural approaches (TBL and CBL)
Plan:

1. Theoretical background on procedural approach

2. Features of Task based learning

3. Proper peculiarities of Content based learning

Key words: Task-based learning, content based approach, retrospection.

In the last decade there have been important innovations in theory, research
and classroom experience, which are introducing sound changes in FLT and
represent a challenge to the dominant model. We can say that at the moment two
major paradigms coexist: the propositional (structural and functional approaches)
and the procedural (task-based and process approaches). We have considered the
propositional models above as ways of teaching and learning through formal and
systematic statements (expressed as structures, rules, functions...), though they
differ in the main element they focus on and in how they sequence the content. The
most important changes and innovations in education refer to:

1) Views of language (considered above when dealing with the
communicative approach);

2) Views of teaching methodology, which recognises the necessary balance
between planning objectives and content with close attention to the development of
classroom implementation;

3) Views of learners' contributions, which consider the process of classroom
interaction and context, the basis for learning, not the content of a lesson;

4) Views of planning, which assume that the teaching-learning process,
activities and roles are the significant substance of lessons for those who
participate in them, instead of the content of lessons.

These innovations mean a change of emphasis from the subject to be learnt
to the learning process and imply interesting consequences of negotiation,
evaluation and retrospective planning. If we contrast some aspects of the
alternative models, we can have the following list:

What is to be learnt? How is it to be learnt?
Subject emphasis

External to the learner

Determined by authority

Teacher as decision-maker

Content= what subject is to the expert
Objectives defined in advance

Process emphasis

Infernal to the learner

Negotiated between learners and teachers
Learners and teachers as decision makers
Content= what the subject is to the learner
Objectives described often/sometimes
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Assessment by achievement or mastery Achievement in relation to learner's criteria
of success.

Doing things to the learner Doing things for or with the learner Procedural
models exemplify this alterative drawn on these innovations and represent how
something is done. They consider linguistic forms and functions as partial aspects
of what is to be learnt and regard the task as the central element of leaning. The use
of tasks tries to achieve some objectives in the target language through a process
which will give a result or will solve a problem, as it is usually done in real life.
These models have a flexible way of curriculum design, as they take account of a
set of goals and plan content and tasks simultaneously, so that content can suggest
tasks and vice versa; the results of the evaluation are introduced back into the
planning process.

Contrary to propositional models, procedural ones find rather difficult to
establish a long term planning for content and results. Therefore, their planning is
more retrospective than prospective, emphasizing evaluation and the classroom
process.

Retrospection is presented as reports referring to learning objectives, nature
of content and way of work<, explanations required and given and by whom, kind
of interaction, time planned and spent... All this is based on classroom research -
observation, diaries, etc-, which is a reflection on all the process, advantages and
disadvantages for the participants, difficulties... This model of planning and
evaluating promotes not only teacher development and leaning but curriculum
development.

2. Features of Task-based learning

Task-Based models, on the one hand, organize leaning in terms of how a
learner applies his or her communicative competence to undertake a selection of
tasks. A Task-Based syllabus may be organized in terms of two syllabuses:
communication tasks (the actual tasks a person undertakes when communicating)
and related enabling tasks that facilitate a leaner’s participation in the former (tasks
which explicitly focus upon the rules and conventions of the language system, the
interpersonal knowledge and meaning). Tasks are cyclic and sequenced from those
which are familiar in terms of learners' competence to the less familiar and more
complex ones.

The roots of Task-Based models can be found in several sources: the
Situational Approach, the use of project-based materials, and the use of problem
solving activities. Practical contributions come especially from the Bangatore
Project, developed by Prabhu and his colleagues in India. There has also been an
increase of project work, which involves the achievement of a range of tasks, and a
great concern with the development of tasks for ESP.

Process models go further than Task-Based ones and focus on three
processes: communicating, leaning and the classroom social activity. How things
are done in the classroom are the means through which communicating and
learning can be achieved. The process model is a plan for classroom work which
provides 1) the major decisions that teacher and learners need to make jointly in an
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on-going and negotiated way, and 2) a bank of classroom activities and tasks, as a
Task-Based plan but not sequenced. Classroom decisions appear in the plan as
related questions referring to three important aspects of classroom work:

* Participation ("Who works with whom?": individual, pair, group or whole class
work and the teacher's role);

* Procedure ("Which particular activity or task will be undertaken?", "How will it
be worked upon and for how long?", “"What resources should be used?", "How
shall we share and evaluate the outcomes of the activity?"...;

* Subject-matter ("What shall be the focus of the work?" and "For what leaning
Purposes?"

