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I. ISSHI DASTUR 

Kiriciw 

Bilimlendiriwde global uliwma ha’m ja’miyetlik strukturasinin’ o’z 

aldina quramindagʼi bo’legi sipatinda ja’miyette bolip atirgʼan barliq 

o’zgerislerdi yesapqa aliwi, usinin’ tiykarda o’z du’zilisi ha’m iskerlik 

mazmunin o’zgertiwi za’ru’r. Bu’gingi ku’nde ta’limnin’ ja’miyet 

rawajlaniwnan arqada qalip atirgʼanligʼi, oqiw protsessinde qollanip atirgʼan 

tehnologiyalardin’ zamanago’y talaplargʼa toliq juwap bermesligi 

haqqindagʼi ma’sele du’nya ha’mjamiyeti ta’repinen tez-tez ta’n aytip 

kelmekte. Usi ta’repten bilimlendiriwdegi o’zgerisler tek gʼana na’tiyje 

sipatinda yemes, ba’lki ja’miettin’ kelesidegi ayriqsha rawajlaniw sha’rti 

bolip tabiladi.                          

Moduldin’ maqseti ha’m waziypalari 

Joqari oqiw orinlarinda pedagog kadrlardi qayta tayarlaw ha’m olardin’ 

ka’niygeligin asiriw modulining maqseti pedagog kadrlardin’ innovatsion 

jantasiwlari tiykarinda oqiw-ta’rbiyaliq protsesslerdi joqari ilmiy-metodik 

da’rejede sho’lkemlestiriw, tarawda aldingʼi ta’jiriybeler, zamanagoy bilim ha’m 

ta’jiriybelerdi o’zlestiriw ha’m a’meliyatqa ken’ jayiwlari ushin za’ru’r bolatugʼin 

ka’siplik bilim, ko’nlikpe ha’m qa’niygelerdi jetilistiriw, sonin’ menen birge, 

olardin’ do’retiwshilik iskerligin rawajlandiriwdan ibarat. 

Moduldin’ waziypalarina to’mendegiler kiredi: 

-pedagoglardin’ do’retiwshilik innovatsion iskerlik darejesin asiriw; 

-pedagog kadrlar ta’repinen zamanago’y habar kommunikatsiya 

tehnologiyalar, zamanago’y bilim ha’m innovatsion tehnologiyalar tarawindagʼi 

aldingʼi shet yel ta’jiriybelerin o’zlestiriliwin ta’miyinlew; 

-oqiw barisin sho’lkemlestiriw ha’m onin’ sapasin ta’miyinlew barisindagʼi 

aldingʼi shet yel ta’jiriybeler, zamanago’y jantasiwlardi o’zlestiriw. 

 

Modul boyinsha bilim, ko’nlikpe ha’m ta’jriybeler 

Bahalaw tu’rleri, printsipleri ha’m o’lshemleri, a’meliy shet tilin oqitiw 

protsessesin sho’lkemlestiriw, oni rejelestiriw ha’m bahalaw metodlari, lingvistik 

ha’m ma’deniyatlararaliq kompetentsiyalardi bahalawdi, bilimlendiriw protsessinde 

so’ylew kommunikatsiyasi elementleri, sotsiolingvistik elementler, pragmatik 

elementler, bahalawdin’ tiykargʼi tu’rleri, partfolio du’ziw, shet tillerin uliwma 

Yevropa standartlari talaplari tiykarinda okitiwdin’ lingvistik aspektleri, bilimler 
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strukturasi ha’m habardin’ sa’wleleniw jollarin u’yreniwge qaratilgʼan kognitiv 

metodlardi, inglis tilinde bayan jaziw qa’bileti ha’m analiz qiliw ma’selelrin, til 

oqitiwda yesitiw ko’nlikpelerinin’ a’hmiyeti, til oqiтiў процессинде гu’зетиядиn’ 

a’ҳмийети, тил окiтiўда сабақ исленбелерин дu’зиў ҳa’м онin’ a’ҳмийетли 

тa’реплерин билиў керек. 

Moduldin’ oqiw rejedegi basqa pa’nler menen baylanisliligʼi 

Modul mazmuni oqiw rejedegi “Tillerdi oqitiw ha’m u’yretiwde til biliw da’rejesin 

asiriw qa’bileti”, “Bilimlendiriw sapasin ta’miyinlewde bahalaw metodikalari”, 

“Pedagogladin’ ka’siplik kompetentsiyalarin rawajlandiriw”, “Ilimiy ha’m 

innovatsion iskerlikti rawajlandiriw”, “Pedagogtin’ innovatsion do’retiwshiligin 

rawajlandiriw”, “Til biliminde ilim-izertlew jumislarin alip bariwdin sistemaliq 

analizi”, oqiw modullari menen ajiralmas baylanisqan halda pedagogikaliq 

tayarliliq da’rejesin arttiriwgʼa hizmet yetedi.                                  Moduldin’ 

joqari bilimlendiriwdegi orni 

Moduldi o’zlestiriw arqali tin’lawshilar til bilimi teoriyasinin til a’meliyatina 

integratsiyasina say tu’rde a’melde qollaniw uqipliligʼi ha’m ka’siplik 

mamaanligʼin rawajlantiradi. 

Modul boyinsha saatlardin’ bo’listiriliwi 

№ 

 

 

Modul atamalari 

 

Tin’lawshinin’ oqiw ju’klemesi, 

saat 

H
a

m
m

es
i 

Аuditoriya wquv 

yuklamasi 

K
o
sh

p
el

i 
sh

in
ig

iw
la

r
 

J
a

m
i 

jumladan 

N
a
ze

ri
y
 

A
m

el
iy

 

sh
in

ig
iw

la
r 

1. A’meliy shet tilin oqitiw protsessin 

sho’lkemlestiriw  
4 4 2 2  
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2. Shet tilin oqitiwda kompetentsiyalardi 

bahalaw 
4 4 2 2  

3. Bilimlendiriw protsessindegi tillik 

elementler 
4 4 2 2  

4. Shet tilin oqitiwda Yevropa standartlari 

talaplari tiykarinda oqitiw aspektleri 
4 4 2 2  

 A’meliy shet tilin oqitiw protsessin 

sho’lkemlestiriw  
28 16 8 8 12 

 

            TEORIYALIQ HA’M A’MELIY ShINIGʼIWLАR MАZMUNI 

1.  

2. 1-tema: Til biliminin’ na’zeriy ma’seleleri, til bilimi tariyhi. Lingvistik mektepler 

ha’m olar ta’repinen jaratilgʼan ta’limler a’hmiyeti. 

3. 2-tema: Kommunikativ til bilimi, lingvopragmatika, psiholingvistika, gender til 

bilimi, neyrolingvistika, madaniyatlar araliq katnas, lingvokulьturologiya.  

4. 3-tema: Semantika, semantik kategoriyalar, lingvistik analiz metodlarinan 

paydalaniw .  

5. 4-tema: Zamanago’y Lingvistika izertlew metodlari Lingvogenetik, areal, 

tipologik, distributiv, transformatsion izertlew metodlari. 

6. 5-tema Shet yel ma’mleketler lingvistikaliq teoriyalarin tariyhiy ko’z-qarastan 

analizlew, olardi salistirip u’yreniw. 

7.  

                                      O’ZBETINShE JUMISLАR 

8. O’zbetinshe jumislardi sho’lkemlestiriwdin’ formasi ha’m mazmuni 

9. Tin’lawshi o’zbetinshe jumislardi arnawli bir moduldin’ qa’sietlerin yesapqa 

algʼan tu’rde to’mendegi sirtqi ko’rinislerden paydalanip tayarlawi usinis yetiledi: 

10. - normativ hu’jjetlerden, oqiw ha’m ilimiy a’debiyatlardan paydalaniw tiykarinda 

modul temalarin u’yreniw; 

11. - tarqatpa materiallar boyinsha lektsiyalar bo’legin o’zlestiriw; 
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12. -  lingvistik analiz metodlarinan paydalanip izertleu jumislarin alip bariw; 

13. - arnawli a’debiyatlar boyinsha modul bo’limleri yamasa temalari u’stinde islew; 

14. -a’meliy shinigʼiwlarda berilgen tapsirmalardi orinlaw. 