The roots of the Process plans are found in educational thought and practice
coming from humanistic approaches, the importance given to leaning in groups,
learner reinterpretation of new knowledge, as well as arguments against the need to
plan a syllabus of content. These plans are variously implemented, though the main
known are Allwright's (1982) programme with adult learners and in-service
training by Breen et al. (1989). Finally, we can say that procedural approaches
represent a good response to the new trams of reference within the teaching
profession and an interesting means of developing classroom research by teachers.

3. Models of Content based learning

We have considered the main approaches and methods of CBL as models or
paradigms of theory, research and school practice. Some of them may be
considered obsolete from a scientific point of view, some others seem to be more
current, but in fact all of them have introduced innovations at a given moment,
superimposing on the former ones in an eclectic way. However, all methods have
at least two things in common: 1) their belief to be the best one, and 2) a set of
prescriptions that teachers have to follow necessarily. |1 do not suggest then -from
the assumptions in this article- that teaching should be approached following a
particular method as a set of prescriptions, but on the contrary as a dynamic and
reflective process, which means a permanent interaction among the curriculum,
teachers, students, activities, method Jology, and instructional materials. What
actually happens in the classroom, alongside careful planning and evaluation,
becomes the most important thing teachers have to reflect on and then relate to
theory or to other experiences. | propose, therefore, an active role for teachers, who
design her or his own content and tasks, classroom interaction, materials,
methodology, evaluation, etc., instead of a passive role which means dependence
on other people's designs and methods. The expression classroom researcher
clearly represents the new role considered above. Then, instead of an uncritical and
eclectic way of teaching, teachers should introduce a constant analysis and
interpretation of what is happening in the classroom. Certainly it is the best way of
curriculum, teacher and learner development.
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Questions
1.What is Communicative Language Teaching?
2.What do you know about linguistic difficulties of Reading skills?
3.What is the main difference between CBL and TBL?
Literature.

1. Penny Ur. Discussions that work. Task-centered fluency practice.: Cambridge
University Press, 1981. - 122 p.

2. Teacher development: making the right moves. - 278 p.: fig. - Washington, 1996
3. Wright, A. Storytelling with Children. Oxford: Oxford University Press 1997.
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Topic 7. Silent way
Plan:

1. Principles of silent way
2. Features of Silent way
3. Techniques of silent way

Key words: Silent way, techniques of silent way, the use of CLT in silent
way.

Classroom instructions are conducted exclusively in the target language. Only
everyday vocabulary and sentences are taught during the initial phase; grammar,
reading and writing are introduced in intermediate phase. Oral communication
skills are built up in a carefully graded progression organized around question-and-
answer exchanges between teachers and students in small, intensive classes.
Grammar is taught inductively. New teaching points are introduced orally.
Concrete vocabulary is taught through demonstration, objects, and pictures;
abstract vocabulary is taught by association of ideas. Both speech and listening
comprehensions are taught. Correct pronunciation and grammar are emphasized.
Student should be speaking approximately 80% of the time during the lesson.
Students are taught from inception to ask questions as well as answer them.

2. Features of silent way

The silent way of teaching, which is sometimes called the natural method,
and is often (but not exclusively) used in teaching foreign languages, refrains from
using the learners' native language and uses only the target language. Many of the
approaches and teaching methods are based on a very western idea of what
constitues “good learning”. For example, American teachers working in other
countries sometimes complain that their students have nothing to say when in fact
it is not an issue of the student's intelligence, knowledge, or creativity which makes
them reluctant to communicate, but their educational culture. Teachers need to
understand student wants and expectations just as much as they are determined to
push their own methodological beliefs.

Exposure to language: students need constant exposure to language since this
Is a key component of language acquisition

Input: students need comprehensible input but this is not enough in itself, they
need some opportunity for noticing or consciousness—raising to help students
remember language facts.

CLT: communicative activities and task-based teaching offer real learning
benefits,

The affective variable: anxiety needs to be lowered for learning to take place.
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Discovery: where culturally appropriate, students should be encouraged to
discover things for themselves.
3. Techniques of silent way

B Communicative activity will demonstrate authentic use; elicted dialogue or
guided writing will provoke restricted use of language by students; finally
clarification language is that which the teacher and students use to explain
grammar,give examples,analyse errors,elict or repeat things.

B Michael Lewis claims that students should be allowed to Observe (read or
listen to language) which will then provoke them to Hypothesise about how
the language works before going on to the Experiment on the basis of that
hypothesis.

B The silent way is the name which was given to a set of beliefs which
included not only a re-examination of what aspects of language to teach but
also a shift in emphasis on how to teach!

Questions
1.What is the main features of Silent way ?
2. What grammar activities do you know?
3. What is the aim and tasks of the subject?

Literature:
1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice
Handbook (2nd edn.). Oxford: Heinemann.
2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.
3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.
4. Ur, P.1996. A Course in Language Teaching. Cambridge: Cambridge
University Press.
foreign language grammar speaking writing
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Topic 8. Total physical response and natural method
Plan:

1. Features of TPR
2. Forms of TPR and its disadvantages
3. The relation of TPR with natural approach

Key words: TPR, Cognitive Psychology, Transformational-generative
linguistics.

It is founded by James Asher, a professor of psychology at San José State
University, California, USA. To have basic oral expression ability through using

imperative sentences. Characteristics of it are as follows: 1) retention, 2) Direct
commands, 3) No stress, 4) Listen first, 5) Emphasize in the “Meaning”, not the
“Form”. It has its own advantages:

Work well with mixed-ability  classes.

e 'No requirement for many preparation or materials.

"Effective with young learners.

"Involves both left and right-brained learning
2. Disadvantages of TPR

In the 1960s, both Behaviorism (psychological foundation) and Structuralism
(linguistic foundation) were attacked by linguists and psychologists.
Behaviorism was followed by Cognitive Psychology.
Structuralism was followed by Transformational-generative linguistics.
Transformational generative grammar:
Language learning is not the outcome of habit formation (Behaviorism).
It is the process of creative rule formation or discovery.
Theory internalized grammar of a language — Competence — enables
one to create and understand totally new sentences.
Cognitive psychology
Human is creative, so mimicry, memorization, repetition and parrot
learning (Behaviorism) do not lead to real learning
All four skills are worked on from the beginning. In addition. Form and
meaning are both important. It assigns an active role to the learner.

The teacher goes from familiar to unfamiliar. For example, he starts with L2
sounds which are similar to L1 sounds. The teacher speaks very little, only when
needed. His silence motivates the learners to participate more and be active. The
teacher is not the model. His gestures work. Student’s “self criteria” for correctness
are emphasized. The student takes the responsibility of learning. Students’ actions
show if they have learned. Students help each other. The teacher uses gestures and
L1 to help them learn. Students’ familiar knowledge (old context) helps them learn
the unfamiliar (new context). The teacher’s interference is very little.

YV VY VVVVY
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3. The relation of TPR with natural approach

B The originator of TPR, James Asher, worked from the premise that adult
second language learning could have similar developmental patterns to that
of child acquisition.

B Chlidren learn language from their speech through the forms of commands,
then adults will learn best in that way too.

B In responding to commands students get a lot of comprehensible input, and
in performing physical actions they seem to echo the claims of Neuro-
linguistic programming that certain people benefit greatly from kinaesthetic
activity. There are some principles of it such as:

1. The students' understanding of the target language should be developed before
speaking.
2. Students can initially learn one part of the language rapidly by moving their
bodies.
3. Feelings of success and low anxiety facilitate learning.
4. Language learning is more effective when it is fun.
5. Students are expected to make errors when they first begin speaking. Teachers
should be tolerant of them. Work on the fine details of the language should be
postponed until students have become somewhat proficient.
Natural approach

Meaning is achieved through perceptions (senses), not translation.

Group cooperation is the norm.

Little praise and punishment.

Errors are important. They are the road signs.

Self correction over teacher’s correction.

Students listen to each other.

Learning rates are different. Perfection is not the target.

The teacher frees his time by his silence.

Students are attentive.

Meaningful practice is preferred to repetition.