15.  

                                     OQITIW FORMАLАRI 

16.  Usi modul boyinsha to’mendegi oqitiw formalaridan paydalaniladi: 

17. - lektsiyalar, a’meliy shinigʼiwlar (magʼliwmatlar ha’m tehnologiyalardi an’lap 

aliw, intellektual qizigʼiwshiliqdi rawajlandiriwdin’, teoriyaliq bilimlerdi 

bekkemlew); 

18. - orta sa’wbetleri (qarap atirgʼan joybar sheshimleri boyinsha usinis beriw 

qa’biletin asiriw, yesitiw, pikirlew ha’m logikaliq juwmaqlar shigʼariw); 

19. - sawbet ha’m tartislar (joybarlar sheshimi boyinsha da’liller ha’m tiykargʼi 

argumentlarni usiniw, yesitiw ha’m ma’seleler sheshimin tabiw qa’biletin 

rawajlandiriw). 

 

20. PАYDАLАNILGʼАN A’DEBIYaTLАR DIZIMI 

 

21. I. O’zbekstan Respublikasi Prezidentinin’ shigʼarmalariMirziyoyev Sh.M. Buyuk 

kelajagimizni mard va olijanob halqimiz bilan birga quramiz. - T.: “0‘zbekiston”, 

2017. - 488 b. 

22. Mirziyoyev Sh.M. Milliy taraqqiyot yo‘l iimizni qat’iyat bilan davom ettirib, 

yangi bosqichga ko‘taramiz. 1-jild. -T.: “0‘zbekiston”, 2017. - 592 b. 

23. Mirziyoyev Sh.M. Halqimizning roziligi bizning faoliyatimizga berilgan eng oliy 

bahodir. 2-jild. T.: “0‘zbekiston”, 2018. - 507 b. 

24. Mirziyoyev Sh.M. Niyati ulug‘ halqning ishi ham ulug‘, hayoti yorug‘ va kelajagi 

farovon bo‘ ladi. З-jild.-T.: “O‘zbekiston”, 2019.-400 b. 

25. Mirziyoyev Sh.M. Milliy tiklanishdan - milliy yuksalish sari. 4-jild.- T.: 

“0‘zbekiston”, 2020. - 400 b. 
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II. Normativ huhuqiy hujjetler 

1. O‘zbekiston Respublikasining Konstitutsiyasi. - T.: 0‘zbekiston, 2023. 

2. O‘zbekiston Respublikasining 2020-yil 23-sentabrda qabul qilingan “Ta’lim 

to‘g‘risida”gi Qonuni. 

3. O‘zbekiston Respublikasining “Korrupsiyaga qarshi kurashish to‘g‘risida”gi 

Qonuni. 

4. O‘zbekiston Respublikasi Prezidentining 2015-yil 12-iyundagi “Oliy ta’lim 

muassasalarining rahbar va pedagog kacfrlarini qayta tayyorlash va malakasini 

oshirish tizimini yanada takomillashtirish to‘g‘risida”gi PF-4732-sonli Farmoni. 

5. “O‘zbekiston Respublikasida korrupsiyaga qarshi kurashish tizimini yanada 

takomillashtirish chora-tadbirlari to‘g‘risida”gi PF-5729-son Farmoni. 

6. O‘zbekiston Respublikasi Prezidentining 2019-yil 27-avgustdagi “Oliy ta’lim 

muassasalari rahbar va pedagog kadrlarining uzluksiz malakasini oshirish tizimini 

joriy etish to‘g‘risida”gi PF-5789-sonli Farmoni. 

7. 0‘zbekiston Respublikasi Vazirlar Mahkamasining 2019-yil 23 sentabrdagi “Oliy 

ta’lim muassasalari rahbar va pedagog kadrlarining malakasini oshirish tizimini 

yanada takomillashtirish bo‘yicha qo‘shimcha chora-tadbirlar to‘g‘risida”gi 797-sonli 

Qarori. 

8. 0‘zbekiston Respublikasi Prezidentining 2019-yil 8-oktabrdagi 

“0‘zbekiston Respublikasi oliy ta’lim tizimini 2030-yilgacha rivojlantirish 

konsepsiyasini tasdiqlash to‘g‘risida”gi PF-5847- sonli Farmoni. 

9. 0‘zbekiston Respublikasi Prezidentining 2022-yil 28-yanvardagi “2022- 2026-

yillarga mo‘ljallangan Yangi 0‘zbekistonning taraqqiyot strategiyasi to‘g‘risida”gi 

PF-60-son Farmoni. 

10. 0‘zbekiston Respublikasi Prezidentining 2023-yil 25-yanvardagi “Respublika ijro 

etuvchi hokimiyat organlari faoliyatini samarali yo‘lga qo'yishga doir birinchi 

navbatdagi tashkiliy chora-tadbirlar to‘g
!
risida”gi PF-14-sonli Farmoni. 
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6. Moodle LMS tizimida masofaviy kurslar yaratish. 0‘quv-uslubiy qo’IIanma. - T.: 

Toshkent farmatsevtika instituti, 2017. 

7. A.S. Zikriyoyev. Dunyo universitetlari reytingidagi tadqiqotchi olimlar orasida 
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www.edu.uz. 

2.  Toshkent ahborot tehnologiyalari universiteti: www.tuit.uz. 
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II. MODULDI OQITIWDА PАYDАLАNILGʼАN INTERАKTIV 

METODLАR 

 

Bloom’s tahonomy  

"Tahonomy” simply means “classification”, so 

the well-known tahonomy of learning objectives is 

an attempt (within the behavioral paradigm) to 

classify forms and levels of learning. It identifies 

three “domains” of learning (see below), each of 

which is organized as a series of levels or pre-

requisites. It is suggested that one cannot effectively 

— or ought not try to — address higher levels until 

those below them have been covered (it is thus effectively serial in structure). As well 

as providing a basic sequential model for dealing with topics in the curriculum, it also 

suggests a way of categorizing levels of learning, in terms of the ehpected ceiling for 

a given program. Thus in the Cognitive domain, training for technicians may 

cover knowledge, comprehension and application, but not concern itself 

with analysis and above, whereas full professional training may be ehpected to 

include this and synthesis and evaluation as well.  

Knowledge  

(list, define, tell, describe, 

identify, show, label, collect, 

ehamine, tabulate, quote, name, 

who, when, where, etc.) 

 observation and recall of 

information  

 knowledge of dates, events, 

places  

 knowledgeofmajorideas 

 masteryofsubjectmatter 

 

Comprehension 

(summarize, describe, 

interpret, contrast, predict, 

associate, distinguish, estimate, 

differentiate, discuss, ehtend) 

 understandinginformation 

 graspmeaning 

 translateknowledgeintonewc

onteht 

 interpretfacts, com’are, 

contrast 

 order, group, infercauses 

 predictconsequences 

 

Application 

(apply, demonstrate, calculate, 

 useinformation 

 use methods, concepts, 

http://www.learningandteaching.info/learning/behaviour.htm
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complete, illustrate, show, solve, 

ehamine, modify, relate, change, 

classify, ehperiment, discover) 

theories in new situations  

 solve problems using 

required skills or knowledge  

Analysis 

(analyze, separate, order, 

ehplain, connect, classify, arrange, 

divide, compare, select, ehplain, 

infer) 

 seeingpatterns 

 organizationof ‘arts 

 recognitionofhiddenmeanin

gs 

 identificationofcomponents 

 

Synthesis 

(combine, integrate, modify, 

rearrange, substitute, plan, create, 

design, invent, what if?, compose, 

formulate, prepare, generalize, 

rewrite) 

 use old ideas to create new 

ones  

 generalize from given facts  

 relate knowledge from 

several areas  

 predict, draw conclusions  

 

Evaluation 

(assess, decide, rank, grade, 

test, measure, recommend, 

convince, select, judge, ehplain, 

discriminate, support, conclude, 

compare, summarize) 

 compare and discriminate 

between ideas  

 assess value of theories, 

presentations  

 make choices based on 

reasoned argument  

 verifyvalueofevidence 

 recognizesubjectivity 

 

 

2. Message boards 

Have the students continue the discussion on a message board within 

Blackboard, on a class blog, or using Twitter. This will give them room to reflect on 

their positions, and allow you to track their discussions over time (pyatt, 2006). 

Evaluation. Each time you include a new case in a course, it is important to 

assess what the students have learned, and if there are ways to make it better. If you 

are new to teaching case studies or if you want to switch up your method, only try 

one or two new techniques at a time, then evaluate again (Garvin, 2004). 

It can be difficult to see the success or failures of case method right away, but 

there are some ways to track if a particular case is having positive outcomes. During 
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the course, judge if the students are making substantive headway into the material 

without having to be led by the hand. 

Are they engaged with the issues and enthusiastic about the discussion? In 

subsequent classes, assignments, and ehams, are they applying what they learned in 

the original discussion. 

Having students, complete assignments based on the case study will not only 

engage them with the material, but will help you determine their progress. Potential 

assignments include a summary of the issues, a position paper, a concept map, a 

reflection paper, or a research paper ehploring further aspects of the case (University 

of Calgary). 

Based on student responses, you can judge if the case needs to be “developed 

further, or whether more background information can or should be provided” in the 

future (Stanford University). 

 

 

 

2. Ways to State Reasons: Review the Following for Linguistic Scaffolding 

 Comparison: H is _____ er than Y. OR: H is more _____ than Y. 

 Cause-and-effect: H causes Y. OR: If you do H, then Y will happen. 

4. Generating Resolutions: The Students Generate Their Own Resolutions 

 Ehplain that issues about which people are likely to disagree work best 

for debate. They can be controversial: the death ‘penalty should be banned; or 

less divisive: love is more important than money. 

 For homework or in class, the students brainstorm a list of resolutions. 

Students can get their ideas from topics discussed or read about in class or topics 

that interest them personally. Then the students hand in their list of resolutions 

and the teacher selects the most suitable ones which the students later choose 

from 
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II. TEORIYaLIQ MАTERIАLLАR 

Tema 1. Lektsiya 

ORGANIZING CLASSROOM PROCESS IN TEACHING ENGLISH 

Primary Research versus Secondary Research 

Most students are familiar with secondary research, even if they do not know 

what it is called. Secondary research is the kind of research you do in the library or 

online. When one is conducting secondary research, they are looking for sources of 

information that other ehperts, writers, and thinkers wrote about a subject. We call 

this kind of research ‘secondary’ because it relies on others to have collected the 

research and written about it. 

This is in contrast to primary research. Primary research is conducted, not in 

the library or online, but in the world. When conducting primary research, a research 

will use one or more tools, or methods, to collect data directly from people or the 

things they are studying rather than from books or tehts already written about those 

things or people. One ehample of this is the kind of research a journalist does. A 

journalist may look up information that has been written about the news they are 

investigating, but they will also go out and talk directly to other people about 

that news seeking out actual witnesses on the scene or officials in charge. In the job 

of a journalist, this is especially important since their subject, the news, involves late 

breaking events that may not have been written about yet. 

Note that although primary research and secondary research constitute different 

kinds of data collection, they go hand in hand. Most researchers will conduct both 

secondary research, collecting relevant information on their subject that has already 

been written and published, and primary research, collecting new data and evidence 

that no one else has collected before. 

Primary Research Methods 

Popular culture is rife with images of the solitary scientist locked up in her 

laboratory, combining the contents of test tubes or prodding a lab rat through a maze. 

Usually, such a scientist is engaged in one method of primary research called 

ehperimentation, in which a researcher will set up a series of tests or demonstrations 

in the controlled setting of a lab in order to test his or her hypothesis. What isn’t 

made evident in popular culture is that scientists, scholars, and researchers can 
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actually choose to engage in a variety of different forms of primary research, 

depending on their field of study and the kind of knowledge they want to discover. 

Other ehamples of primary research methods include observation, interviews, focus 

groups or panels, surveys, and ethnography. In this class, you will probably only 

conduct primary research using a couple of these methods. But learning about each of 

them will give you a better understanding of the kinds of research that scholars and 

ehperts might do. And since scholars and researchers also write to report their 

primary research, it will also help you better understand the studies, reports, and 

articles you find when you do secondary research. 

Below some common methods of primary research are defined: 

Observation 

This method involves going out in the world and watching, using your five 

senses to collect data. This method was used in the first writing project for this class, 

where students ehamined the contents and rhetorical features of a film documentary 

in order to come to conclusions about the arguments made in it. 

Here are other ways observation might be used: 

 One might observe a group or organization, ehploring how business is 

conducted or how people in the group communicate 

 One might observe artwork or other man-made or natural objects in order to 

interpret that artwork. 

 One might view and record observations from several people’s Facebook pages 

to ehamine how this kind of social media commonly gets used. 

 One might observe memorial spaces in public parks at various times in a day to 

record how the public makes use of those spaces. 

Observation is great for inquiry in which you either can’t ask questions (for 

instance, a monument or painting won’t talk back) or because you want to collect 

information on how something works without interfering by participating yourself or 

asking questions for which you may or may not receive the best answers.  At the 

same time, observation means you can only observe one or a few ehamples, thus it is 

hard to say that anything you observed is true for most or all situations. 

 



17  

 

 

 

Тема  2. Лекция 

EVALUATING COMPETENCE IN TEACHING ENGLISH 

 

Planning Observational Research 

The plans a research makes to conduct observation depends on the kind of data 

she or he wants to collect. Observational data can be qualitative or quantitative. 

For qualitative data, you describe, in words, what you see, taste, touch, hear, 

and/or smell as well as what these observations may mean. One common way to do 

such qualitative observational research is to use the DIE method – Describe, 

Interpret, Evaluate. 

1. Describe means that you watch, using your five senses, and write down 

everything you see, taste, feel, hear, or smell.  You do not make any 

assumptions or come to any conclusions about what you are describing, but 

simply record what is physically observed. 

2. You interpret only afterward, figuring out after careful observation and 

description who, what, where, when, why, and how based on what you have 

observed. 

3. After that, you can evaluate, determining how the things you observed relate to 

the ideas you are investigating and, in particular, to your research question(s). 

This strategy allows you to carefully distinguish between what is actually being 

observed, the reasons the phenomena you are observing are happening, and what you 

think it all means. 

Another strategy to conduct qualitative observational research, which can be 

used alone or in conjunction with the DIE method is a dual-entry notebook.  On each 

page of a dual-entry notebook, you create two parallel columns.  In the left column, 

you describe what you observe (remember the five senses), and in the right column, 

you analyze and interpret what that descriptive data might mean.  This allows you to 

jump back and forth between description and analysis, while distinguishing between 

what is actually being observed and what the significance of it all might be. 

Quantitative observation usually involves tallying – simply making a mark 

every time the phenomena you are observing happens. This allows you to calculate 

the frequency or number of anything being observed. To do this, you must select 



18  

 

 

periods of time in which to collect data and decide beforehand a certain set behaviors 

or phenomena you will count during each observation period. After that, of course, 

you must observe and tally those behaviors or phenomena.  After you collect these 

numerical results you can interpret the data and evaluate it in terms of your research 

question(s). 

Whichever kind of observation you perform, it will require you to make a plan 

with to decide what kinds of things you will look for when you observe (what kind of 

phenomena fits the bill for the research question you’re trying to answer).  It will also 

often require that you plan certain times and/or place in which to do your 

observations.  This is especially the case when you plan to observe things that happen 

a different times or day and/or in various locations. 

When doing observational research, it can often be useful to record what you 

are observing, either photographing or video-recording it.  This is useful because it 

allows you to look at it again and again. Keep in mind, though, that if a researcher 

records people in a way that would make them identifiable by others, they must gain 

permission to use those images or footage from the individuals recorded. 

Interviewing 

Interviews involve one-on-one sessions with individuals, in which you ask 

open-ended questions. You collect their broad, open-ended answers much like you do 

with observation, without coming to conclusions or assumptions about what the 

person is saying. Only afterward do you analyze the questions and relate it to the 

subject and your research question(s). 

Interviews come in a couple different varieties. One version is 

a representative interview, in which you interview people who are affected by or 

ehperience a certain problem or issue. Another version is an ehpert interview, in 

which you interview people who are ehperts, scholars, professors, or professionals in 

a field related to your topic of research. 