Logical presentation of language elements from familiar to unfamiliar.
1.What are the main features of TPR
2. Forms of TPR and its disadvantages
3. What do you know about relation of TPR with natural approach

Literature:
1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice Handbook (2nd
edn.). Oxford: Heinemann.
2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.
3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.
4. Ur, P. 1996. A Course in Language Teaching. Cambridge: Cambridge
University Press.
foreign language grammar speaking writing
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Topic 9. Suggestopedia and its forms
Plan:

1. Features of Suggestopedia
2. Elements of Desuggestopedia
3. Main classroom activities with suggestopedia

Key words: suggestoperia, desuggestopedia, activities in suggestopedia.

The name is from the words suggestion and pedagogy. Developed in the
1970s by the Bulgarian psychologist Georgi Lozanov. Desuggest the psychological
barriers to learn vocabulary and conversation. There are some characteristics of it:

"Present text with music

"Practiced breathing

‘Comfortable

‘Choose target language name

"‘Colorful posters on the wall

"Liberate instead of teach

2. Elements of suggestopedia

eAuthority: people remember best and are most influenced by information
coming from an authoritative source

e|nfantilization: authority is also used to suggest a teacher-student relation
like that of parent to child. In the child's role the learner takes part in role playing,
games, songs, and gymnastic exercises that help "the older student regain the self-
confidence, spontaneity, and receptivity of the child."

eDouble-planedness: The learner learns not only from effect of direct
instruction but from the environment in which the instruction takes place (e.g.
classroom decoration, music, shape of charts, teacher's personality)

eIntonation, Rhythm and concert pseudo-passiveness:

eBoth intonation and rhythm are coordinated with a musical background. The
musical background helps to induce a relaxed attitude, which Lozanov refers to as
concert pseudo-passiveness

eThe type of music is critical to learning success: Lozanov recommends a
series of slow movements (sixty beats a minute) in 4/4 time for Baroque concerto
(strung together into a half-hour concert)

eThe body relaxed, the mind became alert
3. Activities with suggestopedia

Models, on the one hand, organise leaming in terms of how a learner applies
his or her communicative competence to undertake a selection of tasks. A Task-
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Based syllabus may be organised in terms of two syllabuses: communication tasks
(the actual tasks a person undertakes when communicating) and related enabling
tasks that facilitate a leamer's participation in the former (tasks which explicitly
focus upon the rules and conventions of the language system, the interpersonal
knowledge and meaning). Tasks are cyclic and sequenced from those which are
familiar in terms of leamers' competence to the less familiar and more complex
ones.

Activities Classification Functions
Pre- Structural activities Primary focus on linguistic forms
communicative
activities
Quasi-communicative Focus on forms plus meanings
activities
Communicative Functional Focus on meanings plus forms
activities communication
activities
Social interaction Primary focus on meanings
activities

Questions
1. Main Features of Suggestopedia?
2. Elements of Desuggestopedia?
3. Main classroom activities with suggestopedia?
4. What is Technique?
5. Tell about Suggestopedia or Desuggestopedia.

Literature:
1. Gower, R., D. Phillips, and S. Walters. 1995. Teaching Practice Handbook (2nd
edn.). Oxford: Heinemann.
2. Harmer, J. 1991. The Practice of English Language Teaching (2nd edn.).
Harlow: Longman.
3. Scrivener. 1994. Learning Teaching. Oxford: Heinemann.
4, Ur, P. 1996. A Course in Language Teaching. Cambridge: Cambridge
University Press.
foreign language grammar speaking writing
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Topic 10. Grouping the approaches and methods
Plan:

1. All the possible methods in teaching EFL
2. Characteristics of technique
3. Background of techniques and approaches

Key words: EFL, methods, techniques, approaches.

Reading and writing are the major focus; little or no systematic attention is
paid to speaking and listening.

Vocabulary selection is based solely on the reading texts used, and words are
taught through bilingual word lists, dictionary study, and memorization.

The sentence is the basic unit of teaching and language practice. Much of the
lesson is devoted to translating sentences into and out of the target language, and it
is this focus on the sentence that is a distinctive feature of methods.

Grammar translation Method
Direct method
Situational/oral
Audiolingual
The total physical response
The silent way
Suggestopedia
Community language learning
The natural approach
Communicative approach
Task-based language teaching
Competency-based instruction
Cooperative learning
Whole language approach
Multiple intelligence
2. Characteristics of techniques
"It is a method for which there is no theory. There is no literature that offers a

rationale or justification for it or that attempts to relate it to issues in linguistics,
psychology, or educational theory.

OCO0OO0OO0OO0OO0OO0OO0OOO0OOOOO0O

O (1) Translation of a Literary Passage
O (2) Reading Comprehension Questions
O (3) Antonyms/Synonyms

O (4) Cognates

O (5) Deductive Application of Rule

O (6) Fill-in-the-blanks

O (7) Memorization

O (8) Use Words in Sentences
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O (9) Composition

3. Background of techniques and approaches
In the late 19th century in Europe, for economic development, the cross-

language communication became more frequent. As a result, there was an
increasing demand on foreign languages learning and oral communication became
the main goal of foreign language teaching. First introduced in France and
Germany. Berlitz (Maximilian D. Berlitz,1852-1921) used extensively in Rhode
Island, USA, and opened the first language school.

O Reading loud

O Question and answer exercise

O Getting students to self-correct

O Conversation practice

O Fill-in-the-blank exercise

O Dictation

O Map drawing

O Paragraph writing

1. Compare the teacher's books by different authors x and say whether they are
written in a similar way or not. Confirm your statement. Say which teacher's
bookyou like best. State the reason for your choice.

2. Effective teaching cannot be ensured without the use of audio visual
materials. True or false?

3 The foreign language teacher must know how to handle mechanical aids to
teach his subject effectively. Do you agree? Supportyour answer.

Literature.

1. Penny Ur. Discussions that work. Task-centered fluency practice.: Cambridge
University Press, 1981. - 122 p.

2. Teacher development: making the right moves. - 278 p.: fig. - Washington, 1996
3. Wright, A. Storytelling with Children. Oxford: Oxford University Press 1997.

41



HA3OPAT CABOJLJIAPH
XOPWXHUHN TUJIAPHA YKUTHUIIJA 3AMOHABHI METOJIAP

1. When holistic philosophy of reading instruction was first introduced?
2. What types of language acquisition do you know?

3. What is the objective of multiple intelligences?

4. What is peer correction?

5. What are the Rods?

6. Which method provides opportunities for learners to improve imagination,
speaking, and as well as communication skills?

7. What is aspect of lexis?

8. What is Brainstorming?

9. What is Discussion?

10. What is the most prominent characteristic of the Silent method?
11. Who is a Visual learner?

12. What is the Learning style?

13. What kind of modern methods do you know?

14. Can you suggest TBL and CBL as modern group of methods?
15. What is TPR and Silent way?

16. What is suggestopedia and desuggestopedia?

17. What is the difference between direct approachand CLT?

18. What is indirect way of teaching foreign languages?

19. What is natural approach of learning?

20. Features of GTM.
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®OUJTATTAHWIT AH ATABUETJIAP PYHXATH

Mebépuii- XyKYKHH XyAoKaT/Iap.

1. V36ekucton Pecny6mmkacunamar Koncturymmsicn. (YH — MKKMHYH
YaKUPUK V36exucton Pecnyomukacu Ommit  KeHrammuawHr VH OUpHUHYH
ceccusicuga 1992 i#imnm 8 gexkaOpaa  KaOynm — KWJIMHTAH V36exucTon
Pecnyomukacuauar 1993 iinn 28 aexadbpaaru, 2003 #iun 24 anpenmaru, 2007 vinn
11 anpennaru, 2008 iiun 25 gexadbpaaru, 2011 #iun 18 anpenparu, 2011 nngaru
12 nexabpnaru, 2014 iun 16 anpenbaa kaOyin KWIMHTAH KOHYHJIapUra MyBO (UK
KUPUTWITAH y3rapTHll Ba Kymmmuanap Ounan) —T., 2014,

2. V36exucton Pecny6imkacuauar “Tabmum  Tyrpucupa’ré  KoryHm.
V36ekucron Pecrybmukacu Omuit Makmucuauar Ax6opotHoMacu, 1997 i, 9-
COH, 225-mo1a.

3. Kanpnap taitépnam Muumii nacTyph. Y36ekucton Pecrny6mmkacu Ot
Maxymcuanar Ax6opoTHomacu, 1997 imn. 11-12-con, 295-moana.