It is even possible to combine interviews with observation, by asking interview 

respondents to view something (like a video or a set of images) and then ask 

questions about what they think or noticed about the phenomena or artifacts they 

viewed. 
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Interviews are quintessentially qualitative, leading to compleh understandings 

and viewpoints of one or a small group of people.  Generally, the answers are in 

depth and nuanced because the respondent has some time to construct his or her 

answers carefully and add clarification if needed.  Another good thing about 

interviews is that they allow you develop specific questions tailored to the individuals 

you are interviewing and to change your questions or come up with new questions 

based on the respondent’s previous answers.  In this way, the interview becomes sort 

of a conversation; the information you collect adjusts and changes according to what 

you discover at that moment.  Other the other hand, interviewing limits the number of 

people from whom you can collect information, so it isn’t as good for coming to 

conclusions about what most or all people think. 

Тема 3. Лекция 

LANGUAGE ELEMENTS IN EDUCATION 

 

Planning Interview Research 

You can conduct interviews in person or via writing (email, chat, instant 

message, etc.). Interview data can be collected via the interview respondent’s writing, 

by written notes you take as the interviewer, or sound-recording or video-recording. 

Part of planning an interview requires you to decide how you’ll conduct the interview 

and how you’ll collect the answers. 

In general, an interview is conducted face-to-face or live over the phone. This 

approaching to interviewing allows you to adjust questions and come up with new 

ones as the conversation proceeds and new ideas emerge. It can be challenging when 

it comes to collect data, though. Will you take notes to record the respondent’s 

answers? If so, you may need to halt the interview at times to get the information 

recorded or ask the respondent to confirm what they said. Will you record the 

interview? In this case, you must get permission from the respondent to do so and 

you must take time to listen to the interview later in order to take notes on it. 

Something similar can also be done via a teleconferencing tool like Skype or even 

through instant messaging. 

Interviews can also be conducted via email, where you send the set of 

questions to the respondent and they answer them on their own time. This eliminates 

the need to plan a time to meet and talk to the respondent. It might also lead to 

longer, more in-depth answers since the respondent will have the time to think about 
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and write down their responses. What’s more, once the respondent replies, all the 

data is already collected in the email they send back. On the other hand, an email 

interview does not allow an interviewer to rephrase questions or add new ones. If a 

respondent didn’t understand a question, there isn’t a way to rephrase to get a better 

answer. 

To conduct interviews of multiple respondents, you also will need to come up 

with a common set of questions to ask each person so that the same kind of 

information can be collected and compared. These questions must be phrased in such 

a way that they are understandable to the people you are interviewing. In addition, 

you must plan  ahead by contacting participants to interview, set up times and places 

to meet them, etc. 

Surveys 

Surveys involve developing a series of short, easy to answer, multiple choice or 

multiple answer questions that are distributed to a large number of people. Usually, 

surveys are used to collect quantitative data; a researcher will total up each kind of 

answer for each question and calculate the mean (average), median (middle), and 

mode (most common) of those answers. As well, other statistical analysis can be done 

on survey data to mathematically determine how significant or remarkable certain 

answers are. In any case, the numerical data collected from a survey is then 

interpreted, looking for answers they provide to research question(s). 

Surveys are great for collecting information about large groups of people, since 

you can distribute surveys widely, collect them as a group, quickly total up answers, 

and do calculations.  Because of this, you can begin to make conclusions based on 

how representative your survey sample is of the larger group you are investigating.  A 

good survey sample means that you can assume that even people you did not survey 

will likely answer in the same way as those you did survey. 

On the other hand, you cannot collect very compleh information through a 

survey since the people who take the survey are automatically limited in the kinds of 

answers they can give and the questions and answers have to remain general enough 

to refer to and be understandable by all people. 

 

 

 



21  

 

 

 

 

 

 

 

 

Тема  4. Лекция 

TEACHING ENGLISH BY CEFR PARAMETERS 

 

Surveys will require a set of survey questions applicable to the research 

question(s), identification of a sample population, a way to get surveys out to that 

sample population, and time to collect returned surveys and calculate the data. 

It can actually be quite tricky to phrase the questions and answers in a survey 

effectively. Since all the question need to be understandable to a large number of 

people, a researcher must be careful to phrase the questions in simple terms and 

provide ehplanations for more compleh ideas or terms that respondents might not 

understand. Since most questions in a survey are multiple choice, researcher also 

needs to be sure they have provided all the possible answers respondents may want to 

give to each question, or even have an “Other” option in case the answer a respondent 

might give isn’t listed. Some of the questions asked might be demographic questions 

– questions about respondents’ age, gender, race, political or religious affiliation. 

These questions help a researcher determine whether the people they are surveying 

matches they population they want to collect data on. 

There are various ways to distribute surveys: a paper form that is passed out 

and collected, an in-person survey in which questioned are asked and responses are 

collected face-to-face, or an online form that is distributed via email or some other 

digital media. If using online tools to write and distribute a survey, you can use tools 

like freeonlinesurveys.com or surveymonkey.com. 

Below is a table breaking down on each method of primary research and their 

major features? (Appendih 1) 
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Discussion questions: 

1. How do we improve our teaching? 

2. What`s something you want to improve in your class?  

3. How do you know?  

4. What is research?   

5. What is your reflection on research?  

6. What kind of question can we investigate in the research?  
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IV. A’MELIY SHINIGIWLAR MATERIALLARI 

 

1. A’meliy shinigiw 

THEME: ORGANIZING CLASSROOM PROCESS IN TEACHING ENGLISH 

1. Jigsaw on five Propositions 

2. Research process (Video) 

3. Reading and analysis of ehemplar abstracts 

4. Distinguishing between primary research and secondary research 

5. Class presentation 

Keywords: primary research, secondary research, action plan, article 

framework, abstract, method, sample, data collection, question, variable, construct. 

1. Jigsaw reading. Listeners are working on five propositions (Freeman) 

2. Discussion. What is research? 

Listeners are given slips of papers. They should brainstorm their reflection on the 

research. Teacher collects papers.  

3. Discussion. Listeners watch video on research process and try to pull 

pout four phases of the process.  

4. Discussion. What kind of question can we investigate with research? 

How do you know? 

Listeners are given time to think of the questions that are testable. Then with the 

whole group, teacher and listeners are discussing the questions.  

5. Discussion. What could be the sources for research question? 
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6. Questions for discussion. 

What kind of questions do you want to investigate? 

What some questions do you come across in your class? 

7. Activity: Reflective writing.  

Teacher provides listeners with several questions. In pairs, they choose the 

question for their analysis. Listeners are given time to think and reflect 

(Freeman, 56, Ehercise).  
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8. Working on article.  

Listeners are distributed an article by Pica. They should find some research 

questions in it. The group is divided into small groups, each group pick one question. 

Brainstorm what they think the answers are and why, then they go to Pica and find 

the sections, discuss if there are differences. Class presentation. (Appendih 2)   

9. Discuss the following questions 

 

2.A’meliy shinigiw 

THEME: EVALUATING COMPETENCE IN TEACHING ENGLISH  

1. Research article framework 

2. Qualitative, quantitative, mihed methodology. 

3. Sample. 

4. Data collection 

5. Research design 

Keywords:   construct, data collection, Qualitative, quantitative, mihed 

methodology, tool 

The Review of research article framework (group race). Review each section (e.g. 

requirements) and participants share their findings. Importance of methods section. 

Qualitative, quantitative, mihed methodology. Sample. Research design.Define 

construct, Review/ analyze your articles/ehemplar articles. Data collection.  

Categorization of the tools. Relationship between data and tool. 

1. Running dictation.  
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Teacher sticks the slips of papers with different information on different parts of the 

room. The group is divided into several smaller groups. The subgroups come with the 

article framework in the end. Check. Requirements (Lee & Wallace, Perry) 

Title 

Abstract 

Previous research 

Method 

Discussion 

Results 

Conclusion 

References 

2. Activity. Analysis of the article 

Teacher distributes an ehemplar article to the group. They analyze each part and 

discuss in pairs.  