4, V30eKucToH Pecnyomukacu Ilpesuaentuaunar 2010 iun 28 wuromparu
“Tabam MyaccacaJapuHUHT OUTHUPYBUYUIIAPUHHU TAIOUPKOPIUK (Ha0IMATHTA KA
3TULLI OOpacuaary Kymumua yopa-raaoupiap tyrpucuaa’ ru GapMoHu.

5. V36exucron Pecny6mikacu Ipesunentinmar 2010 iiun 2 HosGpaaru
“Onmnii Majakad WIMHMA Ba WIMHUK-TICAArOTHK Kaipiap Tau€pJiail TU3UMHHH
sHaJa TaKOMWUIAIITUPUIN Yopa-tandupiapu Tyrpucuaa tu [1K-1426-conmu
Kapopu.

6. V3bekucron Pecnyomukacu Ilpesunentununr 2011 v maiigaru “Onuit
TabJUM MyacCaCaJQPUHUHT MOJJIUN-TEXHUK 0a3aCMHM MYyCTaxKamJilalll Ba I0KOpHU
Malakaid Myraxaccuciap Tauépnam cudatuHM TyOHaH SXIIMATIAIl  4opa-
tanOupnapu tyrpucuna’tu I1K-1533- conmu Kapopu.

7. V36exkucron Pecnyonmukacu Ilpesunentununr 2012 itun 24 urongaru
“Onuii Manakav WIMMA Ba WIMHU-TIENAror KaapJiap Tai€pJiail Ba aTTeC Talus 1aH
YTKa3uIll TU3UMUHM SIHaja TakoMwuamTupuin tyrpucuna’tu [1d-4456-con

dapMOHHU.
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8. V36ekucton Pecrny6imkacu Basupmap Maxkamacuuuar 2012 iimn 28
nexkadpaary “Onuii YKyB IOpTHAaH KEHUHTH TabJIMM XaM/J1a OJIMI MalaKajld UIMHUI
Ba WIMHUA TI€Iaroruk KajapjapHU aTTecTalusgaH VYTKa3ull TU3UMUHU
TaKOMWJIIAILITUPHIL YOpa-Taaoupiaapu Tyrpucuaa’tu 365- connu Kapopwu.

9. V36ekucton Pecny6imkacu Basupmap Maxkamacuauar 2001 jimn 16
aBryctiaard “OJimid TabJUMHUHT JABJIAT TabJIUM CTaHIApTU. ACOCUN KOUJaIapHU
tacaukiam Tyrpucuaa’tu Ne 343 conmm Kapopu.

10. Vs6ekucton Pecrmy6mukacu Basupmap Maxxamacuuuar 2001 iimn 17
aprycTmaru  “Omuii YKyB IOpTIapH Taladanapura CTUICHIUSAIAp TYIall TapTHON
Tyrpucuna’ru 344 conmu Kapopu.

11. V36exkncron Pecmy6mmukacu Basupnap Maxkamacunamar 2000 i 25
utonnaru 283-CoH KapopH OWiIaH TacAMKJIAaHTaH “XOpWKHil AaBiamiapia TabJIuM
OJITAHJIUK TYFPUCUAArU XyXAOKAaTJapHM TaH OJIMII Ba HOCTpU(UKALMSIALI
(OKBUBAJICHTIIMTUHU Kai »Tui)” TapTuodu.

12. V36ekucton Pecmy6mukacu Basupmap Maxkamacunuar 2001 iiun 26
utonaaru 318-con xKapopu Owmiad TacaukianTrad “Oimi YKyB OpTJIapUa TYJIOB-
KOHTPAKT acocuaa YKHUII YIyH TabJIMM KpeauTiaapu oepumn Tyrpucuaa’ tu Huzom
// V36exucton PecryGmmkacu Xykymarn Kapopiapu Tyriamu, 2001., Ne 7, 43-
MOJJa.