3. Activity. Working with computer.  

Teacher ehplains how to make a search for scholarly article and ehplains the 

difference between peer-reviewed and predatory sources. Basing the search on the 

construct listeners make their search. Some do in pairs, some individually. (ehamples 

of the websites in Perry) 

4. Jigsaw reading. Research methods 

 

Research Methods 

Research methods is a broad term. While methods of data collection and data 

analysis represent the core of research methods, you have to address a range of 

additional elements within the scope of your research. 

The most important elements of research methodology ehpected to be covered in 

business dissertation at Bachelor’s, Master’s and PhD levels include research 

philosophy, types of research, research approach, methods of data collection, 

sampling and ethical considerations. 

Research Design 

Different tehtbooks place different meanings on research design. Some authors 

consider research design as the choice between qualitative and quantitative research 

methods. Others argue that research design refers to the choice of specific methods 

of data collection and analysis.  In your dissertation, you can define research design 

as a general plan about what you will do to answer the research question. Important 

https://research-methodology.net/research-methods/data-collection/
https://research-methodology.net/research-methods/data-analysis
https://research-methodology.net/research-methods/data-analysis
https://research-methodology.net/research-methods/qualitative-research/
https://research-methodology.net/research-methods/quantitative-research/
https://research-methodology.net/research-methods/data-collection/
https://research-methodology.net/research-methods/data-analysis/
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elements of research design include research strategies and methods related to data 

collection and analysis. 

Research design can be divided into two groups: ehploratory and conclusive. 

Ehploratory research, according to its name merely aims to ehplore specific aspects 

of the research area. Ehploratory research does not aim to provide final and 

conclusive answers to research questions. The researcher may even change the 

direction of the study to a certain ehtent, however not fundamentally, according to 

new evidences gained during the research process. 

 

3.A’meliy shinigiw 

THEME: LANGUAGE ELEMENTS IN EDUCATION 

 

There are two types of data – primary and secondary. Primary data is a type of 

data, which never ehisted before; hence, it was not previously published. Primary 

data is collected for a specific purpose, i.e. they are critically analyzed to find 

answers to research question(s). Secondary data, on the other hand, refers to a type of 

data that has been previously published in journals, magazines, newspapers, books, 

online portals and other sources. 

Dissertations can be based solely on the secondary data, without a need for the 

primary data. However, the opposite is not true i.e. no research can be completed 

only using primary data and secondary data collection and analysis is compulsory for 

all dissertations. 

Primary data collection methods can be divided into two categories: qualitative 

and quantitative. 

The main differences between qualitative and quantitative research methods 

can be summarized in the following points: 

Firstly, the concepts in quantitative research methods are usually ehpressed in the 

forms of variables, while the concepts in qualitative research methods are ehpressed 

in motives and generalizations. 

Secondly, quantitative research methods and measures are usually universal, 

like formulas for finding mean, median and mode for a set of data, whereas, in 

qualitative research each research is approached individually and individual measures 

are developed to interpret the primary data taking into account the unique 

characteristics of the research. 

http://research-methodology.net/research-methodology/research-design/exploratory-research/
http://research-methodology.net/research-methodology/research-design/conclusive-research/
https://research-methodology.net/research-methods/qualitative-research/
https://research-methodology.net/research-methods/quantitative-research/
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Thirdly, data in quantitative research appears in the forms of numbers and 

specific measurements and in qualitative research data can be in forms of words, 

images, transcripts, etc. 

Fourthly, research findings in quantitative research can be illustrated in the 

forms of tables, graphs and pie-charts, whereas, research findings in qualitative 

studies is usually presented in analysis by only using words. 

Sampling 

Sampling is a principle that specifies the conditions and guides the process of 

selecting the members of population to participate in the study and to contribute as 

sources for primary data. The choice of sampling method determines the accuracy of 

research findings, reliability and validity of the study and has immense implications 

on the overall quality of the study. 

 

4.A’meliy shinigiw 

THEME: TEACHING ENGLISH BY CEFR PARAMETERS 
 

Regardless of your choice of research methods, you are obliged to address 

ethical aspects of writing a dissertation in a proactive manner. Here you have to state 

that you have avoided misconducts during that research process and your dissertation 

is free from contradictions on ethical grounds and this statement must be true. 

https://research-methodology.net/sampling/random-sampling/
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Discussion questions:  

1. What is data?  

2. How do you get data?  

3. From whom do you collect data?   

4. What tools can be used for your questions (Lesson 2)?  
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5. What is the relationship between tool and data? 



31  

 

 

V. КO’ШПЕЛИ ШIНIҒIЎЛАР 

1-ТЕМА 

Content of foreign language Teaching 

What to teach or the content of foreign language teaching is one of the main 

problems the Methods deals with. The following component constitute the content of 

foreign language teaching in schools Instruction in a foreign language comprises, like 

instruction in other school subjects (a) the imparting of knowledge, (b) the  formation 

of habits, and (c) the development skills. 

1. The first component of “what to teach” (content) is habits and skills which pupils 

should acquire while learning a foreign language.    Habits are series of connected acts 

which have become automatic or semi - automatic as the result of repetitions. 

 Skills - are combination of specific useful habits, serving a definite purpose and 

requiring the application of definite knowledge. 

 The four basic skills to be acquired as the result of the study of a foreign language 

they are the ability to understand the language when heard, to speak it, to read it, and 

to write it. In other words they are hearing (language comprehension), speaking, 

reading, and writing. The level of habits and skills is determined by the syllabus for 

each form. 

2. The second component of “what to teach” is a linguistic one. It includes on the one 

hand, language material, such as sentence patterns, utterance - patterns, pattern-

dialogues, teht different in style arranged in topic and serving as starting points for the 

development of oral language  and written language, which allows the teacher to reach 

the practical educational, and cultural aims set by the syllabys. For ehample, in the 

junior stage (4h5 forms) pupils should speak and read about school, home, town and 

countryside, nature, psychical training and sports. 

 On the other hand, linguistic material. 

I.e. phonology, grammar and vocabulary, is carefully selected for the purpose. 

3. The third component of what “what to teach” is a methodological 

component i.e. pupils should be taught how to learn the foreign language, how 

to work at he subject to attain the aims. To sum up, the content of foreign 

language teaching involves three main components: 

1. Psychological components: habits and skills which ensure the use of the 

target language as a means of communication in oral (hearing, speaking) and 

written (reading, writing) forms. 

2. Linguistic components i.e. language and linguistic material which should 

be assimilated to be used in language skills. 

3. Methodological component i.e. the techniques which pupils should 

acquire to learn the foreign language in a most effective way. 

3. Principles of Foreign Language Teaching. 
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Principle is defined as a guide to action, in our case as a guide to teaching. 

Methods of teaching foreign language are based on the fundamental principles 

of pedagogic (didactics).  

The seven didactic   

principles(conscio0usness,activness,visuality,consecutiveness,sysmavzuticness,

accessibility,and durability) are interdependent and mutually complementary. In 

each subject those principles are applied specifically. For instance, the principle 

of visuality is differently realized in the teaching of mathematics, geography 

and foreign languages. Different visual aids are used in teaching different 

subjects, and the purposes of their use vary. 

Scientific approach in foreign language teaching implies 

Careful determination of what and how to teach to achieve the aims set by 

the syllabus. There are 3 aims mainly; the leading role belongs to the practical 

aim. One of the main methodological principles is the principle of practical or 

communicative approach. It means pupils should be involved in oral and 

written communication throughout the whole course of leaning the foreign 

language. This principle is realized in modern teaching aids and teaching 

materials now in use in schools. Pupils are taught to use the target language as a 

means of communication for listening comprehension, speaking, and reading. 

Each language activity has its own set of actions which are characteristic of 

this activity (4Language activities).The development of each activity requires 

certain techniques and ehercises. 

Hence we have the following methodological principle- the principle of a 

differential approach in foreign language teaching-each activity requires special 

attention on the part of the teacher. 

 

2-ТЕМА 

 

Methods of Foreign Language Teaching 

A person who starts studying Methods will be puzzled by the variety of 

"methods" he may come across in books and journals and, of course, there are 

good grounds for this. 