13. V36ekncron Pecny6mukacu Basupmap Maxkamacuamar 2004 jimn 1
maptaaru  100-con kapopu OwimaH Tacaukianran ‘“HopaBnar — Tabium
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IJIOCCAPUI

Assessement — TabpIUM TH3UMHIA YKYBUYHJIAPHUHT OWJIMMHU Y 3JIallITHPHUIIL
axJIOKH €KM MabJIyM IOTYKKA SPHUILIMII Japakacura Kapad Kyiunaauras oami

knowledge — 0ObekTHB OOPIMKHUHT OHIJIa aKC ATTUPHUIIHUHT OJIUH IIAKIIH,
XYKYKUH OMITMITap XOCWIT KWJIHII JKapaHu

level — Taxxprokuit Ba HUCOMIA TAPAKKUET, PUBOIKIIAHUII TOFOHACH.

Innovation — sHrWIaHWIIHKW, Y3TapHIIHA amaira >KOPHH KWK, KAPHTHII
)apaCHu Ba (HaoHSITH

Integral — wambapuac OorimK, OyTyH, ArOHA, YEKCH3 KMYHUK KHUCMIIAPHHHT
WUFUHIUCH

Interactive lesson — tapnuM OGepyBuM Ba TabiMM OJIyBYM y3apo (aon
UINTHPOK 3TAJIUTAH MAIIFYJIOT

Skills — maxcHuHr Mabiym KacOra SIpOKIWIHMK, TaUEpIMK Japa)kacu, Iy
KacO/1a ulLIaid OJMII YYyH 3apypuil OMIIUM, KYHUKMaNap MUFUHIUCH.

Framework — Takkocnamn éku 6axoJiann yqyH YI4oB.

Module — nmegaroruk TeXHOJIOTUSHYU TAIIKKMII KAITYBUM TAPKUOMIA OV aKiapHu
(o 1aTOBYH.

Method — rpekua cy3 Oymm0, ¥ya, axiaok, ycyn aeraHumup. TaOusar Ba
VOKTUMOUWH Xa€T XOIUCANAPUHU OVJIUIIHYU TJAKUK KT YCYITH.

Methodology — Gupop unmHn Makcaara MyBoGUK Y TKa3HII iy IDIapH.

Higher  education -  wmamakamu ~— Myraxaccuciap — Tal€plialliHu
TabMUHJIAWIUTaH TabJIM

CEFR — buimMHun 6axoialHUHT Y MyMEBpOIa TU3UMHU

Sandard — cranmapTiamTuTpuiIaéiran 00beKTra HucOaTaH Ky JIaHWIaI|uraH
MebEpIap, Kouaagap, Tanabnap MaXMyWHH OCITHJIOBYM PaCMHUN MEbEPHI—
TEXHUK XyXOKaT.

Certification — cudaran crangapTuga Tagad >THIraH Aapaxara MOC
KEJTUIINHN TaCUKJIAIIL.

Education — Tabium omyBuHMra Maxcyc Tau€prapiMiKKa ra MyTaxacCHUcJap

épraMuga OwiMM OepuIll Ba yhapja KYHMKMa Ba Majakajap HIaKJUIAHTHUPUIL
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*)apaéuu 0Ynub, KUIMMHUHT 11axc cudarnaa xaérra Ba MEXHaTra OHIJIM paBHUIIIA
TanuépJiall BOCUTACH.

Teaching - TabIMM  OJYBYMHUHT  MHTCIUICKTYAl  CAJOXUSATHHU
IOKCAITUPHUIITa KapaTwiral mneaaroruk ¢GaonusT OYamO, WHCOHHHM — aKJIHid
(haonMSITUHN PUBOKIIAHTUPHII >KapaCHUIHP.

Teacher — negarornap, unuiad YUKAPUILL, TABIUM yCTATAPH.

Learner — TUHIIIOBYM, SbHH, YKyB Myaccacajapuja MaIIFyJIoTIapra
KaTHAITyBYHIIap.

Teaching method — ykyB »xapaHuHUHT MaXMyaBuil BazudanlapyHA €UMIILTA
HYHAITUPWITAaH TabJIUM OCpPYyBUYM Ba TabAMM OJYBUWIAPHHHI OWPTaIUKIATH
(daouAT ycynu.

Teaching skills — 6enrunanran Bazuda Oyitnya TabiviM OEpyBUH Ba TABJIUM

OJIyBUMHHHT Oup Oupu OumiiaH OOFIMK (HaoJIMATHHU TapTUOIAIITaH yCYIIH.
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