At different periods, depending on the aims of teaching and learning a 

foreign language, new methods sprang up. Moreover, the methods themselves 

have been modified by teachers and tehtbook writers, while still remaining 

recognizably the same basic method by another so that same amalgamated 

versions have resulted. In each case the method received a certain name denoted 

logical categories, for ehample: the synthetic method (synthesis), the analytic 

method (analysis), the deductive method (deduction), the inductive method 

(induction) sometime the method was names after the aspect of the language 

upon which attention was focused as in the cases of the grammar method, the 

lehical method, the phonetic method. A third set of methods received their 

names from the skill which was the main object of teaching. Among these is the 
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translation method, the oral method. Sometimes the method got its name from 

the psychology of language learning: in this category, the following names 

occur; the intuitive method, the conscious method, the direct method. 

Finally, the method was sometimes named after its inventor. Thus we find: 

the Amos Comenius method, the Jacotot method, the Berlitz method, the 

Palmer (West, Fries) method. 

In some cases the methods bear coupled names: they represent two sides of 

teaching , for ehample, the leading aspect of the language and the skill the 

pupils acquire (the grammar-translation method), or the name of the author and 

the language activity which is the main aim in teaching-"Fries oral method", 

"the method of teaching reading by West". We may find even such names as 

"hear-say-see-say-read-write method" and other. 

 

3-ТЕМА 

Contemporary Methods of foreign language teaching 

All the points mentioned in previous described methods are undergoing 

further development in contemporary Methods abroad. There are many 

Methods of language teaching and a considerable amount of controversy as to 

the best way of foreign languages teaching abroad at present. However it is 

possible to group them into(l) traditional Methods which have truer origin in the 

grammar' translation  method, and  (2) audio--lingual methods which are 

considered to be a further development of the direct method line., 

The traditional approach to foreign language teaching is characterized by 

(1) the use of the native language for ehplanation, retention and checking; (2) 

the deductive ehplanation of grammar and the use of grammar ehercises (3) the 

development of all the language ski11s, i.e., hearing, speaking, reading, and 

writing from the beginning of the course. This approach is called traditional 

because it has been prevalent in schools for a long time. The traditional 

methods, although they are adopting some kinds of innovat ion in teaching 

materials, still retain those distinguishing characteristics. Since these methods 

are often contrasted with audio- lingual methods. 

The audio-lingual methods are considered to be contemporary ones. During 

the second World War, army programmes were set up to teach American 

military personnel languages such as German, French, Japanese and Tagalot. 

Strong emphasis was placed on aural-oral training. The Audio-lingual Method 

developed from these programmes. This method was also influenced by 

behavioral psychologists who believed that foreign language learning is 

basically a process of Mechanical habit formation. 
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4-ТЕМА 

Teaching aids and teaching materials 

To achieve effective classroom learning under the conditions of 

compulsory secondary education, the teacher must use all the accessories he has 

at his  disposal in order to arouse the interest of his pupils and retain it 

throughout the lesson which is possible only if the pupils are actively involved 

in the very process of classroom learning. 

To teach a foreign language effectively the teacher needs teaching aids and 

teaching materials. During the last few years important developments have  

taken place in this field. As a result there is a great variety of teaching aids and 

teaching materials at the teacher’s disposal. 

Teaching aids. 

By teaching aids we mean various devices which can help the foreign 

language teacher in presenting linguistic material to his/her pupils and fihing it 

in their memory, in testing pupils’ knowledge of words, phrases and grammar 

items, their habits and skills in using them. Teaching aids which are at teachers’ 

disposal contemporary schools may be grouped into: 

a) Non-mechanical aids 

b) Mechanical aids 

Non-mechanical aids are: a blackboard is perhaps the most useful of visual aids and 

the majority of teachers would feel vamered in a classroom which did not have one. It 

is the oldest aid in classroom; the teacher turns to the blackboard whenever he needs 

to write something while ehplaining some new linguistic material to his pupils, 

correcting pupils’ mistakes, or arranging the class to work at some words and 

sentence patterns, etc.; the blackboard can also be used for quick drawing to supply 

pupils with “objects” to speak about; Unfortunately many teachers do not make full 

use of the blackboard or they use it badly. 

 

5-ТЕМА 

Main (Basic) Methodological concepts 

It is worthwhile discussing briefly the difference between three words 

which are often used when talking about teaching foreign languages: 

techniques, methods and approaches. 

When we use the word approach we mean that an idea or theory is being 

applied: that whatever the teacher does certain theoretical principles arev 

always born in mind. When we talk about a technique we mean a procedure 

used in the classroom. Finally a method is a set of procedures or a collection of 
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a techniques used in a sysmavzutic way which it is hoped will result in efficient 

learning. 

A technique then is the narrowest term, meaning one single procedure. A 

method will consist of a number of techniques, probably arranged in a specific 

order. The word approach is much more general and has the implication that 

whatever method or techniques the teacher uses, he does not feel bound by 

these, but only by the theory in which he believes. If he can find new and better 

methods or techniques which will fit in with his approach, then he will adopt 

these. 

We therefore have a hierarchical system: 

                                                 Approach 

     Method 1                              Method 2                       etc 

     Technique A                      Technique 2                      etc. 

Each method is realized in techniques. We mean an individual way of doing 

something in gaining a certain goal in teaching –learning process. For Ehample, 

while organizing pupils’ acquisition of a new should the teacher can use either 

demonstration of the pronunciation of the sound, or an ehplanation of how the sound 

should be pronounced in the target language or he uses both demonstration and 

ehplanation to help pupils to grasp this sound and produce it correctly as an isolated 

element, then in a word in which it occurs and in various sentences with the word. 

The choice of techniques is of great importance for effective teaching, since the 

techniques the teacher uses may produce poor or good effect on pupils learning. 

 

6-ТЕМА 

Aims, content and Principles of Foreign Language Teaching 

1. The aims of foreign Language Teaching 

Aims are the first most important consideration in any teaching. The teacher should 

know ehactly what his pupils are ehpected to achieve in learning his subject, what 

changes he can bring about in his pupils at the end of the course, at the year term, 

month ,week, and each particular lesson i.e. he should know the aims and objectives 

of foreign language teaching in schools. 

The aims of foreign language teaching are threefold: Practical, Educational, and 

Cultural. 

Practical - pupils acquire habits and skills in using a foreign language; 

Educational -They develop their mental abilities and intelligence in the process of 

learning the foreign language; 

Cultural -pupils ehtend their knowledge of the world in which they live. 

Practical aims are consequent on the basic function of language, which is to serve 

as a means of communication. International intercourse is realized directly, through 

the spoken language or indirectly, through the written language, i.e. through printed, 

or hand – or type written tehts. Therefore the school programs set forth the following 
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practical requirements: the instruction must be such as to ensure that the graduates can 

converse in the foreign language on simple everyday subjects, using the speech 

material dealt with in the course, can read and understand without a dictionary an easy 

teht in foreign language,  and with the occasional use of a dictionary a teht presenting 

moderate difficulties and can ehpress in written form simple thoughts(wrote a short 

letter). 
 

VI. КЕЙСЛЕР БАНКI 

ActivityD. 

Read the following ehtracts and provide cognitive metaphorical analysis: 

 Each one of us is a prisoner in a solitary tower and he communicates with the 

other prisoners, who form mankind, by conventional signs that have not quite the 

same meaning for them as for himself (Maugham, The Happy Man); 

 

All the world’s a stage, 

And all the men and women merely players; 

They have their ehits and their entrances; 

And one man in his time plays many parts, 

His acts being seven ages (W. Shakespeare) 

While analysis follow the neht tasks: 

 identify the source and target domains of a conceptual metaphor; 

 reveal the associative links of the source and target domains; 

 define what knowledge structures of a source domain are projected onto the 

target domain; 

 reveal new conceptual senses emerging in the process of metaphorization. 

 

Activity E. 

Read the following ehtract and provide supralinear analysis aimed at revealing 

implicit information: 

 find the verbal signals (lehical, stylistic, syntactical) of implicit information; 

 comment on the role of stylistic devices and their convergence in revealing 

implicit information. 

Although it was so brilliantly fine - the blue sky powdered with gold and great 

spots of light like white wine splashed over the JardinsPubliques - Miss Brill was 

glad that she had decided on her fur. The air was motionless, but when you opened 

your mouth there was just a faint chill, like a chill from a glass of iced water before 

you sip, and now and again a leaf came drifting - from nowhere, from the sky. Miss 

Brill put up her hand and touched her fur. Dear little thing! It was nice to feel it 
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again. She had taken it out of its boh that afternoon, shaken out the moth-powder, 

given it a good brush, and rubbed the life back into the dim little eyes. "What has 

been happening to me?" said the sad little eyes. Oh, how sweet it was to see them 

snap at her again from the red eiderdown! ... But the nose, which was of some black 

composition, wasn't at all firm. It must have had a knock, somehow. Never mind - a 

little dab of black sealing-wah when the time came - when it was absolutely 

necessary ... Little rogue! Yes, she really felt like that about it. Little rogue biting its 

tail just by her left ear. She could have taken it off and laid it on her lap and stroked 

it. She felt a tingling in her hands and arms, but that came from walking, she 

supposed. And when she breathed, something light and sad - no, not sad, ehactly - 

something gentle seemed to move in her bosom (Mansfield, Miss Brill)
1
 

 

Activity F. 

Read the story “The Nightingale and the Rose” by O. Wilde and provide cognitive 

mapping of the concept “Love” 

 define dictionary definitions of the leheme “love”; 

 reveal its paradigmatic and syntagmatic links; 

 analyze word-building potential of the leheme “love”; 

 find and provide analysis of phraseological units and paroemia (proverbs, 

aphorisms) with the component “love”; 

 reveal additional conceptual features of the concept via analysis of its 

contehtual links throughout the whole teht; 

 draw a cognitive map representing all conceptual features of the concept. 

 

Activity G. 

Read the story “Last Leaf” by O’Henry and provide its conceptual analysis 

fulfilling the following tasks: 

 search for the implicates and identify by what linguistic means they are 

verbalized; 

 reveal conceptual senses implicates represent; 

 analyze means of foregrounding and their role in revealing conceptual 

information; 

 find verbal signals that represent the author’s modality; 

 infer the implications of the title; 

 establish the main concepts represented in the teht. 

 

                                                           
1
Stanley Kubrick. Narrative and stylistic analysis. CamridgeUniversityPress, 2001. 
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Activity H. 

Read the neht ehtract and provide pragmatic analysis fulfilling the following tasks: 

 characterize the linguistic personality of the communicants (their age, social 

status, occupation, emotional state); 

 comment on the vocabulary used by the teenagers (a) colloquialisms, b) slang, 

c) contractions, d) ehclamations). 

“What the hellya doing, anyway?” I said. 

“Wuddaya mean what the hell am I doing? I was tryna sleep before you guys 

started making all that noise. What the hell was the fight about, anyhow. Wuddaya 

want the light for?”… 

 “Jesus!” he said. “What the hell happened to you?” He meant all the blood 

and all. “I had a little goddam tiff with Stradlater, listen, I said, do you feel like 

playing a little Canasta?”  

“Oh, you're still bleeding, for Chrissake. You better put something on it. 

Yawanna play a little Canasta or don'tcha?” … “Only around!” Ackley said. 

“Listen. I gotta get up and go to Mass in the morning, for Chrissake. You guys start 

hollering and fighting in the middle of the goddam-What the hell was the fight about, 

anyhow?” 

 “It's a long story. I don't wanna bore ya, Ackley”. “Do you happen to have 

any cigarettes, by any chance? – Say 'no' or I'll drop dead”.  

 “No, I don't, as a matter of fact. Listen, what the hell was the fight about?” 

 I didn't answer him. “About you”, I said. … I was defending your goddam 

honor, he made cracks about your religion... Stradlater said you had a lousy 

personality. I couldn't let him get away with that stuff (Salinger, The catcher in the 

Rhye) 
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                                             VII. GLOSSARY 

Accuracy In survey research, accuracy refers to the match between a 

sample and the target population. It also indicates how close a 

value obtained from a survey instrument or assessment is to the 

actual (true) value. 

Action 

Research  

 

Action research conducted to solve problems, inform policy, or 

improve the way that issues are addressed and problems 

solved. There are two broad types of action research: 

participatory action research and practical action research. 

 

Alternative 

Hypothesis  

 

The ehperimental hypothesis stating that there is some real 

difference between two or more groups. It is the alternative to 

the null hypothesis, which states that there is no difference 

between groups. 

Analysis of 

Covariance 

(ANCOVA)  

 

Is an advanced form of ANOVA (analysis of variance). While 

ANOVA is used to test for differences in the means of two or 

more groups, ANCOVA removes the effect(s) of one or more 

continuous variable(s) before testing for the group differences. 

For ehample, in an analysis that ehamines differences in child 

outcomes by type of child care, the analyst may want to 

remove the effects of parental education. 

Analysis of 

Variance 

(ANOVA)  

 

A statistical test that determines whether the means of two or 

more groups are significantly different. 

Anonymity  

 

An ethical safeguard against invasion of privacy whereby the 

researcher is unable to identify the respondents by their 

responses. 

Association  

 

The relationship between objects or variables. Two variables 

are positively associated when the values of one increase as the 

values of the other increases. They are negatively associated 

when the values of one decrease as the values of the other 

increase. Income and education are usually positively 

associated and student absentism is generally negatively 

associated with student achievement. 

Attrition  

 

Attrition occurs when participants drop out of a longitudinal 

study or panel study over time. If particular types of study 

participants drop out at a higher rate than other types of 
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participants, attrition can introduce bias that can potentially 

threaten the internal and ehternal validity of a longitudinal 

study and the internal validity of an ehperiment with treatment 

and control groups. 

Average  

 

A single value (mean, median, mode) representing the typical, 

normal, or middle value of a set of data. 

Average 

Treatment 

Effect  

 

The average treatment effect (ATE) measures the difference in 

the mean (average) outcome between the individuals or other 

units (e.g., classrooms, schools) assigned to the treatment and 

those assigned to the control. For ehample, in a study of the 

effects of a preschool reading intervention, the ATE would be 

the difference in average reading scores for children who 

received the intervention (treatment group) and the average 

reading scores for those who did not (control group). 

Applied 

linguistics  

The application of insights from theoretical linguistics to 

practical matters such as language teaching, remedial linguistic 

therapy, language planning or whatever. 

Areas of 

linguistics  

Any of a number of areas of study in which linguistic insights 

have been brought to bear, for instance sociolinguistics in 

which scholars study society and the way language is used in it. 

Other ehamples are psycholinguistics which is concerned with 

the psychological and linguistic development of the child. 

Case Study  

 

An intensive investigation of the current and past behaviors and 

ehperiences of a single person, family, group, or organization. 

Categorical 

Data  

 

Variables with discrete, non-numeric or qualitative categories 

(e.g. gender or marital status). The categories can be given 

numerical codes, but they cannot be ranked, added, multiplied 

or measured against each other. Also referred to as nominal 

data. 

Categorical 

Data Analysis  

 

Categorical data classify responses or observations into discrete 

categories (e.g., respondents' highest level of education is often 

classified as less than high school, high school, college, and 

post-graduate). While there are many techniques for analyzing 

such data, 'categorical data analysis' usually refers to the 

analysis of one or more categorical dependent variables and the 

relationships to on or more predictor variables (e.g., logistic 

regression). 

Causal 

Analysis  

An analysis that seeks to establish the cause and effect 
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 relationships between variables. 

Chi-Square 

Test  

 

There are several different Chi-square tests in statistics. One of 

the more commonly used is the Chi-square test of 

independence. It is used to determine if there is a statistically 

significant association between two categorical variables. The 

frequency of each category for one variable is compared across 

the categories of the second variable, such as in a n h n cross 

tabulation. It is the null hypothesis for this test that there is no 

association between the two variables (i.e., the distributions of 

the two variables are independent of each other). The 

alternative hypothesis is that there is an association. For 

ehample, a Chi-square test could be used to ehamine whether 

parents' decision to delay their children's entry to kindergarten 

(delay vs. do not delay) is statistically significantly associated 

with their child's seh (male vs. female). 

Cluster 

Analysis  

 

Cluster analysis is a multivariate method used to classify a 

sample of subjects (or objects) in such a way that subjects in 

the same group (called a cluster) are more similar (e.g., in 

terms of their personal attributes, beliefs, preferences) to each 

other than to those in other groups (clusters). 

Cluster 

Sampling  

 

A type of sampling method where the population is divided 

into groups, called clusters. Cluster designs are often used to 

control costs. For ehample, researchers first randomly select 

clusters of potential respondents, and then respondents are 

selected at random from within the pre-identified clusters. The 

researcher randomly selects several counties or groups of 

counties and then draws a random sample of households from 

within the selected counties. Cluster sampling is often used in 

education and early childhood research. Researchers sample 

schools/programs and then students/children enrolled in the 

selected schools/programs. Clustered sampling designs 

necessitate the use of special variance estimation techniques. 

Codebook  

 

Information on the structure, content, and layout of a data set. 

The codebook typically provides background on the project, 

describes the study design, and gives detailed information on 

variable names and variable value codes. User's manuals and 

user's guides are ehamples of codebooks. 

Construct 

Validity  

 

The degree to which a variable, test, questionnaire or 

instrument measures the theoretical concept that the researcher 

hopes to measure. For ehample, if a researcher is interested in 
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the theoretical concept of "marital satisfaction," and the 

researcher uses a questionnaire to measure marital satisfaction, 

if the questionnaire has construct validity it is considered to be 

a good measure of marital satisfaction. 

Control 

Group  

 

In an ehperiment, the control group does not receive the 

intervention or treatment under investigation. This group may 

also be referred to as the comparison group. 

Convenience 

Sampling  

 

A sampling strategy that uses the most easily accessible people 

(or objects) to participate in a study. This is not a random 

sample, and the results cannot be generalized to individuals 

who did not participate in the research. 

Correlation  

 

The degree to which two variables are associated. Variables are 

positively correlated if they both tend to increase at the same 

time. For ehample, height and weight are positively correlated 

because as height increases weight also tends to increases. 

Variables are negatively correlated if as one increases the other 

decreases. For ehample, number of police officers in a 

community and crime rates are negatively correlated because 

as the number of police officers increases the crime rate tends 

to decrease. 

Data  

 

Information collected through surveys, interviews, or 

observations. Statistics are produced from data, and data must 

be processed to be of practical use. 

Data Analysis  

 

The process by which data are organized to better understand 

patterns of behavior within the target population. Data analysis 

is an umbrella term that refers to many particular forms of 

analysis such as content analysis, cost-benefit analysis, network 

analysis, path analysis, regression analysis, etc. 

Data 

Collection  

 

The observation, measurement, and recording of information in 

a research study. 

Dependent 

Variable  

 

The outcome variable. A dependent variable is something that 

depends on other factors. Researchers often try to find out what 

causes changes in the dependent variable. For ehample, in a 

study of factors associated with children's scores on 

standardized tests, children's scores would be the dependent 

variable. 

Descriptive 

Statistics  

Basic statistics used to describe and summarize data. 

Descriptive statistics generally include measures of the average 
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 values of variables (mean, median, and mode) and measures of 

the dispersion of variables (variance, standard deviation, or 

range). 

Ehtraneous 

Variable  

 

A variable that interferes with the relationship between the 

independent and dependent variables and which therefore 

needs to be controlled for in some way. 

 

Likert Scale  

 

A Likert Scale is a type of rating scale used to measure 

attitudes, values, or opinions about a subject. Survey 

respondents are asked to indicate their level of agreement or 

disagreement with a series of statements. The responses are 

often scaled and summed to give a composite measure of 

attitudes or opinions about a topic. 

Literature 

Review  

 

A comprehensive survey of the research literature on a topic. 

Generally the literature review is presented at the beginning of 

a research paper and ehplains how the researcher arrived at his 

or her research questions. 

Mean  

 

A descriptive statistic used as a measure of central tendency. 

To calculate the mean, all the values of a variable are added 

and then the sum is divided by the number of values. For 

ehample, if the age of the respondents in a sample were 21, 35, 

40, 46, and 76, the mean age of the sample would be 

(21+35+40+46+76)/5 = 43.6 

Median  

 

A descriptive statistic used to measure central tendency. The 

median is the value that is the middle value of a set of values. 

50% of the values lie above the median, and 50% lie below the 

median. For ehample, if a sample of individuals are ages 21, 

34, 46, 55, and 76 the median age is 46. 

Mode  

 

A descriptive statistic that is a measure of central tendency. It 

is the value that occurs most frequently in the data. For 

ehample, if survey respondents are ages 21, 33, 33, 45, and 76, 

the modal age is 33. 

One-Way 

ANOVA  

 

A test of whether the mean for more than two groups are 

different. For ehample, to test whether the mean income is 

different for individuals who live in France, England, or 

Sweden, one would use a one-way ANOVA. 

Ordinal Data  

 

Data that are categorical, but that can also be ranked (ordered). 

However, the distance between the categories is not known and 

may not be equal. For ehample, parents might rate their 
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satisfaction with their child's child care provider as "very 

dissatisfied," "dissatisfied," "satisfied," and "very satisfied." 

using numerical values of 1, 2, 3 and 4, respectively. A parent 

with a satisfaction score of 1 is more dissatisfied than a parent 

with a score of 2, but not necessarily twice as dissatisfied. And 

the difference between scores of 1 and 2 and scores of 3 and 4 

are not necessary the same. 

Paired T-Test  

 

This test, which is sometimes called the dependent sample t-

test, is usually used to determine whether the mean difference 

between two sets of observations for the same subjects is zero. 

In a paired sample t-test, each participant or subject is 

measured twice. It is often used to determine whether an 

intervention brought about a change in some characteristic of 

respondents (e.g., respondents' math knowledge). To perform a 

paired t-test, respondents' math knowledge would be measured 

prior to the intervention, then the intervention would be 

performed (e.g., teaching a class on math), then respondent's 

math knowledge would be measured after the intervention. The 

change from before to after the intervention is used to assess 

whether the intervention was successful. 

Qualitative 

Research  

 

A field of social research that is carried out in naturalistic 

settings and generates data largely through observations and 

interviews. Compared to quantitative research, which is 

principally concerned with making inferences from randomly 

selected samples to a larger population, qualitative research is 

primarily focused on describing small samples in non-statistical 

ways. 

Questionnaire  

 

 

A survey document with questions that are used to gather 

information from individuals to be used in research. 

Random 

Sampling  

 

A sampling technique in which individuals are selected from a 

population at random. Each individual has a chance of being 

chosen, and each individual is selected entirely by chance. 

Range  

 

A measure of how widely the data (values) for a specific 

variable are dispersed or spread. The larger the range the more 

dispersed the data. The range is calculated by subtracting the 

value of the lowest data point from the value of the highest data 

point. For ehample, in a sample of children between the ages of 
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2 and 6 years the range would be 4 years. When reporting the 

range, researchers typically report the lowest and highest value 

(Range = 2 - 6 years of age). 

Research 

Method  

 

The approaches, tools, and techniques that researchers use to 

study a problem. These methods include laboratory 

ehperiments, field ehperiments, surveys, case studies, focus 

groups, ethnographic research, action research, and so forth. 

Sample  

 

A group that is selected from a larger group (the population). 

By studying the sample the researcher tries to draw valid 

conclusions about the population. 

Statistic  

 

A measure of the characteristics of a sample (e.g., the mean is a 

statistic that measures the average of a sample). It gives an 

estimate of the same value for the population from which the 

sample was selected. 

Target 

Population  

 

The population to which the researcher would like to generalize 

her or his results based on analysis of a sample. The sample is 

selected from a target population. 

Two-Way 

ANOVA  

 

A statistical test to study the effect of two categorical 

independent variables on a continuous outcome variable. Two-

way ANOVAs analyze the direct effect of the independent 

variables on the outcome, as well as the interaction of the 

independent variables on the outcome. 

Variable  

 

A measurable attribute or characteristics of a person, group or 

object that varies within the sample under investigation (e.g. 

age, weight, IQ, child care type). In research, variables are 

typically classified as dependent, independent, intervening, 

moderating, or as control variables (See definitions elsewhere 

in glossary). 
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